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Abstract

English has become the most important language in the World, and at the same
time become the most important foreign language in Indonesia. It is used in
many aspects of life and used as a communication tool or lingua franca among
people of non-English speaking countries.

Indonesian workplace culture is also developing consistent with the
international changes resulting from globalisation and the impact of the
information era. While workplace research has been conducted by scholars in
many countries around the globe, such research is under-developed in
Indonesia. As a consequence, research concerned with how English is used in
Indonesian workplaces is virtually unknown; this research seeks to change that
situation.

Four venues were chosen to represent different types of workplaces namely
state-owned, multinational, foreign and private companies. Thirteen workers
including the managers from the four companies were interviewed. This makes
the present research a unique case study with four sub-cases which are naturally
distinct from one another.

This qualitative study with interview as the main tool of inquiry is also
enriched with other methods such as survey, observation, and document
analysis. Auto-ethnographic analysis was conducted to complete assurance of
the findings especially intended for triangulation.

Inductive Data Reduction (IDR) analysis was employed to analyse the data
from the interview. From the analysis, eight themes emerged, namely English
Communication Skills, Job requirements, Selection processes, Career
enhancer, Workplace learning, Bricolage of Language, Globalisation, and
Employment matters. These were identified as the key issues when workplace

English in Indonesia is concerned.
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The findings with IDR analysis also yield inputs useful for curriculum
development especially regarding English language instruction in tertiary
education. Those are the English language skills and knowledge needed and
used by people engaged in Indonesian workplaces. There are also a list of macro
and micro-skills of English language as well as communicative events detailing
when and how the English language skills are used in Indonesian workplaces.
Through triangulation, the majority of the findings from the case study
approach were confirmed by the findings through the quantitative survey
method as well as the auto-ethnographic analysis of the researcher.

Finally, suggestions relating to the conduct of further research on workplace

English in Indonesia are included.
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CHAPTER 1

Introduction and Context

This chapter comprises an introductory section relating to English in Indone-
sia; in the subsequent sections | address my research context, explain my
research rationale and its significance, and, finally, outline my research ques-

tions.

English in Indonesia

Indonesia was colonised by the Dutch for 350 years before the Japanese occu-
pied it for four years from 1942 to 1945. Following independence in 1945 until
the 1960s, there were a small number of Indonesian people who spoke Dutch
as they maintained regular contact with the Dutch through education, employ-
ment and private relationships. As time went by and the older generation
passed away, the Dutch language was not inherited by the younger generation;
the Dutch language passed into disuse. A new generation took over; new for-
eign languages were taught in schools and universities. Major world languages
were offered in schools and universities: English, Russian, French, German,
Japanese, and Mandarin; the most popular foreign language learnt was, and
remains, English.

As a ‘third world country’ (first used to describe Indonesia, in a political

sense, at the Bandung Conference, 1955 — see http://www.thirdworld-

traveler.com/General/ThirdWorld-def.html) — Indonesia is now referred to as

a developing country. In that sense, the conditions and cultural aspects of
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Although Indonesia is classified as an Expanding Circle Country in terms of
the English use, Indonesia is similar to Malaysia which belong to Outer Circle
and Cambodia, Thailand and many developing countries in Africa and Latin
America. English in these countries is used to communicate with foreigners, as
an instructional language found in manuals, as a language to find a better job
and, to a certain extent, as a prestigious language among teenagers, intellectuals
and government officials. As the ASEAN’s largest country and the world’s
fourth most populous country, Indonesia plays a great important role in the
World economy, the role of English is accordingly important for Indonesians.

Like most other countries in the world, Indonesia is now flooded with
equipment and software programs that require English for the users to optimise
the use of hardware that is not just used in business and industry but also in
daily lives to meet daily needs including entertainment. The following is a list
of where we can find the needs for English literacy for optimisation of
equipment and programs.

First, there are numerous electrical devices coming to Indonesia from other
countries such as Japan, China, the US and Europe. They are not just equipment
found in big factories but also in daily lives such as refrigerators, microwaves,
cell phones, and TV sets. This equipment is usually accompanied by manuals
written in English; these most certainly require a level of English proficiency
to be understood.

Second, television sets are ubiquitous in the developed world; their
presence in the developing world is growing steadily. In a developing country
like Indonesia, in addition to local programs, there are many imported programs
shown on TV for which the language used is English. Cable TV programs in
English, predominantly originating from the US and the UK, are not only easily
available in international hotels but now may be found in ordinary homes. TV
is the centre source of home entertainment and information. Almost all of the
houses in the city areas are equipped with TV set. In villages, there may not be

a TV set in each and every house, but there should be a TV set installed in a
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village office head or community centre where everyone can have an access to
the television.

Third, popular music has become the “best friend” of young people world-
wide; in Indonesia, as with other third world countries, popular western rather
than indigenous music appears to be favoured by this group. Western music
means music with English lyrics; the young, no matter how poor their English
at the beginning, are fond and proud of their favourite artists; as a consequence,
English-language songs provide a means of learning English, thus adding to
their listening enjoyment — a profitable combination.

Fourth, Hollywood and Bollywood films have dominated Indonesian mass
entertainment for decades — both in cinemas and via home DVDs. There may
be Indonesian subtitles in the films, but often the subtitles are inadequate; this
is particularly the case for pirated DVDs that, because of their low cost, are
thought to constitute over 70 per cent of the Indonesian DVD market. At this
low-cost end of the market it is evident that software programs are used to
provide poor quality instant translation of the film dialogues into Indonesian.
As a result, a higher level of English proficiency is required to better
comprehend these pirated DVDs.

Fifth, most of the digital games bundled in CDs or online, and which are
now occupying much time of the young people, come from English-speaking
countries such as the US. Some may come from Japan, but still they use English
as an instructional language and interactional communication medium.

Sixth, the internet is booming in Indonesia. As a great source for
information and communication media, it is now found in most of the places
including the interior parts of Indonesia and even in traditional religious schools
known as pesantren. As the language used in computers is predominantly
English, only those with a higher level of English proficiency can use the
internet to its greatest advantage.

Seventh, the English world is now in a fever of social network use such as
Facebook and Twitter. Facebook users may use their local language to
communicate, but English is occasionally used to ‘show off’ to their friendship
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network by demonstrating their communication ability in English; at the same
time some instructions are still written in English. Again, only those with higher
level of English proficiency can take advantage of utilising the networks. With
better English, certainly Indonesians can make more friends from other
countries rather than limiting their friendship group to being amongst locals.

English in Indonesia has now achieved a status that is associated with
education and social level. This means that those who speak English are those
with a higher, more prestigious social standing. This encourages Indonesians to
learn more English and to use English, or at least ‘insert’ English phrases, when
they communicate.

From an employment aspect, as Kuiper (2007) states regarding English in
Malaysia, English is a requirement for entry and promotion and English
language skills are deemed important and necessary in the world of work (Lamb
& Coleman 2008). Although it may not be used in daily communication at work
(Deneire 2008; Kuiper 2007), many job vacancies require their applicants to
know English.

In Indonesia some job vacancies are even written in English. In a local
newspaper like Pikiran Rakyat based in Bandung city, Indonesia, around 10 per
cent of the job vacancies are written in English, while a national newspaper like
Kompas, the amount of the total vacancies may exceed 25 per cent — on a par
with the job vacancies advertised on the internet (www.lowongan-pekerjaan.net
2011; Kompas 2011).

The English language use exemplified by Graddol (2000) and discussed
above relate to Crystal’s (2003) description relating to the major international
domains of English from working language of international organisations and
conferences to internet communication. It is emphasised in Graddol’s analysis
that while English is used for daily needs and entertainment in a third world
country like Indonesia; only those with higher English proficiency can enjoy
this entertainment more fully and use the technological wares to greater benefit.

English in Indonesia may not be taught as a compulsory subject, but most
schools teach English from third year of primary schools as a local content of
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the curriculum (Republika, 2013). From junior high school to the first year of
tertiary education, it is taught as a compulsory subject. In polytechnics and
other three-year diploma programs, English is taught from the first to the last
sixth semester.

To sum up, a notable Indonesian scholar, Hamied (2012a, p. 63), has
emphasised the important role of English in Indonesia:

In addition, foreign languages, especially English, are positioned as an indispensable

tool in global competition and cooperation through the utilisation of science and tech-

nology as well as trade, commerce and other human-interaction activities.

The alumni of Indonesian polytechnics have become the backbone of many
Indonesian companies as they are known to be ‘ready-for—work’ graduates
(Kompas, 2010). It is my perception that they are eagerly sought after by the
industry; my research will help clarify my position. It is also my perception that
a greater number of English sessions are offered in Indonesian polytechnics
compared with universities and the so called ‘institut’ or ‘sekolah tinggi’
(literally translated as ‘higher education institutes’). The improved English
profile of these students has motivated me to find out the impact of their English
learning on their workplace performance. My research will investigate the
polytechnic alumni performance especially related to their English skills in
their world of work: it will explore their needs in relation to the English
requirement in their work as well as the adequacy, or otherwise, of the

preparation for their employment.

Education in Indonesia in relation to English skKill

There are four levels of educational systems in Indonesia: primary school, jun-
ior high school, and high schools which are divided into general and vocational
schools; and tertiary education which comprise diploma (usually held in poly-
technics) and university studies.

Indonesia has plans for a 12-year compulsory education system, but this

plan has never been fully realised. Currently, however, as seen from Table 1.1



Chapter 1 Introduction

a growing number of Indonesians (21.76 per cent) now are graduating from
high schools, which are divided into general and vocational schools, which take

them 12 years to complete.

Table 1.1 Indonesian workers educational qualification
Indonesian Workers Educational Qualification
(Indonesia, B-S 2010)(BPS 2010)
Formal Educational Grouping Number %
1 | No schooling 6,110,009 5.83
2 | Did not complete primary school 19,446,979 18.54
3 | Primary school 29,649,833 28.27
4 | Junior High school 19,390,827 18.49
5 | General school 14,582,130 13.90
6 | Vocational School 8,240,698 7.86
7 | Diploma (up to 3 years) 2,788,816 2.66
8 | University (Bachelor, Masters & Doctorates) 4,661,371 4.44
Total Number 104,870,663 100.00

Source: BPS - Statistics Indonesia

Only 7.1 per cent of workers have graduated from a university. This means
that in terms of English competency, those who are expected to have a fairly
good command of English constitute less than 10 per cent — a low figure,
considering that the tertiary graduates have undergone six years of English
courses while they were in junior and high schools (three years in each each)
plus at least one year (or two semesters) in their university or polytechnic. What
is more, in a recent ITC study relating to the English proficiency of Indonesian
tertiary education graduates, Hamied (2012b) has indicated that in three
Indonesian universities (Central Java, West Java and South Sumatra) English
proficiency has been most unsatisfactory. The suggestion is that overall
competence in English in workplaces in Indonesia is currently at a relatively
low level.

Nevertheless, English language teaching in polytechnics is relatively better

that than in ordinary universities. Most Indonesian polytechnics offer an
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English course in every semester to their students in business departments, and
at least 3 semesters in engineering departments. Most of all, all Indonesian
tertiary students, especially the state including polytechnics and universities,
have also gone through a competitive selection process when they enter the
tertiary colleges through a university entrance test which includes an English

test.

Employment in Indonesia in relation to English skills

There is no statistical data that provides information about where Indonesian
people work; however, the data in Table 1.2 show the main type of employ-
ment engaged in by Indonesians. Most of the agricultural sector in Indonesia,
for example, is run in a very traditional way, which means that they are run
domestically as a home industry. The only workers who have a connection
with English skills are those working as regular employees and permanent
workers. For many, their first formal engagement with English occurs as a re-

quirement for entry to employment.

Table 1.2 Indonesian workers distribution by type of employment
Main Employment Status Number %
1 | Self-employed worker 21,046,007 20.07
2 | Employer assisted by temporary worker/Unpaid worker 21,933,546 20.91
3 | Employer assisted by permanent worker 3,033,220 2.89
4 | Regular Employee 29,114,041 27.76
5 | Casual employee in agriculture 5,878,894 5.61
6 | Casual employee not in agriculture 5,670,709 5.41
7 | Family worker 18,194,246 17.35
Total number 104,870,663 100.00

Source: BPS - Statistics Indonesia
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Research context

The present study was located in the context of English for Occupational Pur-
poses (EOP), which together with English for Academic Purposes (EAP) is a
division of English for Specific Purposes (ESP). From the model of ‘The tree
of ELT— English Language Teaching’ (Huchinson & Waters 1987, p. 17), ESP
as opposed to General English (GE) comprises a significant part of either Eng-
lish as a Foreign Language (EFL) or English as a Second Language (ESL). As
English has no pre-determined materials for inclusion in the syllabus in the
sense that history or physics teaching is likely to have (Brumfit 1993, p. 88),
English for Special Purposes relies heavily on local needs analysis as an ap-
proach in its course design. In fact it has been argued that English for Special
Purposes only exists because of the demands of local industry resulting from
globalisation (Kuiper 2007; Lazaro & Medalla 2004; Pennycook 2010). Fur-
thermore, it has been argued that globalisation has triggered ‘pop culture’ and
multinational companies throughout the world (Kumaravadivelu 2006); the
global language that supports this communication, is English (Crystal 2003;
Ha 2008). The need for a study, hitherto not undertaken, in order to determine
exactly how the globalisation of English has been applied in Indonesia, arose
from these considerations. The present research, which scrutinises the issues
and implications of workplace English of the ESP type in the Indonesian con-
text, is the first of the many studies that are likely to be initiated.

There are different types of workplaces in Indonesia. They range from
privately owned local companies through to huge international or multinational
companies. The use of English in this range of companies is certainly very
different across the range. It is influenced by the geographic areas and product
ranges with which the companies deal, not necessarily with the sise, owner or

management of the company.
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Table 1.3 Types of companies where polytechnic alumni work
Type of Company Number of Alumni Workers Percentage

1 State owned 492 18.43
2 Multinational 108 4.05
3 Foreign 120 4.50
4 Private 1930 72.31
5 Unknown 19 0.71

Total 2669 100.00

Source: Data Alumni Bandung Polytechnic dari Tahun 1982 s/d 2009” (Polban 2012)

Based on data from Polban (2012) nearly three-quarters of the alumni of
all Indonesian polytechnics work in the private sector; the sizke of the
companies ranges from those that are relatively small to giant companies
employing thousands of workers. These data are based on the alumni who
have worked and reported their profile to their former institution. Although it
does not include all polytechnic alumni, the data is representative enough as
it covers most generations from the time the Polytechnic was built until the end
of 2009. The composition of polytechnic alumni working in four different types

of company is shown in Table 1.3.

Research rationale and significance

There is a great deal of research that relates to investigating English language
skills and competency in the workplace. In terms of my research, the studies
under review will be limited to communicative events and communication
skills needed in the workplace (Kaewpet 2009; Kassim & Ali 2010), and to
language needs in textile and clothing merchandisers (So-mui & Mead 2000),
in tourism and banking personnel (Al-Khatib 2010) and in support staff (Ting
2002).
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Communicative events are happenings and occurrences in work settings
where employees have to communicate using English: for example, resolving
a conflict or giving an oral presentation (Kassim & Ali 2010, p. 172). While
oral communication skills are labelled as all the skills which are used when
communicating verbally, which may include appropriate use of body language
and correct intonation or pronunciation (Kassim & Ali 2010, p. 172),
communication skills in my research include all English language skills needed
in workplaces which comprise listening, speaking, reading and writing skills,
I.e., the four essential language arts.

Both communicative events and communication skills may become some
of the identified ‘language needs’. If needs are defined as ‘a gap between real
and ideal conditions’ (Reviere et al. 1996, p. 5) or ‘a lack that gives rise to a
desire for satisfaction’ (Lefrancois 2006, p. 335), language needs refer to the
‘necessities’ in language which have to be fulfilled for satisfactory
communication.

The specific oral communication skills needed by business graduate
employees in the workplace have been researched by Crosling and Ward
(2002). The use of English for workplace communication by novice
professionals has been investigated by Qian (2009); similarly, Hart-Rawung
(2008) reviewed the needs of English by Thai engineers for his PhD thesis at
RMIT Melbourne. In a more specific aspect of workplace language, Waldvogel
(2002) investigated the use of emails at work.

None of the research that | reviewed had investigated the comprehensive
use of English in the workplaces. Unlike the previous studies, my research
investigated the use of English in different types of organisations and was
concerned with the various aspects of language use in the different workplaces.

My study is significant for tertiary colleges in Indonesia as a great number
of their alumni work in administration, management, and service sectors or in
“front-liner positions’. As the major participants in this study were graduates

from Maung Polytechnic?, Indonesian polytechnics colleges will especially

L A pseudonym, used for ethical reasons.
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benefit from the present study especially in the area of improvement of the
English language curriculum. Currently, polytechnic education is the fastest
growing type of tertiary education in Indonesia. Graduates from these
institutions, presumably, are well accepted by industry, although to date there
has been no research investigating the performance of Indonesian polytechnic
alumni. My research fills this gap: there are over 25 polytechnic colleges similar
to Maung Polytechnic graduating tens of thousands students each year; the

present study will be a great potentialbenefit to them.

Research aims and questions

The general research question formulated in the present study is as follows:

e What English skills and knowledge do polytechnic alumni need in
their workplaces?

This main research question is elaborated in more specific research
questions as in the following:

1. Under what circumstances are polytechnic alumni working in In-
donesian companies required to use English in Indonesian
workplaces?

2. How well prepared are polytechnic alumni, working in Indonesian
companies, to cope with the required English skills in their work-
place?

3. How well do Indonesian companies provide ongoing support for
English language skills development for their alumni?

In the next chapters, | endeavour to answer those research questions and
discuss the issues arising with regard to English use in four quite distinctive

Indonesian workplaces.

11



Chapter 1 Introduction

Conclusion

English as an international language has had a significant impact in Indonesia.
It influences Indonesian life style in many aspects. It is used in many areas
with which Indonesians deal — from entertainment to daily needs. It is used or
‘half used’ (i.e., partially used as a bricolage of language in many different
situations.

The substantial deployment of English in many aspects of Indonesian life
has created the notion that English is vital to one’s career goals; as such,
achievement of English competence has become the high point of many
Indonesians’ lives. Accordingly, those who can afford to do so make
themselves English language competent.

English use in Indonesian companies is the topic of my thesis. With
polytechnic alumni as the main respondents and their workplaces as their main
venue, the present research is able to contribute not only to English teaching
and learning in Indonesian tertiary contexts but also to knowledge in general.

Guided by the research questions, the present research uncovers the use of
English in Indonesian companies and the needs that specific workers have in

relation to their English language requirement.
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CHAPTER 2

Literature Review

In this chapter I discuss the literature related to the topic of the research ‘Work-
place English in Indonesia’. This will include discussions on globalisation and
its impacts, English as currently the most important language in the world,
workplace English and its related aspects on English for Specific Purposes,
workplace learning, bricolage, related research on Workplace English and lit-
erature associated with the research methodology that I used.

Globalisation and its impact

Globalisation is defined as the intensification of worldwide social relations
which link distant localities in such a way that local happenings are shaped by
events occurring many miles away and vice versa (Giddens 1991). This indi-
cates that what is found in one part of the world can be found in another without
or with alteration to meet the demands of the local community.

Globalisation began in the Age of Discovery in the fifteenth century when
Columbus and other European explorers departed from Spain and their
corresponding countries to find new lands in other parts of the world. Then
followed, in the eighteenth century, the era in which the Industrial Age
emerged: Great Britain, together with Germany, Japan and the USA led this era
in search of new lands for raw materials for their industry. After 1945, in the
third era of globalisation, the United States of America won the political,

economic, and even cultural competition — as seen in its dominance in the
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development of movie films, pop culture and multinational companies
throughout the world (Kumaravadivelu 2006).

As a consequence, English is needed to understand, enjoy and fully
participate in all aspects related to globalisation; in Australia, this was first
acknowledged, politically, in the Australian Federal Government’s Discussion
Paper on an Australian Literacy and Language Policy for the 1990s (Dawkins
1990). Earlier, Steiner (1975) had listed the 12 major international domains of
English from working language of international organisations and conferences
communication. Now, nearly 40 years later, the global importance of English
is even greater with the existence of the internet which mostly uses English as
a medium of communication as Graddol (2000, p. 8) points out.

English is so important that currently it is an international language spoken
by over a billion people as non-native speakers — exceeding the 350 million
speakers of English as first language or ‘native speakers’; this outnumbers what
has been predicted by Graddol (2006). What has been stated earlier by Young
and Walsh's (2008) that by 2012 NNS speakers will double the number of NS
speakers now has already been more than reached. The importance of English
is also confirmed by Pennycook (2010, p. 116) suggesting that, for those who
already speak English there are many economic values and opportunities, but
obstacles for those who have difficulties in English. This acknowledges the
considerable world-wide effect that English proficiency has — educationally,
socially and politically — impacted on one’s life or future.

Globalisation, together with the spread of international business, results in
standardisation of products and labour. Two world organisations involved with
standardisation are the International Labour Organisation (ILO) and the World
Trade Organisation (WTQ). While the ILO is mainly concerned with labour,
the WTO is dealt with trade standardisation which includes trade and object
circulation (Cochoy 2002). Samiee and Roth (1992) further investigated the
influence of global marketing standardisation on its performance. They found

that there is influence of global standardisation on technology, the product life
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cycle, and marketing and strategy measures and, in particular, business unit
performance.

English competency, as part of standardisation in human resources, is
required in both the educational as well as the employment sectors. My research
is one of the efforts to help identify English language competency in Indonesian

workplace contexts.

English as the most important language in the world

English is currently the most important world-language. As non-native speak-
ers exceed the number of native speakers, the terms ‘International English’ and
‘Globish’, a diminution of ‘Global English’, have arisen to include English
language speakers from different cultural background. More recently, global
English has been replaced by the term ‘English as a lingua franca’ (ELF) —a
functional term describing the use of English between people of different lan-
guage backgrounds. This may be seen to apply more to English that is spoken
world-wide in formal occasions; the concept ‘World Englishes’ — Englishes
that have developed to reflect the cultures of their speakers and thus primarily
used within the speaker’s own speech communities — has come to represent
the type of English that is used in international settings. As Rajagopalan (2004)
suggests: ‘World English (WE) belongs to everybody who speaks it, but it is
nobody’s mother tongue’.

Discussions about the type of English to be used tell us how important the
role of English in international communication is. In Kachru’s terminology
(Kachru 1992), English has become a lingua franca in ‘the inner circle’ and in
some countries in the ‘outer circle’ (where English is a second language or
additional language); it is used as a medium of communication with people of
different countries in the ‘expanding circle’. More generally, the term lingua
franca refers to a medium of communication by people who do not speak the

same language (Kirkpatrick 2007, p. 155).
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While written language is already standardised with the existence of word
processing where we can check for spelling either in British, American or
Australian English, the spoken language may be different. Accordingly, a fluent
speaker of English will understand all standard varieties of English and this has
become part of competency in English as an international language; however,
it is necessary to be aware of the variations in English (Canagarajah 2006).
Furthermore, Acar (2007) points out that ‘expanding circle speakers do not
need just “inner circle English” but also need to be familiar with other varieties
of English as a requirement of post-modern globalisation.

English being taught in a primary school onward in most countries in the
world, Yano (2009) predicts that English will increasingly grows towards
becoming a universal language. Yanot quotes Graddol (2006, p. 122): ‘Without
English, you are not even in the race’. Both authors affirm Ellis’s (2006)
observation that English, as an international language, serves as a means of
communication between speakers of different languages.

The importance of English in the business world has been confirmed by
Kuiper (2007, p. 62); in his study he indicates that students saw English as a
language for formal situations and for cross-linguistic communication in a
business context:

English was not the first choice for communicating with those with whom they shared

home languages. When prompted, the students revealed a significant degree of aware-

ness of how much variation there is in language use in Malaysian business.

The different types of English used in international communication, as
discussed above, are preferably taught in the expanding circle countries like
Indonesia and other ‘developing countries’ (first used in a political sense at the
Bandung Conference, 1955 - see http://www.thirdworldtraveler.com/-
General/ThirdWorld_def.html). Thus, as addressed briefly in Chapter 1,

Indonesia,fully justifies its inclusion as an expanding circle country; on the

other hand, Malaysia, Cambodia and Thailand, with a much lower use of

English, are included in the group of outer circle countries.
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Just how English is used in the daily lives of people in third world countries

is discussed in the next section.

Workplace English and English for special
purposes

Workplace English refers to the English used at the workplace or industry; this
terminology differs from that of English for Specific Purposes (ESP) such as
‘English for Specific Purposes A learning-centred approach’ (Huchinson &
Waters 1987) and ‘ESP - English for Specific Purposes’(Robinson 1980). On
the other hand, there are terminologies such as English for Occupational Pur-
poses (EOP), English for Economics, English for Secretaries, English for
Technicians, and English for Teaching; Widdowson (1983, p. 8) specifically
identifies EOP in terms such as English for Airline Pilots, for Waitress, for
Secretaries, and so on. Thus, Workplace English is used interchangeably with
English for Occupational Purposes.

Using the model for English Language Teaching (ELT) of Huchinson and
Waters (1987, p. 17), it can be seen that terminologies such as ‘English for
Economics’ and ‘English for Secretaries’ are found under the branch of EOP
which is a counterpart of EAP.

According to the ‘tree diagram’ shown in Figure 2.1, EAP and EOP are
branches deriving from ESS (English for Social Sciences), EBE (English for
Business and Economics), and EST (English for Science and Technology); all
under ESP as opposed to General English (GE) which together form English as
a Foreign Language (EFL); EFL comprises a large part of English Language
Teaching and differs from English as a Second Language (ESL)’ and EMT
English as a Mother Tongue (EMT). Kachru’s division of English use (Kachru
1992) points out that EFL is mostly located in the domain of the ‘expanding
circle’, while ESL can be found either in the outer or inner circle, especially for

non-native English speakers living in an English speaking community.
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Figure 2.1 Tree of ELT
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A different model is proposed by Brown, H. D. (2001) who insists that EAP
and ESP comprise two separate curricula, the former being a broad term for
courses in pre-academic programs and the latter for courses in professional
fields of study. Within this model, EAP and ESL may directly derive from ELT
either within ESL and or EFL. Brown’s suggestion is supported by the
International English Language Testing System (IELTS) which has two
different modules and purposes: IELTS Academic and IELTS general training
module. The Academic Module is intended for those wishing to enrol in uni-
versities and other institutions of higher education. According to Centre (2011),
the General Training Module is intended for those planning to undertake non-

academic training or to gain work experience, or for immigration purposes.
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English for Special Purposes is not necessarily based on a particular theory
of learning. While behaviourism underpins the audio lingual method, and
mentalism leads to the idea of transformational generative grammar, English
for Special Purposes may take the combined principles of several learning
theories. As Huchinson and Waters (1987, p. 57) suggest:

You may choose a behaviourist approach to the teaching of pronunciation, a cognitive

approach to the teaching of grammar and use affective criteria in selecting your texts.

Conversely, problem-solving is often undertaken by workers in their
workplace; hence, Billett (1996, p. 2) asserts that ‘a constructivist view of
learning is advanced which emphasises problem-solving as a means to
construct, organise, index and extend knowledge’; in such cases,
constructivism should underlie the theory of EAP as opposed to behaviourism
which puts forward knowledge for behaviour control and task completion of
students (Kerka 2011).

English for Special Purposes relies heavily on the use of needs analysis as
an approach to its course design; accordingly, cognitive and affective learning
principles are often used. In fact, the needs can be divided into target needs
(what the learners need to do in the target situation) and learning needs (what
the learners need to do in the learning situation) (Huchinson & Waters 1987, p.
59).

English for Occupational Purposes deals mainly with target needs, the
information of which can be gathered through questionnaires, interviews,
observation, gathering texts, and informal consultations with sponsors, learners
and others (Huchinson & Waters 1987, p. 58).

Dudley-Evans and John (1998) suggest a five-point continuum of English

language teaching as depicted in Table 2.2.
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Table 2.2 Five point continuum of English Language Teaching
1 2 3 4 5
General Enalish General General Busi- Courses for Dif- Entirely Tailor-
9 Academic ness Purposes ferent Disciplines | made Courses

Source: Dudley-Evans and John (1998)

The elements of the continuum are:

1. General English

2. ‘Common core language and skills” used in English for general
academic purposes

3. ‘Common core language and skills’ used in English for general
business purposes

4. Courses for different disciplines

5. Entirely tailored made courses

The English language teaching associated with my study coincides with the
fourth point of this continuum although it does not specifically investigate the
perceived needs of students for a particular discipline or even tailored for a
special course; rather, it investigates what the workplace English is like in the
Indonesian setting.

The influence of globalisation on the use of English as the international
language is obvious. One of the globalisation impacts is that international
business requires English as a means of communication. In the following
section, | will review how English is used in workplaces in many different

countries, especially those with non-English speaking backgrounds.

Workplace learning

I am disposed to use Sutherland’s (1998) definition of workplace learning as
learning which derives its purpose from the context of employment. Further-
more, Evans et al. (2006, p. 7) differentiate between training and workplace

learning:

20



Chapter 2 Literature Review

Training implies an intervention which is formally structured and involves the transfer

of a body of knowledge; workplace learning is more encompassing and involves locat-

ing learning in social relations at work.

From this | deduce that training connotes a top-up approach that is intended
to make the workers familiar with the operations and the environment, while
workplace learning bears personal intent to familiarise with the works and
situations around.

Consequently, it is my conception that workplace learning should comprise
the whole scheme of learning in, through and for the workplace as suggested
by Evans et al. (2006) These authors also suggest that learning, as part of social
interactions happening in the workplace, are accessed as part of the
employment relationship and learning opportunities.

Informal workplace learning

A number of researchers report findings that between 60 and 80 per cent of all
workplace learning is informal: Livingstone (1999) found that while organisa-
tions spend billions of dollars each year on formal learning, more than 70 per
cent of learning in the workplace occurs informally; Cross (2007) also found
that 80 percent of workplace learning occurs by the informal means. Identified
by Berg and Chyung (2008), informal workplace learning include self-directed
learning, mentoring, networking, asking questions, and receiving feedback.

In contemporaneous research, Berg and Chyung (2008) enumerate ten
formal factors that influence informal learning in the workplace: interest in
current field; computer access; personality; professional capability; relationship
with colleagues; job satisfaction; job itself; work environment; physical
proximity; and monetary rewards. Earlier, Eraut (2004) in considering the
informal end of the formal-informal continuum of workplace learning,
including these characteristics: implicit, unintended, opportunistic and
unstructured learning; the absence of a teacher. A study by Cunningham and
Hillier (2013) provides me with a general framework of informal learning

activities in the workplace such as learning relationships, learning opportunities
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enlarging and redesigning the job, and. learning opportunities from enriching
the job. Those three scholars provide me with an overall perception of
workplace learning which may happen through informal learning as opposed to
formal learning in a form of training which is usually provided by the company.

To sum up, my perception of workplace learning is: ‘a learning process
occurring in a workplace through informal and formal learning in order for
individual workers to familiarise themselves with the daily work and

environment faced in their workplace’.

English language competence and self-assessment of
language proficiency

Communication is the first of the eight employability skills that employers
seek in candidates applying for positions in their company no matter what
those positions are. Employability skills are defined by Dwyer (2009, p. xxi)
as the generic capabilities transferable from one occupation to another; they
consist of communication, teamwork, problem-solving, initiative and enter-
prise, planning and organising, self-management, learning and technology.
English is the most commonly used language as a means of communication
in the world of work. As mentioned before, in this global era, English is used
not only in English speaking countries but in countries where English is used
as a second or foreign language. Thus, it is advantageous that aspiring workers
in these settings should possess an appropriate level of English competence so
that they can both compete in their world of work and achieve the highest levels

possible in their careers.

Competence and competency

Competence is related to what needs to be known by individuals within a par-
ticular community in order to function as a member in relation to certain shared
values and norms (Nunn 2007). Nunn (2007) further asserts that competence

Is seen as a combination of the knowledge and the ability to use the knowledge
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that underlies every performance. In relation to the use of ESL/EFL in the
workplace, Nunn (2007, p. 78) states that competence implies ‘the ability to
handle general English to a high level of competence and to apply this within
scientific and engineering discourse communities’; such discourse communi-
ties create a ‘speech community’, which Gumperz (1968, p. 114) describes as
‘any human aggregate characterised by regular and frequent interaction by
means of a shared body of verbal signs and set off from similar aggregates by
significant differences in language usage’. In the area that I researched, the
speech community consists of a multi-national company, a foreign company,
a national company and a domestic company: in each case, the speech com-
munity is that group where communication or language exchange among
workers takes place.

Smith (1996) differentiates between competence and competency; while
‘competence’ has a broader sense, ‘competency’ is narrower and is used to label
a particular ability. Richards and Rodgers (2001, p. 144) agree: they suggest
that competency consists of a description of the essential skills, knowledge,
attitudes, and behaviours required for effective performance of a real-world
task or activity. The National Training Board in Australia (NTB 1992, p. 29)
defined competency as focusing on:

...what is expected of an employee in the workplace rather than on the learning process;

and embodies the ability to transfer and apply skills and knowledge to new situations

and environments.

In industrial settings, the National Training Board (NTB, 1992, p. 29)
distinguishes between competency and competencies, thus:

Competencies are the specification of the knowledge and skills and the application of

that knowledge and those skills across industries or within an occupation or industry to

a standard of performance required in employment.

This is simplified in the Mayer Report (Committee 1992): ‘competence fo-
cuses attention on the outcomes’.

With regards to language competence and competency, Trudgill (2003, p.

24) elaborates:
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All native speakers of a language also have to know how to use that language appro-

priately in the society in which they live. Non-native speakers also have to acquire

communicative as well as linguistic competence when learning a foreign language, if

they are to be able to use that language effectively and appropriately and to participate

in cross-cultural communication.
This is consistent with Canale’s (1983) much earlier framework of communi-
cative competence which includes the following: grammar competence;
sociolinguistic competence; discourse competence; strategic competence.

There are different types of competence that facilitate communication;
according to Munby (1978), these are language competence aspects that are
aided by ‘communicative events’ consisting of communicative activity and
subject matter. Such communicative events, arising in the workplace, have been

investigated by scholars and will be discussed in a later sub-section.

Self-assessment of language proficiency

In this current research, | used both interviews and questionnaires as instru-
ments. Some questions in the instruments ask about perceptions of conditions
of workplaces in relation to English language needs. Self-assessment on lan-
guage proficiency was also undertaken to find out more about alumni
perceptions on their English language skills.

Many researches on self-assessment mainly question the validity of self-
assessment and correlation between self-assessment and formal/standardised
language proficiency test. The research shows various results; most yield a
positive, but moderate correlation in the range 0.2 to 0.5 (LeBlanc & Painchaud
1985; Ross 2006; Sinharay et al. 2009). Powers et al. (2009) 2009) found a
higher correlation between self-assessment and standard test score:.60 for
speaking, and.55 for writing tests.

From these findings, | conclude that self-assessment can be used as an
appropriate tool to assess language competency in respondents. While self-
assessment might not be suitable for a placement test, it was sufficiently

informative for my research, especially as it was followed up with other
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questions which were specifically related to English language tasks found in
the workplaces of the respondents.

In the next section | will discuss the concept of ‘bricolage’ which,
importantly to me, yields two emerging concepts as a method of inquiry and

use of language.

Bricolage

The Oxford dictionary defines bricolage as ‘construction or creation from a
diverse range of available things’. It is originally from a French word which
came in mid-twentieth century. As a French word, bricolage derives from bri-
coleur which refers to someone who ‘does odd jobs and who undertakes repair’
(Dictionary, O 2013). This is confirmed by the English-French translator
(Linguistics 2013) which describes ‘bricoleur’ as to mean (variously): (in
house) to do odd jobs, potter about; (with cars) tinker about; to knock up
(infml), to cobble together. (Linguistics 2013). For my research, | take my def-
inition of bricolage to be ‘put together what is available and around to produce
a unified research result. This is consistent with Steinberg’s view (2012, p.
184) of a researcher as being a ‘bricoleur’: one

...who employs bricolage who should be able to orchestrate a plethora of diverse tasks

including interviewing and observing, to historiographical analysis, to self-monitoring

and interpersonal understanding.

As bricolage derives from the idea of putting together ‘bits and pieces’, |
extend its meaning to more than just a principle by which researchers might
conduct their research: specifically, to how language users use and develop
their language. Accordingly, the concept of bricolage, in my view, can be
perceived as both a method of inquiry and a way of developing one’s language;

I discuss these ideas below.
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Bricolage as a method of inquiry

The present research indeed applies the principle of bricolage in the gathering
and processing of data. Steinberg (2012) refers to the principle of bricolage as
an eclectic method by which an educational researcher might conduct a study
— attributing, in particular, the much earlier work of cplines and traditions.
Steinberg (2012, p. 184) suggests that the eclectic method as such is not just
taking the best part of research values but as being:

...pragmatic and strategic, demanding self-consciousness and awareness of the context

from the researcher.

As a researcher who is confronted with a variety of research schemes,
Verjans (2005) sees bricolage as a way of life which has the intention of
improvisation but as irony in information systems. Tshabangu (2009) views the
use of bricolage as presenting a challenge to researchers as it is not bound by
rigid, orthodox methods developed outside the demands of the inquiry. In
another instance, Kincheloe (2004, p. 1) suggests that

The bricolage views research methods actively rather than passively, meaning that we

actively construct our research methods from the tools at hand rather than passively

receiving the ‘correct’, universally applicable methodologies.
Hence, through use of the bricolage, Kincheloe (2004) seeks to understand the
research context by using previous experience and research methods that are
appropriate to that context.

According to Denzin, N. K. & Lincoln, Y. S. (2011, p. 4) the researcher
undertaking qualitative research may be seen as a ‘bricoleur’. They indicate that
there are many kinds of bricoleurs: interpretive; narrative; theoretical; political;
furthermore, they suggest that the qualitative researcher who uses montage is
like a quilt maker or a jazz improviser: the quilter stitches, edits, and puts slices
or reality together.

My study uses semi-structured interviews — part of an ethnographic method
as the main inquiry — together with multi-research methods: textual analysis,

inductive data reduction, survey research, hermeneutics, phenomenology and
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auto-ethnography. Thus, an elective method — bricolage and being a ‘bricoleur’

— has been applied in order to obtain the best possible outcome for the study.

Bricolage of language

My concept of a ‘bricolage of language’ in this thesis was inspired by the orig-
inal meaning of bricolage as ‘bits and pieces’ which are put together; hence,
bricolage is the use of pieces of another (foreign) language in a local language
when communication is happening.

The initial use of a foreign language is initially involves ‘hybridisation’ —a
mixture of two elements, for example of species of plants or of animals.
Ackermann (2012) investigated the origins of hybridisation of three elements:
borrowing, mixing, and translating. In language, those ideas trigger the
concepts of acculturation, assimilation, and creolisation. While acculturation
involves a subordinate culture adopting traits from the dominant culture,
assimilation is the processes of cultural transformation in the course of
migration. The term ‘creolisation’ refers to the situation in which a former
lingua franca or pidgin develops a more complex structure as people begin to
use it for general purposes, or even to learn it as their first language.

According to Sanchez-Stockhammer (2012, p. 135) hybridisation is defined
as a process whereby separate and disparate entities or processes generate
another entity or process (the hybrid), which shares certain features with each
of its sources but which is not purely compositional. He differentiates different
types of hybrids from the smallest parts of language: sounds, words,
collocations and idioms, syntax, text, individual languages, and
communication.

The bricolage of language used in my research adopts the literal meaning
of bricolage in connection with the use of language in daily communication; it
is different from hybridisation and code mixing of language which undergoes
the process of change of language elements. In this instance, the idea of
bricolage is simply the use or insertion of other language elements in their

original form (especially foreign elements) in local language.
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Research related to Workplace English

Workplace English competency is required, particularly, when non-English
speaking people join foreign or multinational companies. In the English speak-
ing community, the ‘inner circle’ — using Kachru’s terminology (1992), the
terminology of ‘workplace English competency’ is interchangeable with
‘workplace literacy’, as identified in the research of Castleton (2002) which
concerned workers performance in the United States, Canada, the United
Kingdom, and Australia. Castleton’s research built on that of Baylis and
Thomas (1994, p. 21) who identified three workplace contexts:
English in the Workplace Framework describes language and literacy competencies in

three differing workplace contexts, namely the job specific context, the enterprise con-

text and the broad industry and training context.

Non-English speaking countries

Janet Holmes is a leading figure in workplace English. However, her research
such as ‘Assisting the development of sociopragmatic skills: Negotiating re-
fusals at work (Riddiford, N & J. Holmes, 2014) and ‘Analysing New Zealand
English in the Workplace’ (Holmes, 1999) is not appropriate for my study as
it was conducted in the context of English learning and research in an English
speaking country.

In non-English speaking countries, extensive research has been conducted
to see how English language skills are used or what skills are required in the
workplace. A summary of the research projects involving the Workplace
English research discussed below — the references, objectives, locations and

methodologies used — is contained in Table 2.1.
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Table 2.2 Research projects on Workplace English
L Countries/
Objectives: inves- X ;
Researchers tigatina/analvsin subjects in- Methodology
9 g ysing vestigated
Al-Buainain et English language needs L
1 al. (2010). by graduates Qatar University | Survey
Aune, Huglen The difficulties of use of . .
2 and Lim (2000) Aviation English Taiwan Case study - Interview
Investigating communi-
. . cative events the
3 Kassim & Ali communication skills Malaysia Surve
(2010) 4 y
' where English would be
used
Communication needs Interviewing 5 groups of
4 K including communica- Thailand univer- stak_eholders (e_mplc_)yers,
aewpet (2009) - - engineers, engineering
tive events for sities students. and ESP
engineering students in '
teacher)
Li & Mead Communication needs in Survey, telephone inter-
5 (2000) textile and clothing mer- | Hong Kong views, text analysis and
chandisers workplace visit
L tionnaire, inter-
. communication needs of ques L
6 Al-Khatib tourism and banking per- | Jordan views, and analysis of
(2010) sonnel authentic workplace
texts
. English language for . Questionnaire and Inter-
7 Ting (2002) support staff Malaysia view
Waldvogel The use of emails at Questionnaire, Interview
New Zeal
E (2002) work. ew Zealand And Corpus analysis
questionnaires to gradu-
. The need and use of gtes st_udents and
9 Deneire (2008) Enalish France interviews among man-
g agers, employees, and
workers
Kaneko, Ro- English language needs
10 | zycki & Orr by computer Japan Survey
(2009) science graduates
Specific Oral
11 | Gray, FE (2010) communication required New Zealand Survey
by new accountancy
graduates.
Assessment of Language
Needs for Technical
Mood
12 1993y Communication in a g?ﬁﬁgaNew Survey
( ) Multilingual Speech
Community
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T Countries/
Objectives: inves- X ;
Researchers tiqatina/analysin subjects in- Methodology
9 9 ysing vestigated
investigated the contrast
Loohiala- of business communica- . .
13 Salminen (1996) | tion taught in classroom Finland Survey and Interview
with that of reality
The use of English for
. workplace communica- .
14 | Qian (2009) tion by novice Hong Kong Survey and Interviews
professionals
Questionnaire to engi-
neers, interviews with
15 Hart-Rawung The needs of English by Thailand executive staff, foreign
(2008) Thai engineers. professionals and ESP
teachers, and case stud-
ies

A study investigating English language needs by graduates of Qatar
University in the workplace was undertaken by Al-Buainain, Hassan and
Madani (2010). The study claimed to be able to provide educational policy
makers with reliable information about the needs of vocational English. The
study used a questionnaire survey involving 644 respondents (with 64 per cent
return rate); it was said to have the benefit of bridging the gap between
University English and graduate career opportunities. The study found that
computer technicians, pharmacologists, and typists showed a higher level of
need for English in their work than other employees. This research (1: the
number refers to the research element reported in Table 2.2) indicated the
vocational needs of a select group of fields in which career opportunities would
be enhanced. While highlighting those workplace centres where there was a
higher level of need, it did not link to the specific workplace needs of these
graduates — the focus of my research. What is more, it used a quantitative, large
scale approach unsuitable for my ethnographic mixed methods approach.

English is a vital component of the airline industry; there is considerable
interest in non-English speaking countries in finding a best approach for
teaching Aviation English. Using a case study methodology, Aune, Huglen and

Lim (2000) investigated the difficulties of English language use encountered in
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the industry by interviewing pilots and foreign flight instructors. They found
that register, speed of communication, written designs and non-native English
comprehension are considered the most difficult entities; as well, they found
that poor learner attitude and lack of practice become impediments to
successful language learning. This research (2) linked closely in a
methodological sense to my study and focused on the difficulties encountered
in English use in this very specific workplace; thus, it was relevant.

The use of communicative events in which English was used was
investigated by Kassim and Ali (2010); the events included teleconferencing,
networking for contacts and advice, and presenting new ideas and alternative
strategies and communication skills; they placed greater emphasis on oral rather
than written communication skills. The research, which investigated the use of
English in multinational companies, found that 41 per cent of employees in the
study regularly used communicative English. This study (3) emphasised the
importance of oral communication skills and, thus, was relevant to my study. It
was, however, limited to multinational workplaces and consequently lacked the
broader approach of my study of four different types of workplaces. It raised
the problem of undertaking a broader study as opposed to a narrow study;
however, the finding that nearly half of the graduates used communicative
English in the workplace was relevant to one of my target workplaces.

Communication needs, including communicative events for engineering
students in Thailand universities, were also investigated by Kaewpet (2009).
She found that the communicative events needed most were talking about daily
tasks and duties, reading textbooks, reading manuals, and writing
periodic/progress reports. The profiles of the communicative events were
discussed further detailing the specific tasks and language features related to
each event. The list of the events is similar to those used in lesson units included
in the Indonesian polytechnic curriculum. Some of the English curriculum in
Indonesian polytechnics consists of task-based activities which learners have to
perform when learning the lessons (Setiawan 2003). The method involved

interviews with five groups of stakeholders (employers, engineers, engineering
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students, engineering lecturers, and teachers of English for Special Purposes)
each group represented by five respondents; no details were provided on how
respondents were selected. This study (4) was similar in scope to mine and
provided a useful list of specific tasks and language features related to
communicative events; hence, it was relevant to my teaching situation. It was,
however, very sharply focused on the needs of engineers and so lacked the
breadth of my study.

Communication needs in a more specific working place of textile and
clothing merchandisers in Hong Kong were researched by Li and Mead (2000).
This study was based upon a multi-faceted analysis which used a range of data
collection methods including questionnaire surveys, telephone interviews,
analysis of workplace texts, and visits to the workplace. The results showed that
the greatest influence of the content of the communication courses involved the
use of English in dealing with the following: customers; written activities (to
describe products, follow up on an order, advice on updated order status,
clarifying order queries); the use of authentic materials (audio visual or written
materials which are meant for their own purposes rather than for English
language learning). This was a real-world needs analysis, applicable to the
particular conditions associated with the textile merchandising industry. As
such, they appeared to fall in the fifth division of the five-point continuum
contained in Figure 2.2, above. As for the previous case study, this study (5)
closely relates to mine and provided an important set of findings that related to
real-world needs of English in the workplace.

A similar study was undertaken by Al-Khatib (2010) who analysed the
communication needs of tourism and banking personnel in Jordan. The study,
which also used a range of methods, found that travel agency workers used
much more English than did their banking counterparts. Both groups of
workers, according to the study, would like an emphasis in their courses placed
on increasing their corpus of specialised lexical items and technical terms (in
their fields), and improving their writing, listening and speaking skills.

Workers’ attitudes towards English were also investigated in this study; the
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outcome suggested that tourism workers had stronger positive attitudes towards
English than did the banking group. The result may not be surprising because
tourism anywhere in the world will deal with people from overseas, so English
Is obviously used in this area; it is a different case for banking workers. This
comparison (6) of the different needs of groups in two fields — tourism and
banking — was illuminating: tourist workers used a broader range of
communication skills; at the same time, tourist workers had a more positive
attitude to English than did bankers. Writing, listening and speaking skills were
seen to be most important. The importance of studying different groups of using
English in the workplace was highlighted by this study.

Investigation of language attitudes is an attractive part of workplace
language study, because attitude and motivation have impacted significantly on
learning achievement (Lleondari, Syngollittou & Kiosseoglou 1998; Luanna H.
Meyer et al. 2009). Evans (2010) assessed such an impact, investigating these
competing trends in the use of English in professional employment following
Hong Kong’s transition from a British Colony to a Chinese Special
Administrative Region (SAR); he found that English remained important to the
professionals there despite the change of this political status. The research,
involving a large number of respondents, was seen to be appropriate especially
when investigating local attitudes of the society to English — attitudes that might
have an impact on educational policy. Such attitudinal research was not,
however, particularly useful in my study; it was also a large-scale study and
consequently, on both counts, it was not addressed any further.

English language for support staff has been scrutinised by Ting (2002 ) who
was concerned with the English language needs of executives in Malaysia. The
research found that there was a need for the staff to use English, but it failed to
identify to what extent they used their English skills in the workplace.
Consequently, this research (7) was seen to have little application in my study.

In a more specific aspect of workplace language, Waldvogel (2002)
investigated the use of emails at work. As one of the most frequently used forms

of communication nowadays, a feature of emails derived from the study is the
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adequacy of informative English in English language teaching. This research
(8) had impact on my study, in that email as a form of communication is
growing in importance in Indonesia, but only in those with an international
focus; thus it was of lesser importance in my study.

The specific oral communication needs of business graduate employees in
the workplace were researched by Crosling and Ward (2002, p. 53). The most
important forms of oral communication used, according to the study, were
‘informal work-related discussions, listening and following instructions and
informal conversations’. Some other of the most important forms or
‘communicative events’ useful in the job success and promotion were meetings,
participation in discussion and formal presentations. While this study was
conducted regarding Monash university graduates working in an English
speaking country — Australia, this study is still informative as it was concerned
with communicative events needed in the workplace regardless of where the
graduates were likely to work. As a consequence of its specificity, however, it
was not considered to be relevant to my study and consequently was not listed
in Figure 2.2.

More specifically, Nunan and Burton (1989, pp. 37-8) developed a course
outline for engineers that included topics such as casual conversation at work,
letter writing, using the telephone, memo writing, instructions and
explanations, and report writing. Although this course outline on English in the
workplace was delivered in Australia, the course was intended for immigrants
whose first language was not English; it placed ESL in the inner circle. In
Dudley-Evans & John’s (1998) continuum of English language teaching (see
Figure 2.1, above) they placed ESL at the fifth level, i.e., the highest level of
difficulty and most specific of tailor-made courses. Neither of these elements
was included in my review of research related to workplace English: the former
was a detailed course outline; the latter was a associated with measures of
language learning complexity.

Using both quantitative and qualitative analysis, Deneire (2008)

investigated the need and use of English in France’s workplaces. He found that
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English in the workplace is accepted by most French managers and employees
if it happens in a ‘reasonable’ way; but people resist English when it is imposed
from above, especially when and where the use of French is more efficient.
While consistent with the survey method that | undertook, in conjunction with
my ethnographic mixed-methods approach, this research (9) was subject to
considerable cultural linguistic pressures — namely, the resistance to English
usage in France. As a consequence, it was not found to have any direct
application to my study.

Kaneko, Rozycki and Orr (2009) researched the English language needs of
computer science graduates in Japan. The research found that the most frequent
English-language tasks for computer specialists in the professional workplace
in Japan are reading of manuals and instructions (for installation, etc.), and
writing of emails, faxes, and business letters. The need for the English language
arts of speaking and listening tasks were found to be lower than those of the
English language arts of writing and reading. This research (10) focused,
generally, on English needs of computer specialists in professional workplaces
in Japan; thus, it only of general interest as it was non-specific to broader types
of workplaces.

In another English speaking country, Gray (2010) investigated the oral
communication skills needed by new accountancy graduates in New Zealand.
The questionnaire contained a series of Likert-scale and short-answer
questions. The most important finding from the research was the identification
of five most highly valued skills, namely, conveying professional attitude of
respect and interest in clients; asking for clarification or feedback from
management; speaking on the telephone/making conference calls with clients;
describing situations accurately and precisely to superior; conveying a
knowledgeable and confident demeanour to clients. This provided very useful
information for English curriculum developers in NZ, especially in the field of
English for Accountancy. Once again, the specificity of this research (11)
resulted in it being too focused to be of value in my study; what is more, it was

undertaken solely as a survey and therefore lacked an ethnographic focus.
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In Papua New Guinea, a country where English and Tok Piksin (a pidgin
language) are both recognised, Moody (1993) investigated the language needs
for technical communication in a multilingual speech community in PNG. The
research found that English and Tok Piksin are the two most important
languages for technical communication in the workplace. The study also
suggested that common language use patterns for technical purposes should be
developed. This includes practical, appropriate syllabuses, materials and
methods for teaching languages for special purposes. This research (12) had
close links to mine in that it related to a country in which two languages were
spoken in the workplace: in this sense it mirrored the use of Bahasa and
Sundanese in my study. The course materials produced were able to be used in
my teaching institution.The use of facsimile transmissions (‘the fax’) as the
medium of business correspondence lost its domination with the shift to e-mails
in the mid-1990s. Loohiala-Salminen (1996) investigated the contrast between
business communication taught in the classroom with that of reality in Finland.
She advised that there was a need to update business communication courses
because the language is changing. For example, with emails, the language used
may be less formal, more to the point and more-speech like. This piece of
research (13) points to the need in any study of English in the workplace to be
mindful of technological changes that affect academic institutions and their
programs such as those in business communication. Thus, it provided a
cautionary note to be explored in my study.

In terms of the area and subjects under investigation (graduates of tertiary
institutions), a study similar to my present research was undertaken by Qian
(2009) who investigated the use of English for workplace communication by
novice professionals in Hong Kong. The study was undertaken with
engineering graduates; it compared workplace English usage of workers with
those of employers. The study, undertaken using surveys followed up by
interviews, yielded diverse results: the two groups (employers and novice
workers) shared the view that English is important in the workplace but

disagreed in other aspects. Significantly, they disagreed about the English
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proficiency level of novice engineers and the aspects of their English
competency that need to be addressed most urgently — while the employers
thought they needed improvement in oral English ability so they can
communicate more effectively with their clients (Qian 2009, p. 283). The
findings of this research (14) and the methods employed impacted on my study,
particularly in relation to selected graduates from Maung Polytechnic.

A similar study, undertaken by Hart-Rawung (2008), investigated the needs
of English by Thai engineers. One of the findings of the study suggests that
Thai engineers require English competence in the four skill areas — listening,
speaking, reading and writing — in their day-to-day operations, with the biggest
challenge being oral conversation. As a consequence, the study generated an
integrated model of syllabus design that incorporated a balanced learner-
centred approach, a communicative approach and a task-based approach. In this
research (15), the methods used and the target subjects related well to my study;
however, mine was broader in its target groups, but omitted interviewing
foreign professionals and ESP teachers.

What emerges from the review of the related literature on workplace
English above are various types of communicative events and communication
skills needs, together with their frequency of use and importance in the
workplace. None of the studies was carried out on the use of English by workers
and how it is perceived by their supervisors. Such use is different from
engineering employees whose work tends to occur mainly ‘backstage’ in the
company. The literature | reviewed made a significant contribution to the
approach that I took in my present study.

Those works have inspired me to conduct a special research in Indonesian
context on the use of English in different types of companies. The result and
findings of the great number of works reviewed contribute to the questions that
I have made for interview as well as questionnaire which | have distributed to

support the main method of investigation.
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In the chapter on result and discussion, | have made some comparions on
the result that | have found in my study with those in the research articles that

I have reviewed.

Conceptual Framework

The present thesis of Workplace English in Indonesia is based on some funda-
mental theory and backgrounds. Globalisation and industrialisation has
obviously made the use of English as the international language. In another
account, development of English language teaching and training has expanded
extensively from General English (GE) through to English for Specific Pur-
poses (ESP) which then is elaborated to English for Business and English for
Special Needs. In addition, the way people learn and use the language as a
means of communication in their workplaces, hence also workers who use
English, whether it is formally or informally and whether it supported or not
by their company, have contributed to the complexity of English use in indus-
try. The following is the summary of all aspects which influence the thesis on
workplace English in Indonesia.

Globalisation, at present, has appointed English to become the most
important language in the world: it is used as the lingua franca to conduct
business (Graddol 2000, p. 8; Kirkpatrick 2002). Indonesia is one of the
emerging countries that belongs to the ‘extending circles’ group (Bolton 2012;
Kachru, B. B 1992; Kachru, Nelson & Kachru 2006); this places English as the
most important foreign language learnt in Indonesian schools. In Indonesia,
English is not only used in business when transaction is happening but also as
a means of communication between speakers of different languages other than
English in international settings (Ellis, R 2006).

As it is used in Indonesian workplaces for particular purposes, English in
this circumstance is classified as ‘English for Specific Purposes’ (ESP); in this
respect, it has special characteristics and is distinct from ‘English for General
Purposes’ (EGP) (Dudley-Evans & John 1998).
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English is used in workplaces in all of the countries in the World. It is used
in different conditions by vast variety of people for particular purposes (Al-
Khatib 2010; Deneire 2008; Gray 2010; Kaewpet 2009; Kaneko, Rozycki &
Orr 2009; Kassim & Ali 2010; Loohiala-Salminen 1996; So-mui & Mead
2000). In Indonesian workplaces, English use is subject to the conditions,
purposes and corporate cultures of many different kinds of organisations.

Workplace English in Indonesia has typical characteristics of English that
display particular features and distinctive attributes. It embodies a
‘communicative competence’ (Canale 1983) or language competence; it is
concerned with specific ‘communicative events’ (Munby 1978, p. 78) in
various Indonesian workplaces. Its particular competencies amalgamate those
brought by workers from their former educational institutions as they face their
world of work, integrated with existing competencies already in place. The
progress of English in any institution is part of workplace learning — this is
influenced by internal and external factors interacting within the workplace
(Berg & Chyung 2008).

On the other instance, Indonesian workplaces vary in terms of their
ownership, condition and other features. Outside the workplace, there are
factors that influence the way Indonesians communicate with one another. All
these contribute to the complexity of the language use in a workplace and
especially on the English language use which | use as topic for invesgtigation
in this thesis.

To sum up, Figure 2.2 depicts the framework of Workplace English in
Indonesia — the four factors and their subordinate elements — that have had the

greatest impact on this study.
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Figure 2.2 Framework of Workplace English in Indonesia
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Conclusion

In the beginning, it is globalisation that impacts on the standardisation and it
happens to be English as the language for use in international relationship and
business. As a consequence, English has become the most important language
in the world, and an ever-growing number of people everybody seek to be ca-
pable of using it. With increasing number of people using English comes the
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grouping of English users: inner, outer and extending circles — as distinct from
the formerly known standards of British, American and Australian English.
The existence of varieties of Globish (Global English) and World English tells
us that English has become the current lingua franca of the World: it is the
language currently able to connect people with different languages.

Indonesia is one of the countries that actively play an important role in
international relations and business. It is a country which is affected by
globalisation and by information and technological development. The
requirement of English skills by most companies in Indonesia is in response to
meet the demands of world standards set by the international community. As a
consequence, English competency is likely to influence many workers in their
career paths; its lack is detrimental to most careers; it enhances the prestige of
people who use English even if they normally communicate in the local
language.

The need for research on the use of English in Indonesian workplaces is
growing — particularly as the demands of technology and culture are
continuously changing — as is the demand for competence in English from the
outset when seeking employment. It is of concern to me that this area of
research has received little or no attention.

With constructivism underpinning my study, and its application of a
bricolage of research methods, the present study will make a significant
contribution to knowledge. The use of interview as the main method of inquiry,
backed up by appropriate other qualitative and quantitative methods will
hopefully present an accessible bricolage of research that provides useful
findings for the improvement of education, generally, in Indonesia and

especially in the area of English language learning and teaching.
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CHAPTER 3

Methodologies and Methods

At the outset, 1 would like to clarify the meaning of methods and methodology
as these two terminologies often overlap and confuse us. | will borrow the
definitions of Brewer (2000, p. 2) who suggests that ‘methods’ refer to the
tools that a researcher might use to gather data, for example, questionnaires,
interviews, participant observation and so on, and the techniques by which the
collected data are analysed, for example, close reading of text, content analy-
sis, statistical inference and computer-aided qualitative data analysis.
‘Methodology’, on the other hand, is ‘the broad theoretical and philosophical
framework into which these procedural rules apply’ (Brewer 2000, p. 2). My
methodology, as described in the previous chapter is that of ‘mixed methods’:
it is predominantly a qualitative methodology, with a simple quantitative ele-
ment, as described in the previous chapter.

Rationale for the choice of methodologies used

There are two distinct types of research methodologies, namely qualitative and
quantitative. While quantitative methodology uses deductive theory with
measures using numbers that are submitted to statistical treatment, qualitative
methodology generally uses inductive theory with measures that are non-nu-

meric such as observation, words, pictures and descriptions.
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Qualitative methodology

Qualitative researchers use ethnographic prose, historical narratives, first per-
son accounts, still photographs, life history, fictionalised facts and
bibliographical and autobiographical materials, among others. In brief,
Lichtman (2013, p. 7) states:

Qualitative is a general term. It is a way of knowing in which a researcher gathers,

organises and interprets interpretation from human using his or her eyes and ears as

filters. It often involves in-depth interview and/or observations of humans in natural,
online or social settings.

The ten elements of qualitative research of Lichtman (2013) involve the
following: description; understanding and interpretation of human behaviour;
dynamic; no single way of doing something; inductive thinking; holistic; in
depth study; words; themes and writing; and nonlinear. These ten elements

represent the qualitative approaches that I undertook in this approach.

Quantitative methodology

Quantitative researchers use mathematical models, statistical tables and graphs
and usually are written in an impersonal, third person prose. Denzin and
Lincoln (2011a, p. 10) point out that the researcher is often quoted in the ‘third
person, passive voice’ (unlike qualitative research that, increasingly over the
past 30 years, is written in ‘first person, active voice’). Lichtman (2013) points
out that quantitative research relies heavily on hypothesis testing, cause and
effect, and statistical analysis. For me, there is a simple summary: While qual-
itative research deals mainly with description using words, quantitative
research is more concerned with numbers.

Nunan (1993) clearly differentiates between the two methodologies; he
points out that they have contradictory characteristics. Qualitative research is
concerned with understanding human behaviour from the actor’s own frame of
reference, naturalistic, subjective grounded, inductive, process oriented and
less easily generalisable; quantitative research is based on facts that are often

evaluated as the ‘causes’ of social phenomena, and approaches that are
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objective, obtrusive, ungrounded and hypothetically deductive, outcome-
oriented, and generalisable.

Mixed methods

There is now a trend of incorporating the two methods in the so called ‘mixed
methods’, but the mixed methods approach to research is an extension rather
than a replacement for the quantitative and qualitative approaches to research;
two research approaches — quantitative and qualitative — will continue to be
useful and important. It is based on the principle that both methodologies share
the same intention of assisting in finding the answers to a set of research ques-
tions. Williams (2007, p. 70) suggests that the goal for researchers using a
mixed methods approach to research is to draw from the strengths and to min-
imise the weaknesses of the separate quantitative and qualitative research
approaches. This is further explained by Johnson and Onwuegbuzie (2004, p,
17):

Philosophically, mixed research makes use of the pragmatic method and system of phi-

losophy. Its logic of inquiry includes the use of induction (or discovery of patterns),

deduction (testing of theories and hypotheses), and abduction (uncovering and relying

on the best of a set of explanations for understanding one’s results).

Williams (2007, p. 70) argues that the quantitative method provides an
objective measure of reality, while the qualitative method allows the researcher
to explore and better understand the complexity of a phenomenon.
Additionally, Denzin, N. K. and Lincoln, Y. S. (2011, p. 3) suggest that
qualitative researchers study things in their natural settings, attempting to make
sense of or interpret phenomena in terms of the meanings people bring to them.
It is this perception of the value of qualitative research that most strongly
attracted me to its application in my study.

In addition, Denzin, N. K. and Lincoln, Y. S. (2011, p. 12) suggest that all
qualitative researchers are philosophers, in a universal sense: they are guided
by highly abstract principles which combine beliefs about ontology — What kind
of a being is a human being? What is the nature of reality?; epistemology —
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What is the relationship between inquirer and the known?; and methodology —
How do we know the world or gain the knowledge of it?

The question: ‘Qualitative or Quantitative?’ is a matter of choice; however,
this choice depends on the nature of the study, the way data is collected and
most importantly on the research questions. Research, according to Nunan
(1993) is a systematic process of inquiry that consists of three elements: (1) a
question, problem, or hypothesis; (2) data; (3) analysis and interpretation of
data. One of the techniques that I applied in data collection for my study was
observation — which is one of the instruments used in ethnography. | will
discuss this further in the following sub-section.

Impact of constructivism on the present study

The psychological theory underpinning my research is constructivism. The
concept of ‘constructivism’, as developed by Piaget, is based on the principle
that every human being is equipped with a knowledge-building capacity. It is,
as explained by Schunk (2008, p. 236) ‘formed inside people and learning hap-
pens through interactions’. This is supported by Glasersfeld (1990, p. 27) who
points out that ‘the human knower can attain some knowledge of a really ex-
isting world and can use this knowledge to modify it’.

Problem-solving is often faced by workers in their workplaces and Billett
(1996, p. 2) advances the view that ‘a constructivist view of learning
emphasises problem-solving as a means to construct, organise, index and
extend knowledge’. Similarly, Kerka (2011) suggests that constructivism, as
opposed to behaviourism, should underlie the theory of English for Academic
Purposes; the latter simply puts forward knowledge for behavioural control of
and task completion by students.

Constructivism is in line with qualitative research which focuses on the
participants in the ordinary everyday world (natural settings) (Croker 2009, p.
7). The present study explores whether or not this theory may be applied in
workplaces: it places special emphasis on participants and their English use in

workplaces in Indonesia.
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Ethnography

Ethnography is defined by Pole and Morrison (2003, p. 16) as

an approach to social research based on the first-hand experience of social action within

a discrete location, in which the objective is to collect data which will convey the sub-

jective reality of the lived experience of those who inhabit that location.

A definition by Silverman (1997, p. 10) suggests that ethnography is a
hybrid approach characterised by two demands on researchers: one as
observing a setting and gathering data; the other as directly involved in the
setting under study, including the researchers, as themselves objects of inquiry.
These two definitions are similar to that of Donan (1997), who suggests that
ethnographic research is a form of study based on observation of human action,
discourse, and self-perception, and is suggested as an appropriate form of
research when experimental research is inappropriate, and when exactitude is
not needed.

According to the characteristics which have been identified by the scholars
above, | categorise the present study as an ethnography that, as its sub-ordinate
also involves me in auto-ethnography. This is supported by Pole and Morrison
(2003, p. 9) who, having described the ‘richness of ethnography’, draw the
conclusion that qualitative methods are, in general, ‘ethnographic’ and,

conversely, that ethnography is a qualitative method.

Auto-ethnography

Auto-ethnography is a research method that utilises the researcher’s own ex-
periences as ethnographic data (Maréchal 2010; Southerton 2011).
Furthermore, Ellis and Bochner (2011) suggest that auto-ethnography is a pro-
cess that came from the ‘crisis of confidence’ inspired by postmodernism in
the 1980s: it combines the characteristics of both autobiography and ethnog-
raphy. Ellis and Bochner (2011) also suggest that in writing ethnography, the
author writes about past experiences. The author is also allowed to reflect on
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their own experience, to combine this with interviews as well as consulting
with texts such as photographs, journals and recordings to help with recall.

In my study | have used my personal experience as a worker in an
organisation as well as the data resourced from observation, interview, printed
materials and other sources that support my findings. My experience which
helps strengthen the analysis for my thesis include my work with the American-
based Save the Children foundation as well as work with the Australian-based

Sagric and other local companies in Indonesia.

Naturalism

Observation of first-hand experience seems to be the key factor commonly
found in the definition above. This is because ethnography is located within
the approach of naturalism (Angrosino 2007; Kusenbach 2003; Pole &
Morrison 2003, p. 5; Sangasubana 2011; Williams 2007); Kusenbach 2003;
Pole & Morrison 2003, p. 5; Sangasubana 2011; Williams 2007) and natural-
ism is concerned with the setting and location within which social action is
created and experienced.

Regarding the time taken to conduct research using a naturalism approach,
Sangasubana (2011) suggests that the observation and the extent of the
researcher’s involvement with the subjects under investigation may take a
relatively long period of time. Johnson (2009), for example, spent three years
of data collection to research a language policy linking micro-level educational
practices with macro-level language policies and discourse. Troman and Jeffrey
(2007, p. 456) spent three years conducting a collaborative ethnographic study
of how residents in five urban neighbourhoods in Hollywood, CA, perceive
local problems, and how their daily activities and social interactions relate to
those understandings. Quinlan (2008) spent several months undertaking an
institutional ethnography study using ‘shadowing’, i.e., being present with
subjects for extended periods of time on a regular basis, as the main method of

observation for data collection.
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Another characteristics which is commonly suggested by some scholars
regarding ethnography is in the use of various methods of data collection
besides observation which include interview, site documents and other
supporting sources especially intended for triangulation (Angrosino 2007;
Freebody 2003; Pole & Morrison 2003; Sangasubana 2011; Williams 2007).

Triangulation

Triangulation is the use of more than one approach in one study for the purpose
of enhancing confidence in the findings. Denzin (1989, pp. 236 - 44) further
elaborates four types of triangulation, namely data triangulation, investigator
triangulation, theoretical triangulation and methodological triangulation.

For the purposes of triangulation, quantitative methods involving statistical
calculation deriving from a survey tool, for example, are also permitted in
ethnography as is suggested by Pole and Morrison (2003, p. 9):

It is possible to use quantitative methods alongside qualitative methods in the context

of ethnography as long as the quantitative methods adhere to the epistemological prin-

ciples of naturalism in seeking to gather data with as little disturbance on the natural,

everyday rhythms of the location as possible.

A further example provided by Stake (2006) suggests that triangulation may
be used to gain assurance from a variety of sources. In a multi-case study, or a
case study consisting of many sub-cases, the researcher is challenged to see
what is common across the cases; triangulation will assist in making meaning
across these cases.

In addition to interviews as one of the tools for data collection of the present
research, | used observation, document analysis and survey. | used a survey
especially to substantiate the findings in the interview. Both the interviews and
survey enabled me to see how knowledge and experience were perceived by
the subjects under investigation; in this sense, my research also involved a
phenomenological approach and | further develop this approach in the

following sub-section.
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Phenomenology

Katz and Csordas (2003, p. 284) define phonomenology as an approach that
seeks to reveal the foundation of a culture:

Phenomenology is a natural perspective for ethnographic research that would probe

beneath the locally warranted definitions of a local culture to grasp the active founda-

tions of its everyday reconstruction.

This definition omits reference to experience and knowledge, which Lester
(1999) suggests is a basic foundation of phenomenology: he asserts that
phenomenology is concerned with the study of experience from the perspective
of the individual, ‘bracketing’ taken-for-granted assumptions and usual ways
of perceiving. In addition, he suggests that the purpose of the phenomenological
approach is to illuminate the specific, to identify phenomena by the way in
which they are perceived by the actors in a situation. Furthermore, he asserts
that epistemologically, phenomenological approaches are based on a paradigm
of personal knowledge and subjectivity that emphasise the importance of
personal perspective and interpretation.

Phenomenography

At this juncture, | need to distinguish between phenomenology and phenome-
nography. The latter is an empirical research tradition that was designed to
answer questions about thinking and learning, especially for educational re-
search. Ornek (2008) suggests that phenomenography is the empirical study of
the different ways in which people think of the world whereas phenomenology
is ‘the study of phenomena’ associated with individual perspectives.

He argues that phenomenology and phenomenography are similar in that
they are both fields of knowledge that is acquired by having experience as the
subject of the study, but fails to elaborate further the differences between the

two approaches.
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Table 3.1 Relationship between phenomenography and phenomenol-
ogy
Phenomenography Phenomenology

The structure and meaning of a phenomenon as
experienced can be found in pre-reflective and
conceptual thought.

A division is claimed between pre-reflective ex-
perience and conceptual thought.

The aim is to describe variation in understand-
ing from a perspective that views ways of
experiencing phenomena as closed but not fi-
nite.

The aim is to clarify experiential foundations in
the form of a singular essence.

An emphasis on collective meaning. An emphasis on individual experience.

A second-order perspective in which experience
remains at the descriptive level of participants’
understanding, and research is presented in a
distinctive, empirical manner.

A first-order perspective.

Analysis leads to the identification of concep- Analysis leads to the identification of meaning
tions and outcome space. units.

Source: (Barnard, McCosker & Gerber 1999, p. 214)

From the research of Barnard, McCosker and Gerber (1999, p. 214) | have
developed a comparison of phenomenography and phenomenology, the results
of which are shown in Table 2.3. For me, the most interesting difference
between the two research methods is that while phenomenography places
emphasis on collective meaning, phenomenology places emphasis on
individual experience. On this basis, | am able to categorise my research as
being a phenomenological study that seeks out the knowledge of individuals
regarding their use of English in the workplaces.

In terms of theory building based around lived experiences, Goulding
(2005) suggests that phenomenology has its own unique characteristics and
philosophy; he argues that this is both a beneficial and a useful approach to
understanding how people experience events or phenomena. Based on
epistemology which sees knowledge as a social construction (and not a
correspondence with ‘truth’) and a theory that views learners as active
constructors, Pring (2000, p. 348) and Hopwood (2004) argue phenomen-ology

presents itself as an appropriate approach for investigating participants,
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viewing them as people who interpret the world and their experiences, and who
construct personal understandings of themselves suggests that phenomenology
has its own unique characteristics and philosophy; he argues that this is both a
beneficial and a useful approach to understanding how people experience
events or phenomena.

Based on an epistemology which sees knowledge as a social construction
(and not a correspondence with ‘truth’) and a theory that views learners as
active constructors, Pring (2000, p. 348) and Hopwood (2004) argue
phenomenology presents itself as an appropriate approach for investigating
participants, viewing them as people who interpret the world and their
experiences, and who construct personal understandings of themselves.

Hence, | conclude that a study can be considered as a phenomenology when
it investigates an individual’s experience and knowledge; consequently, I

believe that my study fits precisely with a phenomenological approach.

Case Study

In terms of the subjects under investigation, the present study can be catego-
rised as a ‘Case Study’. A case study, according to Yin, RK (1994, p. 13), is
‘an empirical study that investigates a contemporary phenomenon within its
real-life context, especially when the boundaries between phenomenon and
context are not clearly evident’.

Taking an alternative position, Stake (2008) differentiates three types of
case study, namely, ‘intrinsic’, ‘instrumental’ and ‘collective’. Intrinsic cases
studies occur when a study is undertaken because one wants better
understanding of a particular case. On the other hand, instrumental case studies
occur when a particular case is examined to provide insight into an issue or
refinement of theory. Finally, collective case studies occur when researchers
may study a number of cases jointly in order to inquire the phenomena,
population or general condition.

Whether or not generalisation is possible from a collective case study is a

cause for some argument. Stake (1995, p. 7) asserts that ‘grand generalizations’
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may be drawn from a case study, although he suggests that the real business of
case study is ‘particularisation’, not ‘generalisation’ (Stake 1995, p. 8).

Yin (1994, p. 13) focuses on three aspects of the case study inquiry: coping
with the technically distinctive situation, relying on multiple sources of
evidence, and benefiting from the prior development of theoretical
propositions. All these characteristics are accommodated in the present study
as | have developed a case study with four sub cases; this, according to Yin
(2003) enabled me to yield multiple findings that follow a ‘replication logic’
from which | was able to develop and build a theory through analytical
generalisation and comparison of cases.

To summarise, of the three typologies of case study described by Stake
(1995, pp. 3-4) — ‘intrinsic’, ‘instrumental’ and ‘collective’ — | describe my
study as a ‘collective case study’ as it consists of four sub-cases which are
instrumental in learning about the use of English in each of four workplaces. In
terms of the sites under scrutiny, the present study is categorised as an
‘ethnographically informed cross-case analysis’ as four different sites, namely
national private, national public, multinational and foreign companies have
been observed and compared.

In the light of the above discussion on case study methodologies, | am now
able to personally describe myself as an incipient ‘bricoleur researcher’,
prepared and empowered to take ‘bits and pieces’ of information, using a
variety of approaches, resources and methods in order to develop a most

satisfying research project.

Instrument development

In this ethnographic study, a range of instruments was used with both the
alumni workers and their supervisors. The main instrument was in the form of
a set of questions that | used in the semi-structured interview sessions. | ob-

tained other supporting data gained from observations, a survey, journal
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records and personal notes of informal interviews that | maintained for the pe-
riod of each of the four visits. A questionnaire was developed and distributed,
either in their workplaces or online, to 200 randomly chosen polytechnic grad-

uates.

Semi-structured interviews

Interviews are used to collect data because ‘Interviews can provide insights
into people’s experiences, beliefs, perceptions, and motivations at depth that
is not possible with questionnaires’ (Richards, K 2009, p. 187). Semi-struc-
tured interviews are used as the interviewer has a clear picture of the topics
which need to be covered but is prepared to allow the interview to develop in
unexpected directions. This view is supported by Nunan (1993, p. 149) who
suggests that in a semi-structured interview, topics and issues rather than ques-
tions determine the course of the interview. Open response questionnaire
items, as ‘one of the techniques used to collect qualitative data’ (Croker 2009,
p. 4) are used because they can produce a wide range of rich and often surpris-
ing responses (Browns 2009, p. 216).

Questions for the semi-structured interviews were in a form of open but
guided questions that followed the principles outlined above. The questions
included issues and items specifically oriented towards answering the research
questions. The questions and some spontenous questions can be found in
Appendix 1 in the sample summary of the main data.

The followings two figures, Figure 3.1 and 3.2, show draft original
questions which are not yet added with some spontaneous questions:
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Figure 3.1 Questions for alumni workers in semi structured interview

Questions for Alumni Working in a National Public, National Private
and Multinational or Foreign Company

I. Personal Data Questions (Pertanyaan Data Pribadi)

1. Name and address: (Optional) and Gender:

(Nama dan alamat) (pilihan dan Jenis Kelamin:

2. When did you graduated from Polytechnic?

(Kapan Anda lulus dari Politeknik?)

3. What Study Program/Department in Polytechnic did you graduate
from?

(Program Studi/Jurusan apa yang diambil di Politeknik?)

4. What level of diploma did you gain from Polytechnic?

(Jenjang diploma atau program apa yang diraih di Politeknik?)

5. Present company you work for:

(Perusahaan tempat kerja sekarang):

6. What area does your company deal with?

(Bidang apa yang dikelola perusahaan?)

7. How long have you worked for the present company?

(Berapa lama Anda telah bekerja di perusahaan sekarang ini)

8. Have you worked in another company before?

(Apakah pernah kerja di tempat lain sebelumnya?)

I1. Entry to Employment (Memasuki Dunia Pekerjaan)

9. When did you first obtain your first job?

(Kapan Anda pertama kali dapat pekerjaan?)

10. What could be the main reason why you got your first job?

(Apa kemungkinan alas an Anda dapat pekerjaan tersebut?

11. Was English one of the requirements to apply for the job?

(Apakah Bahasa Inggris merupakan salah satu prasyarat dalam mela-

mar kerja?)

12. Did you have to apply for the job in English?

(Apakah Anda harus melamar kerja dalam Bahasa Inggris dulu?

13. When you were interviewed, was it delivered in English?

(Ketika diinterview, apakah dilakukan dalam Bahasa Inggris?)

14. What English language skills and knowledge are needed to apply
for the job?

(Keahlian dan pengetahuan Bahasa Inggris apa yang dibutuhkan

waktu untuk melamar pekerjaan?)
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I11. Use of English to Perform Duties (Penggunaan Bahasa Inggris un-
tuk Melaksanakan Tugas Pekerjaan)

15. What is your position now? Mention the name :

(Apakah posisi Anda sekarang? Sebutkan nama jabatannya:)

16. Main Duties and Assignments/What do you have to do at work?

(Apa tugas utama Anda?)

17. Additional Duties and Assignments/What additional duties do you
have to do at work (If there are)?

(Apakah ada tugas tambahan talin? Apakah tugas tambahan lain itu

kalau ada sebutkan?)

18. How relevant is your work with your study?

(Seberava relevant pekerjaan Anda dengan bidang studi?)

19. Do you have to use English at all in your company?

(Apakah Anda harus menggunakan Bahasa Inggris di tempat kerja?)

20. Do you deal with any documents written in English to perform
your job? What are they?

(Apakah Anda menggunakan dokumen yang ditulis dalam Bahasa

Ingggris untuk melaksanakan pekerjaan? Dokumen apakah itu?

21. Do you have any difficulties in understanding the documents?

(Apakah Anda punya kesulitan dalam mengerti dokumen dokumen

itu?)

22. Who do you think created or designed the documents/templates?

(Siapa kemungkinan yang membuat atau mendesain dokumen/tem-

platnya?)

23. Do you correspond with anybody in English to perform your job?

(Apakah Anda melakukan korespondensi dalam Bahasa Inggris untuk

melaksanakan pekerjaan?)

24. How do you correspondent in English?

(Bagaimana Anda melakukakan korespondensi dalam Bahasa Inggris

itu?)

25. What English language skills and knowledge are needed to perform
duties at work?

(Keahlian dan pengetahuan Bahasa Inggris apa yang dibutuhkan

waktu untuk melaksanakan tugas pekerjaan?)

IV. Self Evaluation On Your English (Evaluasi Diri tentang Bahasa
Inggris Anda)

26. How good was your English when you were in Polytechnic?
(Sebaik apa Bahasa Inggris Anda ketika di Polteknik?)

27. How good is your English now?

(Sebaik apa Bahasa Inggris Anda sekarang?)

28. Why do you think it is better?

(Kenapa Anda kira lebih baik?)

29. Why do you think it is worse?

(Kenapa Anda kira lebih jelek?)
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30. If there is no change, why do you think it has happened:
(Apabila tidak ada perubahan, kenapa mungkin terjadi seperti itu?)

V. Others (Yang Lainnya)

31. Why do you think an employee at your workplace gets promoted to
higher position?

(Mengapa menurut perkiraan Anda seorang pekerja di tempat kerja

Anda dapat promosi ke posisi lebih tinggi?)

32. Is English one of the requirements to get promotion?

(Apakah Bahasa Inggris merupakan salah satu syarat untuk dapat di-

promosikan?)

33. How do you cope with English language difficulty at work?

(Bagaimana Anda mengatasi permasalahan Bahasa Inggris di tempat

kerja?)

34. Have you been provided with any English training program by the
Company? If Yes, how long was it and how was it conducted?

(Apakah Anda pernah disediakan pelatihan Bahasa Inggris oleh Pe-

rusahaan) Apabila ya, berapa lama dan bentuknya bagaimana?

35. Have you ever been suggested to learn English by the Company
(your supervisor)? If Yes, how did you do that? Please explain:

(Apakah Anda pernah disarankan untuk belajar Bahasa Inggris oleh

Perusahaan /supervisor Anda? Apabila Ya, bagaimana Anda

melakukan itu? Tolong jelaskan.)

36. Do you have any comments/suggestions about the use of English at
your workplace?
(Apakah Anda punya komentar atau saran tentang penggunaan
Bahasa Inggris di tempat kerja Anda?)

THANK YOU FOR YOUR ANSWERS

Figure 3.2 Questions for company representatives in semi strauctured in-
terview

Questions for Representative of a National Public, National Private and

Multinational or Foreign Company

I. Personal Data Questions

1. Name and address: (Optional) and Gender:
(Nama dan alamat (Boleh dijawab atau tidak) dan Jenis Kelamin)
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2. When and where did you graduated from ?
(Kapan dan dari mana Anda lulus?)

3. What Study Program/Department in did you graduate from?
(Dari studi program apa Anda lulus?)

4. Present company you work for:

(Perusahaan tempat Anda bekerja?)
5. What area does your company deal with:
(Bidang apa perusahaan Anda bergerak?)

6. How long have you worked for the present company?
(Berapa lama Anda telah bekerja di perusahaan ini?)

7. Can you tell me about the structure/organisation of the company?
(Bisakah Anda menceriotakan mengenai organisasi dari perusahaan
ini?

8. How many people work in this company? In what departments are
they?

Berapa orang yang bekerja di Perusahaan ini? Dan di bagian mana
saja’?

9. How many people are in the top management, middle management
and operators/technicians?

(Berapa orang/persentase yang bekerja di management atas, menen-
gah dan operator/teknisi?

10. Berapa lama biasanya orang bekerja disini sampai mencapai puncak
karirnya atau pensiun?

(How long can a worker work here until he/she reaches his/her highest
career or retires?)

Il. Entry to Employment

11. How did you recruit your workers?

(Bagaimana Anda merekrut/menerima pekerja baru?)

12. What is the procedure to recruit workers from beginning (when iden-
tified there is a vacancy) until the workers begin their employment?
(Langkah-langkah apa yang dilakukan oleh perusahaan untuk merekrut

pekerja baru dari permulaan — saat kebutuhan pekerja baru teridenti-

fikasi — sampai para pekerja baru itu memulai bekerja?)

13. Did you advertise the job vacancy in English?

(Apakah Anda mengiklankan lowongan pekerjaan dalam Bahasa

Inggris)

14. Was English one of the requirements to apply for the job?

(Apakah Bahasa Inggris merupakan salah satu syarat untuk melamar
pekerjaan?)

15. Did you ask the applicants to write all documentation for job applica-
tion in English?

(Apakah Anda meminta pelamar pekerjaan untuk menulis semua
dokumen untuk melamar pekerjaan dalam Bahasa Inggris?)
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16. When you interviewed the applicant, was it delivered in English?
(Ketika Anda mewawancara para pelamar kerja, apakah itu dilakukan
dalam Bahasa Inggris?)

17. What English language skills and knowledge are needed to apply for
the job?

(Keterampilan dan pengetahuan Bahasa Inggris apa ynag dibutuhkan
dalam melamar pekerjaan?)

lll. Use of English to Perform Duties

18. Do you ask or encourage your workers to use English at all in your
company?

(Apakah Anda meminta atau mendorong para pekerja untuk
menggunakan Bahasa Inggris di perusahaan Anda?

19. How frequent is English used in your company?

(Seberapa sering Bahasa Inggris digunakan di perusahaan?)

20. Who usually uses English in your company?

(Siapakah yang biasanya menggunakan Bahasa Inggris di perusahaan

Anda?)

21. When is English used in your company?

(Kapan Bahasa Inggris digunakan di perusahaan Anda?)

22. Do you provide English language training for your workers? How?
(Apakah Anda menyediakan pelatihan Bahasa Inggris untuk para
pekerja? Bagaimana caranya?)

23. Do you ask or encourage your workers to improve their English?
(Apakah Anda meminta atau mendorong para pekerja untuk mengem-
bangkan kemampuan Bahasa Inggris?

24. Do workers have to deal with documents written in English to perform
their jobs? What documents if there are?

(Apakah para pekerja harus berhubungan dengan dokumen yang ter-
tulis dalam Bahasa Inggris untuk melakukan pekerjaannya? Dokumen
apakah itu?

25. Who created the documents/templates?

(Siapa yang membuat/mendisain dokumen tersebut?)

26. Do workers have to perform any correspondence to do their jobs?
How if there is?

(Apakah pekerja harus melakukan korespondensi untuk melakukan
pekerjaannya? Bagaimana hal itu dilakukannnya?)

27. What English language skills and knowledge are needed to perform
duties at work?

(Keterampilan dan pengetahuan Bahasa Inggris apa yang digunakan
untuk melakukan tugas pekerjaanya?)

IV. Evaluation On Workers’ English Proficiency in Company
28. In average, how do the workers use English in your company?
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(Secara umum /rata-rata, bagaimana para pekerja menggunakan Ba-
hasa Inggrisnya di perusahaan?) What level of English is needed by the
workers in your company?

(Level/tingkat Bahasa Inggris apa yang diperlukan oleh para pekerja di
perusahaan Anda?)

29. Do you see any difficulties faced by the workers in using English?
(Apakah Anda melihat permasalahan yang dihadapi oleh para pekerja
dengan Bahasa Inggrisnya? How do you provide solutions to their
problems in English?

(Bagaimana Anda menyediakan solusi terhadap permasalahan dalam
Bahasa Inggris? Is there any incentive if workers can show their excel-
lent English language proficiency?

(Apakah ada insentif apabila para pekerja dapat menunjukan kemam-
puan Bahasa Inggrisnya dengan baik?)

V. Others

30. What are the reasons for an employee at your workplace gets pro-
moted to higher position?

(Apa alasan bagi seorang pekerja di perusahaan Anda untuk
mendapatkan promosi?)

31. Is English one of the requirements to get promotion? Why/why not?
(Apakah Bahasa Inggris merupakan salah satu persyaratan untuk
mendapatkan promosi? Mengapa/mengapa tidak? What are other re-
guirement besides English for job promotion?

(Apakah ada persyaratan lain disamping kemampuan Bahasa Inggris
untuk promosi ini?)

32. Do you have any comments/suggestions about the use of English at
your workplace?

(Apakah Anda punya saran atau komentar lain tentang penggunaan
Bahasa Inggris di tempat kerja di Indonesia?

THANK YOU FOR YOUR ANSWERS

| carried out some limited piloting of the questions: | involved a non-
English speaking adult living in Melbourne prior to my embarking on the visits
to Indonesia; this piloting focused on the clarity of the language and instructions

for the semi-structured interviews.
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Equipped with materials such as consent forms and an audio recorder, |
travelled to Indonesia and visited the four venues where the interviews were
conducted. | was fortunate that all of the interviews proceeded according to
plan; I noted an accommodating atmosphere of the 11 interviews; the digital
sound recordings were loud and clear.

As the nature of semi-structured interview is open to modification, | was
able to direct ‘spontaneous questions’ to participants particularly when | needed
clarification of, or further information about the matters concerned. | undertook
a literal transcription of each of the 11 recordings: | realised that | was working
with a ‘bricolage’ of spoken English, Indonesian and sometimes a mix of both

Indonesian and English; this was faithfully recorded in the written transcripts.

Observation

I made informal as well as formal contacts with people inside the companies.
In doing so, | became acquainted with and met personally many Maung poly-
technic alumni whom | had originally contacted via the Facebook social
network. This was very useful as one of these people became both the initial,
and later, the contact person for me when I undertook the company visits.

Of the four companies contacted while in Australia, only Angkasa SOC had
provided me with formal approval to proceed with my visit — via an e-mailed
letter — prior to my leaving for Indonesia. A contact person from Alatbesar FPC
, who was a Maung Polytechnic alumnus, indicated that I was welcome to
proceed; | completed these arrangements to meet by telephone once | was in
Indonesia.

| had previously acquired information in Melbourne about companies that
I might visit in Indonesia through the office of a company industry link of
Maung Polytechnic. A staff member of the Office informed me a contact person
of a most desirable foreign company which has been a dream place for Maung
polytechnic alumni to work: | realised that this was a very much sought-after

company where many best Maung polytechnic alumni work is a place | should
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not avoid. | accordingly contacted her through telephone and emails; as a result
of this networking, | was able to arrange my visit.

My contact with Kendaraan PC was initiated by a friend who happened to
be an acquaintance of a Maung polytechnic alumnus working in a private
company. A visit to this company enabled me to complete the four prerequisite
types of companies for the present multi-case study.

The following is a brief description of how the data collection was

conducted: the sequence represents the order in which I visited the companies.

A visit to the friendly Angkasa SOC

My first visit was to the state-owned company, Angkasa SOC. The site occu-
pied a very large area; there were many large buildings — some workshops, and
some used for administrative purposes. The buildings and workshops looked
old; many were empty. In its heyday, in the nineteen-eighties, | imagine that
all the buildings and workshops there were busy and fully occupied; now, the
number of employees has been halved.

As my interest lay in the use of English in workplaces, | first concentrated
on English use in instructions and notices. | noticed that some were written in
English; there was a description relating to a model aeroplane displayed there
that was written completely in English. Due to the company regulations, no
photographs were allowed to be taken around the company as it is one of
strategic national significance. | also had a chance to see a worksheet which
was fully written in English. Signs such as toilet, male, female, no smoking, Do
not run, etc. are all English. They are written as such as the workers there know
the meaning of those words. All descriptions written on placards written in front
of aeroplane models are all written in English. This is because the descriptions
contain many English terminologies which are hard to be translated.

I did not hear, however, any English. This suggested to me that English was
not used there for daily oral communication. The exception to this would be
when employees had to meet and negotiate with customers from foreign

countries.
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On my first day in Angkasa SOC, | was introduced to a contact person in
the training division; here, | was invited to accept an identity card which
allowed me access to Angkasa SOC for one month. | was also asked to meet an
employee in the aero-structure division, the place where | probably was going
to observe and to do my interview. On my second day, | met a personnel
department representative who prepared an ID card for me. | completed the
form and was asked to submit a passport-size photograph.

On the third day | went to collect my ID card; subsequently, I was
introduced to the alumnus who had agreed to be the respondent for my
interview; we spoke briefly and made an appointment for an interview. On this
occasion, | took the opportunity to ask, informally, how the company would
normally receive a foreign visitor. |1 was informed that if there was a foreign
visitor — who, usually, would be a customer of Angkasa SOC — he would be
directed to a high-ranking English-speaking officer. | was able to reach the
conclusion that, even at reception, receptionists hardly ever had the chance to
speak English with a foreign visitor.

Hence, a foreign officer, if he/she is a customer of the company, is usually
directed directly to the marketing department where the staff can speak English.
While the receptionist mainly serves local visitors and they do need to speak
English, but they may speak little English.

During the fourth day, | reviewed my prepared questions for interview,
taking the opportunity to refine them in the light of the experiences of the
previous three days. | also checked that my digital audio recorder was operating
correctly.

On the fifth day, | had an interview with DO (a pseudonym, for ethical
reasons) later identified as SOwa, a polytechnic alumnus worker there. 1 also
asked him to send questionnaires to his friends of the same polytechnic. After
that, 1 made an appointment with a HRD manager for an interview to be held
the week after.

In the second week in Angkasa SOC, | came for an appointment with a
HRD manager to have an interview. | had revised and printed my questions and
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checked my voice recorder; at the appointed time, I arrived, fully prepared, at
Angkasa SOC training centre office, where my contact person worked. After a
moderate delay, | met an officer there who, unfortunately, told me that the HRD
manager would have to postpone our meeting due to an urgent external
commitment; we arranged a new time for an interview the next day.

That day, the second day of the second week, did not quite work out as |
had planned. First, | went to see YN (pseudonym), the HRD manager, for our
deferred interview. On arrival at her office, she obviously was not there; | was
told that she had been called urgently to go to her home, but that she would
return as soon as possible; | sat and waited. After some time had elapsed, | was
approached by a staff member who suggested that it would be sensible if | went
with him to speak to a more senior manager in the human resource division;
unfortunately, he was not in his office. | was then introduced to a third manager
from the human resource division who chatted informally to me about my
research and Angkasa SOC; he was too busy for an extended interview. He led
me to a fourth manager; the entire sequence was repeated. The fifth manager, a
manager in communications, ‘supposedly was involved in the use of English in
work’, said the fourth manager.

The fifth manager, CM (pseudonym), confirmed that English was used in
his department because it was his responsibility to promote Angkasa SOC
products mainly to overseas customers. He introduced me to a marketing
manager, MM (pseudonym) — later identified as SOmn, whom he felt would be
a more relevant person for my research. We spoke informally, after which 1
made an appointment for an interview later in the week; MM could not be
interviewed any earlier than this as he was preparing for a planned two-day
meeting with overseas customers. The interview with MM was then held as
planned according to the time we had arranged before

A second interview with another alumni worker, later identified as SOwb,
was conducted on another occasion before | ended my visits at Angkasa SOC.

| found a friendly working environment, despite my having to go through a

security procedure when | was inside the company. The informal discussions
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that | had with the number of managers whom | had met revealed that there was
a lack of tension in the workplace and that there was a particularly friendly
attitude displayed towards visitors. With regards to the use of English in the
office, | heard no English spoken at any stage; at best, | found a few notices or
written instructions in English. | realised, too, that gaining access to people in
the name of research requires a degree of patience and persistence.

A visit to the high security Minyak MNC

The terms ‘foreign’ and ‘multinational’ when applied to companies may be
overlapping. A foreign company literally means a company that comes from a
foreign country. All foreign companies are multinational; all multinational
companies come from foreign countries. A foreign company may, however,
be mono-national, in that it is dominated by one country; a multinational com-
pany is likely to be spread, evenly, over many countries. In my study, | have
chosen to differentiate the two on the basis of the different characteristics they
display in terms of the corporate culture that impacts on use of English.

| visited two foreign or multinational companies; both are situated in
Jakarta, the capital of Indonesia. The first company was MNC. Among the
companies which have connection for employment purposes with Maung
Polytechnic— the institution where | work — perhaps this is the company that
most Maung polytechnic alumni would like to work in because it promises a
very high income, career prospects and significant other benefits — travel,
relocation in many different countries and a truly international outlook.

Jakarta is not the location of the headquarters of Minyak MNC, but the
office gives visitors the impression that it might be: Minyak MNC is located on
the twentieth floor of a major high-rise building in Jakarta. As | approached its
precincts, | was immediately made much aware of its security demands;
through the luxurious and imposing nature of the building, its power and its
influence in Indonesia.

Once | arrived at the entrance on the ground floor of the building

compound, | had to present my VU ID card and exchange it for a temporary
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ID; | had to go through a laser scanner/check to ensure a security clearance.
When | arrived at the company office unit, | was welcome by a receptionist
who also asked to see my (new) ID card. | noticed that there were foreigners
waiting as well seeking clearance from the receptionist immediately in front of
me. | was asked to wait for a few minutes; | was then escorted to my original
contact person before being conducted to interviews with M1 the HRD manager
(later identified as MNmn in the interview record).

Most instructions and other writings on the wall inside the company offices
were written in English. The receptionist spoke in Indonesian with me, but
when she attended a western foreign visitor, she spoke English.

The interview with the manager was in English; he happened to have just
come back from overseas duty for an extended time and he spoke very fluent
English; however, very occasionally, Indonesian was used. A further interview
with an alumni worker ran very well; it was held according to the original
schedule. With her, we mostly spoke in Indonesian; occasionally, English was

spoken.

A visit to lower security Alatbesar FC

As with entering Minyak MNC, before reaching the front office of Alatbesar
FC, | was first required to report to the security office to go a security proce-
dure before being led to the division of the company that | intended to visit. |
was then further directed to a receptionist in the division office building, asked
whom | wished to see — my initial contact — and then asked to wait.

After | had met with my contact person, | had a series of interviews: the
first with a general manager; the second and third with two Maung polytechnic
alumni working there. There were fewer foreigners present than | had
experienced at Minyak MNC; some of those present, who might have been
Japanese, were speaking English to others of foreign appearance.

It was a slightly more relaxed situation compared with that at Minyak

MNC. The security was tight; however, | felt less tense than when | was in the
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domain of the multinational company. | especially noticed that of the

instructions and writings on the wall some in English and some in Indonesian.

A visit to the friendly Kendaraan PC

The last company that | visited in the course of my research was Kendaraan
PC, a national private company. It might not be a purely national company as
it has a link with a Japanese-owned car company; but is a real national com-
pany in the sense that it is owned by an Indonesian conglomerate.

This company has branches throughout Indonesia. Even in my hometown
of Bandung, not a big capital city, it has many branches with over 1000
employees in total. The company is a dealer for selling cars manufacture
overseas; as well, it is responsible for maintaining these cars and for selling
genuine replacement parts. As a consequence, there are three main divisions in
the company: administration, sales and maintenance.

As my area of research was dealing with the use of English at work, | was
involved more with people in the administration and sales departments, as |
suspected that English was not used at all in the maintenance workshop. This
suspicion was confirmed after | had observed people working in maintenance;
I simply did not hear any English spoken, nor were any English signs on the
walls. Just how English was used and why, and what English was required in

the application stage could only be found out in the interviews.

Conclusions on these observations

| noted significant similarities, as well as differences, in the atmosphere and
culture of the companies that | visited. Similarities were found in the security
level required in both the multinational and foreign public companies; in each,
| found that these companies have their own system of security; for each, the
outcome is the same: it is meant to protect the company and its employees
from outside intruders. The security in the multinational company was extra
tight; it was a little less tight in the foreign national company. By comparison,

security in the state-owned and private companies was not evident at all.
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The corporate culture in each company was unique. The culture elements
that engaged me included the following: the relationship and interaction among
the workers; the physical condition of the buildings with their maintenance; the
worker’s performance. None of elements has a direct impact with the area of
the present study; indirectly, it may have an influence in the use of English
language in the workplace.

With regards to the use of English in the companies, | can conclude that
English is used whenever it is necessary. So, whenever there is no foreign
workers around, English will not be spoken. Accordingly, among the workers
or with local visitors, they speak Indonesian or even local language such as
Sundanese. However, when the workers have have to deal with foreigners, they

are all ready to communicate in English.

Questionnaires administered to alumni workers

| distributed questionnaires to the polytechnic alumni in the four companies at
the time when | visited. | also asked some other alumni to complete the ques-
tionnaires online via the social network. A copy of the questionnaire is
attached in Appendix 2. The total number of returns was 36 — a small but suf-
ficient number for descriptive data analysis.

The content of the questionnaires was similar to the questions in the
interview; it was intended to strengthen the findings of the qualitative analysis.
Additional questions were added relating to the types of language skills needed
and the perceptions of importance of the language skills in their workplaces.

The questionnaires and semi-structured interview questions were pre-tested
by a group of graduate students at Victoria University Melbourne prior to my
departure for Indonesia in February 2012. In particular, the pre-test focused on
ensuring that the items in the questionnaire were clearly understood and to
determine the approximate time taken to complete it. Further discussion of how
| treated the responses to the questionnaire is contained in Chapter 9.
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Collection of data from the company’s documents and records

| have already drawn attention to the high level of security in at Minyak MNC
and Alatbesar FPC; in particular, the ban on the taking of photographs in the
offices of these companies meant that | was unable to obtain copies of any
instructions that were written in English.

One of the workers interviewed clearly indicated that the documents
produced by the company cannot be shown to anybody as they are confidential.
The following dialogue that took place between me as researcher (R) and one

of the workers interviewed who happen to speak English (F):
R: Do you deal with any documents written in English to perform your job?
F: Yes.
R: If I can have a look at the documents?

F: But actually this is a little bit confidential because this is tender.

It was suggested to me by the contact person at Alatbesar FPC that | should
access their website, all of which is written in English — a general type of
English which is intended for information — to find out how English is used in
the company. | chose not to follow this suggestion: | argue that the English used
in a website is unrelated to the English that would be used in a workplace.

| was, however, able to collect some documents written in English as a
result of my email correspondence with the company. | was also able to make
a judgment of English capability from the questionnaire responses, as some
comments in the questionnaire responses were written in English. As | care
only about the contents of the comments, | do not see the relation between the

quality of English they produced and the self assessement.

Ethical requirements

The interviews involving all respondents including the alumni workers and
managers of the four companies visited met the required ethical requirements

of Victoria University Melbourne Australia.
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Each respondent was asked to sign a consent form before the interview was
held. All interviews, which were conducted essentially in Indonesian, were
digitally audio- recorded, transcribed and translated into English. Due to the
limitation of space, the full transcriptions are not attached. All respondents were
given the option of including their given names on their questionnaire. Some
included their names; however, their names did not appear at all in the thesis —
instead, alpha-numeric pseudonyms were used. Similarly, the names of the
companies where respondents worked and names of the educational institutions
where they went are not mentioned in the thesis. Their names which are written
in this thesis are identified by pseudonyms. Names and companies which
appear in the figures of this thesis are blacked out also to meet ethical

requirements.

Research venues

There is a great variety of workplaces where polytechnic alumni work — rang-
ing from small retail shops to large supermarkets, from non-government
offices to government agencies, and from self-owned to multinational compa-
nies. The four types of company, namely private national, state owned, foreign
and multinational companies, that became the subjects for my study, are those
in which alumni seek to be employed.

These four company-types are typified by common characteristics: a
standard salary and a higher standard of living especially for foreign
companies; they are established and cannot be easily toppled by global
economic crises; they have an obvious human resource regulation system.
These elements make workers feel safe and secure both for the present and the
future. The following is a brief description of condition of the four types of
companies with which | associated:

‘Angkasa SOC’ (a pseudonym, for ethical reasons) is a state-owned
company in the area of manufacturing and producing commercial aircraft. It

was established in the late nineteen seventies and it had its heyday in the
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nineteen eighties, with more than 10 000 employees employed at that time; now
that number has been reduced to around 5 000.

‘Minyak MINC” (a pseudonym, for ethical reasons) is a foreign-owned,
multi-national petroleum company with branches in many continents around
the world; it is engaged in providing consultation services to oil companies.
According to the manager that | interviewed, the main office is located in
Houston, USA; there are five other headquarters in France, Dubai, Kuala
Lumpur, Rio de Janeiro and Moscow.

The third company is ‘Alatbesar FPC’ (a pseudonym, for ethical reasons).
It is a foreign private company affiliated to a Japanese company which holds
more than 50 per cent of the shares. The company produces heavy equipment
such as bulldozers, front-end loaders and tractors. It is situated in an outer-
suburban area suburb of Jakarta where it occupies a large area of land. It
employs more than 1000 workers involved variously in production,
administration, management, marketing and management production.

‘Kendaraan PC’ (a pseudonym, for ethical reasons) is a private Indonesian
company that has links with a car company that operates in Japan. The company
deals with the marketing of the company’s vehicles in Indonesia. It has
branches all over Indonesia and it is a sub division of Kendaraan PC, which is

a private-holding national company.

Target population

The target population for this study were alumni of Maung Polytechnic Col-
lege (pseudonym) who graduated within the five years ranging from 2007 to
2011 and who had been working between 0 and 4 years. Accordingly, they
may be considered as fresh graduates, beginners or novice professionals in the

world of work.
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Sample

The sample was taken from the target population who were working in one of
the four venues described above: state-owned; multinational; foreign-owned;
private. The sample also included employer representatives. They also had dif-
ferent and varying duties in administrative, service, secretarial and technical
positions. The choice of sample was not just intended to represent the popula-
tion but to maximise what | could learn (Stake 1995, p. 4); furthermore, he
asserts:

If we can, we need to pick cases which are easy to get to and hospitable to our inquiry,

perhaps for which a prospective informant can be identified and with actors (the people

studied) willing to comment on certain draft materials.

Information about the number of subjects under investigation, and the types

of companies involved, is contained in Table 3.1:

Table 3.2 Source and number of participants
Pseudonym and Type of Company
Subjects Angkasa Minyak AI?:tg(e:sar Kendaraan Total
SOC MNC Forei PC
State-owned | Multinational oreign- Private
owned
Alumni workers 2 1 2 2 7
Company repre-
sentatives/manag 1 1 1 1 4
ers
Total 3 2 3 3 11

The following sub-section contains summary descriptions of the managers

whom | interviewed.

Managers as representatives of companies

The first representative was a marketing manager from Angkasa SOC, a state-
owned company in Bandung. He graduated from a private university in Ban-
dung, majoring in Industrial Engineering. He had been working there for 32

years.
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The second was a human resource manager from Minyak MNC which has
offices in most countries in the world. He graduated in mechanical engineering
from Kembang Institute, Indonesia. He had been working there for more than
12 years, and he had recently returned from overseas assignments.

The third was an administration manager from Alatbesar FPC, a heavy
equipment manufacturer in Jakarta; he also graduated from a mechanical
engineering institute in Kembang in 1992. He had been working there since
2007.

The final representative was a sales manager from Kendaraan PC, a private
company in Bandung; prior to this appointment, he was a supervisor/manager
in customer relations. He graduated from a university in Bandung in 1996 and
he has worked at Kendaraan PC since 1996.

There are four managers altogether and they are not polytechnic graduates.
Their suggestion regarding the use of English in their workplaces including the
role of English for the workers’ career and entry to the company is very useful
to help formulate the thesis. Their position is not linked with the fact that the
polytechnics graduates are more eagerly sought after than others. However,
they have a right contribution to state that English plays a role in enhancing the

workers career and it is obviously found in the polytechnic graduates.

Polytechnic alumni workers

Within the four companies in which | carried out the interviews for my re-
search, there were seven polytechnic alumni employees who agreed to be
interviewed by me: two from Angkasa SOC; one from Minyak MNC; two
from Alatbesar FPC; two from Kendaraan PC foreign company. Here is a little
information about them.

| identified the two alumni workers from Angkasa SOC as DO and YU
respectively. They were introduced to me by my initial contact person — a staff
member in SOC’s human resources department. DO is a graduate of Maung

Polytechnic majoring in electrical engineering; he had been working at
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Angkasa for three years at the time of interview. Prior to this appointment, he
freelanced in another company soon after he graduated from Maung
Polytechnic in 2005.

| identified the only alumnus working at Minyak MNC as MNwa. She
graduated in chemical engineering of Maung Polytechnic in 2003. Her position
now is a tender administrator; she was a laboratory technician when she first
joined Minyak oil service Company in the same year as she graduated from the
college.

The two alumni working in the foreign company are FCwa and FCwb.
FCwa is the only graduate from the English Department of Maung Polytechnic.
He graduated in 2009 and joined the company of heavy equipment
manufacturer 2 years ago. His position now is a Human resource training junior
staff member whose duties include preparing monthly training and annual
training plan.

FCwhb is another staff from the heavy equipment manufacturer company.
She graduated from Business Administration of Maung Polytechnic in 2010,
and a week after she joined the company. As a matter of fact, she was recruited
while she was still a student. She is now an industrial relations junior staff
member with duties like handling travel documents and other travel assignment
issues.

The two alumni working in the private company are PCwa and PCwb.
PCwa graduated from Maung Polytechnic in 2005 majoring in Business
Administration. He has been working there as an admin staff member for one
and a half years and he had worked in some other companies before he joined
the present company. PCwb graduated from a marketing department and the

job as a marketing staff member suited him perfectly.

Data analysis

Among other areas of applied linguistics, Crocker (2009, p. 4) mentions two
that are significant for my research:

e language analysis;
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e contexts and experiences of language use.

As the former is usually dealt with second language acquisition (SLA), the
present research falls in the second area — contexts and experiences. As Croker
(2009, p. 5) points out, the nature of qualitative analysis entails collecting tex-
tual data; that data is examined using interpretative analysis

As the main data for my present research was obtained from interviews, |
have focused the following discussion on how that data might be analysed. In
the following sub-sections | address several steps that | undertook as part of my
data analysis: transcription; translation; tabulation; coding; inductive data

reduction method.

Inductive Data Reduction (IDR) analysis

| used a qualitative method of inductive data reduction (henceforth abbreviated
as IDR) to analyse the data that I collected as a result of my field work in
Indonesia. The data were collected 11 semi-structured interviews: four inter-
views with individual managers and seven polytechnic alumni working within
the four companies under study.

One of the strengths of the qualitative methodology is the rich data it
possesses (Denzin, Norman K. & Lincoln, Yvonna S. 2011b), and it has been
confirmed in the present research. The data which are tabulated within Chapters
4to 7 and in Appendix 1 of this thesis are specifically related to the topic of my
research: the use of English in the workplace. No expressions of opinion,
questions or statements from any conversation which were part of
familiarisation or warming up purposes are included in the analysis of data.

My data analysis sequence, using an Inductive Data Reduction (IDR)
approach, follows the chronological order in which the visits were made to the
four companies: Angkasa SOC, Minyak MNC, Alatbesar FPC and Kendaraan
PC.
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Procedure of inductive data reduction analysis

In this section, | carry out a complete description of the approach that I took to
the IDR approach. The steps undertaken (see Ling 2012) were as follows:

Transcription

As the nature of spoken language is often full of unfinished sentences, ungram-
matical statements, interjections and intonation which can be an indicator that
the statement is important, surprises or other expressions, the researcher
should be able to interpret whether a particular set of words spoken is an inde-
pendent statement which then should be treated as a single sentence. |
considered both minor (short expressions) and major sentence (complete sen-
tences with a subject and predicate) types of sentences to be ‘single sentences’?
(Crystal 2010).

Transcription also requires adequate knowledge of terminologies or words
spoken as the interviewees did not spell out every word spoken. Failure to do
this may result in incomprehensible phrases or words which are meaningless.
In the thirteen interviews I found a few words which were uncertain but then
were interpreted according to context such as the abbreviation of TSOC which
were thought to be ‘Toyota Sales Operation’. For the uncertain words as such,
I included the question mark besides the uncertain words or terminologies.

| transcribed — in Indonesian — the original audio-tape recordings of the two
semi-structured interview responses, entering them in a column headed
‘Comments’ in a MS Excel spread-sheet. | recorded the identity of each
respondent, using a code, in the adjacent left-hand column. Due to the word
limitation on this thesis, |1 cannot present a complete transcription of the
interview in this thesis: this would take approximately 60 pages to present in

full; hence | have presented samples of the data in Appendix 1.

2 Crystal does not specially mention ‘major sentence types’ in his book (Crystal 2010). He asserts, how-
ever, that words like ‘Yes’, ‘Gosh’ ‘Good evening’ are considered as ‘minor sentence types’ as opposed
to ‘complete expressions of a single thought” grammatically completed with a ‘subject” and a ‘predicate’.
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Coding

Coding, which appears in the first column of the each table resulting from IDR,
is made in such away that it is easy for me to separate the table when necessary
or sort the data according to the grouping that I want to analyse.

The first two letters such as FC, SO, MN and PC represent the types of
company. FC stands for Foreign Company, SO represent State-Owned
Company. MN for Multinational and PC stand for Private Company. They are
all written with capital letters. Next to the two capital letters are two small
letters that represent the interviewees: these are ‘wa’ and ‘wb’ (representing
‘workers’) and ‘mn’ (representing the ‘manager’).

The numbers next to the four letters (two capitals and two small) represent
the comment number; this equates to the question number in the interview draft.
If the letter ‘m’ appears next to the letter, this means that the comment or
question comes from the draft question for the manager, while the letter ‘@’
means that the question is additional, not found in the draft question of the
interview. One coding example is as follows: FCwa.10.2. FC means foreign
company; wa worker (the first one, wb is the second alumni worker); the
number 10 represents the comment number, and 2 is the second statement in
the comment.

This coding system was intended for my use in readily tracing the
comments back to the original version found in the table; it also provided an
‘audit trail’ for anyone seeking clarification and confirmation of the verity of

the original comment.

Translation

| translated the comments that | deemed essential for this analysis into English
directly below the Indonesian transcription, using italics to distinguish the
English translation; | was able to undertake this task as | am bilingual. My
experience as a freelance translator for an extensive period of my life meant
that | had no difficulty in translating from Indonesian to English. The transla-

tion that | made was not a ‘word for word’ translation as might be found in a
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computer- or Google/Bling-translation: such translations may result in the loss
of meaning of the translated words. Mine was a ‘translation of ideas’ deriving
from statements expressed in sentences: the sense of the language is retained,

thus preserving semantic and stylistic equivalences (Bell 1991).

Classification and tabulation of data

The first step of tabulation is putting all the transcribed and translated inter-
views in a single column; Ling (2012) advocates the use of a spreadsheet for
this task, especially when the number of respondents is less than 20. | estab-
lished five columns in my initial table with the headings: code, comments,
constructs, concept, topic area and organising theme. As part of this initial tab-
ulation, | entered the comments — translated into English where necessary —
according to the topics of the interview; this was in accordance with the num-
bering of the questions that | had used in the interviews.

| deconstructed the comments into sentences: these represented individual
statements regarding a particular topic. As the first part of the inductive data
reduction (IDR), | analysed each individual statement or sentence to create a
‘construct’ in the adjacent column; this was my perception, in a reduced form,
of the respondent’s comment. Subsequently, I used a combined mental process
of evaluation and synthesis to generate a further reduced statement: the
‘concept’ that I believed was being addressed in the original comment to the
construct column. | then sorted the rows alphabetically according to common
concepts to create clusters of a ‘topic areas’; a second sorting of the topic areas
allowed me to create a set of ‘organising themes’ — usually four to six in
number. The four steps of IDR — each involving the subjective process of
induction — led to a progressive reduction of the original comments, by applying
increasingly higher order thinking skills (after Bloom (1956) in the sequence
analysis, evaluation and synthesis, and creating — ultimately ‘creating’ a new
set of emergent themes (Ling 2012).

In summary, my process of data classification was as follows:
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1. I identified, in a process of personal reflection, what I interpreted
to be the English construct contained in the initial comment and
entered it into a cell in the column headed ‘Construct’. This was
the first step in the process of ‘deconstruction’ that (Ling 2012)
suggests ‘produces a new subjective construct’.

2. | engaged in a further reflection on the many constructs that were
listed, to produce, initially with the support of my supervisor, a set
of new, emergent ‘Concepts’. Ling (2012) describes this reflection
as producing a ‘bricolage’: ‘it encourages processes that are induc-
tive and emergent a mix of praxis and theory’ that results in ‘an
interpretation of reality, a reconstruction, a new beginning’.

3. | clustered sets of the emergent reconstructed concepts, using the
‘Sort Data’ facility in MS Excel, to produce a set of themes that, in
this instance, | chose to describe as ‘Topic Areas’. Ling (2012)
points out that this is a particularly difficult step requiring the high-
est order thinking skill (after Bloom (1956)

It requires us to bring to bear our knowledge, experience and deep under-
standings of the issue under consideration; this requires practice and
rehearsal, preferably with a mentor skilled in the technique.

4. Finally, using ‘Sort Data’ facility in MS Excel, into what | have
designated the emergent ‘Organising Themes’.

5. I transferred the data (samples of which are contained in Appendix
1), inductively reduced and sorted, into a MS Word file, created a
single identifier for each of the concepts and topic areas and used
the organising theme as the headings for each sub-section.

This was a time-consuming and demanding procedure for me: inductive
thinking, resulting in the creation of emergent themes, demands the highest of

higher order thinking; the outcomes, however, were extremely gratifying.
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Conclusion

The main data for my study derived from 11 individual semi-structured inter-
views; other methods — observation, surveys and document analysis — | regard
as support methods used to authenticate the findings from the interview data.
My study consisted of a cross-case analysis of four types of companies: one
national private; one national public; one foreign; one multi-national. Obser-
vation was integral to this study and the four types of companies contribute
their own sub-case studies. Each sub-case was ethnographically informed by
informal and formal interviews, observations; simple questionnaires were
completed at each of the four sites. Ethnography was the main research
method. Inductive data reduction, that enabled the creation of emergent
themes, was the main method used for data analysis. Overall, the study in-
volved a qualitative methodology, supported by quantitative data that
augmented qualitative data.

The diagram in Figure 3.3 indicates the phases of the methodology that | em-
ployed; my research enquiry was directed by a query relating to workplace
English in Indonesia. Using a predominantly qualitative methodology, my
study employed ethnography as the main approach; I used other methods such
as phenomenology and naturalism as support for rationalising the employment
of individual the knowledge and experience of correspondents
interviewed in the four different venues under investigation; this informed the
independent but integral sub-cases. | conducted semi-structured interviews in
the field in Indonesia; these interviews constituted the main method of data
collection. For the purposes of triangulation, this data was supported by the
following: my own observations and reflections that took an auto-ethnograph-
ical approach; an analysis of documents; responses to a questionnaire. Data
from the semi-structured interviews were transcribed, translated and tabulated
and finally analysed using an inductive data reduction (IDR) approach which

involved analysing, evaluating, synthesising and changing.
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The concluding components of my thesis consist of a cross-case analysis,
an analysis of the present and future needs of English in Indonesian workplaces,

and my personal reflection on my experiences and observations
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Figure 3.3 Phases of the methodology
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CHAPTER 4

Case 1: English Use in a
State-owned Company

In this chapter, 1 am concerned with developing a case study relating to the
use of English in Angkasa SOC, a state-owned company in Indonesia, engaged
in the area of manufacturing and producing commercial aircraft. | commence
with an introduction to state-owned companies, in general, in Indonesia; |
then consider the company under investigation, report in detail on the emer-
gent themes arising from the set of interviews that | undertook in January-
March 2012, and conclude with a discussion of these themes in terms of

the research questions associated with this research.

State-owned companies in Indonesia

All state-owned companies in Indonesia are known as Badan Usaha Milik
Negara (BUMN) and are defined as such, according to Law No 19 Year 2003
stating that ‘BUMN are companies in which most or all of the shares are owned
by the state through direct ownership which comes from a separate country’s
wealth’ (BUMN 2012).country’s wealth’ (BUMN 2012).

State-owned companies in Indonesia are divided into three categories:
Perusahaan Perseroan (open limited companies — LTD), Perusahaan Perseroan
Terbuka (unlimited companies — ULC) and Perusahaan Umum (state-owned
entities — SOE). BUMN companies cover different industrial sectors that
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are divided into 13 categories. These categories are listed in Figure 4.1
(BUMN 2012).

There are hundreds of state-owned companies in Indonesia. The company
that I visited for the present research is categorised as an open limited company
(OLC) that is involved in processing. There are approximately 30 companies
in this category in Indonesia; they have all or many of the following
characteristics:

e they are ‘high tech’ and ‘heavy weight’ industries;

e they are large companies, each employing thousands of workers;

e they supply goods and services to other companies, and do not deal
directly with the public;

¢ many deal with overseas businesses and customers.

Figure 4.1 Industrial sectors within BUMN

1. Agriculture, forestry and fishery

2. Mining and drilling

3. Processing

4. Electricity, gas and steam

5.  Water supply, waste and recycle management

6. Construction

7. Retailing, car and motorcycle Repair and mainte-
nance

8. Transportation and warehousing

9. Accommodation and food provision

10. Information and communication

11. Finance and Insurance

12. Real Estate

13. Professional, scientific and technical service

Source: BUMN, 2012
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State-owned companies are some of the most desirable places in which
university alumni seek employment. Ekonomi (2012) reports from a list of
the 20 most-favoured places to work in Indonesia, five are state-owned
companies. This survey suggests that employees choose such companies
because of their salary, reputation and level of achievement. In general, state-
owned companies have the following characteristics:

e they provide either a standard or higher than ordinary income;
e they are established and provide secure jobs for their employees;
o they offer promising career paths.

A sample advertisement (Admin 2011) posted on the world-wide web by

a state-owned company in Indonesia is shown in Figure 4.2. A second sample

Figure 4.2 Sample advertisement 1

Lowongan Kerja Terbaru 2011: PT [ N )

(Persero)
by admin on December 8, 2011

Forging the 1997 financial crisis proved the toughness of Islamic banking system. Shariah princi-
ples with 3 (three) pillars are fair, transparent and beneficiaries are able to answer the needs of
people in the banking system more equitable. With based on Law No.10 of 1998, on the date 29
April 2000 established Sharia (UUS) BNI with 5 branches in Yogyakarta, Malang, Pekalongan,
Jepara and Banjarmasin. Next UUS BNI continues to expand to 28 branch offices and 31 branch
offices.

Job Position on Lowongan KerW*) (Persero)

In order to develop business in 2012, *) opens career opportunities
for IPB alumni to fill the position of Assistant (Teller, Customer Service, or Back Office) with the
following requirements:

1. Male/ Female, age max 26 years, maximum born December 1, 19852.
2. Well dressed, for women willing to wear jilbab
3. Status of workers: permanent employees (probation 1 year); retirement at age 35 years
4. Status: single (not married)
5. Education: D3/S1 all majors
6. GPA: min. 2.75
7. Placement: Jakarta, Cilegon and Karawang

Send Application to Lowongan Kerja Terbaru 2011: PT [ EEE

B (Persero)

For those of you who meet the above requirements, please fill out the form.
Form filling time limit on our website no later than December 22, 2011 at 16:00.

Only applicants who meet the criteria that will be processed

* covered for ethical reasons
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advertisement from one of the most-favoured state- owned companies in the
oil-sector (Pertamina 2012) is shown in Figure 4.3. Sample advertisement 1 in
Figure 4.2 was originally written in English; that in Figure 4 3 was written in
Bahasa Indonesia. This implies that English competency is required at SOC. It
also tells me that to join a state-owned company, university or other tertiary
college alumni need to meet a strict set of requirements; they face stiff compe-
tition from their peers in order to gain a position. The set requirements are as
follows:

age (between 20 to 40);

being graduates from a prestigious university;

having a grade point average (GPA) over 2.75 out of 4;
competency in English;

satisfying internal tests of health and psychology;

© a k~ w e

satisfying internal tests of mathematics, Indonesian language and
English.
A second sample advertisement from one of the most-favoured state-owned

companies in the oil-sector (Pertamina 2012) is shown in Figure 4.3.

Figure 4.3 Sample advertisement 2

Detil Lowongan Senior Analyst Power Generation - Gas & Power (E-GASPRE1 )
Perusahaan: PT [ *) (Persero)
23/05/2012 - 30/05/2012
Job Description
1.Mengendalikan, mengarahkan dan mengevaluasi perumusan rencana strategi dan kebijakan pemasaran Power.
2.Mengendalikan, mengarahkan dan mengevaluasi strategi serta kegiatan pengembangan usaha baru terkait Power Genera-
tion.
3.Mengendalikan, mengarahkan dan mengevaluasi hubungan bisnis antara perusahaan dengan key account customers dan
mengidentifikasi kebutuhan-kebutuhan bisnis pelanggan dan encari tahu bagaimana perusahaan dapat memenuhi kebutuhan
kebutuhan mereka.
4 Mengendalikan, mengarahkan dan mengevaluasi kegiatan suplai dan distribusi Power dalam pemenuhan kebutuhan
pelanggan melalui perencanaan yang efisien dan efektif.
Job Requirement
Pendidikan: -S1/S2 Teknik Listrik
Kemampuan dan Kompetensi:
1.Mampu Memberikan rekomendasi dari hasil pengelolaan riset, pengembangan dan evaluasi teknologi-teknologi baru dalam
pengadaan bahan Power Generation.
2.Mampu mengarahkan usulan rumusan kebijakan standarisasi teknologi Power Generation yang akan digunakan.
3.Mampu merekomendasikan tindakan yang harus diambil untuk memitigasi risiko dari hasil pemantauan terhadap kebijakan-
kebijakan (dalam dan luar negeri) yang berhubungan dengan Power Generation, serta dampak — dampak yang harus di-
tanggulangi.
4 Memiliki Score Bahasa Inggris (TOEFL >500)
Pengalaman:
Memiliki pengalaman minimal selama 8 tahun di Bidang Engineering/Maintenance/ Manajemen Proyek/Operasi Kilang
LNG/Gas.
* covered for ethical purpose

85


file:///C:/Users/ian/Documents/aaaaVictoria%20University/aaaSupervision/Batch%204%20(1)/Dedy%20Setiawan/aaaThesis/aaFinal%20draft/Current/Dedy%20Setiawan's%20Examiners'%20copy%2022Jul14.docx%23_ENREF_132

Chapter 4 English use in SOC

Figure 4.4 The translated version of sample ad 2:

Detailed vacancy of analyst senior of Power Generation — Gas and {Power

Job description:

1. Control, direct and evaluate strategic plan and Power marketing policy.
2. Manage, direct and evaluate strategy and new business development related to Power
Generation.
3. Control, direct and evaluate business relation between the company and account custom-
ers and identify the needs for customers as well as identify how company fulfil their needs.
4. Control, direct and evaluate supply and distribution activities of Power in fulfilling the
customer needs through effective and efficient planning.

Job Requirement
Graduates of Bachelor and Master’s program on Electrical engineering
Capability and Competencies:
1.Able to supply recommendation based on research, development and evaluation on new
technology of Power Generation.
2. Able to direct suggestions on technological standardization of the Power Generation
which will be used.
3. Able to recommend actions to mitigate the risks from result of the policies performed (in-
side and outside the country) in relation with Power Generation as well as impacts that have
to be handled.
4. Have the score of English TOEFL over 500
Experience:
Having experience minimal 8 years in engineering/maintenance/project management/Gas or
LNG Plant operation

Most of the advertisements regarding vacancies in state-owned company
can be found on the internet and in the printed media such as newspapers and
magazines. In order to eradicate corruption, collusion and nepotism in
Indonesia, the opening of the vacancies must be made public through various
media to reduce corruption; this is especially important for positions that relate
to a state-owned company.

Whether it is used or not in their workplaces, English has become one of
the requirements for entry to employment in such a company as can be seen
from the above advertisements. If there are entrance tests for employment,
English will be included as one of the subjects.
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State-Owned Company IDR analysis

| identified eight emergent organising themes from the case study involving
the Angkasa State-Owned Company (hereafter, referred to as SOC or just SO).
The items that follow are listed according to the frequency of their occurrence:
1. English communication skills
. Job requirement

. Selection process

2
3
4. Career enhancer
5. Workplace learning
6. Bricolage of language
7. Globalisation
8. Employment matters

In the following subsections | have produced a description of each

organising theme deriving from the inductively reduced data. This analysis is

based on data presented in Appendix 1.

English communication skills

There were eight topic areas that emerged from my inductive data reduction
(IDR) process:

1. All English Language skills,
2. Reading and Writing skills,
3. Speaking skill,
4. Writing skill,
5. Reading skill,
6. Sufficient skill for reading
7. Admitted passive skill, and
8. Language element.

The concepts and construct of these eight topic areas are shown in Table 4.1.
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Table 4.1 English communication skills
Respndt Comment Construct Concept Taorz:':
:gzsd 232 racé:a"%& I:s | English is used Active and
SOmn.19.1 mentioneé/ it c);{n be ac- every day wheth_er it p_assive Eng-
tive or passive is active or passive. lish is used.
But in Engineering area, .
if he is an engineer, or in Qgriggilr?eerein?ea Active skills
SOmn.14.3 | marketing area, he/she 9 peop mean writing
should have an active MEEE EIn EHOE 27T and speakin
o lish skill. peaing.
:bﬁf?g \j\nci)tilgrnfet ;;Satnbe Reading, writing and | All English
SOmn.14.4 advertisement. but to speaking skills are skills are
S needed. needed.
speak English well.
. . Almost all
Almost anything - skill
i Almost all language | language
S0 ﬁ!ﬂ el aif S skills are needed. skills are
’ needed.
Because one of our as- English is one of the
SOwb.32.1 signments as far as | skills needed to do
know in English assignments.
English as a
Communication, reading Communication, necessary skill | All English
SOmn.19.4 | writing and communica- BT, BTy and L@Tﬁuage
tion [are used] communication are skills
’ used.
For marketing, we have Marketing people
to master all: reading, need all: reading,
SOl writing and communica- writing and speaking
tion - speaking]. skills.
. . Marketing people
For example, in market should have the Eng-
ing, we should have the lish ability to )
somn.32.3 | ability to communicate 4 A English for
mA.32. through e-mail, do communicate marketing
ghe ' . through e-mail, do
presentation and negotia- . ' d people
tion - in English, presentation and ne-
gotiation.
But in marketing depart- Marketing people
ment, some are very use more active Eng-
SOmn.27.2 active because we have to | lish. It is skills as in
communicate through speaking and writ-
email and also telephone. | ing.
L English is needed for .
Yes, [English is needed] . English for the
SO especially for the test. the_ LTI t_he 92l test
of job application.
om0 | el o | Worksheeare | ok oy | Resding &
o in English written in English. ments are Writing
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Topi
Respndt Comment Construct Concept aorgac
. written in
Assignment or worksheet English
and the drawing and tech- T —
SOmn.20.2 nical documents . -
- - ments are in English
including test documents
are all written in English.
e ety | ey usecrlino
SOwb.23 yes, N9 correspond with cus-
correspond with custom-
tomers.
ers]
Just for instance tr_\at When they com-
communication with cus- - -
municate with .
SOmn.19.5 tomers, we usually use English for
. customers, they use
English because we have Enalish correspond-
to send emails and so on. glish. ence
There is correspondence, | They use Indonesian
but internally we use In- to correspond with
SOwa.23 donesian language, Sir. If | Indonesian col-
we correspond with for- leagues, but English
eigners, we use English with foreigners.
[The language skills and
knowledge to perform
duties] In engineering Engineering people English for
SOmn.25.2 line, some in reading and | need reading and engineering
also writing, because they | writing. people
have to prepare the docu-
ments in English.
Suggestion for Polytech- | Suggestion: Poly- Conversation
SOWa.36.1 nic, we have to learn the | technics should is useful for
o conversation, as in here, teach conversation work
for TI P alumni as it is found useful. '
First maybe at that time . . . . .
. - . ! The interview was in | English for in-
SOwb.10.1 }irﬁ]lnterwew was in Eng- English oty
. English for Speaking
Sometimes, we have to . s
neaotiate or present in.a They have to negoti- | negotiation
SOmn.27.3 90 Presel ate or present in a and presenta-
seminar which is in Eng- T . Lo n
lish seminar in English. tionina
' seminar
Qg:fglzéar::eg?en dguti?teat All skills are needed | Speaking as
SOwb.14 ' and speaking is the the upmost
least we have to be able .
most. importance

to speak.
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Respndt Comment Construct Concept Taorg:
Templates ya depend on
the areas. If it is engineer- | Engineering people The docu-
ing then created by write engineering ments are
engineering guys, but in documents, and the written by dif-

SOmn.22 - .
the quality control depart- | quality control peo- | ferent people
ment, then the quality ple write their own depending on
guys created the docu- documents. the area.
ments.

An applicant | Writing skill
But when they apply for Job application is asked to

SOwa.12.2 the job, they are usually should be written in | write the ap-

asked to write in English. | English. plication in
English.
Here is he -the writer of The writer of the Worker writ-
SOWa.22 the document- Mr. A---- documents is the ing the
’ He is the head of the lab head of the lab in the | documents in
here. company. English
The emphasis of the Reading is es-
The emphasis is on read- | language skills aing
SO ing, Sir needed is on read- pesialy
g, sIr. - needed
ing.
If he/she is a mechanic, .
SOmn.14.2 only passive English - rl\]/ézcc:jr;a;magsr:% Ena- Reading for
o such as reading- is - ap 9" | mechanics
lish skill.
needed.
I mentioned before that in
the production line, they .
SOmn.27.1 | use English passively, Product|_on peopl_e
. use passive English.
which means only read- .
. Reading for
ing. :
production
Yes, | said earlier, inthe | L people
roduction line, the em- | ATOBIIEITEN (p50-

SOmn.25.1 phasis is o the’readin ple need reading .
pnas g ability most. Reading
ability skill
But, in here the main for- | The main foreign
eign _Ianguage usec_i is language l_Jsed |n_the All documents
English, as | mentioned company is English ; -

SOmn.36.4 . written in
before, all the documents | as found in docu- English
are in English, so English | ments which are all ghish.
ability is demanded. written in English.
£, B SR ) [BREE, Work documents are _
but work documents are written in Enalish English is

SOwb.19.3 | written in English, but the glish, only meant for

L - although the memo ’
memo is written in Indo- o F business.
. is in Bahasa.
nesian.
Because of quality man- The quality manage- | The quality
agement system, the ment system forces management

SOwhb.19.2 . .
documents there are in them to use English | system re-
English. written documents. quirement
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Topi
Respndt Comment Construct Concept aorgac
Although the prod-
We may get them from ucts come from English as an
SOwa.36.4 Japan; the references are | Japan, the manuals international
still in English. are written in Eng- language.
lish.
It’s about reading, which | Candidate workers
whether we can under- are given an English | Reading com-
SOwa.14.2 stand the reading passage. | test in a form of prehension
So, comprehension reading comprehen- | test
means reading. sion test.
. . . . . Reading for
Yes, job advertisement is | Job advertisement is .
SO i written in English. written in English. Yot Eigani e
ment
Now, the manuals are Manuals are written
SOwa:363 | 1ostly in English. in English.
Workers use manual I\ﬁ;{:ﬂg}g s
Yes. [English is needed which is often writ-
SOwa.19 especially for reading] ten in English. Itis a
Manual. guide for workers to
use machinery.
No, Sir. [There is no There is no problem | No problems
problem in understanding | in understanding in understand-
SOwa.21 - - . . .
documents written in documents written in | ing documents
English]. English. in English.
[My Englishis] Good | HiSEnglishis good | o cgidors gyl -
SOwb.26 enough enough gespe0|ally for reading Sufficient
: for reading manuals. skill for
There i bl reading
For me [there is] not re- [TETe IS NO problem
A in understanding the
ally a problem in . . Each worker
. documents written in .
understanding the docu- . has different
SOwb.21 L2 . English for her, but -
ments written in English]. she doesn’t know capability and
But for the others, | do with the other work- different duty.
not know.
ers.
TGS B W S5 Workers can listen .
well, but when they have Poor applica-
and understand Eng- | .. .
to converse, some have - tion of Admitted
SOwa.36.2 oo . lish, but they cannot . ; ;
difficulty. They can listen speak what the communica- passive skill
- understand -, but they P y tion skill.
want to speak.
cannot speak.
The grammar [is needed Ui grammar 1S Grammar
. needed especially
SOwa.25.2 especially] when we knowledge
: when we want to
communicate. - needed
communicate well.
When we learn in school, Language el-
i i - ement
the En_gllsh language The English lan Real English
learnt is standard, but guage learnt at is different
SOwb.25.2 when we meet customers, | school is different
; L - from standard
their pronunciation - how | from that found in English

they speak - there are in-
dividual differences

reality.
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Topic

Respndt Comment Construct Concept
area

[When] speaking, then as
far as | am concerned in There are differences

SOwb.25.1 English there are some in how people speak
differences in pronuncia- | English.
tion.

Varieties of

So, we have to adjust. In | There are different | English
Sudanese, we have a dia- | dialects that English
SOwb.25.3 lect like Ciamis or others. | speakers use, and

In English, they also have | she has to adjust to
different dialects]. that.

All English language skills

The all English language skills theme includes active and passive English
skills. While active skills which are also known as productive skills compris-
ing writing and speaking, passive skills are also known as receptive skills and
include listening and reading skills. Both active English and passive English
skills needs were identified by SOmn.19.1:

Yes, and actually it is used every day, but as | mentioned it can be active or

passive.

Two respondents focused on English language skills from the perspective

of their position or duty:

But in engineering area, if he is an engineer, or in marketing area, he/she should
have an active skill (SOmn.14.3)

He/she should not just be able to write or read an advertisement, but to speak
English well (SOmn.14.4)

Another respondent SOwa.25.1 pointed out that, essentially, all languages

skills are needed:
Almost anything - skill and knowledge of English

One respondent (SOwb.32.1) recognised English as one of the skills needed

to do assignments:
Because one of our assignments as far as | know in English

What she meant here is that one of the assignments that she made should be

written in English.
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Another respondent (SOmn.19.4) mentioned communication, reading and

writing as necessary skill which the workers used in the organisation.
Communication, reading, writing and communication [are used].

While, the following comments specified some language skills used by
marketing people in SOC such as reading, writing and communication:

For marketing, we have to master all: reading, writing and communication - speaking].

The importance of English in the marketing area of SOC was mentioned by
these two respondents. One of the comments (SOmn.32.3) is displayed below:
For example, in marketing, we should have the ability to communicate through e-

mail, do presentation and negotiation - in English.

In addition, SOwa.14.3 emphasised the need of English skill for test in

the stage of job application.
Yes, [English is needed] especially for the test.

All respondents mentioned the importance of the four language skills in the
company, the use of English, whether as active or passive skills. Some
identified the specific use of English in different areas, e.g., Engineering and
marketing. Others specified the use of English language skills for different

purposes such as undertaking assignments and doing tests.

Reading and Writing

Reading and writing is a combined language skills used for correspondence,
especially with foreign customers at SOC. These are mentioned by three re-
spondents. One of the comments from SOmn.19.5 can be seen below:

Just for instance that communication with customers, we usually use English because

we have to send emails and so on.

One of the reasons for the use of reading and writing skills in SOC is that
it is a common practice: work documents are written in English. These are

identified by two respondents, one of which is seen below from SOmn.20.2:
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Assignment or worksheet and the drawing and technical documents including test

documents are all written in English.

Another respondent SOmn.25.2 emphasised the need for reading and
writing skills for engineering people in the organisation:

[The language skills and knowledge to perform duties] in engineering line, some in

reading and also writing, because they have to prepare the documents in English.

The respondents mentioned the use and need of the combined reading
and writing skills — particularly for correspondence with foreign customers.
This is because the organisation dealt with foreign companies or people as
their customers and it has become a common practice that work documents are
written in English. This particularly happens in the engineering section of the

organisation.

Speaking

Speaking, including conversation and talking, is a language skill which cannot
be separated from listening as one cannot speak without listening ability. In
the theme of all language skills, speaking has been considered as the utmost
importance and has to be mastered by all workers in the organisation as iden-
tified by a respondent SOwb.14:

Actually, all [language skills] are needed, but at least we have to be able to speak.

It is useful for job interview when one looks for a job as mentioned by
SOwb.10.1

First maybe at that time, the interview was in English

It is also needed during negotiation and presentation in a seminar as recognise
d by SOmn.27.3

Sometimes, we have to negotiate or present in a seminar which is in English.

Overall, speaking is suggested to be mastered by all polytechnic alumni as

it is considered as useful for work as identified by SOwa.36.1

Suggestion for Polytechnic, we have to learn the conversation, as in here, for Tl P

alumni
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All in all, speaking is considered important and useful in the organisation.
It is used for job interview as well as for negotiation or presentation in a
seminar. It is a skill which is suggested to be mastered by all polytechnic

alumni.

Writing skill

Writing as an individual skill belongs to an active communication as it is one
of the productive skills in language. First, it is useful for all alumni especially

when they apply for a job as identified by SOwa.12.2
But when they apply for the job, they are usually asked to write in English.

In the organisation, it is used by engineering and quality control of SOC as
identified by SOmn.22

Templates ya depend on the areas. If it is engineering then created by engineering
guys, but in the quality control department, then the quality guys created the docu-

ments.

However, SOwa.22 stated that the head of the lab also wrote the documents

which are in a form of work sheets:
Here is he -the writer of the document- Mr. A----.He is the head of the lab here.

The respondents suggested that writing skills are required at a variety of
levels. Writing is used to apply for a job; while working, it is used by
engineering people and those working in the quality control area of SOC. It is
also used by a worker to write work sheets as a type of written work report.

Reading skill

Reading is a skill which is emphasised for use in SOC as mentioned by
SOwa.25.3

The emphasis is on reading, Sir.

This opening of the theme shows us how important is the reading skill at
SOC.As a passive skill, reading is needed by people in the production line as
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well as mechanic in the organisation. This is stated by respondents as in one
of the comments by SOmn.27.1 below:

I mentioned before that in the production line, they use English passively, which

means only reading.

The respondents indicated that reading is the language skill especially
needed by people in the production line and mechanics engaged in
maintenance services. Reading is especially used for understanding documents
as many of them are written in English as stated in one of the following
comments from SOmn.36.4:

But, in here the main foreign language used is English, as | mentioned before, all

the documents are in English, so English ability is demanded.

The respondents indicated that work documents and references are all
written in English although some of them are from Japan. This tells us that
reading skill is obviously useful at SOC.

While reading comprehension which is often found in an English test was
identified by SOwa.14.2. All candidate workers are given an English test in
the form of a reading comprehension test when they apply for a position.

It’s about reading, which whether we can understand the reading passage. So,

comprehension means reading.

In the stage of job application process, reading is also needed especially for
reading advertisement as mentioned by SOmn.13.m

Yes, job advertisement is written in English.

Another use of reading, which is meant for understanding manuals, was

acknowledged by the respondents, one of whom (SOwa.36.3) commented:
Now, the manuals are mostly in English.

All respondents indicated the need for reading skill in English as many
documents are written in English. In a test during the job selection process,
there is an English test and reading is especially emphasised in such a test.
Job advertisements and manuals are also written in English. Reading a job

advertisement may not be as complex as reading comprehension or other
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types of reading; however, this skill needs special training. Reading to
understand manuals requires a particular skill as the language features of

manuals is different from that found in other types of reading.

Sufficient skill for reading

Reading skills relating to understanding of manuals or other types of English
documents workers in the company seem to present no problems. These are
commented by the three respondents; one of the comments from SOwa.21is

shown below:
No, Sir. [There is no problem in understanding documents written in English].

The respondents indicated that they have sufficient and adequate skills in

reading to enable them to understand manuals and other English documents.

Admitted passive skill

A passive skill, such as reading, means that the skill the workers have is suffi-
cient for them to read. When it comes to other skills in the use of English
language, the workers in the SOC faced some difficulty. This is acknowledged
by SOwa.36.2

They can use English well, but when they have to converse, some have difficulty.

They can listen - understand -, but they cannot speak.

The respondents indicated that most workers in the company can only use
English language passively. The productive type of language skills may only

be possessed by certain people in the organisation.

Language element

This topic area came with different concepts. First, grammar knowledge is
needed to be able to communicate well. This is identified by SOwa.25.2

The grammar [is needed especially] when we communicate.
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Respondents indicated that grammar is not just a matter of knowledge but
it has to be applied and becomes a skill added when we communicate. Some
respondents are concerned with the dialect or variety of language, which is
the next concept, especially in spoken English. One comment by SOwb.25.2
is shown below:

When we learn in school, the English language learnt is standard, but when we

meet customers, their pronunciation - how they speak - there are individual differ-

ences.

Indications are that customers coming from other countries who speak
English with different accents. People speaking English may not speak
Standard English as in British, American or Australian English anymore, but
they use their own English as in Japanese English, Korean English etc known
as World Englishes (Kachru, Nelson & Kachru 2006).

Two language elements were detected to be required: grammar and
language style. While grammar is needed when we communicate in written
or spoken forms, language style as in a form of dialect is needed to be made

aware of as English now develops to be more than just Standard English.

Summary

The importance of all language skills is realised by all respondents for different
purposes or for doing assignments and tests. For those, however, who are
employed in the engineering and marketing departments, respondents felt the
necessity of all four English language skills in order to facilitate communica-
tion. In particular, corresponding, which mainly involves reading and writing
skills with foreign customers, is very important.

The English language skill of writing, alone, is required when applying
for the initial job interview and for negotiation or presentation in a seminar.
For engineering and quality control people, writing skill is used to conduct
their duties. For other workers, it is used to write work sheets as a written

work report.
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Speaking is needed in a special occasion, especially when they meet a
foreigner (which happen in a marketing department); one respondent suggested
that all polytechnic alumni should be able to master this skill in order to ensure
success at work.

Reading as a passive skill is especially needed by workers in the production
line and mechanics of SOC. This is because work documents and references
are written in English although the machines come from Japan.

In the job application stage, reading skill is required for reading job
advertisements and doing the test as the candidate workers are given an English
test in a form of reading comprehension test.

Reading manuals is the reading skill required by most workers at SOC.
Although, it is not a high level skill, it requires special training as it deals
with particular language features.

As most workers in SOC use the language passively as in reading, many
employees are unable to speak English fluently. It is a particular requirement
that personnel in the marketing and engineering departments can communicate

in English actively.

Job requirement

There were four topic areas that emerged from my IDR process:
1. English as a requirement
2. English is a requirement for job promotion
3. English is a requirement to apply for a job
4. English language level

The concepts and construct of these topic areas are shown in Table 4.2,

Table 4.2 Job requirement

Topic

Respndt Comment Construct Concept
area

English is re-
quired both in English as
the application an implied
stage as well as | requirement
at work

English is required
both in the application
stage as well as at
work.

Ehm, as a requirement,
SOwa.11 yes it is. Even, when we
work, we use it.
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Respndt Comment Construct Concept Taorg:
_No, Sir, [Engllsh isnot a Englilsh IS not aj'ust English as a re-
just requirement for pro- | requirement for job Uirement for
SOwa.32 motion], because all promotion because 4 -
job promotion
workers should know everybody has to and for work
English. know English.
I think so. [English is re- | English is a require- English is a re- rEen?JIiIrS:rrllz:t
SOmn.32.1 | quired for job ment for job quirement for fo?job pro-
promotion]. promotion. job promotion motion
Yes, it is one of the re- English as one of the English is a re-
SOwb.11 quirements [to apply for | requirements to apply | quirement to
a job]. for a job. apply for a job L
English is a
™ licati ™ lication d requirement
e application may not e application does Englishisare- | to apply for
be in English. Itisin In- | not have to be written : ;
: ' . quirement a job
donesian, but the in English, but the ap- S
SOmn.12 - . although it is
applicants are asked to plicant should attach ISt a biece of
attach their ability -cer- | the certificate of Eng- ] aner P
tificate- on their English. | lish skill. paper.
Also, when we talked
about the company, it is
large, from the mechanic | The management 500 points of Enalish lan-
SOmn.27.4 | until the Director. | should have above TOEFL score is uag e level
think in the managerial, | 500 points of TOEFL. | high enough. guag
it’s got to be in above
the TOEFL level of 500.

English as a requirement

English as a requirement for every worker in the organisation is identified by

two respondents. One of the comments from SOwa.11 is seen below:

Ehm, as a requirement, yes it is. Even, when we work, we use it. SOwa.11

What the respondents tried to say is that English is not just a requirement

in the application stage but also when they work. Everybody has to know

English.

English is a requirement for job promotion

Specifically, SOmn.32.1 suggested that

I think so. [English is required for job promotion].
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The respondents indicated that before a worker is promoted, they need to

have an adequate skill of English.

English is a requirement to apply for a job
English as a requirement to apply for a job in SOC is stated by two respond-
ents:

Yes, it is one of the requirements [to apply for a job]. SOwb.11

The application may not be in English. It is in Indonesian, but the applicants are
asked to attach their ability-certificate on their English. SOmn.12

What the respondents stated was that English is a requirement, although it
appears just as a piece of paper. The application does not have to be written

in English, but the applicant should attach a certificate of English skill.

English language level
In terms of the level of English which is required by the manager or higher
position in SOC, SOmn.27.4 stated:

Also, when we talked about the company, it is large, from the mechanic until the

director. | think in the managerial, it’s got to be in above the TOEFL level of 500.

This means that those who are in a managerial position should have the
TOEFL score of above 500 points, which is high enough — the equivalent to

high school intermediate level English.

Summary

Initially, English is a requirement in an application stage in the form of a cer-
tificate that shows one’s ability in English. In reality, it was admitted that
everybody has to know English because it is used; moreover, when a worker

is promoted, they should be able to demonstrate proficiency in English.

Selection process

There were three topic areas that emerged from my IDR process:
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1. Job Application process

2. Promoting workers

3. Valuing

English use in SOC

The concepts and construct of these topic areas are shown in Table 4.3.

Table 4.3 Selection process
Topi
Respndt Comment Construct Concept aorgac
. A test is one
Ther_l, th_ey send their A test to follow the way to screen
SOmn.12.m.3 | application. Then there ot .
: application. candidate work-
is a test.
ers.
The process is the
same. There is applica- | The application pro- | Announcement
SOmn.12.m.1 | tion process, from the cess begins with an can be in any Job appli-
company there is an- announcement. form from. cation
nouncement. process
The announcement can Board, radio,
be placed on a board, Announcement is newspaper and
SOmn.12.m.2 through workers here, done in different mouth to mouth
""" | and can also be through are how an-
- ways. .
radio, newspaper, and nouncement is
SO on. made.
Two types of
In job promotion actu- | To promote a worker | promoting a Promotin
SOmn.31.1 ally there is an ideal can be inanideal or | worker: ideal workers g
and a non-ideal way. non-ideal way. and non-ideal
way.
[The reasons why a Specific skill and A combined
worker can get promo- | length of service are | seniority and
SOwb.31.1 tion is] because of one reasons why a achievement
specific skill and length | worker can get pro- lead to higher
of service. motion. position.
So, one is sklll_, ability Skill, ability and A V\{o_rke_r S ca-
and then if he is compe- pability includes
SOwb.31.3 competence make a - e
tent, he can be skill, ability and
worker promoted.
promoted. competence.
The ideal one is when a
worker has his/her abil- This is an ideal
ity. He/she also has To be promoted, a e G TTe | VAT
dedication. Having bet- | worker should have in ya wgrker' aluing
SOmn.31.2 ter work spirit. They ability and dedication ge .
. ability, dedica-
are eligible to have a as well as work -
; . - . tion and work
particular higher posi- spirit. ——
tion. I think that is the prt
most important.
What | see is a specific
skill here cannot be ob- | A specific skill of a A worker’s rep-
SOWb.31.2 tained just like that, but | person means utation is seen
h it is related with other achievement or en- from his/her
enrichments from our- richment of a worker. | achievement.
selves.
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Job Application process

The first topic area of the selection process relates to the job application pro-
cess. This tells us about how somebody can apply for a job in the company.
One of the steps in the process is described by respondent SOmn12.m1.

The process is the same. There is application process, from the company there is an

announcement. SOmn.12.m.1

The job application process begins with an announcement which can be
made through a posting on a board in a university campus or office, by radio,

in a newspaper or by other means; then it will be followed with a test.

Promoting workers
The next topic area is about promoting workers. Here, | have found that there
are two types of job promotion as commented by SOmn.31.1.

In job promotion actually there is an ideal and a non-ideal way.

There are two ways of promoting a worker: ideal and non-ideal. The ideal
way involves a process conducted formally within the company’s organisation;

the non-ideal way means that it occurs outside the rules of the organisation.

Valuing
The next topic area, which is about valuing, one of the aspects of affective
domain in the Bloom taxonomy, was identified by SOwb.31.1:

[The reasons why a worker can get promotion is] because of one specific skill and

length of service.

What is valued most in the comment above is about one specific skill and
length of service; while the next to be valued are skill, ability and competency
as described by SOwb.31.3

So, one is skill, ability and then if he is competent, he can be promoted.
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SOmn.31.2 described the values of a worker more comprehensively; i.e.,
ability, dedication and work ethic.

The ideal one is when a worker has his/her ability. He/she also has dedication. Having

a better work spirit. They are eligible to have a particular higher position. I think that

is the most important.

Finally, SOwb.31.2 sees a worker’s value from a different angle — a
personal commitment:

What | see is a specific skill here cannot be obtained just like that, but it is related

with other enrichments from ourselves.

From the comments above, we can find that to be promoted, a worker
should have a range of attainment such as specific skill or ability, length of

service, and work spirit.

Summary

The application process begins with an announcement from SOC in various
ways and ends up with a test before a candidate is selected.

When it comes to the promotion stage, many aspects of a worker’s
attributes are considered such as skill, ability or competency, length of service,

and a personal work ethic and commitment.

Career enhancer

There were two topic areas that emerged from my IDR process:
1. Certain position requires English skill
2. Higher position requires English skill

The concepts and construct of these topic areas are shown in Table 4.4.

Certain position requires English skill

English skill is used by certain position in a particular area in SOC as stated
by SOmn.14.1.

I think it depends on where the applicant will be posted.
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Table 4.4 Career enhancer
Respndt Comment Construct Concept Taorz:ac
Certain
I think it depends on The needs of English Different skills positions
SOmn.14.1 | where the applicant will depend on where the for different require
be posted. applicant is posted. workers. English
skill
In certain levels; it is ab-
solutely important; how In a certain level, Eng-
can they do their jobs if lish is absolutely L
. . English is
they cannot communi- needed to communi- .
SOmn.36.2 - : needed in a cer-
cate well, if they cannot | cate, to write .
) - tain level.
write the documents, if documents and to pre- .
they cannot present in sent (in a meeting]. Higher
English, and so on. position
: requires
It has been mentioned, English
for example, from the skill
level below manager, if English is a require- English neces-
he is promoted to be a ment for promotion as | sary for
SOmn.32.2 LN | ,
manager, one of the con- | manager especially in | manager’s pro-
siderations is English particular area. motion
especially in particular
areas.

This tells me that the need for English depends on where the applicant is

posted. Those who speak English are more likely to be posted in a strategic

position. It may not be a high position, but a position where a foreign worker

might previously have been employed.

Higher position requires higher English skill

The idea that English is required in a higher position in SOC is no secret.

This is because people in higher positions need to communicate with custom-

ers from other countries and also to write documents in English — as stated by

SOmn.36.2:

In certain level, it is absolutely important; how can they do their jobs if they cannot

communicate well, if they cannot write the documents, if they cannot present in

English, and so on.

SOmn.32.2 also indicated that English skill is also a requirement when

one is promoted to a higher level such as a managerial position:
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It has been mentioned, for example, from the level below manager, if he is promoted

to be a manager, one of the considerations is English especially in particular areas.

The respondents indicated that managerial or higher level position in the
organisation requires higher order English skills. They need English to
communicate with their customers from abroad both in spoken and written

forms

Summary

English may not be needed (or used) in lower positions within the organisation
but those who have proficient English may be advantageously placed in
achieving strategic positions. All managerial or higher positions require Eng-
lish skills to communicate with SO’s customers most of whom are from other

countries.

Workplace learning

There were seven topic areas that emerged from my IDR process:
Positive Attitude

Autodidactic Learning

ESP - English for Special Purpose

Learning by doing

Learning process happening

Solution to problem

N o o b~ wDd e

Sufficient English ability

The concepts and construct of these topic areas are shown in Table 4.5.

Table 4.5 Workplace learning

Topi
Respndt Comment Construct Concept aorgac
Yes, [as one of the man- | As a manager, he
agers here | often often encourages One of the man- Positive At-
SOmn.35 . - - -
encourage workers to his workers to im- agers’ jobs. titude
improve their English] prove their English.
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Respndt Comment Construct Concept Taorg:
SOmn.19. 9 ' courages workers to | English learning
5 because the language - Enalish .
mastery- is a learning use English as part | is a process.
of learning.
process.
SOmN.19. ghe learning should be English should be English learning
3 one every day. It practiced should be prac-
should be practiced. ' ticed.
Actually, as long as we
want to learn even if We can learn on our
SOwb.36.1 | without training, we still | own as an autodi-
can learn, as an autodi- dact. i
dact. Workers can learn A(‘jl;tft?(:
- - — by themselves. .
We just develop our Without training, learning
SOWb.36.2 ablllty. Without training, | we still can devglop
we still can develop our | our language abil-
language ability. ity.
The need of English . .
. . . Technical English
SOwa.14.1 | skill is on its technical is needed more.
part - English.
, - The training is em- _ _ ESP - Eng-
So, there is a training, phasised on Technical English lish for
L e e 1 00 |l e, - | ORGS0 ESP | Spesil
SOwb.34.2 ' I cluding English [loBfEE
English training; then hich 1 q
we plan to decide who W r']c . |s|termt|e_ ﬁs
should take the training teehiizsll Hrgle
training.
Because [learning] Eng- .
lish language is a Learning the Eng-
lish language is a ;
process, when they be- Developing
8 . process, so workers .
SOmn.30. | gan with low level, with : through learning
. can develop their .
m.2 every day learning and - and using the lan-
. skill through learn-
use through reading, - guage.
. ing and use of the
they can develop their lanauage
English step by step. guage.
Problem, yes, of course
everybody may experi- .
ence difficulty. Because e i '-ea”!'”g 1]
. . Difficulties were General: This is a doing.
SOmn.21. | English mastery is a found in the bedi bl
1 learning process, so in ound in the begin- | common problem
A ! ning of work. of a new worker.
the beginning, they may
have a lower level of ca-
pability,
I think yes, there is L :
some enrichment here, i G ISl 5 25 Workplace as a
- ter because she -
SOwh.27 Sir, because we meet . place for learning
: . learnt and used it 3
and speak directly which di by doing.
. - irectly.
| found provides variety.
It’s better, Sir. [My Eng- | His English now is Learnin
SOWa.27 lish now is better than better than that Progress in Eng- rocessg
’ that when he was in col- | when he was in col- | lish P :
happening

lege].

lege.
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Topi
Respndt Comment Construct Concept aorgac
[My English is] Good,
Sir. From high school, There is progress in
SIOTEAY then in college, we have | English ability.
progress.
Problem, yes, everybody | Problem is always General: Workers
SOmn.30. h " .
mi asa problem in the be- | faced by w_orkers in | learn through
' ginning. the beginning. problems.
[I'use] Dictionary. Gen- Sentence level:
eral dictionary first. Using a dictionary Compare the
SOwa.33.1 | Then, we compare the to solve an English | word with its
word with its technical problem. technical equiva-
equivalence. lence
It is still general, and If the translation
then we try to put it in does not help, find
SOl CEE context. What does it re- | the meaning in the Sentence level:
ally mean then? context. Looking at the
_ word in a context.
SOwa.33.2 :e?:(&:;: Slega]:r?(r)? ;?59832 VEOEESETE (E
R . sentence context.
example unfortunately.
If he still cannot
SOwa33.3 When there is a diffi- find the meaning, Sentence level:
e culty, we try to translate. | he translates the Translating words
word.
She uses a diction- . Solution to
Sowpag | useatnesauns Imean | oy togpeq | SEnEnCelever | gngiih lan
y language problem. g y guage
We also send them to A Bl
- ° . Another solution is
training outside the L
; to send the workers | External training:
SOmn.33. | Company as in Harvard : :
. - to an English col- Outside Company
2 - English college in 2 -
; lege outside the training
Bandung -, in EEP or compan
TBI. pany.
We have our own train- Rl 1S af'gralnlng
ing centre, so we have a centre In the com-
SOmn.34 . ' pany which
training centre that pro- . .
. : provides English
vide English course. |
anguage course.
The easiestway t0 | |nternal training
There are some solu- solve a language
SOmn.33 tions. The easiest one is | problem of the
1 7" | just send them to a train- | workers is to send
ing centre that we have them to a training
here. centre in the Com-
pany.
- The Company facil-
The Company facilitates | . f -
SOwb.34.1 | an English training, but itates an English The priority of

there is a priority.

training with prior-
ity.

training
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Respndt Comment Construct Concept Taorg;c
SOmn.21. y ey - and use English Using English to
5 read English, little by dav. thei develon its skill

little their ability devel- every day, their evelop its skill.
ability develops.
ops.
[It has] never been sug- | It has never been
SOwa.35 gested [by my suggested by his su-
; supervisor to take a pervisor to take a o
training course]. training course. No training Sllzjgglg?:ser?t
Never. [It has] never [It] has never been | needed ability
SOWb.35 been suggested by my suggested by her
’ supervisor to take a supervisor to take a
training course]. training course.

Positive attitude

The attitude topic area as expressed below refers to employees’ attitude to-
wards English language learning. As a manager, SOmn.35 encouraged
workers to use English as part of learning:

Yes, [as one of the managers here | often encourage workers to improve their
English]

With the concept of learning as a process, he (SOmn.19.2) stated:

And if | encourage them — to use English — I do, because the language-mastery is a

learning process.

Related to the concept learning as process, SOmn.19.3 also recommended
that English should be practiced in order that they can use the language

fluently. He suggested:
The learning should be done every day. It should be practiced.

A positive attitude towards the English language was detected especially
from the manager who has encouraged workers to learn through practice and
to use the language every day. One way of practising the language is by

using it every day.
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Autodidactic learning

The autodidactic learning (self-initiated) topic area developed the concept
that workers can learn by themselves. In this case, SOwb27 suggested taking
personal responsibility for developing English facility:

Actually, as long as we want to learn even if without training, we still can learn, as

an autodidact.

Self-initiated learning of English emerged as an independent method of
improving English language skills within the company

ESP — English for Special Purpose

English for Special Purpose (Huchinson & Waters 1987; Robinson 1980) is
an approach to learning and teaching English which sees English as subject
material that can be tailored for a particular intention. In this case, in an engi-
neering company, technological English for Special Purposes that should be
provided as SOwa.14.1 pointed out:

The need of English skill is on its technical part — English.

This was affirmed by SOwb.34.2:

So, there is training, but we are in technology area, there is technical English training;

then we plan to decide who should take the training.

The English for Special Purposes topic area emerged in SOC: | found that
it was necessary in the specialised area of engineering: in this case, technical

English needs to be emphasised more rather than general English.

Learning by doing

The ‘learning by doing’ topic area began with the concept of common problem
of a worker, that is, difficulties were found in the beginning; SOmn.21.1 ex-
pected that this would require patience on the part of all concerned:

Problem, yes, of course everybody may experience difficulty. Because English mas-

tery is a learning process, so in the beginning, they may have a lower level of
capability.
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Continuing on from the concept of learning as a process, SOmn.30.m.2
further suggested learning English can be developed through a step-wise
learning process, using the language every day:

Because [learning] English language is a process, when they began with low level,

with every day learning and use through reading, they can develop their English

step by step.

This was supported by SOwb27 who had experienced the daily use of
English as part of the enrichment of her English learning:

I think yes, there is some enrichment here, Sir, because we meet and speak directly

which | found provides variety.

Learning by doing is one way of improving skills in a workplace. It
emerged that the daily use of English use in the state-owned company is

strongly encouraged.

Learning process happening
Learning process actually happened in the workplace, as SOwa27 admitted
that:

It’s better, Sir. [My English now is better than that when he was in college].

Respondents indicated that positive learning of English had occurred
progressively; the workers recognised that they have learnt to improve their

English.

Solution to English language problems

This topic area begins with an expression from a manager (SOmn.30.m.1) in
SOC who saw the problem of using English at work as a normal phenomenon

that, initially, was always faced by workers:
Problem, yes, everybody has a problem in the beginning.

Two distinctive solutions emerged: solution to problems at the sentence
level; and solutions to problems at a more complex level that are intended to

improve the language skills of workers, which I refer to as a course level.
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At the sentence level, the two employees solved their problems by means

of translation with the help of a dictionary; SOwa.33.1 summarised the process:

[I use] Dictionary. General dictionary first. Then, we compare the word with its

technical equivalence.
Often, they did more than just translating the word: they tried to put a

sentence in a context to make sense of the word, as explained by SOwa.33.4:

It is still general, and then we try to put it in context. What does it really mean

then?

The manager’s method of solving workers’ language problem was
different. SOmn.33.1 pointed out that the easiest way to solve language

problems was to send them to a training centre in SOC.:

There are some solutions. The easiest one is just send them to a training centre that

we have here.

Sending workers to a training centre was, however, not that simple; while
there was a training priority for learning English. SOmn.34 noted that training

times often conflicted with other activities:
The Company facilitates English training, but there is a priority.

Another solution is to send the workers to an English language college

outside the company; as SOmn.33.2 explained:

We also send them to training outside SOC as in Kursus Biasa (pseudonym) —an

English college in Bandung — in Kursusbagus or Kususmahal (both pseudonyms, for

ethical reasons).

Generally, however, manager SOmn felt that on-the-job learning was to
be encouraged: workplace learning of English is something that workers

needed to internalise:

But with learning, every day, they have to use and read English; little by little their
ability develops.

In other words, the manager has an opinion that English should be used

so that the skill can be developed.

112



Chapter 4 English use in SOC

Solutions to SOC’s English language problems are required at both the
word or sentence (lexical) level and in overall language skill improvement.
At a lexical level, the use of a dictionary is a simple way to solve the
language problem; for skill improvement, English language training
undertaken either internally or outside SOC is undertaken — ‘learning by doing’

is strongly encouraged.

Having sufficient English ability

The sufficient English ability category — that individual English language
skills were adequate — arose from the concept that no additional training was
expected. This emerged from the comments of two alumni workers who shared
the same opinion:

[It has] never been suggested [by my supervisor to take a training course]. (SOwa.35

& SOwb.35)

Formal training may not be considered necessary when individual English
skills and knowledge are found to be sufficient to enable workers to do their
job effectively and efficiently.

Summary

Progress cannot be attained without there being apparent problems — particu-
larly in the development of language expertise. At the early stage, language
problems are found mainly at a lexical level; later they occur at a larger scale
level. Problems at a low lexical level can be handled individually; problems at
a higher lexical level need to be addressed by the organisation. In this latter
case, SOC provides English language training inside and outside the company.
The provision of ESP — English for Specific Purposes — has been effective in
meeting the needs for specific improvement

A problem nevertheless remains: as priority in training provision is given
to those deemed suitable for promotion, those employees with insufficient

skills will not be prioritised.
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Bricolage of language

English use in SOC

There were three topic areas that emerged from my IDR process:

1. Code switching

2. Use of English terminology

3. Local language use

The concepts and construct of these topic areas are shown in Table 4.6.

Table 4.6 Bricolage of language
Respndt Comment Construct Concept -;Org:;
Although we cannot .
communicate or just The rtr:ostbllmportant A bri\/_ery tod .
struggle to, at least he Is to be able to Speax IS neede
SOwb.32.2 y - speak English alt- for those with
can understand, even just houah it i | Kill of
saying yes no doesn’t oug I'.t 1S Ipvr\]/s Hll of Eng-
matter struggling. ish.
I applied on Indonesian, Thle z:\jppllc_atlc.)n was ;I'he use of mlxe_(zljl C_:oﬂt_a
SOWb 13 but some of the interview | 1N Indonesian; some | language to avoi switching
' . . of the interview was | misunderstand-
was in English. - - .
in English. ing.
I think some. Some of the \S/i% Tvevf/);st?r? inter- Using bits and
SOmn.13 interview was in English, Enalish. and some pieces of English
and some in Indonesian. =NgHsn, an in the interview
in Indonesian.
The advertisement .
Regarding the advertise- | is in English or In- Job advertise- e @A
. - - - ment in English lish
SOwa.12.1 | ment, some in English donesian or mixture : ;
- . - or mixed Indone- terminol-
and some in Indonesian. of Indonesian and sian and Enalish o
English. ghsh. 9y
A Government
. . Job application is company may
SOwh.12 (R time el not written in Eng- not require an ap-
Indonesian, - . .
lish plicant to write in
Bahasa.
Communicating
In the Department -where | They speak Indone- | in local language
SOwb.19.1 | I work in, we speak Indo- | sian with their is more comfort- Local lan-
nesian colleagues. able than in guage use
foreign language.
This may tell us
No, Sir, [The job inter- The job interview is i Engl_lsh 1S
- . . not used in the
SOwa.13 view was] mostly in mostly done in In-
- . Company, alt-
Indonesian. donesian. -
hough it’s not a
guarantee.
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Code Switching

Bricolage of English occurs when an incomplete English utterance is spoken
during a communication or when a mixed language of English and Indonesian
Is used. This often happens in interviews at SOC as indicated by the two re-
spondents; SOwb.13 commented:

I applied on Indonesian, but some of the interview was in English.

The bricolage is also used when a worker is struggling to speak a complete

use of English as pointed out by SOwb.32.2

Although we cannot communicate or just struggle to, at least he can understand,

even just saying yes [or] no doesn’t matter.

Responses indicate that the bricolage of English is used through code

switching mostly in the interview sessions.

Use of English terminology

In the company’s job advertisements, some English phrases appear, giving a

hint that the bricolage is, indeed, used in the company; SOwa.12.1 noted:
Regarding the advertisement, some [was] in English and some in Indonesian.

A specific and regular use of the bricolage is accepted at SOC when a

person cannot complete a spoken utterance in English.

Local language use
The local dialect or national language may be used when applying for a job,

as identified by SOwb.12:

At that time | applied on Indonesian.

Indications are that at SOC an applicant is not required to write their job
application in Bahasa Indonesian: the local dialect may be used. Within the
workplace, the local dialect as well as the national language is also used

among workers, as acknowledged by SOwb.19.1:

In the Department, where | work, we speak Indonesian.
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Respondents indicated, however, that they are more comfortable speaking
in the local dialect when communicating with local workers; interestingly, both
the local and national languages may be used during job interviews for a job at
SOC — as implied by SOwa.13:

No, Sir: [the job interview was] mostly in Indonesian.

Either English or the national language may be used when alumni apply
for a job in the organisation; this is also the case in interviews and within the
workplace. Most workplace communications are in Indonesian; sometimes,

however, English words are often heard or used as well.

Summary

The bricolage of English is used when workers communicate in a local lan-
guage or Indonesian. In SOC, it is used in a form of code switching as in
interview sessions and in written job advertisements.

The main languages used in SOC are either the local dialect or Bahasa
Indonesia (Indonesian language). Bahasa Indonesia is used as the formal
written language in an application; however, during an interview the local
dialect may also be used. The local dialect may also be used when
communicating at work with local workers. Within this mix, however, the

English bricolage of words and expressions are sometimes used.

Globalisation

There were two topic areas that emerged from my IDR process:
1. Attitude towards English
2. International standard
The concepts and construct of these topic areas are shown in Table 4.7,
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Table 4.7 Globalisation
Respndt Comment Construct Concept 1;2:
My suggestion is Eng-
:;]h 3‘;6‘2 ilsn:]eerggélé)nal English is an interna- | English needed Attitude
SOmn.36.1 woﬂdvgide SO we can to tional language and it | for international towards
communicate in English is used worldwide. communication English
well.
The requirements for
ANAS 1900. If other
companies refer to
ISOC, SOC runs in aero- | ANAS 1900 requires International Inter-na-
SOwb.22 space, aero the documents written I —— tional
manufacturer, so the re- | in English. Standard
quirements should be in
accordance with ANAS
1900.

Attitude towards English

The topic area of attitude in relation with the theme globalisation was com-
mented by SOmn.36.1 who saw English is an international language that is
used worldwide:

My suggestion is English as an international language is needed worldwide, so we

can communicate in English well.

The attitude of workers towards English is very important. Indications are
that a positive attitude amongst workers will heighten their enjoyment (and

perhaps pride) of using English in the workplace.

International standard
In another instance, SOwhb.22 commented an idea which influenced the writer
of documents in SOC in relation with the globalisation theme:

The requirements for ANAS 1900: if other companies refer to ISOC, SOC runs in
aerospace, aero manufacturer, so the requirements should be in accordance with
ANAS 1900.
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Globalisation has a major impact on standardisation which then results in
the specifying of the language to be used; in this case, English is the specified

international language.

Summary

Globalisation impacts not only on the business world but also on individuals
within the business. In business, it has an impact on the use of English as the
dominant international language. This flows on and affects individuals: people
working in globalised industries now realise the importance of English and this
creates a positive attitude towards the English language.

Employment matters

There were two topic areas that emerged from my IDR process:
1. Drive for employment
2. Interest in other languages
The concepts and construct of these topic areas are shown in Table 4.8.

Drive for employment
The topic area of drive for employment in the theme of other matters was
identified by two respondents:

For the first reason, | guess it was the relation. SOwa.10

The second: it was related with the system: administratively, after | passed — |
should go there. SOwb.10.2

Indications are that the reasons for their employment choice were
influences in their lives: the impact and influence of relatives; their major at

their college and being able to use this in the workplace.
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Table 4.8 Employment matters
FEzprd Comment Construct Concept U213
t area
For the first reason, | | Relation is why he Relation may play an
SOwa.10 guess it was the rela- | can gain employ- important role for
tion. ment employment.
The second it was re- DriVT for
lated with the . Her interest in ad- employ-
SOwb.10. | system: to work in s:ti(;/viis alsointer- |\ inistrative work ment.
2 administration, after administrative work. | Wasa drive for em-
| passed — | should ployment.
go there.
There are some
workers who learn Personal interest to Interest in
?S)Omn.36. French, German, but itohn;;el\;vr?rlljzrse;earn learn other foreign other lan-
it is their personal in- guages. languages guages
terest.

Interest in other languages
The second other matter is related with interest of some personnel in other
foreign languages outside English; this was pointed out by SOmn.36.3

There are some workers who learn French, German, but it is their personal interest.

This is a personal interest to learn other foreign languages; however, the

main foreign language used is English.

Summary

Personal reasons for wishing to join SOC included the influence of family,
being able to apply learnings from a tertiary course and being able to follow

an interest in learning and using languages other than English.

Conclusion from IDR analysis in the State-Owned

Company
All of the four language skills, as well as significant language elements, were
considered important by the respondents; however, the most extensive use of
English is made by people in the engineering and marketing areas of SOC.
English is used for correspondence (involving reading and writing skills) with
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foreign customers and also for presentation and negotiation (involving listen-
ing and speaking skills).

Workers in Engineering department used English especially for reporting.
This is a routine job when their work is done and need reporting and
accordingly they use it often. The same thing happens in marketing department;
and even more, there is sometimes a meeting with foreign customers and
additional jobs such as writing a proposal and preparing presentation slides.
This is more extensive than English used by ranking officers which use English

whenever they meet their foreign visitors.

Reading is the only passive language skill needed and used by all workers
in SOC as all technical documents are written in English. Reading skill is
especially needed to read manuals, job advertisements (in the application
stage) and other technical documents. As workers in SOC use a lot of reading
skill as a passive language skill, many of them have difficulty in other language
skills as in speaking. Only those working in the marketing and engineering
department have the luxury to use the active language skills including the
combined reading and writing as well as the combined listening and speaking
skills.

When local workers communicate among one another, a local dialect or
Indonesian is used. Sometimes, an English word or expressions is heard during
the conversation; thus, ‘bits of pieces’, known as the bricolage of English, is
used. The bricolage of English identified at SOC is develops when a dialect or
Bahasa Indonesia is used together with ‘bits and pieces’ of English: it is a mixed
language of Indonesian and English. It is used in a form of code switching in
spoken language, and in a form of original English words or terminology
introduced into written language.

English has become a requirement for entry to employment to SOC. It is
required for passive use by workers on the production line, and it is used as
an active language skill in the engineering and marketing departments. It is

an essential requirement for those who are promoted to higher level or
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managerial positions. Regardless of the position, a worker who has obvious
English competency has an advantage when seeking initial employment or
promotion within the company.

Workers learn and progress with their usage of English by seeking
solutions to problems as and when they arise; these problems may be minor
or major. Minor problems at the lexical level are often solved by individual
workers; major problems, such as language skill improvement, are handled
by SOC through training — although training preference is given to those who
show aptitude in applying English in the workplace. When there is a need for
workers to know more about English for specific purposes (ESP), or for them
to become familiar with different styles of English language or upgrading
their skills in writing, the organisation handles these needs by arranging
training either within or outside the organisation.

Globalisation impacts on international communication between institutions
or individuals. It triggers individuals to learn foreign languages either as a
personal interest or a requirement of a job. The current language used
internationally in this globalisation era is English.

To see how the themes are interconnected, the following paragraphs are

presented.

Interconnection of themes in Case 1

Use of English in SOC has been considered within eight emergent themes:
eight of these are directly related to the case; one is indirectly or insubstantially
linked with the case. The relation among the themes is presented in Figure 4.4.

The major theme is English communication skills and is divided into two
categories, namely active and passive communication. Active communication
comprises writing and speaking skills, while passive communication in the
case study only consists of reading. Active communication in the study can
be found in a form of email correspondence and talking or conversing with

customers who are mainly from foreign countries, while reading is only found
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in the application of reading manuals and other technical documents. The
theme also detected the need for grammar and variety of English. While
grammar is considered to be important both in speaking and writing, variety of
English is only associated with spoken language.

The bricolage of language yields special concepts: code switching, and
terminology. It is noticeable only when non-full language of English or local
language is used. It is suggested that bricolage is a stepping stone for a full
proper use of English language. Local language is the language used to
communicate among local workers. Hence, bricolage of English is detected.

The globalisation theme is closely linked with active communication; this
is because, the globalisation actors require a high skill of active communication
in a form of reading and writing skills as well as listening and speaking
skills of English language as the only international language used in the era of
globalisation.

The job requirement theme is associated with both active and passive
language. Literally, it is stated in the advertisement that English becomes one
of the requirements to apply for a job; in reality, passive communication in a
form of reading manuals is an ability which all technicians have to possess,
while active communication skill should be owned by marketing and engineer-
ing staff of the company.

In the selection process theme, active communication ability is an
advantage; it is even an enhancer for one to be accepted and to gain a post in
the company. However, as English test is one of the steps that have to be taken
for a post in the company, both active and passive communication are applied.

Even, the bricolage is heard when local language is used in the interview.
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Figure 4.5 Interconnection of themes in Case Study 1

ENGLISH COMMUNICATION

SKILLS
ACTIVE PASSIVE COMMUNICATION
COMMUNICATION SKILLS SKILLS
Speaking Writing Reading Listening
CAREER WORKPLACE
ENHANCER LEARNING
BRICOLAGE OF SELECTION
LANGUAGE PROCESS
JOB
REQUIREMENT
EMPLOYMENT
LOBALISATION
GLo SATIO MATTERS

The workplace learning theme is associated with how workers in SOC
improve their English language skill and how they solve their language
problem. It is found that they go to a training centre for their English language
skill development. They also learn by themselves to improve their skill. If it
is necessary for them to solve a language problem at a single word or syntax
level they consult a dictionary,

Employment matters, the external theme, are mostly related to personnel
or personal matters which have to do with staff motivation in having and
maintaining their position in the company.

In the following section, I indicate how the themes are developed to assist

me in answering my research questions.
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Developing the case

The case study of English use in state-owned company in Indonesia is con-
nected with the eight organising themes listed at the beginning of this chapter.
Each organising theme raised an array of different topic areas with a vast va-
riety of topics. The answers to the research questions below utilised the data
emerging from the organising themes. The first research question is a general
question regarding the English language skills and knowledge needed by pol-
ytechnic alumni as the main respondents in their workplaces.

What English skills and knowledge do polytechnic alumni need

in their workplaces?
All alumni worker respondents in SOC acknowledged that English was a re-
quirement to apply for a job, one of whom indicated regular use of English at
work:

Ehm, as a requirement, yes it is. Even, when we work, we use it (SOwa.11) Yes, it is

one of the requirements [to apply for a job] (SOwb.11)

As a requirement to apply for a job, one respondent pointed out that
applicants had to attach a certificate of English when they apply for a job as
stated by SOmn.12:

The application may not be in English. It is in Indonesian, but the applicants are

asked to attach their ability -certificate- on their English.

Each of the skills and knowledge of English needed in the workplace is

elaborated further below.

All English language skills

The term “language skills’ is interchangeable with communication skills. Lan-
guage skills consist of four major skills namely listening, speaking, reading
and writing. Listening and speaking skills are always integrated — as are read-

ing and writing skills — and are found when oral communication takes place,
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e.g., in talking, seminar, conversation and other spoken communication ex-
changes. Similarly, reading and writing integration happens in written
communication exchange as in correspondence, e-mailing, SMS (Short Mes-
sage Service) or phone text messaging.

However, there are occasions when listening and reading as individual
skills happen as in listening to radio, reading newspaper, etc. Accordingly,
they are called ‘receptive passive skills’ as opposed to speaking and writing
which produce a language utterance: the latter are known as ‘productive
skill” or ‘active skill’.

The terms ‘active’ and passive’ skills emerged when a respondent at SOC
responded to a direct question whether they had to use English at all in the
company: SOmn.19.1 answered:

Yes, and actually it is used every day, but as | mentioned it can be active or

passive.

More specifically, SOmn.14.3 mentioned the need for this to be an active
skill — one that employees in the engineering and marketing areas at SOC
should have:

But in engineering area, if he is an engineer, or in marketing area, he/she should

have an active skill.

He (SOmn.14.4) defined further the idea of active skill as the ability to
write and read as well as to speak:

He/she should not just be able to write or read an advertisement, but to speak

English well.

When asked about what English language skills and knowledge are needed
to perform duties at work, a respondent in the Organisation answer anything’

— indicating an open field:
Almost anything — skill and knowledge of English (Sowa.25.1)

Because people in the engineering and marketing department use English
every day as mentioned before, the respondent undoubtedly confirm the

implementation of the all skills as SOmn.19.4 commented:
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Communication, reading, writing and communication (are used].

Even, a respondent who happened to be posted in a production line in

SOC stated the use of English to conduct his work:
Because one of our assignments as far as | know is in English. SOwb.32.1

The four language skills are also known as macro skills, which mean under
each language skill, there are minor skills or sub-skills which specify the details
of each macro skill needed or used by workers at SOC. | will discuss these

macro skills in the following sub-sections.

Speaking skill

Speaking was mentioned frequently by all respondents as | have indicated in
Table 4.2.1: Active Communication. Speaking was considered to be of the
upmost importance among the other language skills; SOwb.14 commented:

Actually, all [language skills] are needed, but at least we have to be able to speak.

The interview provided applicants with the opportunity to ‘show off’
their English speaking skills in a semi-informal situation: although job
interviews were conducted mainly in Indonesian, the alumni worker

respondents stated that some parts of the interview were in English:

I think some. Some of the interview was in English, and some in Indonesian.
SOmn.13

I applied on Indonesian, but interview some in English. SOwb.13

In specific areas, for instance in the marketing department, speaking as
one of the four language skills is needed as employees have to negotiate or

make presentations in seminars in English; SOmn.27.3 pointed out:
Sometimes, we have to negotiate or present in a seminar which is in English.

Telephoning as one for of spoken interaction is also mentioned as a

speaking skill used in the marketing department of SOC; SOmn.27.2 said:

But in marketing department, some are very active because we have to communicate

through email and also telephone.
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Speaking skills in English are especially required by people in the
marketing and engineering area of SOC. At interviews for employment in the
areas, speaking skills are tested. So, here | have found three micro skills
identified by alumni workers in SOC, namely, interviewing, negotiating and

presenting in seminars.

Reading skill

Reading skill was an important passive language skill mentioned by the re-
spondents at SOC. Despite the apparent passive nature of reading as a skill it
is a particularly active brain process, particularly when critical reading is re-
quired

In the case of reading skill, there are many minor or sub-skills that describe
specific objectives of reading items in a reading test (Lumley, 1993). In this
case, however, the minor skills mentioned are not as many or as detailed as
in a formal reading test. In the job selection process, the English reading
skill required was that of reading and comprehending a job advertisement

written in English, as pointed out by as mentioned by SOmn.13.m:
Yes; the job advertisement was written in English.

In the selection stage, candidates are required to take an English test -
mainly a test of comprehension, according to SOwa.14.2:

It’s about reading, which is whether we can understand the reading passage. So,

comprehension means reading.

In their work, reading skills are needed by mechanics and employees
working on the production line at SOC because the documents are written in
English, as indicated by SOmn.14.2:

If he/she is a mechanic, only passive English - such as reading- is needed.

Furthermore, English reading skills are absolutely needed because the
work is assigned on so-called ‘assignment sheets’ (SOmn 20.1):

Yes. All work [assignment] sheets are written in English. SOmn.20.1
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Reading skills are also needed as workers in this company use manuals
all of which are written in English —suggested by SOwa.19 and confirmed by
SOwa.36.4:

Yes; English is needed especially for reading manuals (SOwa.19).Now, the manuals

are mostly in English (SOwa.36.4).

Reading is the language skill most obviously needed by mechanics or
workers in the production line of SOC. It is especially needed by all alumni
interested to apply for a job in SOC because the job advertisement is written
in English so it is required to understand it. All workers in SOC need English
reading skill because all work documents and work sheets/assignments are
written in English. Reading skill is also needed to read manuals.

Writing

In the series of language skills, writing demands the highest ability that one
can possess as it requires both the other three related language skills as well
as non-related language knowledge such as grammar, spelling and punctua-
tion. The need for writing skill in the case study emerged under the theme of
Active communication.

At SOC, not all workers need English writing skills; on the other hand it
is essential for those who correspond with foreigners, as noted by SOwa.23:

There is correspondence, but internally we use Indonesian language, Sir. If we corre-

spond with foreigners, we use English

SOmn.19.5 confirmed that written communication with foreigners is
conducted in English:

Just, for instance, in communication with customers: we usually use English because

we have to send emails

In addition, for marketing people in SOC, writing skills are needed not
just to write emails but also in the preparation of slides for presentation and

to assist with negotiations (SOmn.32.3):
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For example, in marketing, we should have the ability to communicate through e-

mail, doing presentation and negotiation - in English.

Writing skills are also required for by workers in the engineering line of
SOC,; this requires English language skills and knowledge in order to carry
out and report on their assigned duties (SOmn.25.2):

[The language skills and knowledge to perform duties] In the engineering line,

some skills in reading and also writing, because they have to prepare the documents

in English.

SOwa.12.2 confirmed, furthermore, that all alumni interested in working in

SOC, need at least minimal writing skills to apply for a position there:
But when they apply for the job, they are usually asked to write in English

While extensive writing skills may not be needed by all SOC workers,
they are absolutely vital skills for people working in the marketing area and
on the engineering line. Minimal writing skills remain necessary for all
applicants for a position at SOC as they must be able to prepare an application

letter written in English.

Varieties of English

English is now spoken by many people all around the World. When two peo-
ple from different countries meet, English has become the common language
by which they are able to communicate directly. This is experienced by work-
ers at SOC, where customers are from overseas from both English and non-
English speaking countries.

English is the language of trade or business which is used as a means of
communication among people of different backgrounds is recognise d by a
number of writers (Graddol, 2006; Kirkg6z 2009; Lazaro & Medalla 2004;
Nunan 2003; Zughoul 2003). The front-line employees at in SOC find that the
English they encounter on a day-to-day basis is different from that they learnt

in school; SOwb.25.2 recounted:
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When we learn in school, the English language learnt is standard, but when we
meet customers, their pronunciation — how they speak — there are individual differ-
ences.

Varieties of English should be seen as part of linguistic knowledge rather
than as a skill. This means that the alumni should be aware that besides a
well-established Standard English such as might be used by British, American
and Australian speakers, there are many varieties of English that derive from
non-English speaking countries. Kachru, Nelson and Kachru (2006) recognise
that types of English spoken in accents other than the standard English above
as an international language represent an expansion of use of English outside
the inner circle where English is used as the first or mother language. Chinglish
(‘Chinese English’) is an example of the emergence of a new variety of English.
Although it is considered funny because of the sometimes scarily direct nature
of the new meaning produced by the translation, Chinglish exists because
people travel and the language travels with them (Radtke 2007). On the other
hands,.Crystal (2003) sees the emergence of Chinglish, Singlish (Singapore
English), Japlish (Japanese English) etc. as a mixed variety of English that will
join with the local language through code switching; each becomes a new

variety of the bricolage of English.

Grammar knowledge

Grammar is knowledge that every language user should be able to use when
they want to communicate well; in this sense, it is different from the varieties
of English that alumni workers should be made aware of as a piece of language

knowledge. The importance of grammar was acknowledged by SOwa.25.2:
Grammar [is needed especially] when we communicate

While the variety of English is mainly recognised through spoken language
with its sounds, pronunciation and other vocal distinct characteristics, the
grammar of Standard English is mostly similar, is mostly found in writing;
however, to a lesser extent, in spoken language grammar is also required to

make our utterances understandable.
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Bricolage of English

When alumni graduate from their college, they may not be ready to communi-
cate in complete English utterances. In this case, use of the bricolage is a good
way to start practicing English, as noted by SOwb.32.2:

Although we cannot communicate or just struggle to, at least he can understand,

even just saying yes no doesn’t matter

Bricolage may be used as an effective language both in interviews and in
advertisements; thus, the bricolage is used as ‘bits and pieces’ of English or
as a language switch. Oftentimes, the use of mixed language assists in avoiding
misunderstanding.

From the accounts above, | can recapitulate the macro and micro skills of
the language which are implemented in SOC and potentially required by
alumni or those as candidate workers of SOC. These are summarised in
Table 4.9.

The macro English language skills needed in SOC are language skills that
may include listening, speaking, reading and writing; the individual lingual
skills identified as necessary are speaking, reading and writing. The language
skills, in turn, are divided into the active or productive skills of speaking and
writing; the only passive or receptive skill identified in the study is reading.
Listening is a passive element inherent in both active and passive components.

The micro skills needed are as follows:

e Speaking: job interviewing, negotiating with customers, telephon-
ing and making presentations in meetings and seminars.

e Reading: reading a job advertisement, reading for comprehension
as in a test, reading manuals and reading general English docu-

ments;
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Table 4.9 English Language skills and knowledge needed by alumni
workers in a State Owned Company

Macro skills Speaking Reading Writing

e Reading a job ad Writing a job application

. . i - | Writing presentation
Micro skills tomers . .
Ay F , Reading manuals Preparing documents
Presenting in a seminar i | Emailin
Telephoning Rea ing general Eng- g
lish documents Correspondence
Grammar

Other skills

and knowledge Variety of English

Bricolage of English in local language use

e Writing: writing a job application, preparing presentation slides,
preparing documents, and emailing or correspondence.

One of the findings above, making presentations, which is considered as
necessary skill, differs from the findings of Morgan (1997) and Gray (2010)
where the skill of giving presentations to peers was ranked least important.

My finding, however, agrees with that of Wardrope (2002), who found
that the ability to make oral presentations was ranked highly by accounting
academics who were department heads.

My findings relating to micro skills of reading such as reading a job
advertisement, reading for comprehension, reading manuals and reading
general English documents also differ from the sub-skills identified by Lumley
(1993) namely, skimming and scanning, understanding grammatical reference
and dealing with relatively uncommon vocabulary. While Lumley sees reading
sub-skills as notion, my research perceives reading skills as more
functional; in this, it is in agreement with Blundell, Higgens and Middlemiss
(1982) and James (2001).

Other language elements such as grammar and varieties of English are
also acknowledged as the English language skills and knowledge that are
needed and applied in the organisation. Except for the bricolage of English
which is linked closely with the local language use, all the language skills

above are primary for proper use of English in the state owned company.
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Under what circumstances are polytechnic alumni required to
use English in Indonesian workplaces?

In the SOC under investigation, alumni from other polytechnics work on the
production line or as mechanics. A small number may take front line posi-
tions such as marketing or as key engineering staff. While those working on
the production line mostly require the passive skill such as reading, the front
liners working as marketing or engineering staff require higher language skills
as stated in the following; manager SOmn25 commented:

For marketing, we have to master all: reading, writing and communication - speaking.
SOmn.25.3

The language skills and knowledge to perform duties) in the engineering line, some
skills in reading and also writing, because they have to prepare documents in English.
SOmn.25.2:

The application of all English language skills in marketing is emphasised
by SOmn.27.2:

But in marketing department, some are very active because we have to communicate

through email and also telephone.

This happens because most company customers are from other countries
and there are regular meetings, telephone conversations, correspondences and
other oral and written communication exchanges between them, as observed
by SOmn.32.3:

For example, in marketing, we should have the ability to communicate through e-

mail, do presentation and negotiation - in English.

As customers of SOC are mainly from other countries, front line staff
have to correspond with foreigners; this requires English reading and writing
skills, as noted by SOwa.23:

There is correspondence, but internally we use Indonesian language, Sir. If we

correspond with foreigners, we use English.

This observation was confirmed by SOmn.19.5:
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Just for instance that communication with customers, we usually use English because
we have to send emails and so on.
Seminars or negotiations with customers which requires a high level of

spoken English occur periodically, as observed by SOmn.27.3:
Sometimes, we have to negotiate or present in a seminar which is in English.

From the accounts above, | have been able to identify a number of
significant communicative events when English is used in the organisation.
Those are events when, in particular, listening and speaking skills are required:
telephoning, negotiating with customers and presenting seminar papers. The
communicative events when reading and writing skills are needed consist of
the following: emailing or correspondence’ preparing documents; preparing
slides for presentation purposes. While reading skills are essential in these
communicative events, the only regular reading skills are reading documents
and reading manuals.

A study in Hong Kong by Evans (2010) suggests that writing emails and
fax, and letters, reading emails and letters instructions as well as speaking on
the phone, in seminars, and job interviews are the major English-skill
requirements. This finding is similar to the findings in my study, although there
are variations in the terminology used. In my study, the language skills required
at SOC including reading and writing emails, letters, and other correspondence
form part of active written communication; the reading of instruction and
manuals partially conforms with the importance found in Evans' (2010) study.

The findings in my study that reading of technical documents, together
with emailing and the writing of specific documents, are all undertaken in
English are similar to those of an investigation undertaken by Chew (2005)
who found that most of the new entrants’ reading was undertaken in English;
oral activities and other language tasks were conducted in Cantonese unless the
oral communication was with non-Cantonese-speaking participants.

The use of English as of communicative events in workplaces that were
ranked ‘important” in the Malaysian study undertaken identified by Kassim and

Ali (2010) — formal presentation, following instructions and responding orally,
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and participation in meetings — were similar to the regular type of
communicative events that | found in my study: negotiating with customers,
presenting papers in seminars and reading (read ‘understanding’) documents
and manuals. My findings were also similar to those found in a Thai study
by Kaewpet (2009); the latter suggested that four communicative events should
be incorporated into his institution’s English course: talking about daily tasks
and duties, reading textbooks, reading manuals, and writing periodic and
progress reports.

With regard to reading manuals and writing emails, the findings of my
study are comparable with the results of Kaneko, Rozycki and Orr (2009)
workplace investigation in Japan that indicated that the most frequent English-
language tasks for computer specialists in the professional workplace were: the
reading of manuals and instructions (for installation, etc.); the writing of

emails, faxes, and business letters.

How well prepared are polytechnic alumni to cope with the re-
quired English skills in their workplace?
In answer to the question regarding the level of English skill they, as polytech-
nic alumni workers, had before they began working in SOC, the response
was ‘good’; they felt that they had adequate English competency before
joining SOC:
[My English is] Good, Sir. From high school, then in college, we have progress.
SOwa.26

[My English is] Good enough. SOwbh.26

It was that adequate that it had not been suggested to them that they
should take additional training courses to cope with any English language

problems:

[1t has] never been suggested [by my supervisor to take a training course]. (SOwa.35
& SOwh.35)
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SOC requires their workers to understand documents written in English;
respondents similarly stated that there were no problems for them when it came

to understanding documents written in English:

No, Sir. [There is no problem in understanding documents written in English].
SOwa.21

When, however, it came to a higher demand to communicate in the form of
speaking, alumni workers found difficulties, as hinted by SOwa.36.2:

They can use English well, but when they have to converse, some have difficulty.

They can listen - understand - but they cannot speak.

| observed a similar uncertainty in statements about the ability of other
alumni colleagues to understand documents — although SOwb.21 was sure of

her own ability:
For me [there is] not really a problem in understanding the documents written in
[English]. But for the others, | do not know.

She was also uncertain about the general level of communication skills

the oral skills that others needed to master.

Although we cannot communicate or just struggle to, at least he can understand,

even just saying yes no doesn’t matter.

This indicated to me that, while generally understanding what others say,
many workers show a lack of productive skills: they cannot respond in English.

This sense was confirmed by SOwa.36.2:

They can use English well, but when they have to converse, some have difficulty.

They can listen - understand - but they cannot speak.

That could be the reason why, at the end of our interview, SOwa.36.1

suggested that polytechnic alumni should learn more to converse:

Suggestion for Polytechnic, we have to learn the conversation, as in here, for
Maung PolytechnicTI P alumni

The indications are that Maung polytechnic alumni workers have

insufficient skill in oral communication; this represents a lack of experience
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in active communication: they can understand but they cannot respond. A
similar oral communication problem was found in a study in a European
company by Andersen and Rasmussen (2004) in which English was used as
the ‘corporate language of the firm’.

Those working as mechanics and on the production line in the company
seem to have no problem with their English as it is intended for them to
understand only English documents. This is an ‘English passive skill’which
they can master. If they were to be placed or promoted to higher levels in the
marketing or engineering departments, where more sophisticated language
skills, particularly in speaking and writing, they would encounter real

difficulties; thus, their promotional possibilities are strictly limited.

How well do Indonesian companies provide ongoing support for
English language skills development for their workers

By Indonesian standards, SOC is moderately large with thousands of workers
occupying a large, industrial space. It has its own training centre which pro-
vides various types of training to upgrade the skills of the employees,

including English courses; SOmn.34 commented:

We have our own training centre, so we have a training centre that provides

English courses.

Sending workers to a training centre is one of the solutions to problems
with English that manager SOmn.33.1 at SOC has applied:

There are some solutions. The easiest one is just send them to a training centre that

we have here.

There is a priority procedure, however, that workers must follow; SOmn.34

commented:
The Company facilitates English training, but there is a priority.

A need may arise, but there is no space available in training centres:

others have higher priority for access; consequently, when absolutely
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necessary, SOC sends its workers outside SOC to engage in external English
training, as revealed by SOmn.33.2:

We also send them to training outside SOC as in Harvard —an English college in

Bandung - in EEP or TBI.

SOC’s general support for personnel skill development is not just realised
through the provision of training centre; SOC managers, e.g., SOmn.35, as
company representatives, actively encourage employees to improve their
English language skills:

Yes, [as one of the managers here | often encourage workers to improve their

English]

This manager has a positive attitude towards English, seeing it as a
necessary element of life-long learning; SOmn.19.2 noted:

And if | encourage them — to use English — | do [so0] because the language-mastery is

a learning process

To sum up, SOC has a positive and encouraging attitude towards the use of
English as expressed in programs and resources that encourage the language
learning progress and proficiency of their workers. SOC has its own training
centre with its own special English program in which workers can be sent, as
priorities permit, so that they might further the progress of their language
learning. This in-house training is important as Harper’s (1996, p.16) study
shows: workers were certainly happy, more confident, and more sociable as a
result of EWP’: this EWP (English for Workplace Program) was provided
for workers in a garment factory in Canada.

In addition, SOC has a policy to send their workers outside for the
development of their language capability on a needs basis. Such training is
made available by training providers: these are plentiful in Indonesia. In
terms of English course provision, such providers can supply a range of types
of English upgrading programs, including company-tailored English programs
designed to suit the English language development needs of employers and

employees.
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Conclusion

At the commencement of this chapter, | discussed the requirements of English
competency in the company based on a sample of advertisements. When an ad
is written in English, this suggests that English competency is absolutely re-
quired, even if no such statement is written in the ad. In the middle part, based
on the interviews with three people ion the company, | conclude that English
was not actually spoken, but it was used mainly by most workers in the com-
pany for reading. However, some high ranking officers, especially in the
marketing section, used English to perform most tasks such as presentation,
meeting, and report writing. When an ad states that English is a requirement,
while in reality it is not used frequently, 1 would suggest that this is the trend
in Indonesian employment at present. The applicants with high skill of English
have a high possibility of being accepted. Then when they work, their English
may be used. The findings and analysis were taken from data on the interview.
Analysis on the survey was done separately; a combined interviews and survey
analysis is undertaken in Chapter 10.

In this chapter, the macro and micro English skills, as well as other
knowledge components of English language needed and used at SOC, have
been identified. They are all four major language skills which are divided
into active or productive skill (writing and speaking) and a passive skill
(reading); inherent in them all is the passive skill of listening. Each micro skill
comprises sub-skills which are detailed objectives deriving from individual
English major skills (speaking, reading and writing).

The communicative events which are defined as venues or situations where
communication or language skills come into practice in SOC have been
identified: telephoning; negotiating with customers and presenting papers in
seminars, as well as emailing and other correspondence; preparing documents;
preparing slides for presentation; reading documents and reading manuals —
these are lists of topics that are useful information for curriculum development
in educational institutions or training providers concerned with English for

occupational purposes.
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The alumni workers in SOC appear to have no problem with the reading
skills required for the reading of manuals, reading documents and other types
of reading normally found in workplaces; this is a passive communication skill
that is required at SOC. However, when they are faced with more highly
sophisticated language skills such as those found in active communication,
they have difficulty. Suggestions and recommendations of ways to improve
speaking — beginning from the time they commence college — is proof that
the alumni take the acquisition of this skill seriously.

Fortunately, SOC’s response to overcome the lack of specific English
language skills is constructive. They send workers in need of skill
improvement to their own training centre and, when necessary, they engage

the service of external providers.
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CHAPTER 5

Case 2: English Use in a
Multi-national Company

In this chapter | develop my Case Study 2 which relates to the use of English
in a multinational company (MNC) in Indonesia. | begin with an introduction
to the Company under investigation, and it is then followed by a discussion of

my findings.

Introduction to the Multinational Company

Minyak Pt (a pseudonym; henceforth, MNC) is a multinational company
which represents oil companies or other giant companies such as Schlum-
berger, Caltex, Conoco and Total that offer high standard remuneration which
can only be found in developed industrial countries. This is the company in
which Indonesian university graduates dream about working. Who would re-
ject the temptation of being paid an international standard salary to work in a
country with low cost of living? The income of a new recruit in such company
could reach 10 times that of their fellows working in a national private com-
pany. Their basic salary is much higher than that of their lecturers 'who have
taught them in their university or colleges. The alumni’s ‘dream’ to work in
such a company was expressed by respondent MNwa.10:

Because as | know the MNC is an established company and this is one of dreams to

have a job in an oil company.
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To make a company global, it also has to act local — globalisation and
glocalisation (Kumaravadivelu 2006). This concept — ‘think global, act local’
— which is applied by many multinational companies such as Coca Cola,
Toyota, and Unilever, does not directly apply to this company because the
sector that it deals with does not ‘touch’ the basic needs of the people: MNC
gives services to oil companies operating in Indonesia and only deals with
those companies; it never deals directly with every day Indonesians.

As the selection of workers is very tight in MNC, only a small number of
alumni from Indonesian polytechnics work in such a company as noted by
MNmMnN.36.3:

We only hire the best graduate from the best university and | consider Maung

Polytechnic is the best Diploma 3.

As a consequence, MNC demands a high academic achievement and
excellent English language skill as can be seen from the advertisement, placed
by a multinational oil company within tertiary institutions in Indonesia (see
Figure 5.1). From this advertisement, it is clear that applicants need a good
command of spoken and written English as well as a relatively high academic
result (a GPA of at least 2.7 out of 4). The requirements indicated here can only
be fulfilled by high-achieving and highly motivated students.

Despite the demanding selection criteria, a great number of alumni and
final year students of university line up to work in a company such as MNC;
this is one of the reasons why | chose this company as a venue in which to

conduct my study of English use in an Indonesian workplace.
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Figure 5.1 Sample job advertisement

ACAREERINA LEADING TECHNOLOGY COMPANY IN OIL INDUSTRY

Schlumberger is @ group of leading technology companies providing @ range of specialized services and
products to the oil industry worldwide. We urgently need:

Position available:

VACATION TRAINEE
Requirements:
» Diploma-3 in 4" semester ALL engineering degree
3 Young, dynamic men and women
» Very good academic result, with temporary GPA 2.8 (up to 4" sem ester)
3 Good command of spoken and written English
% Adaptable, creative, hard working, independent, self-motivated, quick learn 13, assertive

FIELD SPECIALIST, MAINTENANCE TECHNICIAN

Requirements:
3 Diploma-3 ONLY, alumni or student in last semester ALL engineering dzgree
3 Young, dynamic men and women
» Very good academic result, with temporary GPA 217
3 Good command of spoken and written English
» Adaptable, creative, hard working, independent, self-motivated, quizk lear 1i g, assertive
s Willing to work under pressure

1. Interested students should register through

2. Please indicate full name, major, latest GPA and contact number.
3. Registration will be closed on 6" March 2012.

4. Al registered students should come on the selection day.

Selection Test will be held on:

% Day/Date - Thursday, 8" March 2012

% Registration  * 07.30 - onward

» Venue . Gedung P2T Campus- =
Notes:

1. Prepare your up 10 date CV with your current photo and transcript
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Multinational Company IDR analysis

| identified seven organising themes arising from the case study in MNC.
1. English Communication skills
2. Selection Process
3. Globalisation
4. Workplace Learning
5. Job Requirements
6. Bricolage of language
7. Employment Matters
I will discuss each organising theme in the following sub-sections. This

analysis is based on data similar to that presented in Appendix 1.

English communication skills

Within this organising theme | identified the following topic areas:
1. All English language skills, combined
2. Reading and writing skills, combined
3. Speaking skills, alone
4. Writing skills, alone
The constructs and emergent concepts within these four topic areas are

shown in Table 5.1.

Table 5.1 English communication skills
Rspdnt Comment Construct Concept Taorg:
We do the interview The interview is in English is the
in English and we do | English and the test language used
MNmn.25.2 ; - L . S -
test written in Eng- material is also writ- in interview
lish. ten in English. and test. All English
The language skills Language
and knowledge The applicant should | oo skills
MNmn.14.1 needed to apply fora | be able to communi- | gfor A 'obp
job here is to be able cate in English. Py 100-
to communicate.
Yes. Workers have to | Workers have to deal C
MNMN.20 deal with documents with documents writ- _ommonkprac- Reading &
’ written in English to ten in English to ‘([jlce. wor Writing
perform their jobs. perform their jobs AT el
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Topi
Rspdnt Comment Construct Concept aorgac
There is a template al- \I/Yrri1tten in Eng-
i ish.
\r/s:c:;e/éé)it\lltes&n:s\llvmes The client writes doc-
MNwa.22 one] from a cli- uments in English and
it is distributed.
ent...and we
distribute it again.
Yes, contracts, ten-
ders, it’s all in They write contracts
WINTER R English. OK. That’s or tender in English.
all right.
Even if we got the Contracts or
contract from Per- They write contracts | tender written
tamina: usually or tender in English; | in English
MNwa.19.5 Pertamina send us the | when it is in Bahasa,
contract in Bahasa, it should be translated
but we have to trans- | into English.
late it in English.
We do all kinds of
th;?égstéifés‘.rrﬁ:;h:;e There are some tests
- > such as logic, mathe-
MNmn.13.a.1 | all in English also. - -
- matics, and physics
[The tests are in] all in Enalish . ,
mathematics, physics gish. General tests
and basic logic. delivered in
English.
There are some tests. | There are some tests
The first test is a writ- | such as logics, mathe-
MNwa.13.a.1 | ten test in logic; and matics, and physics
tests in mathematics and it is written in
and basic physics. English.
\\/(v?tsh (Ia\t/::rrrgzpzjonic:] They correspond in
MNwa.23.1 everyboay English to perform
English to perform he i
the job. the job. Job corre-
: - spondence in
[Correspondence is] Correspondence is English.
MNwa.23.2 mostly email. Email, mostly by e-m_all, but
fax letters are always | all are always in Eng-
in English. lish.
Yes_, The C.V Al Job application should | Job application
ten in English, If they . . . . 1 .
MNmn.12 R : be strictly written in IS written in
don’t do it we ask Enalish English
them to change it. glish. g
MNMN.23 Yes, we use English They use English for
for correspondence. correspondence. L
- English is used
Yes, e};erythmgdwhen " " o in written cor- Writing
we write or sen ey write emails in respondence
WLNTELR email it should be in English. .
English.
But sometimes if you
send letters you have | Good Writing skills .
MNwa.25.2 to know about the need wide knowledge Sv:i:?]r;ar in

grammar. This is a
writing skill.

of grammar.
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Rspdnt Comment Construct Concept Taorg:
. L English screening is
Englls_h screening Is intended to see how
MNmn.14.2 the primary on the :
Y well the applicants
communication. .
can communicate. . .
it First thing
Mo, normally in the | ) ype peginning, they | first: speaking.
7S SR U try to find candidates
MNmMn.30.m normally try to find ry
who can speak Eng-
someone who can T
speak English. '
| think for MN, the
most required English | Conversation is the
skill to apply for a job | most required English .
MNwa.14 is conversation. It’s skill to apply for a Conversation
the most important | job. is the most
thing. highly prised
: — English skill.
The most important Conversation is the
MNwa.36.3 thing is communica- most important skills
tion - conversation -. of English.
[The language skill The language skill
they need to perform | they need to perform
WNTERE duties at work is] duties at work is
mostly conversation, speaking skill. Speaking skills
Englsh, | mean,ve | ENOIhisan absotue | SETECNS
MNmn.11 require ;[he can(fidates requirement, espe- useful lan- i
d cially speaking skill. : Speaking
to speak. guage skill at
You need to speak work.
English if you are You need to be able
N2 workers here in this to speak English
company.
It depends on my Her boss is from English QSEd 12
boss. My boss is from | Egypt, so she has to COMIUITIEELE
MNwa.19.3 : " - with people of
Egypt, so we have to | communicate in Eng- international
talk in English. lish with him.
background.
I think 1’ve answered
that English skill and | English is needed for
knowledge to perform | communication re-
MNmn.27 their jobs, it’s for gardless of the level
communication. | of employment of the
don’t know the meas- | workers. Communi-
So, | do not know conversation
how can | measure, | ability is its
mean when we feel The level of English measurement.
comfortable with is considered OK
MNmn.25.3

someone that can
communicate with
me, to me their level
of English is OK.

when they can com-
municate.
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Rspdnt Comment Construct Concept Taorg:
We don’t really have They don’t have
standard measurement
. i standard measurement
of English capability, | ¢ = olich capabilit
MNmn.25.1 so for engineering b hg P h W
cople we expect ut they expect their
Fhem to Speak Eng- workers to speak Eng-
i P g lish.
They had to debate.
They had to com- In a group discussion,
WINTEREIHS municate by speaking | was in English.
in English.
The second test is o
team building. We are English is used
divided into some :n the staff se-
ection process
IS5 AT e EI7E Team building test in | yji3 3 derl))ate in
observed on how well . .
which candidates are ildi
we can manage the e a team building
MNwa.13.a.2 rouD: can we be- divided into some exercise
gom(f’a leader or not TS D BT
and can we also give matter.
suggestions to the
group? We are as-
sessed there.
\Té:’;“ir:néiz;lies\é\l‘ Ther_e areno English
MNmn.13.a.2 | But we do not do like proflcn?ncy test_s ST L
: as reading, but inter- English is used
grammar and all kinds A s T Sl !
of English literature. gliish-—in thetln:er-d
view test an
No, there aren’t any group discus-
special English tests. | There is no English sion.
MNwa.13.a.4 | No, reading test or the | proficiency test such
like, everything is as reading.
conversation.
In MN, there are no ] :
tests like TOEFL, but Thefr_e_ls no Engllsh English is used
there are interview proficiency LB g 1L in the Inter-
MNwa.36.8 and group discussion e BEREIEIES” Sk view test and
o Froni] therr)e we found it gy B szEn roup discus-
out the canéiidates’ L) EE T Y e gion P
abilities group discussion. '
MNwa.13 The J(_)b |nter_V|ew was
done in English.
Of course. [when
MNmn.13 there is an interview,
it is done in English]. | The job interview is
The obvious one is done in English. . .
when we were inter- -_]03 '”te_rV'éW
viewed which was IS daone In Eng-
b MBI when the decision lish
was made whether we
are accepted.
After the team build- . .
ing, we were given Interview test is tq
MNwa.13.a.3 ' follow team building

some problem-solv-
ing, then interviewed

test.
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Rspdnt Comment Construct Concept Taorg:

Yes, [English is re-
q%:ﬁgt];ggjgr?d] —_— From the beginning of | English speak-
P g recruitment, English ing skill is

MNmn.32 right from the begin- . ded: ired
ning we recruit those is needed; moreover required for
who can speak Eng- for promotion. promotion
lish.
The office boys are
not required to speak
English, | mean the .

MNMN.19.1 cleaner no, but most E:;g:nO:Z;:aLZeEng- Corporate Cul-

" of them speak Eng- . ture.

lish, because we deal &
with a lot of expatri-
ates here.
If | can suggest, there .
should be a conversa- Ci]onﬁrzatlor: %:9L:1p2|
. . should be establishe .

0T Roiachmic, justto. | I Maung Polytech- | Opornity

: i should be em-

practise their English. nic. phasised on
I suggest the Maung Maung Polytechnic conversation

MNwa.36.2 Polytechnic students | students should learn | Practices.

e should learn to com- to communicate in
municate - in English. | English.
Yes. [job advertise- . . Advertisement
- ) Job advertisement is s .

MNmn.13.m ment written in written in English, Is written in

English] English. Readi
eadin

No. [There is no prob- No problem in under- skill g
lem in understanding pr Sufficient Eng-

MNwa.21 - . standing documents . o
documents written in written in English lish ability.
English] :

All English language skills

The category ‘all English language skills required’ emerged in separate inter-
views with two respondents: the first focused on English being the language
used at the interview; the second emphasised the total communication in Eng-

lish required by the company:

We do the interview in English and we do test written in English (MNmn.25.2).

The language skills and knowledge needed to apply for a job here is to be able to

communicate (MNmn.14.1).

Both of these respondents emphasised that, from the outset of their contact
with the company, the emphasis is on the primacy of English as the language

of communication.
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Reading and writing

Two respondents pointed out the application of reading and writing in their

everyday work. One of the comments from MNmn.20 is seen below:
Yes. Workers have to deal with documents written in English to perform their jobs.

Two respondents referred to the need to use English in finalising contracts
or tenders. One of them even mentioned the need for translating the document

as it may be written in Indonesian.

Yes, contracts, tenders, it’s all in English. (MNwa.19.4)

Even if we got the contract from Pertamina: usually Pertamina send us the contract in

Bahasa, but we have to translate it in English (MNwa.19.5).

Whether originally written in Indonesian (for local contracts or tenders),
contracts are translated into English as the common language. The skills of
reading and writing in English have high priority.

Two respondents referred to the application of reading and writing in
connection with the general tests which candidates have to take as part of the
application process. One of the comments from MNmn.13.a.1 can be seen
below:

We do all kinds of physics tests, mathematics tests. They are all in English also.

[The tests are in] mathematics, physics and basic logic

This group of ‘general tests’ of logical thinking, mathematics and physical
science all require English reading and writing skills. | was unable, however,
to determine the level of English that was required as | did not have access to
the test papers.

Finally, two respondents referred to the written correspondence that was

regularly undertaken by them as part of their work:
Yes. | correspond with everybody in English to perform the job (MNwa.23.1).

[Correspondence is] mostly email. Email, fax letters are always in English
(MNwa.23.2).
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Written correspondence — mostly by email, but sometimes by fax — is
undertaken in English. This requires high-level skills in reading and writing.

From the accounts above, | note that a high level of skill in reading and
writing in English is required as a normal part of work in the organisation. This
is a standard part of job correspondence (both among the workers, and between
the workers and their customers) in processing contracts and dealing with
documents. This requirement is evident from applicants’ first contact with the
company when they have to undertake selection tests in English.

Writing

The individual skill of writing was mentioned by MNmn.12 as a required

skill in a job application process:
Yes, The CV is written in English. If they don’t do it we ask them to change it.

Two respondents confirmed that English is always used in written
correspondence within the Company; MNwa.19.1 commented:

Yes, everything when we write or send email, it should be in English.

Finally, MNwa.25.2 mentioned the need to know grammar in writing as
she realised that good writing skills need wide knowledge of grammar.

But sometimes if you send letters you have to know about the grammar. This is a writ-

ing skill.

Here the need and application of the writing skill — as in when they applied
for the job there and when workers had correspondence — is emphasised.
Obviously, a job application had to be written in English; otherwise, the
application would have been rejected. | also note that this emphasises the need
for a quite high level of grammar skills in their writing.

The importance of writing skills in English is emphasised by all
respondents — from their first contact with the company (when they apply for
a position) and continues in all on-going aspects of their work. A high level

of writing skill is needed, with an emphasis on correct grammar usage.

138



Chapter 5 English use in MNC

Speaking

Initially, English screening is undertaken to see how well the applicants can
communicate; this was indicated by two respondents. The comment from
MNmn.30.m may be seen below:

No, normally in the first screening we normally try to find someone who can speak

English.

It was a common perception that conversation was the most highly prised
English skill in the company. This is expressed by MNwa.14.

I think for MNC the most required English skill to apply for a job is conversation.

It’s the most important thing.

Oral communication in English is of vital importance in the organisation;
it is dependent on employees having highly developed English speaking
skills. The prominence and usefulness of speaking skills were further
emphasised by three respondents. Two of the comments can be seen below:

[The language skill they need to perform duties at work is] mostly conversation.
(MNwa.25.1)

Not really written English. | mean, we require the candidates to speak. (MNmn.11)

The priority for employees to have good oral communication skills is
clear in these comments.

There are many foreign workers in the company; thus, English is used to
communicate with people of international backgrounds as stated by
MNwa.19.3:

It depends on my boss. My boss is from Egypt, so we have to talk in English.

The use of English as the current global language is immediately obvious
in this comment: a native Arabic speaker from Egypt communicates with
Indonesians and foreigners, alike, in English.

While the previous comment related to communication between a foreign
manager and Indonesian staff, English is needed for communication regardless
of the level of employment of all company workers. This was referred to by
MNmMn.27:
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I think I’ve answered that (English skill and knowledge to perform their jobs), it’s for

communication. I don’t know the measure of English.

In this instance, a measure of the level of competence in spoken English
was not addressed.

Two respondents indicated that the measure of adequate spoken English
is that employees should be able to communicate in a conversational style.
One of the comments from MNmnN.25.3 is seen below:

So, I do not know how can | measure, I mean when we feel comfortable with someone

who can communicate with me, to me their level of English is OK.

Being able to converse in English that is communicable is the accepted
measure of adequacy of the speaking skill of employees in this organisation.

Two respondents pointed out that the level of English language proficiency

was addressed at the initial interview via group discussion activities:

They had to debate. They had to communicate by speaking in English. (MNwa.36.6)

The second test is team building. We are divided into some groups. Then we are

observed on how well we can manage the group; can we become a leader or not

and can we also give suggestions to the group? We are assessed there. (MNwa.13.a.2)

By means of a debate, and active engagement in a group building exercise,
candidates’ English speaking skills are immediately made evident at the initial
interview. This active use of English as a test of proficiency was further
emphasised by three respondents; two comments are shown below:

Yes [the interview was] all in English. But we do not do like grammar and all kinds
of English literature. (MNmn.13.a.2)

In MNC, there are no tests like TOEFL, but there are interview and group discussion.

From there, we found out the candidates’ abilities. (MNwa.36.8)

It is clear from these, and earlier comments, that while there is no specific
English language proficiency test, candidates’ English ability is determined by
observation throughout the course of the interview and, particularly, by their
ability to participate in group discussion.

Specifically, the following comments emphasise the focus on English

speaking skills in the job interview as being central to the job selection process:
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The obvious one is when we were interviewed which is the decision whether we

are accepted or not. (MNwa.36.4)

After the team building, we were given some problem-solving, then interviewed.

(MNwa.13.a.3)

The primacy of the importance of English in all phases of the interview
process is evident in these remarks. This primacy continues when employees
seek promotion; it is embedded in the corporate culture:

Yes, [English is required for job promotion and] again right from the beginning we

recruit those who can speak English (MNmn.32).

Not only is English required in the recruitment phase: proficiency in English
is essential if employees are to gain promotion: English, as MNmn.19.1 points
out, has become part of the general workplace culture.

The office boys are not required to speak English, | mean the cleaner no, but most of

them speak English, because we deal with a lot of expatriates here (MNmn.19.1).

The general conclusion is that everybody in the company speaks at least
some English in the workplace, even when it is not strictly required.

Finally, there was a strong suggestion from the alumni workers at MNC
that conversation practice in English should be emphasised at Maung
Polytechnic; a sample comment from MNwa.36.7 is indicative:

If | can suggest, there should be a conversation group in Maung Polytechnic, just to

practise their English

In the light of these responses, undergraduates aspiring to positions in
multinational companies should be given extensive practice in active
communication in English in a variety of contexts: in discussion groups that
engage in normal conversation; in debates and structured activities; in the
college providing a rich arena for learners to practise English conversation

and thus to develop all four English language skills.
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Reading skill

The topic area of reading skill initially emerged from MNmn.13.m who af-

firmed that only English was used in job advertisement for this company:
Yes. [Job advertisement written in English].

As the company’s job advertisements are always written in English, there
is an implied need for alumni to be able to read English. Another respondent
(MNwa.21) mentioned that applicants had sufficient English ability to join the

company:
No. [There is no problem in understanding documents written in English].

These comments indicates that the workers in MNC are already familiar
with reading skill from the beginning. As they have been using English as
an active communication skill, the ability read documents written in English

is no longer a problem.

Summary

From the accounts above, | observe that speaking skills, especially conversa-
tion skills, are the most important language skill needed and applied in this
organisation. It is required from the time when candidates apply for a position
and are involved in interviews. Speaking skills have the top priority, surpas-
sing all other language skills — though they are enhanced by listening, reading
and writing. It has been suggested that speaking skills need to be mastered
early, and certainly developed while students are still in their colleges. Speak-
ing skills are measured by how well a person can communicate orally with
other people in a series of practical exercises; they are not necessarily depend-
ent on a standard proficiency test. As part of the corporate culture, English is
spoken by every worker in the company regardless of their positions. In this
series of interviews, | have found how vitally important the ability to speak
English is in enabling college graduates to gain employment in this organisa-

tion.
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English is obviously used as an active communication language in this
organisation. It requires a high level of both written and spoken skills from
the beginning as found in the job application writing, selection tests of English-
written general tests, debates and in the final job interview.

At work, a high skill of English is also required, especially in processing
contracts and dealing with documents which were written in English. A high
skill of writing is required. This has two consequences:

1. Asgrammar plays a role, it is an element that needs to be mastered
to facilitate better and more expressive writing.

2. As speaking in English has become part of the corporate culture
of this organisation, speaking is the most important language skill
to be used; it is needed by all alumni aspiring to join this company.

Speaking ability is measured on the basis of the real performance of the
speakers and is not based on level as used in an English proficiency test; it is
used from the beginning of employment; it has been suggested that a high level
of mastery be achieved by all alumni interested in working in such a company.
The workers in the Company have the necessary English reading skills from

the outset.

Job requirement

Two topic areas were identified in the organising theme of Job Requirement:
1. English required for job promotion
2. English required from recruitment process

The concepts and construct of these two topic areas are shown in Table 5.2.
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Table 5.2 Job requirement
Rspdnt Comment Construct Concept Ui
area
English re-

Yes | think so. [English | English is a require-
MNwa.32 | isarequirement for job | ment for job
promotion]. promotion.

English required quired for
for advancement | job promo-
tion

Yes, [my suggestion is]
the recruitment from

English re-

English required quired

MNwa.36.1 | the beginning that the : from recruitment from re-

MN needed [the appli- S (e iEERS process. cruitment
. to speak English.

cant to speak English]. process.

From the begin-
ning, the Company

English required for job promotion
The topic area English required for job promotion emerged from the comment
by MNwa.32 saying:

Yes | think so. [English is a requirement for job promotion].

As English is used daily as a means of communication in MNC, English

is of paramount importance from the outset at all stages of employment.

English required from recruitment process.

The topic area of English required from the recruitment process arose from the
statement by MNwa.36.1 who confirmed that the requirement of English
which was not just for promotion, but it from the beginning of employment:
Yes, [my suggestion is] the recruitment from the beginning that the MN needed the
applicant to speak English.
For me, this confirms that English is required by all workers in the
Company in all stages of their work, not just for promotion or in the selection

tests used at interview.
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Selection process

The Selection Process organising theme raised the following topics:
1. Modes of announcement
2. Selection procedures
3. Indonesia’s situation
4. Valuing

The concepts and construct of these four topic areas are shown in Table 5.3.

Table 5.3 Selection process
Rspdnt Comment Construct Concept Topic area
We always have a
website which is ; : Website is an
MNmn.12.m. | broadcast publicly, | e a_websne up to date
to recruit work-
2 mean, so everybody ers method of pub-
can go and apply ' lication.
there.
V\/_e also do a career Using a particular | Career fair as a
fair, but certainly we F
MNmn.12.m. career fair to se- more focused
3 eanmel gzl ez lect candidate mode to select
TECK (7 (D @1 workers workers
country, right? ’ ’
Newspaper is
also used to at-
So we attended aca- | tract candidate t’\rlgt\j,\iltsi%ig?rbﬁ & | Modes of an-
MNmn.12.m. | reer fair and another workers, which is . nouncement
; - L effective way to
6 thing we advertise a traditional but :
- attract candi-
through a newspaper. effective way to
. dates.
attract candi-
dates.
We can also do refer-
ral, we can get an Referral is also
employee to refer any - f .
0od friends or any u_sed to gain can- | Referencing as
MNmn.12.m. | ¢ - didate worker one way to se-
good candidates that .
6 - and is followed lect good
they think are good to - . .
o , up with screening | candidates
join us and then we’re
. process.
going to go through a
screening process.
Only two of us
I’m only a recruiting who can do the
manager and assistant | selection of
MNMN.12.m. and there are only two \_/vorkers, soonly | Only important Selection pro-
4 of us actually covering | important career career fairs can cedures
Indonesia. We just try | fairs can be at- be attended.
to pick the important tended by limited
career fair. number of re-
cruiters
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Rspdnt Comment Construct Concept Topic area
There is a various kind Company usesa

MNmMn.12.m. various way to
or way for us to do the -

1 recruitment get a most suita- .

3 ble worker. Various ways to
c recruit candi-
, i ompany uses date workers.

MNmn.12.m. S.O‘ there’s a varlous various kind of
kind of recruitment :

7 recruitment pro-
process.

Cess.
. ) The number of Better condition
IR BIE T ITEE IS people who can regarding Eng-

MNmn.33.3 AUoE; G RET speak English in lish speaking Indones_la Sl
[ETT0) €200 3281 S 2 Indonesia is eople in Indo- uation
lish] is sufficient. peop

enough. nesia.
Workers get promo- Performance is a
; . factor that can

MNmn.31 tion because of their make a worker

performance

promoted.
It’s obviously how Performance for
he/she performs in Performance isa | Job promotion
his/her work; if he/she

MNwa.31.1 can reach the objec- EEI L EBE

R . - make a worker
tive, and there is a romoted
career path, that P ‘
he/she can get.
We expect those who | The Company _Responsmll:y
come to us are stu- want graduates 56 Y

MNmn.36.4 L S trait which is
dents with high with high respon- needed by qood
responsibility. sibility. 9 Valuing per-

workers.
formance and
Their parents are attitude
sending them to ; Students learn to Responsibility
Maung Polytechnic or have responsibil- to study hard as
MNmn.36.5 ITB to study and ex- . P education in
ity to study hard .
pect them to have in college character build-
responsibility to study ge. ing.
hard.
Last time when | was
a lab technician, there
was a career path that | There is a career | Career path
| had to follow, be- path to follow so | should also con-

MNwa.31.2 cause from there | a worker can sider
could be promoted to reach higher po- performance
get a higher grade. So, | sition. and dedication.
there is a career step
there.

We only hire the best | They only hire
graduate from the best | workers of the Company strat- vValuing per-
MNMN.36.3 university and I con- best graduates egy to obtain a formangepan d
" sider Maung and from the best | most suitable attitude

Polytechnic is the best
Diploma 3 university.

universities in In-
donesia.

worker.
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Rspdnt Comment Construct Concept Topic area
From the series of There is a case
tests that | followed, when an alumni
there were friends with higher GPA
with high GPA, they who failed be- English skill is
bAINHCESS could answer the test cause he/she valued more
questions, but when could not speak
they came to the group | English well in a
discussion, they failed. | group discussion.
The minimum re-
((:)I(f')g%urzz\rl\,: er? Phoet quirement of High standard
MNmn.36.6 minim%m re ):Jir’ement GPA to be ac- of academic
nred cepted in the achievement.
of GPA is 3.0. .
Company is 3.0.
Of course English is . .
important but aca- Acha}demlc Bo;h Er:jgllsh
MNmn.36.2 demic achievement is | 2 |evement. as. anc academic
T of colrse important well as English is | achievement are
100 P important. weighted.

Modes of announcement

The topic area ‘modes of announcement’ emerged from four respondents: they
considered concepts related to the forms of announcement that the Company
made to find new recruits. Regarding a website to find a new recruit,
MNmn.12.m.2 commented:

We always have a website which is broadcast publicly, | mean, so everybody can

go and apply there.

A career fair is a more focused mode of selecting workers; however,
because of geographic limitations, potential employees cannot attend all career
fairs held in the country as commented by MNmn.12.m.3

We also do a career fair, but certainly we cannot attend all career fair in one

country, right?

A more widespread approach is via the press: this is a more traditional

and very effective way to attract candidates; MNmn.12.m.6 pointed out:
So we attended a career fair and another thing we advertise through a newspaper.

The final mode, suggested by MNmn.12.m.6, was via personal referral

suggested:
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We can also do referral, we can get an employee to refer any good friends or any good
candidates that they think are good to join us and then we’re going to go through a
screening process.

From these accounts, | have identified successful methods of recruitment:

use of websites, career fairs, newspaper advertisements and personal referral.

Selection procedures

Two respondents commented on the selection procedures: first regarding the
various ways used to identify the most suitable workers; the second concerned
with staffing restrictions experienced within the Company:

There is a various kind or way for us to do the recruitment. 1’m only a recruiting

manager and assistant and there’s only two of us actually covering Indonesia. We just

try to pick the important career fairs. MNmn.12.m.4

A team of two, experienced in many ways of recruiting staff, is restricted
to personal involvement at a small number of career fairs across the vast
geographic extent of Indonesia. This is seen as a limiting aspect of their

effectiveness.

Indonesia’s situation

The topic area of Indonesia’s current situation in relation to the English com-
petency of the people needed for work was mentioned by MNmn.33.3:

Indonesia for me English is the number of people [who can speak English] is suffi-

cient.

This respondent (a manager) considered that, currently, there was an
adequate pool of possible employees in Indonesia who have the requisite
necessary expertise in English to meet the employment needs of the country.
In this respect, Indonesia may be better placed in its English speaking capacity

than many other countries where English is a foreign or second language.
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Valuing performance and attitude

Two respondents shared similar views on performance as a key factor in de-
termining suitability for promotion. One of the comments from MNwa.31.1 is
seen below:

It’s obviously how he/she performs in his/her work; if he/she can reach the objective,

and there is a career path, that he/she can get.

Four respondents considered different aspects: responsibility, career path,
GPA and English skill. Responsibility, as considered by one respondent, is
highly regarded personality trait that is expected of graduates at the time of

recruitment:

We expect those who come to us are students with high responsibility. (MNmn.36.4)

Their parents are sending them to Maung Polytechnic or ITB to study and expect

them to have responsibility to study hard. (MNmn.36.5)

At the same time, employees are aware that the company has a planned
career path that employees are able to consider when deciding to join the
company:

Last time when | was a lab technician, there was a career path that | had to follow,

because from there | could be promoted to get a higher grade. So, there is a career

step there. (MNwa.31.2)

There is a reciprocal valuing of staff by the company who provides
incentives for staff to perform at a high level.

A high GPA record, matched with the requisite English language skills,
was emphasised by MNmn.36.6 as being a necessary requirement:

From the series of tests that | followed, there were friends with high GPA, they

could answer the test questions, but when they came to the group discussion, they

failed

A high GPA alone, however, was not a sufficient indicator for a graduate
to be of value to the company: from the outset, it had to be matched by

facility in communication skills in English.
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Respondent MNmn.36.2 believed that English and academic achievement
are equally weighted.

Of course English is important but academic achievement is of course important

too

This weighting, together with favourable attitudes towards performance
and attitude need to be combined, according to manager MNmn.36.3:

We only hire the best graduate from the best university and | consider Maung

Polytechnic is the best Diploma 3 university.

The company believes that these attributes can only be found in a good
university.

It is company strategy to obtain the best and most suitable employees
from such establishments. The attributes that this organisation values most
highly are performance, dedication, responsibility, high standard of academic

achievements and, significantly, English language skills.

Summary

The organisation advertises its staff vacancies using a variety of modes such
as websites, career fairs, newspapers and personal referrals. As the number of
recruiters is limited, only a small number of career fairs are attended. To ensure
that only quality candidates are selected, these recruiters only attend the most
important career fairs.

In selecting candidate workers, the organisation sets a high standard of
individual attainment. In addition to English skill, the company values
personality traits such as performance, dedication, and responsibility, as well
as a high standard of academic achievement. Fortunately, with regard to
recruiting Indonesian employees with high English language competency and
the desired personality and attitudinal traits, the company is able to find
suitable candidates from within the current human capital of Indonesia.
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Table 5.4 Workplace learning
Rspdnt Comment Construct Concept U213
area
oo DU LG WEHS In the past, the Com-
some, in the past if
k 20 years pany s SISty . Overseas English
MNmn.33.6 | YOU® Y recruits to English I}
R back we send a new 2 » language training
: speaking countries to
recruit to UK to learn Enalish
Australia to study. glish.
In some other coun-
tries if we have some | They use online
problems we have an | global English as a n : Solution to
MNmn.33.5 | online global Eng- course program to COOrLI:Qee English English lan-
lish like a kind of solve an English guage
course but using the | problem. problems
internet.
I cope with English She copes with Eng- | Coping with Eng-
MNwa.33 language difficulty lish language lish language
at work by myself. difficulty by herself. | difficulty by self
No. We do not pro-
MNmN.34 vide English Thgr? is no English English Training is
’ language training for | training for workers. | not needed.
workers.
rl:leczlgre \tgeegnl shuagv—e S (IS [MEVET 1627 Workers
MNwa.35 gested by his sugg_ested by his su- SuﬂlClent English language
; pervisor to take a ability.
supervisor to take a training course competency
training course. g ’
I think my English
now is better be- Her level of English
MNwa.27 cause | can now is better than Progress through Learning by
' communicate with that when he was in learning by doing. doing
somebody else in college.
English

Workplace learning

The organising theme of Workplace Learning raised three topic areas:

1. Solution to English language problems

2. Workers language competency

3. Learning by doing

The concepts and construct of these two topic areas are shown in Table 5.4.
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Solution to English language problems

Finding a solution to English language problems came with three different
solutions: overseas English language training, online English courses, and self-
coping with English language difficulties. A previous solution, indicated by
MNmMnN.33.6, had been to send employees overseas,

but there were some, in the past if you ask 20 years back we send a new recruit to

UK to Australia to study (MNmn.33.6).

That is no longer current practice. In the current internet era, overseas
training is no longer undertaken; instead the company asks its workers to take

online English language courses, as suggested by MNmn.33.5:

In some other countries if we have some problems we have an online global

English like a kind of course but using the internet.

Alternatively, as indicated by MNwa.33, it is left to individuals to solve
their own language problems:

I cope with English language difficulty at work by myself. I just learn by myself.

(MNwa.33)

Currently, there are two approaches to solving English problems
experienced by company workers. If it involves a small scale issue at the
syntax or word level, it is now handled by the individual worker. Broader
language issues, previously solved by sending employees overseas for further
English language training, are no longer a problem as the selection procedures
as the company ensures selection of employees who already have the requisite
English language skills. In answer to the question whether the Company

provided an English language training course, MNmn.34 replied:
No. We do not provide English language training for workers.

Because the company selected candidates who could speak English from
the outset, no further English training was required. This suggests that the
company is satisfied with the adequacy of its English selection tests.

152



Chapter 5 English use in MNC

Workers’ language competency

The successful recruitment policy of selecting competent English speakers

was emphasised by MNwa.35.
No never. | have never been suggested by my supervisor to take a training course.

The English language competency of employees is emphasised: it comes
as a result of the tight selection from the beginning and frequent use of English

during work.

Progress through learning by doing

Employees are encouraged to progress their English language skills by con-
stantly applying their communication skills: a case of learning by doing.
MNwa.27 commented on how she was progressing her English skills:

I think my English now is better because | can communicate with somebody else in

English

By regular use, and especially by communicating in English with other

people, English language facility is enhanced.

Summary

As the company only recruits those employees who are currently able to com-
municate in English — thus confirming that they have adequate English
language skills — no further formal English language training is required. Pre-
viously, in order to upgrade the language skills of the workers, the Company
used to send their workers to study English overseas. A major policy change
occurred: the company now recruits candidates who speak English profi-
ciently; hence, workers no longer receive any special English language
training. When, however, there is a language problem — at a lower level (such
as a word or sentence language problem) — I have found that employees read-
ily solve their own problems. Independently, by using English directly at
work, employees have taken responsibility for their own English language de-

velopment.
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The globalisation organising theme in the case study of multinational company

in Indonesia raised five topic areas which consist of:

1. Company structure

2. Writers of documents

3. Other countries’ problems

The concepts and construct of these three topic areas are shown in Table

5.5.
Table 5.5 Globalisation
Rspdnt Comment Construct Concept Topic area
N BIEE operate in all over the \a,l:g?é” B 2
World. Worldwide Company
\We do have | mean e ATy G company structure
again | say we operate ;
S in a lot of countries if)eljnltr;i:smt o
right. '
It can be from.... | mean
We are a big big com- |y i can be
pany. It comes from - - Documents can
. \written by many kinds
wherever. We operate in of people with differ-  [c°M® from any- \Writer of
MNmn.22 over 100 countries, so entpbafk round as this \where around the do[:lu'rar:e(r)]ts
not one document: we is 2 Iobgl compan globe.
are talking about mil- g pany.
lions of documents,
right.
\Worse condition
I/Another country that Other countries that regarding English Other coun-
MNmn.332  [may have a bigger have a bigger prob- speaking people iries’
o problem like China lem of English in another coun- rof)lems
like Russia. are China and Russia.  [try. P

Company structure

Two comments outlined the world-wide extent of the company

But we not only operate in Indonesia we operate in all over the World. (MNmn.33.4)

We do have, | mean, again | say we operate in a lot of countries right. (MNmn.33.1)
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This is a truly globalised company: operating world-wide in a large number
of countries. This condition certainly impacts on the use of English for

communication among employees in the company.

Writers of documents

As a writer of documents, MNmn.22 pointed out that documents may come
from anywhere around the globe:

We are a big big company. It comes from wherever. We operate in over 100

countries, so not one document; we are talking about millions of documents, right.

As a result of my visit to this company | have found that documents can
be written by anybody in the organisation and that these may be sent world-
wide; in practice, however, this certainly is limited to people authorised for
publishing the documents. This means that any worker in the organisation
can write and send a document written in English as long as they have the

authority: certainly, this requires a high level of English writing skills.

Other countries’ problem

When comparing Indonesia with other nations operating globally, MNmn.33.2
suggested that other non-English-speaking countries might be worse off than

Indonesia:
Another country that may have a bigger problem: like China; like Russia.

Size and a greater variety of language groups in countries might well
increase the problem of communication in English in a globalised community.

Certainly, I have found that this company has taken steps to ensure that if
Indonesians can communicate in English in a globalised world, then, perhaps
the Indonesian approach to teaching English as a foreign language might
be applicable in the so-called English in expanding circles (Kachru, Nelson
& Kachru 2006).
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Summary

The “globalisation era’ has impacted on this organisation. As an international
company operating world-wide, and with documents circulating extensively
around the company, a very strong emphasis has had to be placed on the
use of English as the international language used in all of its business opera-
tions. As a result, the company has had to find workers who can communicate
actively in English. Fortunately, Indonesia’s situation regarding workers with
adequate English language competence may well be better than other similar
countries operating in English in expanding circles.

Bricolage of language

The organising theme of bricolage of language raised a single topic area, that
is, local language use. The concepts and construct of this topic area are

shown in Table 5.6.

Local language use

The topic area of local language arose from a consideration of the language
used when local workers socialise: they do not use English, just the local lan-
guage. It is more comfortable to speak in the local language rather than English
when we communicate with our local friends. That was the impression gained

from the comment stated by MNmn.19.2

When we go out for lunch then we speak our local dialect.

Table 5.6 Bricolage of language
Topic
Rspdnt Comment Construct Concept S
When we go out for It is more comforta- I&Z?fgﬁ!ﬁv\gﬁ
MNmn.19.2 | lunch then we speak ble to speak in the ers. thev use the
our local dialect. local language. » they
local language. Local lan-
guage use
But when we talk to Wh_en they ta_lk 1y L
MNwa.19.2 | other persons, i’s not th_elr Indonesian English is no_t
T . : ’ friends, they use lo- used all the time.
in English.
cal language.
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It is a similar situation, as MNwa.19.2 pointed out, when company

personnel talk to their Indonesian friends:
But when we talk to other persons, it’s not in English

In social situations, they use local language, so English is not used all the
time. So, no matter how ‘international’ the company is, the local language
remains the preferred and comfortable way of communicating when speaking
casually to local workers and friends. It has commonly been my experience,
however, that when local people speak either the local language or Indonesian,
English words or expressions will be used frequently.

Summary

The local language continues to be used among the local workers as it is
more comfortable to speak in the local language than in English as a foreign
language. This is a phenomenon which is found in multinational organisations
in countries where English is not spoken as a native language; this was re-

ported previously by Deneire (2008) in his study.

Employment matters

The organising theme of other matters used raised two topic areas of:
1. Drive for employment
2. Personal efforts to gain achievement
The concepts and construct that emerged within these two topic areas are

shown in Table 5.7.

Drive for employment.

This theme has to do with the personal ambitions of the workers in the Com-
pany. The first emergent concept was the drive for employment in an
established, international company:
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Table 5.7 Employment matters
Rspdnt Comment Construct Concept Ui
area
Because as | know
that MN is an estab- | The alumni’s ambi- The alumni’s ambi-
MNwa.10 lished company and | tion to work in an tion to work in an Drive for
' that it is one of established com- established com- employment.
dreams to get work pany. pany.
in an oil company.
In first semester |
got C, and then B
and in the last se- There is a good pro- It’s how English is Personal ef-
MNwa.26 | mester | got A. gress in English T forts to gain
Because | also took subject. P g achievement
English course when
I was in college.

Because as | know that MN is an established company and that it is one of dreams
to have a job in an oil company.
That this is a well-established company leads many university alumni to

obtain and develop a career in the Company.

Personal efforts to gain achievement

The second topic area is regarding the personal effort to gain better English
language level of the alumni workers which as stated by MNwa.26:

In first semester | got C, and then B and in the last semester | got A. Because | also

took an English course when | was in college.

Here, she describes her steady progress in English subject from semester
1 until the completion of her course: she was greatly assisted in gaining the
highest grade by taking an additional English lesson outside campus. | note
that this is a statement of personal experience of a worker who enrolled in an
additional English course outside her main institution; however, it provides an
insight into the value that many university alumni place on improving their
English language competency in order achieve their goals.

To work in a well-established (foreign) oil company is an ambition that
provides a strong incentive for many graduates. To realise their dream of

prestigious employment, many university alumni prepare from the time when
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they are in college; in particular, they develop their English language skills

by taking additional language courses.

Summary

The employment matters found in this theme relate to personal ambitions of
the workers in the company and personal efforts of the workers to gain the
progress of her English skill. Both matters above are insignificantly connected
with English language use in the company, although they have to do with

how English was developed personally.

Conclusion from IDR analysis in the multinational
company

All employees in this company can communicate in English regardless of the
position they hold; thus, speaking becomes the most important language skill
to be mastered by the workers there. Speaking is mainly an active communi-
cation skill of English; thus, employees should be able to use all English
language skills which include listening and speaking skills as spoken lan-
guage, together with reading and writing skills as paired written language
skills.

All four English language skills are used in the job selection process, from
writing an application through the selection process including English written
general tests, debating and the job interview. The English writing skill is used
for job correspondence, processing contracts and dealing with documents,
while the spoken English skill is used among workers; in this way, daily
communication in English has become part of the corporate culture of the
company.

English as a requirement for job is not applied during the selection process:
it is also implemented throughout the normal work period; it is seen as an
essential element in achieving job promotion. High competency in English is

so valued by the Company that has become an essential criterion for
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recruitment of workers of equal importance to high academic standards, and
strong personal attitudes.

As the Company only recruits those who can communicate actively in
English, no English language training is now facilitated by the Company. With
such a high standard of English skills demanded at entry, workers can improve
their language skills by themselves through language use at work. With
this high competency in English, they are able to solve English language
problems by themselves — especially when these problems relate to minor
grammar or vocabulary problems.

Although this is a multinational company where English is used in all
work-related activities, a local language or Indonesian is still used among the
local workers to communicate as they feel more comfortable to speak in their
mother tongue.

It is a dream of university alumni to work in such a prestigious
multinational company. To make that dream come true, aspirants prepare
from the beginning, including the preparation of English competency in the
four language skills on which they will be tested during the selection process,

and which will continue to be used during their careers in the company.

Interconnection of themes in Case Study 2

Use of English in a multinational company deals with seven themes; two of
these are outside the domain of workplace English in Indonesia; however, they
are substantially linked with the case. The relation among the themes is pre-
sented in Figure 5.2. The central theme is communication in English which is
divided into two categories, namely active and passive communication. In this
case, active communication comprises the pairs — reading and writing skills,
and listening and speaking skills. The passive communication in the case study
only consists of reading. Active communication in this case study dominates
communication activities and exchanges in the organisation concealing the

passive communication in a form of reading skill which is only applied in
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reading test comprehension in the job selection process. The active commu-
nication skills can be found in the form of emails and other forms of
correspondence, drafting contracts or dealing documents and talking expatriate
colleagues from foreign countries.

The theme of globalisation is closely related to active communication and it is
applied in dealing with documents which can come from branches originating
in English from other countries around the globe. It also has to do with work-
place learning as, considering workplace English as the area of the research;
it isa worldwide company where communication between one branch with

another is conducted in English.

Figure 5.2 Themes in Case Study 2

ENGLISH COMMUNICATION
SKILLS
ACTIVE PASSIVE
COMMUNICATION SKILLS COMMUNICATION SKILLS
Speaking Writing Reading Listening
WORKPLACE
JOB LEARNING
REQUIREMENT
SELECTION
GLOBALIZATION PROCESS
BRICOLAGE OF EMPLOYMENT
LANGUAGE MATTERS
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The theme of job requirement is associated with active communication and,
to a lesser extent, with passive communication. English is required in an active
communication format from the time a worker joins the company. The job
advertisement is written in English; the interview tests and debates, as parts of
the selection process, are undertaken in English; all communication, both
written and oral, between workers and with their expatriate colleagues is
undertaken in English. The only passive communication skill applied is in a
form of reading comprehension that is part of the general tests that are written
in English.

In the theme of the selection process, active language skills are a must.
These are only mainly connected with active communication, except in the
instance of the reading comprehension test of general matters. Even at the
application stage, when the application letter might first be written in
Indonesian, the applicant has to revise it and translate it into English.

The theme of workplace learning is associated with how workers in MNC
improve their English language skill and how they solve their language
problems. I have found that the company does not send its workers to a training
centre for their English language skill development as their workers are already
well equipped with their English skill from the beginning. When they find an
English problem at a word or at the syntax level they solve it by themselves
by consulting a dictionary.

The two themes outside the inner square — the bricolage of language and
employment matters — are not connected with the inner themes. The
employment matter themes are related either to personnel or personal matters
which have to do with their motivation in having and holding a position in
the company. The theme bricolage of language is not connected at all with all
other themes; however, the local language reputedly remains in use,
informally, as a means of communication among local workers; thus, a mixed
language, that is, the bricolage of English and Bahasa Indonesia language is
possibly applied, but this use was not directly detected by me in the present

case study.
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In the following section, I will show how the themes are developed to

help answer the previously stated research questions.

Developing the case

In this section, | develop the case by linking the findings to the responses of
the questions found in the first chapter of the thesis. The case study of
English use in a MNC is connected with seven issues as mentioned at the be-
ginning of this chapter: Each of the seven issues — described as organising
themes — allowed different topic areas of wide diversity and variety to emerge.
The first research question is a general question regarding the English language
skills and knowledge needed by polytechnic alumni as the main respondents

in their workplaces.

What English skills and knowledge do polytechnic alumni need
in their workplaces?

The advertisement shown in Figure 5.1, above, suggests that, successful appli-
cants will be expected to have adequate English skill to enter for MNC. The
advertisement which is written entirely in English immediately implies that
the first, fundament skill that the polytechnic alumni should have to join MNC
is reading skill. In addition, a primary language skill that the alumni must
have is speaking; quite specifically this must be a conversational skill. All
respondents hint that English speaking skill is needed and is used in the com-
pany as can be seen from the one of the comments below; a manager
pointed this out:

...normally in the first screening we try to find someone who can speak English.
(MNmn.30.m)

That manager went on to affirm:

The language skills and knowledge needed to apply for a job here is to be able to

communicate. (MNmn.14.1)

163



Chapter 5 English use in MNC

The next language skill needed is writing: to apply for a position, the
application must be written in English. When the application is written in
Indonesian, MNC will send it back and asks the applicant to re-write the
application in English as indicated by MNmn.12:

Yes, The CV is written in English, if they don’t do it we ask them to change it.

I discussed the types of communication skills needed, and the level of
English language skill to which polytechnic alumni workers must aspire if they

are to achieve a position with the company the following sub-sections.

All English language skills

English language skills consist of four major skills — listening, speaking, read-
ing and writing. Listening and speaking skills are always integrated as are
reading and writing skills: all four skills and are applied when oral communi-
cation happens. In MNC, listening and speaking skills, known as spoken
communication skills, can be found during the selection process in the job
interview, including participation in debates, as stated by MNwa.13.a.2:

The second test is team building. We are divided into some groups. Then we are

observed on how well we can manage the group; can we become a leader or not

and can we also give suggestions to the group? We are assessed there.

Spoken communication in English is also found in the conversations

between expatriate colleagues in the workplace (MNmn.27):
It depends on my boss. My boss is from Egypt, so we have to talk in English.

Reading and writing integration — known as ‘written communication
exchange’ in MNC is found in correspondence, predominantly in e-mails, as

commented by MNwa.23.2:
Mostly email. Email, fax letters are always in English.

There are, as well, occasions when listening and reading as individual skills
occur as ‘receptive’ or ‘passive’ skills as opposed to speaking and writing; these
latter result in a language utterance that is known as a ‘productive’ or ‘active’

skill. 1 discuss these speaking skills in the following sub-section.
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Speaking skills

Speaking in English, as suggested by MNmn.19.1, is part of corporate culture
which is used by all workers at MNC:

The office boys are not required to speak English, | mean the cleaner no, but most

of them speak English, because we deal with a lot of expatriates here.

In fact, speaking is the most language skill applied and needed in MNC,
which means that it is the language skill most often used by workers in
MNC.

I think for MN the most required English skill to apply for a job is conversation.

It’s the most important thing. (MNwa.14)

A measure of level of the speaking skill needed by the workers to perform
the job is not specifically mentioned. The most important measure, as cited
by MNmn.25.1, is that they can communicate and express their opinions in
English:

We don’t really have standard measurement of English capability, so for engineering

people we expect them to speak English.

There is, here, a high level of pragmatism associated with this attitude. As
everybody in MNC speaks English, there is no possibility that any worker
can avoid active participation: English is part of the corporate culture; it is
culture to which everyone in MNC is bound. So, English speaking skill is not
just an axiom that everybody believes it will be used in MNC, but it has been

viewed and seen how it is used.

Reading skill

The reading skill topic area is listed in the organising theme as constituting
part of passive communication; however, when it is combined with writing, it
is the next most frequently cited topic area. It is clear that reading skills are
naturally integrated with writing skill. When an email is responded, it has to
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be read first; equally, when a document is written it also has to be read. Read-
ing application alone is indicated when an applicant to MNC has to read a job

advertisement written in English as indicated by MNmn.13.m
Yes. Job advertisement is written in English.

In the selection process stage, reading skill is needed to be able to answer
questions of general tests which are written in English; MNmn.13.a.1 point out:
We do all kinds of physics tests (physical science tests), mathematics tests. They

are all in English also. The tests are Mathematics, physics and some basic logics

Furthermore, reading skill is needed by workers in particular departments
as they have to read contracts or tenders all of which are written in English;
this was indicated by MNwa.19.4:

Yah contracts, tenders, it’s all in English. OK. That’s all right.

All workers require above average reading skills because they have to
deal with documents to perform their jobs as commented by MNmn.20

Yes. [Workers have to deal with documents written in English to perform their

jobs]

Finally, in an organisation where English speaking is a part of corporate
culture, all documents, instructions, notice and announcements that are
circulated by MNC are written in English. Furthermore, all signs and directions
within the company precinct are written in English. The need for English
reading skill in this organisation is real, necessary and obvious.

Writing skill

As in reading, writing application alone as a topic area is only mentioned
three times in the English communication organising theme. Writing applica-
tion which also means writing skill needed is found when workers have to
engage in correspondence, most of which, according to MNwa.19.1, involves

e-mails:

Everything when we write or send email, it should be in English.
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The level of English writing skill needed by the company is in fact very
high. It is needed to draft contracts or tenders; MNwa.22 points out, there are
templates provided to assist in drafting such documents

It is a template already, but sometimes we got it from client. We got it from client

and we distribute it again.

Thus, a sophisticated level of writing skill is still required.

Overall, a high level of writing skill is applied and demanded in MNC. It
is not just used for correspondence through email; it is needed to draft the
contracts, which is one of the most produced documents in the company as
their clients are oil companies operating not only in Indonesia but in countries

world-wide.

Grammar knowledge

Grammar skill and knowledge is especially required in writing. Writing prac-
tice found in many writing books is always associated with grammar exercises
(Oshima & Hogue 2006; Wallwork 2013). As the respondent MNwa.25.2 in
MNC produces a lot written documents, she realises the importance of gram-
mar for her writing:

...but sometimes if you send the letters you have to know about the grammar. It is

[an essential] writing skill.

Grammar should be treated more than just a piece of knowledge; it must be
applied. The application of grammar may be more apparent in writing, but

standard spoken English also calls for a wide knowledge of grammar.

Translation

Another skill that cannot be ignored and which is deemed important for the
local workers in SOC is ability in translation — both from and to English.
This skill is often taken for granted, especially today with the existence of the
‘Google translation” application available from the internet or by using other
translation tools. The need to have translation skills was addressed by
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MNwa.19.5; he points out that MNC deals with both local and national com-
panies which send their documents in the Indonesian language; meanwhile,
the official language or the language used by high officials at MNC is English:

Even if we got the contract from Pertamina, usually Pertamina send us the contract in

Bahasa, but we have to translate it in English;

Accordingly, translation skills are needed by the local workers and it is a
great attribute for the workers to have this skill at MNC: research suggests that
machine translation is still in need of human translators’ assistance (Hutchins
2001; Ulitkin 2013).

To sum up, the macro English language skills needed in MNC, as | have
summarised in Table 5.8, remain the four language skills: listening, speaking,
reading and writing. The individual lingual skills identified as necessary are
speaking, reading and writing. The language skills are divided into active or
productive skills which include speaking and writing; the only passive or
receptive skill identified in the study is reading.

The micro skills needed are as follows:

e Speaking: job interviewing, debating as part of selection process,
and communicating with expatriate colleagues from overseas;

e Reading: reading a job advertisement, reading for comprehension
as in a test, reading manuals, reading general English documents;

e Writing: writing a job application, preparing documents or draft-
ing contracts, emailing and other correspondence

The present case study investigates the needs of skills and knowledge of
English by alumni workers. | have found that these needs are set from the
outset: reading the job advertisement; writing job the application;
undertaking the job interview. This is similar to the findings of Hart-Rawung
and Li (2008): advanced English communication skills are the most significant

criteria.
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Table 5.8 English language skills and knowledge needed by alumni
workers in a Multinational Company

Macro skills Speaking Reading Writing
Job inFerviewing Reaj!ng zfuob ad i TR e e
:De:)_atmg as part of se- giz; zlirs]gi’n c;rtce:gtmpre en- Preparing documents or
Micro skills ection pr_oce_ss . ) drafting contracts
Communicating with Reading manuals Emailing
expatriate colleagues Reading general Eng-
from overseas lish documents Correspondence
Other skills Grammar
and Translati
Knowledge ranslation

The high demand for spoken and written language skill matches the finding
of a study by Riemer (2002): spoken language fluency and written language
fluency are the significant English communication skill features required by
global engineers.

The use of email for written communication reflects the most current means
of correspondence undertaken in business communication. This is similar to
the findings of Evans and Green (2003) in their study on the use of English by
Chinese professionals in post-1997 Hong Kong; they found that that the use of
emails was the most frequently written form of communication. These findings
differ from studies reported at the turn of the millennium which found that, at
that time, the fax was the most common form of written communication
(Louhiala-Salminen 1996; So-mui & Mead, 2000).

My findings in this case study suggest that the English language skills
and knowledge needed by alumni workers for work in a multinational company
range across both the active and passive language skills; what is more, they
include additional skills and knowledge such as grammar and translation that

will be required in the post-selection phase.

Under what circumstances are polytechnic alumni workers re-
quired to use English in Indonesian workplaces?

One of the alumni workers whom | interviewed at MNC is appropriately

named as a front-liner: she is the one who receives and drafts contracts for
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customers who are representatives of oil companies using the services of the
company under scrutiny. She sometimes accompanies managers who deal
with customers to follow up business contracts. This is an administrative po-
sition that requires extensive knowledge of the business area of the company.
Prior to winning this very important position, she worked in the field,;
MNwa.31.2 was a Polytechnic alumna who started as laboratory technician:
Last time when | was a lab technician, there was a career path that | had to follow,
because from there | could be promoted to get a higher grade. So, there is a career
step there.
Such a position requires a high level of English skills. First, English
speaking is absolutely required because this is how she communicates with her
colleagues and, in particular, with her boss, as MNwa.19.3 described:

It depends on my boss. My boss is from Egypt, so we have to talk in English.

She then emphasised that the language skills needed to perform her duties
at work depend on her conversation and speaking skills: this is because
MNwa.31.2 has to interact with foreigners either as colleagues or as company
clients or customers:

The [prime] language skill we need to perform our duties at work relies on conversa-

tion.

The most important communicative event found at MNC when English is
used by alumni working as front liners is ‘talking with the boss’: this occurs in
both informal and formal situations; it takes place in meetings and in daily
encounters.

The next important skill that she uses to perform jobs is reading. It is
required because MNwa.23.2 deals with documents written in English: emails,
faxes and letters all of which are written in English; before she responds to

them, a sophisticated reading skill is demanded:
Mostly email. Email, fax letters are always in English.

Each communicative event, following the combining of reading and

writing skills, requires the creation of an item of correspondence — normally,
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an e-mail document. Follow-up activities ensue; always, there is

correspondence has to be performed, in English, as MNwa.23.1 points out:
Yes. | correspond with anybody in English to perform the job.

The culmination of these interchanges involves a set of complex procedures
that lead to a most significant communicative event: drafting documents,
especially contracts. If these are not in English, a translation of the draft
document has to be executed as not all oil companies dealt with are from
overseas. As MNwa.19.5 points out

Even if we got the contract from Pertamina, usually Pertamina send us the contract in

Bahasa, but we have to translate it in English.

The company identifies ‘translation of documents’ as a particularly
important intermediate step prior to the conclusion of each individual
communicative chain.

Thus, | have been able to identify the English language communicative
chain within MNC when alumni are working as front liners: talking with
their superior; generating correspondence, mainly emails; drafting documents

especially contracts; translation, as required.

How well prepared are polytechnic alumni to cope with the re-
quired English skills in their workplace?

Initially, when alumni are applying for a post in MNC, they realise that a
high level of English is required. This is first evident in the advertisement
which is written in English and in which it is stated: ‘a high level of English
is required; the application must be written in English’. This makes the
alumni aware that if they apply for a job in MNC, they have to prepare them-
selves to be particularly proficient in English. MNwa.26 outlines her progress
in the additional English course she took in order to upgrade her standard of
English:

In first semester | got C, and then B and in the last semester | got A. Because | also

took English course when | was in college.
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It became clear to me that only those alumni with a high competency in
English apply for positions in MNC; consequently, when they are accepted,
they appear not to have problems with their English.

Later when they are called for a test and extensive interview, they will
have to cope with all of the English language skills. As previously mentioned,
the interview and group discussion that formed part of the selection process are
conducted in English. No English proficiency test is required, but the test itself
is written in English and has to be answered in English. MNmn.13.a.1
pointed out the following:

We do all kinds of physics tests, mathematics tests. They are all in English also.

The tests are Mathematics, physics [physical science] and some basic logics (sic).

The alumni realise the importance of English and anticipate that English
language will be used for all formal communications within the company.
Accordingly, when they are finally selected there is no problem with their
English. When MNwa.21 was asked whether she had problems in

understanding documents written in English, she was able to reply confidently:
No. There is no problem in understanding documents written in English.

The company has confidence in this process: MNwa.35 reported that no
English language training is required for him as he has no problems with his

English, nor has any additional training been seen as necessary:
No never. | have never been suggested by his supervisor to take a training course.

Employees confidently indicated that their English is improving because

they need to use regularly English in their positions: MNwa.27 states:

I think my English now is better because | can communicate with somebody else in

English.

With such an adequate and ever-improving competency in English,

MNwa.33 reports the ability to handle any English problems that might arise:
I cope with English language difficulty at work by myself.

In addition, the company only recruits the best graduates from the best

universities in Indonesia. This can be seen from the alumni academic
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achievement, in which the company only accepts the alumni with a minimum
GPA of 3.0 as indicated by MNmMn.36.6:

Of course we are not closing our eyes; the minimum requirement of GPA is 3.0

The polytechnic alumni working in the organisation have all been very
carefully selected — from those working in “front liners’ positions, down. They
are well prepared and can cope by themselves with the English skills required
in their workplace positions. From the outset, they are aware that English is
used as the common language in this company and they are well equipped both
by their course work and additional personal learning initiatives to anticipate as

meeting the English language challenges they will face in their new workplace.

How well do Indonesian companies provide ongoing support for

English language skills development for their workers?
The multinational company under investigation is very careful, even cautious,
in recruiting its workers; MNC looks to the best source of the best students, as
a manager (MNmn.36.3) points out:

We only hire the best graduate from the best university and | consider Maung

PolytechnicTI P is the best Diploma 3 university.

Accordingly, when alumni workers take up their positions in MNC, they
are fully equipped with anything needed to conduct their duties, including their
English. No English training is required and in fact MNC does not provide any
English training to their workers; again, MNmn.34 reports:

No. We do not provide English language training for workers.

From the outset, MNC only recruits those who can speak English. The
emphasis is on speaking, as pointed out by MNmn.30.m; speaking is used as

the indicator of mastery of all of the English language skills.

No, normally in the first screening we normally try to find someone who can speak
English.
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The idea that no English training is required comes from the fact that
English has become a corporate culture in MNC; MNmn.19.1 is definite on
this point:

The office boy is not required to speak English, I mean the cleaner no, but most of

them speak English, because we deal with a lot of expatriates here.

Consequently, staff in higher positions who have become the backbone of
MNC are familiar with the consequences of such a requirement: manager

(MNmn.36.1) succinctly sums up:
You need to speak English if you are workers here in this company.

This manager encourages workers to use English and signals that there is
no special English training provided by MNC to their workers. The manager
(MNmn.33.6), however, indicated to me that off-shore training programs had
been provided by MNC in the past in order to meet specific needs:

... but if there is some, in the past if you ask 20 years back we send a new recruit to

UK to Australia to study

The degree of competency amongst Indonesian university graduates in
English competency appears to be improving. For this reason, university
graduates with high English language capacity are sought by this company;
manager MNmnN.33.3 is satisfied with the number and quality of Indonesia

graduates seeking employment:
Indonesia for me: the number of people who can speak English is enough.

The suggestion is that the English language preparation for Indonesian
graduates, at the highest level, is adequate for meeting the needs of
multinational companies.

From what | have observed and discussed here, | can conclude that MNC
provides a supportive climate for workers to communicate in English. This is
evident from the initial recruitment of recruits with high English
communication skills; no longer is there a need to provide any off-shore
English language training as existed in the past. As the number of Indonesian

graduates with sufficient English language skills is adequate, MNC finds no
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problems in recruiting such university alumni with high GPA, who perform

well with dedication, responsibility and positive attitudes.

Conclusion

At the commencement of this chapter, | undertook an analysis of the needs of
English based on a sample of advertisements. Then, based on the interviews
with the worker and manager in the company, | have found that English was
absolutely required and was actually used there. In such a workplace, the local
workers will speak English to their foreign co-workers. Among the locals, In-
donesian and Sundanese will be spoken; and even a mixture of English or
insertion of English phrases — which | term as bricolage of English, is used. It
is certainly different from my conclusion in the previous chapter (see Use of
English in a state owned company). The company did not provide English
training for the workers. This is because the company has sought for candidates
who have high competency of English. A tough selection based on English
was conducted in the company; and according to the manager there, to find a
worker with adequate English competency in Indonesia is not as difficult as in
other non-English speaking countries such as China.

The language skills and knowledge needed by alumni working in
multinational companies in Indonesia have been revealed in this case study.
The major English language skills are categorised as oral skills; these include
listening and speaking, and written skills that include reading and writing skills.
The communication skills needed and used in MNC are mostly active
communication skills which require the workers to use active language skills.
The major passive language skill detected is reading which, in the job selection
process, includes the ability to read and respond to an English language
advertisement, and reading comprehension skills for a general test conducted
in English.

The communicative events identified within MNC are talking and

communicating with superiors, exchanging correspondence, drafting
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documents — particularly contracts — and translating. To a certain extent such
communicative events require the application, from a ‘functional point of view
of sub-skills of each of the four major skills (Brown, JD 1995), polytechnic
alumni working in MNC have gone through a tight and thorough selection
process that explores their English language ability, having first established
that they are high academic achievers. They are a most fortunate group of
top-quality graduates who have been chosen from a small cohort of candidates
who have taken the brave step to enter a highly selective competition in order
to gain a very demanding position in the company. Many of them have
undertaken extra English language study in order to prepare themselves for a
selection process; for many, this has prepared them for a life-long career.
With prominent attributes and valued attitudes, they come to the company
fully equipped with a high-level of English language ability. No further formal
language training is required; however, indirect workplace learning is provided
via the conducive conditions that encourages all employees to use English in
the organisation, thus supporting the growing notion of English as a lingua

franca in the international business context (Nickerson 2005).
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CHAPTER 6

Case 3: English Use in a
Foreign Company

In this chapter | develop my Case Study 3 which is concerned with the use of
English in a foreign company in Indonesia. | begin with an introduction to

the company under investigation, and then a discussion of my findings.

Introduction

The company to be investigated in this case study is a foreign company, hence-
forth, referred to as ‘FC’. The terminology of a ‘foreign company’, as has been
discussed earlier, is very similar to a multinational company in terms of the
characteristics of ownership; specifically, most of the shares are owned by a
foreign company — a company outside Indonesia. The difference is that while
a multinational company has its own national headquarters, it has branches in
most countries in the world; the foreign company in this research is a company
from overseas that has a license to operate in Indonesia. The company under
investigation was initially established in Indonesia as a limited liability com-
pany.

As the owner is from Japan and the company is incorporated in Indonesia,
it is accepted as a company where Japanese and Indonesian cultures blend
(Indonesia 2013). Accordingly, it was interesting to investigate how English
was used, particularly as most workers of managerial levels are from Japan,

while the remainder of the workers are Indonesians. In this company, therefore,
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there must be a common language for use in communication, as the Japanese
tend not to speak Indonesian and, similarly, the Indonesians tend not speak
Japanese; thus, English is used as the mediating language.

Although it may not be as prestigious as a position gained in a multinational
company, a great number of alumni seek posts in such foreign companies in
Indonesia. As in the case of the multinational companies, foreign companies
offer relatively higher salaries than state owned companies and they are well-
established companies with transparent employment systems and regulations
and promising career paths.

FC advertises its vacancies in a variety of formats: newspapers, university
career offices and the internet. An example of a recent advertisement, posted

online, is shown in Figure 6.1

Figure 6.1 Sample advertisement of Foreign Company
~ JOB VACANCY PT. |
By rim

JOB VACANCY

PT. KO —
I |5 & e leader in hesvy equigment |

MOR Qualily ProCuCts for domestic and export market. We are part of
4 o7 IE Kamatsu Greup Campanies in INdanesa. (N Qreer (9 SupRGeT
COMPAny’s expansica, we contnue 10 Anienge Imdividuats (0 Xin us and be deysioped ac:

KBTI E0E Companies Worlowie

Engineer (ENG)

2 in techaical, development and quality Junctions wthin the comgany. Regeirermonts for the postion aro

ndustrial or elecirical background is peaforable

The ngumd ROMIKEI Suppert aad quably. Conddate shoukd mest the fallowing reguirements:

[ical, Mechatmme ar fovneey

Seatted candidates will be sasngned foe handling MIE mattars kéluding persannal services, payroll aed Industrlsl relstion. Cendidstos shoule
be
& Sacheior fram manage:

‘ Human Resource Stafl (HR«5T)
l

4y W O psyChology

Do Havng 1 oyear dape 2 i MR T s an advantage but frash Aadaste 31e ENZOUa0ed 1 2Dy
Administration Junior Staff (JR-ADM)
’ Colested candioates will Be 0 ANa200d o0 3GMMLration or s8irdliral process wihin sseclfied Funclion and should be

W 1k a0 dvantage

If you ore Inderesiec please send your 3pplication, comalete fesume acd foeat photograph with the postan code on the upper left corner of

e envilop ¢ aifead dubject befomn Auguit 2%, 2010 to:

Human Resaurces
PT. KO I
Pusat Pengembanadii Thaus NN (o
2 Roy I

Note: Name and address of the company are covered for ethical reasons.
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The conclusion from this advertisement — written, as it is, in English — is
that English is used as the common language in the company; it is also explicit
— as stated — in the requirement that all applicants should be ‘Able to
communicate in English both oral and written’.

The next part discusses the findings which are described in inductive data

reduction (IDR) analysis format as used in the previous chapters.

Foreign Company IDR analysis

I identified eight organising themes arising from the case study involving the
Indonesian foreign-owned company.
1. English communication skills
. Job requirement

Selection process

2
3
4. Career enhancer
5. Workplace learning
6. Bricolage of language
7. Globalisation
8. Employment matters

In the following subsections | have produced a description of each

organising theme derived from the inductively reduced data. This analysis is

based on data presented in Appendix 1.

English communication skills

There were four topic areas that emerged from my IDR process:
1. All English language skills
2. Speaking skill
3. Writing skill
4. Reading skill

The concepts and construct of the three topic areas are shown in Table 6.1.
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Table 6.1 English communication skills
Rspdnt Comment Construct Concept Taorg:
The Ianguage skills needed The skills needed
to perform jobs are corre-
FCwa.25.1 spondence and are correspondence
P ; and conversation.
conversation as well
. Correspond-
Speaking is especially for _Speak_mg_|s Uaizd Jau ence and
: L9 2. interviewing, and ;
FCwhb.14.3 interviewing, and writing S speaking re-
for writing job application UL us:ed for quired skills
" | the job application. ’
Because following the An e-mail must be
FCwa.25.2 email, we confirm by confirmed by
phone. phone.
If we are asked -about that- e
- n -
[Do you have to use BNg- | £ jiqp is ysed Englishasand | i
FCmn.19.1 lish at all in your every da when required
company], the answer is yday. g language
every day. skills
The priority of lan-
Speaking skill should be guage skills for use | Priority of use
the priority, and the next at work is: speak- should be pri-
FCwhb.36.3 L : i, .
one is writing. Grammar ing, writing and ority of
etc. knowledge of gram- | learning
mar.
For example, in industrial This is an example
relation, or in management | where English is Specific posi-
development or in HR -Hu- | needed in some po- P P
FCwa.32.3 - . tions require
man Resource-, they often sitions as in human .
- - - - English
have relations with foreign- | resource and indus-
ers, so English is needed trial relation.
. . Conversation is the
English speaking, conver- -
S most important
FCwa.36.3 sation is the most Ao A
: skills in the work-
important.
place.
In my opinion, it tends to
be conversation. So, for Spontaneous con-
writing we can just design - | versation is the Conversation
FCwa.14 - -
prepare, but in conversa- most required Eng- | or speaking as
tion, it’s got to be lish. the most im-
spontaneous. portant skill. Speaking
- - skill
English language skills and " )
FCmn.14 knowledge to apply for a Sﬁﬁiléngnlsut:eere
job is at least speaking. q guiage.
. Speaking is the
FCwb.14.2 _Yes, 20 sp_eaklng. |G most important
is the most important one. skill
For example, when we con- | They converse with | English is
FCmn.19.2 verse with expatriates, it expatriates in Eng- used to com-
should be -in English, lish. municate with
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Topi
Rspdnt Comment Construct Concept aorng
For example, when we foreigners or
make a conversation, when | They converse with | €xpatriates.
FCmn.20.m.1 | we coordinate with expatri- | foreigners in Eng-
ates, it should be in lish.
English.
Sometimes affiliated com-
panies from Singapore _
from Japan came here and | (S:é?;f gﬁvevti(s)i?c():rs
FCwb.23.2 as a training officer have to pany
from Singapore or
accommodate or accom-
: Japan.
pany them and explain
anything.
Yes. The job interview is The job interview is
FEa.e done in English. done in English.
Then in my opinion, Eng- . .
- - P English test is only
FCmn.12.m.4 !ISh test is only in the in the interview.
interview.
It depends, especially when . .
the superior is expatriate, it 430 RIS
FCmn.13.2 will be a pre-requisite. Or eamelletes In ey i
o if his/her customer is én e;< lish if the superior is !ntérw:e_m;]tests
2 i in English.
patriate. an expatriate. g
Yes, there are interview
tests in English. The indi- Interview tests are
rect one, there are some given to ‘indirect’
FCmn.13.a.1 | interview tests with Human | candidate workers
Resource personnel and us- | by HRD personnel
ers who will become their or superiors to be.
superiors.
Englls_h usage for the work- Workers need to be ) _
place is maybe the [most] . Confidence in
FCwbh.36.1 : ) confident to speak .
important; one has to be (in English) speaking
confident to speak up. glish).
I also want to suggest to
L\iﬂrggr\]/gel:,lglal)fr]etc:?:t:lc:sséor- Conversation Conversation
FCwa.36.4 respondence. but in here should be more em- | should be
P T phasised. practiced.
conversation is more
needed.
When we have a contact
with others outside -in When we communi-
. . Oral language
English-, the grammar is cate, or speak - :
FCwa.36.5 - - sometimes ig-
not really considered, the especially, grammar
A S : nore grammar
most important thing is we | is not really seen.
can communicate.
In the application yes, Sir. xr?t?eewp:raEt;OTi;
FCwa.12 At that time, | wrote CV . . ghsh,
L - including the CV
and application in English. )
and cover letter. Job applica- .
. . . Writing
Because we are a tion written In skill
We are a multinational multinational com- | English.
FCmn.12.2 company, so people apply pany, people apply

for jobs here in English.

for jobs here in
English.
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Rspdnt Comment Construct Concept Taorg:
It’s not a rigid policy, but The company often
it’s common practice that require the applicant
HEl e the job application is writ- | to write a job appli-
ten in English. cation in English.
Yes. Job application should | Job application
FCwb.12 be written in English. should be written in
All are in English. English.
Email, if the sender is a elezigr?élrlsn%mtlgrfglri_sh
FCmn.20.m.2 forelgner, it should be in no matter where
English.
they come from.
Yes, sometimes because | Workers ha\_/e o
have to communicate with COTEERONE T g
FCwb.23.1 - N lish with other Enalish re-
other training activities T s g ot
f i1 vi quired for
with overseas affiliates. overseas affiliates. correspond-
E-mailing to book a | €nce
Just like letter confirma- hotel is done in especially
i tion, when we book a hotel, | English and it is one | throughe-
: the email is written in Eng- | of the jobs which mail.
lish requires English
skill.
Email also, when the Ezwallilsrl]sevsvrg(t:eizguln
FCmn.19.3 sender is a foreigner, it’s wh%n the sF()ender I)g a
got to be in English. forei
oreigner.
A plan or pro-
FCwb.19.2 Yes, When we make a plan @\F/)vlrai?t:r: ip;cg:s_al posal is
— like that it is in English. ] g written in
lish. -
English.
. . Essay writing sub-
I think academically fores- | .~ " .
- - ject is useful Essay writing
say writing | think it’s . .
FCwhb.14.1 . especially for busi- | as a useful
beneficial, and also for .
A ness subject
business correspondence.
correspondence.
Yes. Job advertisement is Job advertisement is Ad_vert|§ement
FCmn.13. - - - : - - written in
written in English. written in English. -
English.
From them, it [document] Evggélzi;id?:;:nents Readin
FCwa.22 is like that originally writ- ; ginatly. Ing
ten in English. written as such in Documents are skill
English. written in
Actually no, not all the . English
FCwh.19.1 time. But maybe for docu- UG L e

ments, we use English.

uments in English.
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All English language skills

Three respondents presented a variety of concepts: FCwa.25.1 spoke of corre-

spondence and conversation as required skills: The language skills needed to

perform jobs are correspondence and conversation as well. (FCwa.25.1)
E-mailing and telephoning are often performed by those whose duties are

to book hotels and apartments; FCwa.25.2 explained:
Because following the email, we confirm by phone.
English, as and when required, was the comment of FCmn.19.1.:

If we are asked -about that- [Do you have to use English at all in your company],

the answer is every day. ()

FCwb.36.3 pointed out the importance of spoken English as having
priority:

Speaking skill should be the priority, and the next one is writing, grammar etc.

Finally, FCwa.32.3 indicated that there were specific positions that
absolutely required English:

For example, in industrial relation, or in management development or in HR -

Human Resource-, they often have relations with foreigners, so English is needed.

Here, | found that all language skills are used for a variety of purposes:
reading and writing skills which are for correspondence, especially e-mailing
and job application writing; listening and speaking skills intended for
conversation and telephoning. Although, those skills are used intensively in
particular positions, in general those skills have an everyday application and
are used as and when required. The role of grammar for formal written and
spoken communication is also considered important; however, it is seen to be
less important in informal communications such as e-mails. So, the alumni
workers should be ready with all the adequate language skills which may be

needed anytime whenever they are at work.
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Speaking

The speaking language category was mentioned frequently by the three re-
spondents interviewed; it was, however, considered within different contexts.
First it had to do with the context in which speaking is considered to be the
most important skill to be mastered and used in the company. This was com-
mented on by a number of respondents. The comment by FCwa.14 relates
to spontaneous conversation:

In my opinion, it tends to be conversation. So, for writing we can just design-

prepare, but in conversation, it’s got to be spontaneous.

Within FC, speaking or, to be specific, conversation is the most important
skill to be mastered,; it is used extensively in the organisation. The next context
is the use of English to communicate with foreigners or Japanese expatriates in
the company; FCwb.23.2 commented on visits by affiliated company
representatives:

Sometimes affiliated companies from Singapore from Japan came here and | as a train-

ing officer have to accommodate or accompany them and explain anything.

The third context related to interviews undertaken in English when the
superior or customer is an expatriate. This context was mentioned by several
respondents; FCmn.13.a.1 referred to cases involving superiors:

Yes, there are interview tests in English. The indirect one, there are some interview

tests with Human Resource personnel and users who will become their superiors.

During these interviews, | discovered that the interview test is reserved for
‘indirect’ workers, that is, workers recruited from university or polytechnic
colleges, as opposed to ‘direct” workers who have graduated from high school.
At the same time a number of more general contexts emerged: the first, from
FCwhb.36.1, related to confidence in speaking:

English usage for the workplace is maybe the [most] important; one has to be

confident to speak up.
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A second related to being able to ignore precise grammatical constructions
when speaking — provided that communication occurred; this was pointed out
by FCwa.36.5:

When we have a contact with others outside, in English, the grammar is not really

considered, the most important thing is we can communicate.

This is a view, reported by both Canagarajah (2006) and Mumford (2009),
that in the World Englishes/English as Lingua Franca approach to English
speaking some minor grammatical inaccuracies are tolerated — provided mutual
intelligibility is maintained

A third, practical observation was made by FCwa.36.4 relating to the
need for greater emphasis on conversation in college English classes

| also want to suggest to Maung PolytechnicTl P, last time we learnt a lot on

correspondence, but in here conversation is more needed.

From these accounts, | note that English speaking skill is considered as
the most important skill in FC: it is used when the workers talk with foreign
visitors or expatriates; it is used during the interview in order to gain a position
in the first place. To speak, workers should have confidence to communicate
without being burdened unnecessarily with grammar. Importantly, it should be
practiced early — from the time the alumni workers commence college. These
are significant findings, important for English language staff in colleges, and
vital for all university alumni to take into consideration if they have ambitions
to work in a company such as FC.

Writing

As with the former language elements, | found that writing was also consid-
ered within a number of different contexts. First, it was connected with the

initial job application, as FCmn.12.1:

It’s not a rigid policy, but it’s common practice that the job application is written in

English.
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| found four comments that related to the use of English for correspondence
in the company: it is especially used when corresponding with foreigners —
no matter where they come from; it is used to correspond in English with other
training activities of overseas affiliates or even to book a hotel: regardless of
the issue, English is required:

Yes, sometimes because | have to communicate with other training activities with

overseas affiliates. (FCwhb.23.1)

Just like letter confirmation, when we book a hotel, the email is written in English.
(FCwa.23)

The other two contexts related to planning; for general essay writing and

business correspondence:

Yes, when we make a plan like that it is in English. (FCwb.19.2)

| think academically for essay writing | think it’s beneficial, and also for business
correspondence. (FCwb.14.1)

From all of the statements | have found that writing skill is both an
important and a very useful language skill that is needed to conduct a job in
FC. It is used in the company for correspondence, especially emailing and
writing a proposal as one of the duties of a worker there. The example of essay
writing, given only in an English major in a university, might be slotted in an
English lesson in another department: this was a significant suggestion

deriving from this case study.

Reading
One respondent, FCmn.13.m, referred to the context of the job advertisement
being written in English:

Yes. Job advertisement is written in English.

Two respondents separately stated that most documents used in the

company are written in English:

From them, it [document] is like that originally written in English. (FCwa.22)

Actually no, not all the time. But maybe for documents, we use English. (FCwb.19.1)
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From these three comments, | note that a moderate level of English reading
skill is needed as it is used for reading job advertisements and office or

technical documents used in the company.

Summary

From all of the language skills, speaking is considered to be the most important
skill needed when working at FC. It is used when talking with foreign custom-
ers, foreign visitors and expatriates. It is the language skill suggested to be
mastered early since the alumni are in college.

The next most important language skill needed at FC is the writing skill. It
is used for correspondence, especially through email, and to write a proposal.
Grammar may not be considered while people speak, but it is still regarded as
important when proper written and spoken communication is conducted. By
and large, any alumni working in the organisation should be ready with all
English language skills. An active communication skill will be used from the
time they apply for a job through to the time they are about to be promoted to
higher managerial positions.

Reading as a ‘passive’ communication skill is needed, in that the level of
skill and comprehension can only be inferred, is required in the organisation.
When applying for a job, it is needed for reading job advertisement, and when

at work, it will be used for reading technical documents.

Job requirements

There were two topic areas that emerged from my IDR process:
1. English as a necessary skill
2. Essential skills

The concepts and construct of these two topic areas are shown in Table 6.2.
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Table 6.2 Job requirements
Rspdnt Comment Construct Concept el
area
. A English as a require-
It [English skill] is pre- .
FCmn.11 requirement especially LIS apply for a.JOb English as a )
P especially for admin ; English as a
fOI’ |nd|rect one. - re u”'ement g
and managerial level. . q - necessary
0 a or A
At that time, yes, Eng- | English as a require- ajogp Y skill
FCwa.11 lish as one of the ment to apply for a
requirements job.
These are the language-
related skills and
knowledge needed to The language related Language-
perform our works. Yes, skills and knowledge related skill Essential
FCwb.25 correspondence, busi- ded f q | .
ness correspondence neede: to perform and genera skills
: ) their works. knowledge.
business presentation,
speaking and cross-cul-
tural understanding.

English as a necessary skill

The topic area of English as a necessary skill was mentioned by two respond-
ents describing English as a requirement to apply for a job; manager, FCmn.11,

indicated that there was an indirect component of this:
It [English skill] is pre-requirement especially for indirect one. (FCmn.11)

Here, | have found that English is not just used as a requirement to apply
for a job but also as a requirement for a higher level and promotable positions

at the administration and managerial levels at FC.

Essential skills

The next comment is a detailed description of language-related skill, and
general knowledge as essential skills of English as commented by FCwb.25

These are the language-related skills and knowledge needed to perform our works:
yes, correspondence, business correspondence, business presentation, speaking and

cross-cultural understanding.

The detailed skills and knowledge of English such as business

correspondence, business presentation, speaking and cross-cultural

188



Chapter 6 Case 3: English in the FC

understanding are subjects from the college which were found useful at work:
related skills and general knowledge gained are needed to perform their

work. There is close connection between college focus and work needs.

Summary

English is not just set as a requirement to apply for a job — English language
skills are obviously extensively used at FC. Apart from English as a language
skill, other language-related subjects such as business correspondence, busi-
ness presentations, and cross-cultural understandings. which alumni have

studied in the college are necessary for them to be able to perform their work.

Selection process

There were three topic areas that emerged from my IDR process:

1. Sourcing employees

2. Selection procedures
3. Valuing of staff

The concepts and construct of these three topic areas are shown in Table

6.3.
Table 6.3 Selection process
Topic
Rspdnt Comment Construct Concept arga
The indirect is basically L workers_ Service
sourced from skilled workers are
the same. When we L. ;
FCmn.12.m.3 . training centres -- col- | described as
need workers, we call it . A
. leges - Indonesia- indirect
sourcing. : ;
wide. workers Sourcing
We got them from skil- : . employees
Indirect workers come | Indirect
ful workforce, usually .
L from skilled work- workers are
FCmn.12.m.2 | from training centres > -
. . force training centres | widely-
from various regions or | . e
L . . in Indonesia-wide. sourced
cities - in Indonesia.
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Topi
Rspdnt Comment Construct Concept aorng
Actually for the first
time | tried to apply for
here from the infor- Friend b Inf .
mation of my friend. ”eg may efcpr?e a fn orrpgtloc?
FCwh.10.1 My friend says that good source ot intor- rom rien
. . mation on job to apply for
there is a vacant posi- ;
. vacancy. a job.
tion here for a personnel
administration in human
resource department.
Wl (e i DEslin- They advertise the va- :
ning, we advertise the cancy throuah the Wide net-
FCmn.12.m.5 | vacancy through media medii\ inter%et or ca- work of
or internet or career reer fa,ir ' sources
fairs. :
From there, we recruit LT;Z;GSN s;&t?nc:nn- HRD and
and we conduct inter- Resourcgs Department | USErs are in- Selection
FCmn.12.m.6 | view with our Human and users - th(laocom- volved in the rocedures
Resource department pany partners who selection P
and also users. ordered the products process
The direct workers English tests
There is no English test | dealing with the pro- are only
FCmn.13.a.2 | for direct, but yes for in- | duction may not need | given to in-
direct ones. English skill, but indi- | direct
rect ones do. workers.
Valuing
We see how he/she Achievement is exem- Zgr;;;vrenn;gp t
works: achievement. So, | plified as if he/she is imoortant
FCwa.31.1 if he/she is given an as- | given an assignment fath)or .
signment project, can project, can he/she worker to
he/she reach the goals? | reach the goals.
get promo-
tion.
...maybe because in the
recruitment the recruiter
always speaks in Eng- S .
lish and before me there B[] 1S SPLE n
Rt the recruitment which
were some participants . . .
FCwb.11 " - gives an impression .
also from I?ohte_kmk and that English is abso- Valuing
Indonesia and they also ’ the recruit- staff
joined the recruitment ment process
processes in English. and promo-
Maybe not very spe- tion
cific, but it can The language skill
FCmn.32 [enhance] a reputation; adds value as a reputa-
' it -the language- can tion-builder for job
help him, so it [en- promotion.
hances] his reputation
I think the important LSS - g
A worker can reach the Valuing per
thing is about perfor- Lo
s objective in work and | formance
FCwb.31 mance. If they don’t - )
it is one of the factors | and reputa
perform well, they can- -
that can make a tion

not be promoted.

worker promoted.
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Rspdnt Comment Construct Concept Jeblc
area
Oh sorry, the last one is
performance and reputa- | Performance and repu-
FCmn.31.3 tion; these are factors tation are factors for
that can make a worker | job promotion.
promoted.
The second one is com- | Competition means Valuing ex-
petition. Competition two things: experience - d
means two things: expe- | and skill. Skill can ob- perience an
FCmn.31.2 . : o " e skill for pro-
rience and skill. Skill is | tained from training, motion to
obtained from training, performance and so higher level
performance and so on. | on.
There is also time as- A time aspect is also
FCwa.31.2 pect. How long have we | something to consider _Valying ded-
o been here, and then we for a worker to get ication.
can get a higher grade. promotion.

Sourcing employees

The topic area sourcing employees emerged from three respondents stating
three different concepts. First, FCmn.12.m.3 explained what the company

meant by ‘sourcing’ — whether direct or indirect:
The indirect is basically the same. When we need workers, we call it sourcing.
Then FCmn.12.m.2 suggested that indirect workers are widely-sourced:

We got them from skilful workforce, usually from training centres from various

regions or cities - in Indonesia.

Finally FCwb.10.1 mentioned the source of information about applying
for the job in the company:

Actually for the first time | tried to apply for here from the information of my friend.

My friend says that there is a vacant position here for a personnel administration in

human resource department.

I note from these comments that indirect workers are those skilful workers
in the company who are taken from training centres or colleges all over
Indonesia such as polytechnics or universities. The so-called direct workers are

those with position, such as operators, who are recruited from high schools.
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Indirect workers, recruited after they have completed tertiary education,
are people who will play a role in leading the FC. The information about a

job vacancy in the company will come from many sources, including friends.

Selection procedures

A respondent FCmn.12.m.6 commented on the concept of selection proce-
dures:

From there, we recruit and we conduct interview with our Human Resource depart-

ment and also users.

This comment points out that interviews are conducted by Human
Resources Department, and users — the company partners who ordered the
products. With this type of interview, the company will surely find workers
that they need.

Valuing of staff

Seven comments in the category of valuing emerged; each referred to a dif-
ferent context. The first, made by FCwa.31.1 acknowledges achievement as
being the most valued factor by which a worker might gain promotion:

We see how he/she works: achievement. So, if he/she is given an assignment project,

can he/she reach the goals?

The second comment recognised the value of English in the recruiting
process; FCwhb.11 understood this well:

Maybe because in the recruitment the recruiter always speaks in English and before

me there were some participants also from Politeknik and another university from

Indonesia and they also joined the recruitment processes in English.

For job promotion, English is valued as a ‘reputation-builder’, according to
FCmn.32:

Maybe not very specific, but it can [enhance] a reputation; it — the language — can

help him, so it [enhances] his reputation.
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The next two comments confirm two views that have been previously
expressed: the first valuing the concept of performance; the second combines
performance with reputation. Combined, these generate a strong sense of the
value of English:

I think the important thing is about performance. If they don’t perform good perfor-

mance, they cannot be promoted. (FCwhb.31)

Oh sorry, the last one is performance and reputation; these are factors that can

make a worker promoted. (FCmn.31.3)

A separate comment from FCmn.31.2 values the healthy competition
created among the workers when they are seeking promotion to higher levels:
success is based on the level of English skills.

The second one is competition. Competition means two things: experience and

skill. Skill is obtained from training, performance and so on.

The final issue to be considered in the valuing of staff and, indirectly,
their English language capacity, relates to the time spent with FC as a measure
dedication or loyalty to FC; this time a younger worker, FCwa.31.2)

There is also time aspect. How long have we been here, and then we can get a

higher grade. (FCwa.31.2)

From the accounts above, | notice that achievement, performance,
reputation, dedication and competitiveness with respect to English language
skills are highly valued; thus, they are considered in the selection process.
On-going selection processes mean that English capacity is not only
determined during job recruitment but is significant in being considered for
promotion to a higher level or for specific managerial postings. For alumni
interested to compete in a job selection, language skill —together with academic
performance represented by their GPA — is valued highly and is always

taken into consideration.
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Summary

In the organisation, indirect workers are those who play a role in leading FC.
They are recruited from colleges all over Indonesia; and to be selected as work-
ers, besides English language skill, the alumni should have a good GPA. To be
promoted to higher positions, besides having appropriate English skills, the
company will consider values such as achievement, performance, reputation,
dedication and competitiveness and acceptable personalities of the workers.

While direct workers play a role in the production line, indirect workers are
front liners of the FC who run the company, so they are treated differently from
the time they go through a selection process to join the company. This is seen
from a job interview which involves users, the company partners possibly
coming from foreign countries. This is intended to obtain the most suitable
and skilful workers.
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Career enhancer

The career enhancer organising theme came with two topic areas:
1. Drive for employment
2. Value added skill
The concepts and construct of these two areas are shown in Table 6.4.

Drive for employment

This employment topic area in Career Enhancer organising theme was men-
tioned by two respondents. Both stated the same concept of First impression is
important to gain employment, first, the alumni’s potential being sighted by the
manager during the job application stage, and the other the alumni’s abilities

being seen by the manager in the first stage.

Table 6.4 Career Enhancer
Rspdnt Comment Construct Concept Taorggz
I’d say maybe the manager | The alumni’s potential
FCwa.10. | here at that time saw my sighted by the man- First impres-
1 potential which could be ager during the job sion is Drive for
applied here. application stage. important to employ-
FCwa10. | From the job application, The alumni’s abilities | 9ain employ- ment.
5 "= | they saw my abilities which | were seen by the man- | ment
could be developed here. ager in the first stage.
The job interviews are not | The job interview is
always (in English. But mostly done in Indo- A
FCmn.13. | sometimes you ask ‘Do you | nesian, especially if Lnterw_ew 15
S S etter in
1 speak English?’ like that. there is a signal that .
. - English
Then, make special conver- | the applicant can
sation. speak English.
English for job promotion; | English is a support, a
FCwa.32. oo A 1 .
1 it’s just a support, Sir, itis | tool for people in their
not a must. career. Value
Sometimes yes English is English to added skills
needed for job promotion. He has heard about a support job
FCwb.32 In some cases, I’ve never presupposed require- promotion.
’ experienced that, but in ment of English for
some cases. My friend told | job promotion.
me like that in here.
But maybe with the lan- Some positions in a Opens up
FCwa.32. - "
2 guage, we will see the company may need opportunities
position. English. to employees
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I’d say maybe the manager here at that time saw my potential which could be

applied here. (FCwa.10.1)

I note that the first impression, in this case showing the ability to
communicate in English during the interview, is very important in order to
win employment in the company. This means that the company prefers

candidates who can communicate actively in English.

Value added skills

Value added skill topic area emerged from the three respondents; two saw
these as English skills that supported job promotion. First, FCwb.32 mentioned
what he had heard about a presupposed requirement of English for job promo-
tion:

English for job promotion; it’s just a support, Sir, it is not a must. (FCwa.32.1)

Later, FCwa.32.1 saw English skills as a support, a tool for people in
their careers, not as a requirement for promotion:

Sometimes yes. English is needed for job promotion. In some cases, I’ve never

experienced that, but in some cases. My friend told me like that in here. (FCwhb.32)

Finally in the value added skill category, FCwa.32.2 stated that some
positions in a company may need English, so it opens up opportunities to

employees:
But maybe with the language, we will see the position.

From the accounts above, | have found that English communication skill
is a value-added skill valuable both at the time of job selection process and later
at work or in the time of job promotion. English skills open up opportunities

for a better career in the company.

Summary

It is obvious that English is a career enhancer as the company will prioritise
those who can communicate in English in all stages of employment. Those

with high English skill will be given a privilege and promising career at FC.
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In the organising theme of workplace learning, there emerged ten topic areas:

1.

10. English language level

2
3
4
5.
6
7
8
9

Ability and certificate

Attitude toward speaking in English

Company condition

Opportunity for training

Personal condition

Risk taking strategy to learn the language

Solution to problem

Valuing

Workers language competency

The concepts and construct of these ten topic areas are shown in Table 6.5.

Table 6.5 Workplace Learning
Topi
Rspdnt Comment Construct Concept aorg;
After the training ends, Certificate to
there should be a test with The company needs a -
FCwa.34. . i , document Ability and
3 its certificate. If we pass proof of the workers the ability certificate
the test, we can get reim- ability and certificate. .
gained.
bursement.
Because once, we are con- Once they are confi-
FCwb.36. | fident we can try many dent, they can do Confidence
2 things and we can learn many things including | is important.
new things especially. learning new things.
. . He is brave to speak Confidencg
Sometimes | think why | s ; to speak with
FCmn.19. English with those - .
should be shy to speak, T F interlocutors | Attitude to-
8 - L whose English is not .
Their English is broken. with non-na- ward
that good. - . L
tive English. | speaking in
I don’t think [they are] na- English
tive speakers, but X
; . They are not native
foreigners, expatriates. Be- - Interlocutors
FCmn.19. " speakers of English, -
cause they are not native . with non-na-
7 but Japanese and their - .
speakers, they are Japanese. Endlish is not so aood tive English.
Their English is broken. g good.
It’s fun.
No, even for workers with Workers are forced to Forced® con-
FCmn.21. | English difficulty in the be- | use English, so they diti Company
S - - ition to use 1o
1 ginning, because they are can cope with the dif- English condition.

forced.

ficulty.
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Rspdnt Comment Construct Concept Jeblc
area
So, you will find those who
FCmn.21 speak English with strug- Workers are forced to
2 == | gle, but one thing that we use English with brav-
are proud; they are brave to | ery.
use English.
No, [I see no difficulty of
workers using English],
FCmn.30. | even for workers with Eng- -IIE—Ee}li:r:e dzzrﬁfgﬁtﬂse
m.1 lish difficulty in the dif?icult P
beginning, because they are Y
forced
FCmn.30. ssoégll(olgrlmllilsr]"\}\(/ji ttr:] 2ffuw_h0 Some workers speak
m.2 gﬁ)e 9 9 English with struggle.
The company will Company
. . cover the training fee open an op-
When there is an English ' - Oppor-
FCwa.34. | training - outside - we pro- Z?I thg t;cr)]n;ﬁany actu- Sv%rrt;:enr'g;or tunity for
2 pose to the company so it y open f K - training
can be covered opportunity for work- | improve
ers to improve their their Eng-
English. lish.
I have never had a chance She cannot attend the
FCwa.34. | [to learn English in atrain- | training because she
1 ing college]. | often go often goes home from | There is an
home late. work late. offer, butthe | Personal
She has ever been of- | Opportunity condition
I have been offered, Sir. fered to learn English | is not there.
But I just never have a but she never has a
FCwa.35 chance chance to do so.
. Manager is proud be- Risk taking
FCmn.30. But one thing that we are cause their workers It needs strategy to
proud, they are brave to use bravery to
m.3 English are brave enough to use English learn the
’ use English. ‘ language
FCmn.33. translate it into English. So translator and is now
E we just use Google transla- i TSI EL | Craglzas
tor to find information. the most
' common tool
If he/she also has difficul- _ to find infor-
FCwa.33 ties (in answering my They just use Google mation.
2 7" | question on English lan- translator to solve a
guage), I use Google language problem. Solution to
translator problem
FCwa.33 I usually ask my closest She asks friends to fe‘zklune% (;glr'
1 " | friend [to solve English solve problems of ro%lem so-
language problems]. English language. Ip .
ution
[I try to solve the language )
FCwb 33 problem]. Maybe try to g'fazzl\é?fsﬁtrjl tlsnby Learning by
’ learn something new, try to himself self

learn by myself.
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Rspdnt Comment Construct Concept Jeblc
area
To facilitate yes. For indi- -
rect workers, when there is ;Zetf:imﬁzngyfzgcﬁte Value for
Fcmn3a | @ English training, t_he ing the cost as long as money prin- Valuing
company will cover it on the workers pass the ciple of the
condition that he/she can test P company
pass the test and so on). :
oz, | b et | e worars v o
1| morethan inte?medi;lte e 81 5 L o -
mediate level
yah.
Maybe, there are some in .
FCmn.27. | the intermediate, but in av- SO”.‘e worke_rs arein
2 erage they are below the intermediate and
: : most are below.
intermediate.
I think not really. [There No problem in under-
FCwbo1 | Seems to be no problem in standing the
’ understanding the docu- documents written in Sufficient
ments written in English] English. English abil-
No, I haven’t [been pro- He has never been ity.
FCwhb.34 vided with English provided with English
training]. training until then. Workers
He has never been language
is su- competenc
No, never. For some per- sz?\?iisgf?obé I:l;sasu . 4
FCwb.35 | sons maybe for some frainin course. but
workers, but for me never. g '
some people may have
been.
FCmn.33. | Until now, | have never had | He has never had a
1 a language problem. language problem.
Her level of English
Maybe [my level of Eng- )
FCwa.27 lish is] better than before TS Fhan K
. when he was in col- .
[when I was in college]. lege Their Eng-
' lish
I think [my English] it’s His English is better progressing
FCwb.27 better, because we can now as a result of us-
' learn directly from the ac- ing it directly in the
tual workplace. actual workplace.
. L Satisfactory
I think [my English in col- B S IEN MEalE grade of
FCwa.26 was average level or S
lege was] maybe average. maybe good enough English in
college English lan-
_judg- uage level
[My English was] Not re- i & [alefsl Es T ﬁielrltjlcl)(fjg o
FCwb.26 Y ENQUSH \ his English was not .
ally good I think. 00d enough English own
g gn. competency.
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Ability and certificate

FCwa34.3 stated the importance of certificate which should go hand in hand
with a gained ability — the company needs proof of the workers’ ability
through such a certification; as well it works to the employee’s advantage:

After the training ends, there should be a test with its certificate. If we pass the test, we

can get reimbursement.

The company needs a proof of success in learning; and in this case the
proof is a piece of certificate paper which they can gain after succeeding to

pass the test.

Attitude toward speaking in English

Three respondents stated about the attitude towards speaking in English. The
first one mentioned the importance of having confidence when they use Eng-
lish in the company. Confidence to speak with interlocutors increases when
they find that they are non-native English speakers who do not speak English

as well as they do. Two of the comments can be seen below:

Sometimes | think why I should be shy to speak. Their English is broken. (FCmn.19.8)

I don’t think [they are] native speakers, but foreigners, expatriates. Because they

are not native speakers, they are Japanese. Their English is broken. It’s fun.

(FCmn.19.7)

The attitude towards English in the company was found to be positive —
particularly towards speaking: it impacts positively on their attitude toward the
English training; what is more, the confidence of workers grows with practice
once they are sufficiently brave to express themselves in English amongst other

non-native speakers.

Company condition

Four respondents mentioned issues relating to company conditions with regard
to the use of English in their office. All of them recognised that it was a con-

dition of employment they must speak or use English in the company — even
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if they struggled, initially, to speak English; subsequently, they recognised
the value of being forced to take the brave step to use English in their

workplace. One of the four comments can be seen below:

No, [I see no difficulty of workers using English], even for workers with English

difficulty in the beginning, because they are forced. (FCmn.30.m.1)

The company’s conditions of employment made the workers use their
English. Because they are forced to use English, they can learn and develop
the language, although it is often a struggle and personally demanding at the

beginning.

Opportunity for training
One respondent, FCwa.34.2, mentioned a training opportunity that was pro-
vided by the company following their request:

When there is an English training - outside - we propose to the company so it can be

covered.

Individual initiative in this respect was rewarded by the company in this

case.

Personal condition

Not every worker had the chance to undertake previous training in English:
some faced difficulties because of the job in the company, or involvement in
another business, as pointed out by FCwa.34.1

I have never had a chance [to learn English in a training college]. | often go home

late.

While FCwa.35 has been offered the opportunity to learn English, she had

not been able to take up the opportunity to participate:
I have been offered, Sir. But | just never have a chance

The reasons for this were not made clear. Personal issues such as working

a second job or unexplained family issues might have affected her availability.
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Personal situations, generally, may adversely affect workers’ availability
to attend English language training. The lack of a sense of need on the part
of employees to improve their English language capacity may have prevailed
because they felt that their current English languageknowledge was adequate

for their present work.

Risk taking strategy to learn the language
Bravery to speak is one of strategies to learn a foreign language (Brown, H.
Douglas 2007); specifically, this was raised by FCmn.30.m.3:

But one thing that we are proud of: they are brave to use English.

Risk taking strategies are important when beginning to develop language

competency: with these strategies, learners or users learn from their mistakes.

Solutions to problems

The solution to problems category emerged from four comments; two re-

spondents used Google as the most common tool for gaining initial support:

Sometimes it’s a Japanese phrase, we cannot even translate it into English. So we

just use Google translator (FCmn.33.3)

If he/she also has difficulties [in answering my question on English language], |

use Google translator (FCwa.33.2)

Another respondent, FCwa.33.1, consulted his colleague to find the

solution to problems at the word or sentence level:
I usually ask my closest friend [to solve English language problems].

Respondent FCwhb.33 indicated a willingness to take personal responsibility

for progressing his English language learning:

[I try to solve the language problem] Maybe try to learn something new, try to

learn by myself.

The solution to problem topic area highlighted key linguistic elements:

problems at a word or sentence level, and the larger scale problem of solutions
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at the syntax level. For a word or sentence problem, workers use online
dictionary or Google translation, while for upgrading their language skill,
they learn the language by themselves through the use of the language: learning
by doing.

Valuing

The company facilitates English language training by covering the costs for
as long as the workers pass the test. This is a company principle: getting
value for money’, as discussed by FCmn.34:

To facilitate yes. For indirect workers, when there is English training, the company

will cover it on condition that he/she can pass the test and so on.

Passing the test is one indicator of success in learning the language; at the
same time, the company values the success of workers in developing their
language skills. This is a key strategy of the company: helping the workers can

succeed by encouraging their participation in language training.

Workers language competency

The topic area of workers language competency emerged from a number of
comments which can be categorised into three concepts. The first concept of
sufficient English ability came from six comments, two of which are reported:

Maybe, there are some in the intermediate, but in average they are below intermediate.
(FCmn.27.2)

| think not really. [There seems to be no problem in understanding the documents

written in English] (FCwb.21)

The first comment above is indicates that the worker’s ability of English is
below intermediate, although some of them are in the intermediate level.

If, however, it is perceived by management that workers’ English ability
is sufficient, it is not suggested to these employees that they should participate
in special English language training; FCwb.35 comments:

No, never. For some persons maybe for some workers, but for me never. (FCwhb.35)
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The “sufficient level’ of English language of workers falls between basic and
intermediate; if they speak at a higher level they do not face an English lan-
guage problem in their work.

In another instance, two respondents spoke about workplace as a place
for learning by doing. Their language level was progressing because they use
English in their workplace directly; FCwb.27 observes:

I think [my English] it’s better, because we can learn directly from the actual

workplace.

As employees use English at work in their workplace, their level of English
is developed. Again, this is an application of the ‘learning by doing’ principle;
the difference is that, in this case, it is the ‘workplace as a place for learning by

doing’.

English language level

The English language level topic area was mentioned by two respondents;
both mentioned their English levels achieved at college which, for FCwa.26,

was just average:
I think (my English in college was) maybe average. (FCwa.26)

Perhaps, she was just being humble; similarly, FCwb.26, who is a graduate
from an English department, downgraded his English capacity. Self-

assessment of language level could well be unreliable.

Summary

In this theme, | have included topic areas related to workplace learning. At
FC itis clear that learning, especially regarding English language, has actually
taken place as English is used frequently by the workers at FC. | note that
alumni can see progress from the time they were in college up to the time they
were interviewed.

The attitude of FC towards English is very positive; interestingly, it is

suggested that the company ‘forces’ their workers to use English — it is a
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beneficent force. FC supports employees in their study of English with a
provision of fund; to sustain the funding all that is required is to demonstrate
their success in learning.

The company’s encouragement to use English has become a trigger for
the workers to use English; they are encouraged to speak English in the
workplace even though, initially, they will make mistakes — the company is
confident that once the first brave step is taken, the employees will be able to
learn these mistakes. Some workers have had the advantage of developing their
English language competency through a formal study in a college; others,
because of their personal situations have been denied that opportunity; despite
this, they still develop their English language skills through ‘learning by
doing’.

Study in a special English college is intended to overcome an English
language deficiency on a larger scale: the intention is to improve language
competency. At a smaller scale, such as at syntax level, workers are encouraged
to solve the language problem by themselves; similarly, competency levels
are upgraded by consistently applying the principle of workplace learning
by doing’.

This is also the evidence that workplace is a place for learning by doing.
Regarding the English language, one example is when they have a problem with

a terminology of English, they consult a dictionary or Google translator.

Bricolage of language

Four topic areas were detected in the Bricolage of Language organising
theme. They are:
1. Bricolage of Japanese
2. Use of terminology
3. Code switching
4. Local language use
The concepts and construct of these four topic areas are shown in Table 6.6.
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Table 6.6 Bricolage of language
Topi
Rspdnt Comment Construct Concept aorng
But there is also the Japa-
nese terminology as in .
en Sa vuwhich means | (T ATREY | e | ericolge o
FCmn.19.6 | problem report. We do not .| 9uag g
. , used maybe for practi- | terminology Japanese
say ‘laporan kesalahan’ - calit used
problem report, but ‘Ken y
SaYu’.
Even in the welder, there
are a I.ot of English termi- Perfect understanding Reason for use
FCmn.25.2 nolog_les, if we trapslat.e cannot be reach_ed of bricolage of
=" | them into Indonesian, it’s only by translating the .
. - English
very hard, and we cannot terminologies. Use of ter-
find the equivalences. minology
At least | don’t think vo- .
cabulary. At least -1 mean Tr_]ere area .IOt of e jl'er_ml_nology
FCmn.25.1 . minologies in English | is similar vo-
- BTG eR, =T used in the compan cabular
are many. pany. Y
Translation
For example, in the weld- | This is an example of | needs back-
FCmn.25.3 ing there is the word ‘bit’, | how hard it is to trans- | ground
o it’s not found in Indone- late just a knowledge of
sian language. word/terminology technology or
the like.
Another example, we say
have you written in ‘con- Some terminologies in
trol board’? How is the English are used. Be- | Hard to trans-
FCmn.19.5 | ‘delivery’? Those termi- cause sometime it is late some
nologies. Is it already hard to translate or ex- | terminologies.
‘CR’? CR means cargo press them in Bahasa.
ready., and so on
Even the production peo-
ple when we talk about Terminologies use
PDS, the terminologies mixture of English
AL used are mixture of [Ba- and Indonesian and it
hasa and English] just like | is used for efficiency. | yse of English
production sheet. terminology
This is an example for efficiency
It’s a common thing to where bricolage of
FCmn.20.2 : English is used: PDS
say, where is PDS? )
nya mana? (Where is
the PDS?)
When we use the mixture - IL:]e 3; r;"::g
of English and Indonesian | The most important is steg ing stone | Code
FCwa.36.2 | - I think it’s not a problem, | they can use the lan- pping RO
TR - for English switching
but the application is im- guage (English). |
anguage prac-
portant. tice
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Topi
Rspdnt Comment Construct Concept aorng
Also the report, it is |
guess standard, the presen- The power point for
it D2, Gl el resentation is written | Power point is
the participants are Indo- P - Wer p
FCmn.19.4 : - in English, although written in
nesian, the material or the :
: 3 the language used English,
power point should be in mav be in Bahasa
English although we de- Y ’
liver it in Indonesian.
And the interview was also | The job interview is UiSeI:e% 2':‘:’5?1”?
in English. Fifty fifty. done in English or P g
FCwa.13 - : . - lish or
[combination of English mixture of Indonesian lanauage
and Indonesian]. and English. guag
switch.
Indonesian is used in e amESEn &
L - a local lan-
We use Indonesian in our | the workplaces in or- uage is used Local lan-
FCwa.36.1 | workplaces so that we can | der that they can gmc?n Indo- Uage use
understand each other. understand each other nesiar?s at guag
easier and better. workplaces,

Bricolage of Japanese

The “bricolage’ was not just found in English usage; it also exists with Japa-
nese at FC. An example of Japanese bricolage used in the Indonesian
workplace at FC was provided FCmn.19.6:

But there is also the Japanese terminology as in ‘Ken Sa Yu’ which means ‘problem

report’. We do not say ‘laporan kesalahan’ - problem report, but ‘Ken Sa Yu’.

This supports the broader theme that there is a bricolage of languages,
regardless of the languages in use in workplaces such as FC. The bricolage may
be used for efficiency and effectiveness in order to express a work concept.

Use of terminology

There were four respondents who mentioned bricolage in terminology.
FCmn.25.2 referred to the use of the bricolage of English it is difficult to trans-
late some terminologies from English into Indonesian, especially when a
perfect understanding cannot be reached only by translating the terminologies:

Even in the welder, there are a lot of English terminologies. If we translate them

into Indonesian, it’s very hard, we cannot find the equivalences.
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The bricolage emerges when there is a terminology that is similar to the
Indonesian vocabulary term; FCmn.25.1 is comfortable with a different range
of terms:

At least | don’t think vocabulary. At least -1 mean — the terminology, there are

many.

The bricolage also emerges when an understanding of the concept requires
background knowledge of the technology being applied, again as FCmn.25.3
pointed out:

For example, in the welding there is the word ‘bit’, it’s not found in Indonesian

language.

Finally, FCmn.19.5 mentioned concepts and terminologies that are difficult
to translate:

Another example, we say have you written in ‘control board’? How is the delivery’?

Those terminologies. Is it already ‘CR’? CR means cargo ready, and so on

A second manager, FCmn.20.2, referred to the use of the English bricolage
for the purposes of efficiency:

Even the production people when we talk about PDS, the terminologies used are mix-

ture of [Bahasa and English] just like production sheet. (FCmn.20.1)

It’s a common thing to say, where is PDS? ()

From those accounts, | have found that the use of a bricolage of
terminologies is made because it is efficient to do so: it is concise and accurate;
it does not take a lot of words to explain the meaning of a particular word or
terminology. It is also effective as it describes what is intended to when an
original English word is inserted into an Indonesian sentence or utterance. The
expression, ‘It is hard to translate a terminology’, is also a sound reason for

using the bricolage.

Code switching

This topic area emerged from three comments from different respondents stat-

ing three different concepts. First, FCwa.36.2 introduced the concept of the
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use of mixed language as a stepping stone for English language practice. The
use of mixed language — English and Indonesian — is also OK, but the most
important is they can use the language (English).

When we use the mixture — of English and Indonesian — | think it’s not a problem,

but the application is important.

The manager, FCmn.19.4, noted that a PowerPoint presentation, usually
written in English, is actually spoken to in Indonesian:

Also the report, it is | guess standard, the presentation, I mean, although the partici-

pants are Indonesian, the material or the power point should be in English although

we deliver it in Indonesian.

Finally, FCwa.13 referred to the bricolage concept of using ‘bits and pieces’
of English and language switch during the initial employment interview:

And the interview was also in English. Fifty fifty. [combination of English and

Indonesian].

Those accounts confirm the use of code switching during the first interview
and in formal report presentations. In the interview, it is used as a mixed
language as both a written communication and bricolage of spoken language;
during report presentations, the written language used in a PowerPoint is

English, but the oral presentation can be a bricolage of languages.

Local language use

The topic of local language emerged from the concept of Indonesian as a
local language, used among Indonesian at workplaces for easier and better
communication, as explained by FCme.36.1:

Indonesian is used in the workplaces in order that they can understand each other

easier and better.

Indonesian, and the local dialect (Sundanese, spoken by 39 million people),
are used when Indonesian workers communicate among one another. The
rationale is that it is more comfortable to speak in one’s own language and this

approach leads to better understanding. The bricolage of language at FC, which
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mainly consists of use of terminology and code switching, has proved to be
used effectively and efficiently in the company; it has also been used as a
shortcut to the translation of terminology. It frequently is used during job

interviews and in formal presentations.

Summary

English is used when workers communicate with foreigners, whether they as
visitors or colleagues, in the company. When they communicate with their
local peers, they use Indonesian or local language as it is more comfortable
and more understandable. The bricolage of English may be used when the

local language is spoken.

Globalisation

Two topic areas emerged from the Globalisation organising theme:
1. Writer of documents
2. English as the international language

The concepts and construct of these two topic areas are shown in Table 6.7.
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Table 6.7 Globalisation
Rspdnt Comment Construct Concept Taciggc
Mostly in the system like
that. We are already ISOC
e . ISOC makes all the ]
FCmn.22.1 | certified, so ISOC adminis- | (o oo e | ISOC use in
trator who plays the role - - company
. ten in English
and the second one is man-
ufacturing engineering.
So they happen to be the Many manufacturing | English is
manufacturing staff, alt- staff are Japanese, but | used, although Writers of
FCmn.22.2 | hough many are Japanese, | the important role is the holding d
R - : ocuments
the key role is still ours - still held by Indone- company is
Indonesian. sian Japanese.
Some are related templates
and some | made by my-’ So_me documents are The first reli-
FC self. If the template hasn’t | written based on the .
wh.22 - ance is on the
been available, | created by | templates except templates
myself. If it is there, | just | when they are new. P
copy paste them.
If the assigned person is English is a
Japanese, | order an apart- | Although the cus- means of com- | English as
FCwa.25.3 ment, the person who tomer or visitor is munication the interna-
=77 | answers is Japanese, but Japanese, they have among people tion-al
we speak English, because | to speak English. of various language
I cannot speak Japanese. countries.

Writers of documents

Three occurrences were found in the topic area of writer of documents. Two
of the respondents mentioned Information Security Operations Centre (ISOC)
as the trigger that makes all the documentation written in English and makes
the system in the company internationally standardised as stated by
FCmn.22.1

Mostly in the system like that. We are already ISOC certified, so ISOC administrator

who plays the role and the second one is manufacturing engineering.

Even though many of the manufacturing staff are Japanese, the important
roles in FC are held by Indonesians; as a consequence, FC functions as a
globalised company and English is used as the common communicating
language; FCmn.22.2 commented

So they happen to be the manufacturing staff, although many are Japanese, the key

role is still ours — Indonesian.
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ISOC documentation templates are used throughout the manufacturing
section of FCwhb.22 however, a worker may have to write in English if they
cannot find the English templates:

Some are related templates and some | made by myself. If the template hasn’t been

available, I created by myself. If it is there, | just copy paste them.

| observed that globalisation has triggered the use of English in this foreign
company which is owned by Japanese, is operated by Indonesians, and sells
to the world. This has resulted in ISOC standardisation which prescribes that

all documents be written in English.

English as the international language

English is used as the common means of communication within FC; hence,
customers and even visiting Japanese owners are obliged to speak English.
FCwa.25.3 clarified this position:

If the assigned person is Japanese, | order an apartment, the person who answers is

Japanese, but we speak English, because | cannot speak Japanese.

This indicates the pre-eminence of English is the language of international

business: English, indeed, is the lingua franca of business community.

Summary

Globalisation creates standardisation, and the language used for standardisa-
tion is English. This makes English as a lingua franca in a business world,
including the FC.

Employment matters

The employment matters organising theme raised two topic areas:
1. Drive for employment
2. Types of employees

The concepts and construct of these two topic areas are shown in Table 6.8.
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Table 6.8 Employment matters
Rspdnt Comment Construct Concept el
area
| tried to apply here be- .
cause one of interests is in %Epggég?j;:ro? One’s interest Drive for
FCwb.10.2 human resource are, then ) .| asthe drive for
L interest found in employment
after that | joined the re- an employment.
: company.
cruitment process.
Two groups of
We divide the workers into | workers: direct | Production
FCmn.12.m1 two: direct and indirect. and indirect. workers are de- Types of
e Direct is related directly Direct are con- | scribed as employees
with production. cerned with ‘direct workers’
production.

Drive for employment

The drive for employment topic area was mentioned by FCwb.10.2 with re-
gard to the interest found in a company, which lead her to the present position:
| tried to apply here because one of interests is in human resource are, then after

that I joined the recruitment process.

This signifies that an interest can become a motivation for employment at

FC; it is a common practice.

Types of employees

FCmn.12.1 spoke about two groups of workers in the company: direct and
indirect. Direct workers are concerned with production, while the indirect
workers are mainly dealt with administration and management; FCmn.12.1
commented:

We divide the workers into two: direct and indirect. Direct is related directly with

production.

Polytechnic graduates usually enter as indirect workers when they are
accepted to work at FC, either in administration or in management. These
two areas require English; hence capacity in English improves the prospect

of employment for these polytechnic alumni.
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Summary

The employment matters considered in this theme relate to interests and ca-
pacity that enhance alumni motivation to find positions as indirect workers at
FC. Both matters above are insignificantly connected with English language

use in the company.

Conclusions from IDR analysis in the Foreign Company

Speaking is considered to be the most useful language skill needed and used
in the company; the second most useful is writing skill: both belong to the
group of active communication skills. Reading is the passive communication
skill that is most useful to the company; there is a much lower demand for
listening skills in English in the company. | conclude that at FC all language-
related skills are helpful, though not equally, for the workers to carry out their
jobs at FC.

In a job selection process, besides English, GPA is prominent in a success
of alumni applying for a job in the company. English language capacity,
together with other factors such as performance, dedication and reputation, is
also a significant aspect when competing for promotion.

It is obvious that the place of English, as a career enhancer, is highly
significant. With English in the background of a worker at FC, they have an
essential wing with which to fly to higher career levels. FC provides funds for
those who want to upgrade their English skills. This is done through
reimbursement of fees paid for their course provided participants are able to
present a successful completion certificate. This is a model that encourages
high achievement amongst workers. This opportunity is not available to all
workers — factors such as personal situations and busy work schedules
intervene. Despite this, their English language can still be developed through
their daily encounters with English and in their personal efforts in trying to
solve their language problems.

In this globalisation era, English language skills are undeniably needed.
They are used as a business lingua franca at FC in its dealings with overseas

transaction and its foreign employees. In this Indonesian company, which
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originally comes from Japan and which accordingly employs some Japanese
workers, English is intensively used although some Japanese phrases are
slightly utilised to create an English-Japanese bricolage. The communication
among local workers is conducted in a local language or in Indonesian; this is
acceptable — it is comfortable to speak in a local language and easily

understandable too.

Themes in Case Study 3

Use of English in a foreign company is addressed in eight emergent themes
comprising English Communication skills, Job requirement, Selection process,
Career enhancer, Workplace learning, Bricolage of Language, Globalisation,
and Employment matters. The last theme, which is outside the box, is indi-
rectly linked with the case. The relation between the themes is presented in
Figure 6.2.

The main theme in the case study is communication in English and it
includes active and passive communication. The active communication
consists of speaking and writing skills, while passive communication detected
in the case study only consists of reading. Active communication inthe study
can be found in the form of correspondence, planning and proposals, and in
job application writing. The speaking skills application at FC occurs when
workers speak with foreign visitors and expatriates; it is also used during the
job interview, especially when the user, who is usually from overseas,
interviews local applicants. Reading at FC, which was the only passive
communication skill 1 was able to identify, is restricted to office or technical
documentation and to job advertisements.

The theme ‘job requirement’ is linked with both active and passive
communication skills. In the advertisement it is stated that English is one of the
requirements to apply for a job; it is indeed used: English skills are applied in
business correspondence, business presentations, speaking and in ensuring
cross-cultural understandings associated, in particular, with administration and

management.
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Figure 6.2 Interconnection of themes in Case Study 3
ENGLISH COMMUNICATION
SKILLS
ACTIVE PASSIVE COMMUNICATION
COMMUNICATION SKILLS SKILLS
Speaking Writing Reading Listening
WORKPLACE
CAREER LEARNING
ENHANCER
GLOBALISATION
JoB
REQUIREMENT
SELECTION
PROCESS
BRICOLAGE OF EMPLOYMENT
LANGUAGE MATTERS

The theme ‘workplace learning’ is concerned with how employed workers
in the company improve their English language skill and how they solve their
language problems. | found that the company provides fund for the workers to
take undertake English training outside their working hours in the form of a
reimbursement of the payment when a certificate of success is presented. The
specific purpose of such courses is to upgrade current English skills; in order to
solve minor language problems at the word or syntax level, the workers either
use a dictionary, or they consult with co-workers.

The theme ‘bricolage of language’ has to do with use of ‘bits and pieces’ of

Japanese language at work, use of English terminology, code switching and
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local language use. Principally, when a local or Indonesian language is used,
bricolage of English or Japanese may be utilised during the interaction.

This theme is interconnected with the selection process theme as in a job inter-
view when a local language may be spoken.

The theme ‘globalisation’ is also closely connected with the use of both
active and passive communication. The company interacts with many clients
outside Indonesia; in these cases, English, as an international or global
language, is used. At the same time, globalisation triggers standardisation
which demands the use of English. Materials to be published are in English and
the workers are requested, at least, to be able to read the office and technical
documents which almost always are written in English using a system of
prescribed templates.

The theme outside the box — ‘employment matters’ — has a slight association
with the inside themes. The employment matters theme is mostly related to
personal matters associated with employees’ motivation to apply for positions
in the company, and for advancement of their careers within the company. In
the following section, I will address how the themes are applied to the

answering of my research questions.

Developing the case

My case study of English use in a foreign company in Indonesia directly con-
nects with the eight issues that comprise the bulk of this chapter; each of the
eight issues, which | have described as ‘organising themes’, emerged from the
topic areas which, in turn, emerged from concepts that | derived from my
inductive data reduction of responses by employees of FC. The first research
question is a general question regarding the English language skills and
knowledge needed by polytechnic alumni as the main respondents in their

workplaces.
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What English skills and knowledge do polytechnic alumni need
in their workplaces?
English is a prerequisite for employment at FC; this is confirmed by the two

comments, below.

It [English skill] is pre-requirement especially for indirect [employment]. FCmn.11

At that time, yes, English as one of the requirements. FCwa.11

This is a direct confirmation of the advertised requirements. | will elaborate
on just what the knowledge and skills requirements in the following sub-

sections.

All English language Skills

All of the English language skills — consisting of listening, speaking, reading
and writing — are required: either as combined skills, or as individual skills.

This is seen from the present study where respondent FCwa.25.2 states:
Because following the email, we confirm by phone.

This is a combined competency of all the four language skills in a
communicative event: after an e-mail is written and sent, almost simultaneously
a telephone call is used to confirm what has been sent. While such a close
sequence of skills use might not be a regular occurrence, all four language skills
may be combined in different ways to meet different situations:

The language skills needed to perform jobs are correspondence and conversation as
well. FCwa.25.1

Speaking is especially for interviewing, and writing for writing job application.

FCwb.14.3

What | have found here is that the combined language skills needed and
applied at FC are either in the written (writing and reading) or the oral
(speaking and listening) form. The following sections will discuss how each

individual skill is applied in the company.
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Speaking skill

Speaking as an individual language skill cannot stand alone; normally, it is
always accompanied with listening ability (hearing-impaired individuals use
interventions that assist with their ‘listening’). It should be noted, however,
that speaking skill in this case study should be interpreted as an independent
skill which is applied in events such as conversation, telephoning and presen-
tation. In the present case study, speaking is considered to be the language skill
most needed and used (FCwa.36; FCwb.14.2):

English speaking, conversation is the most important.

A similar response was made by FCwa.14 was given when asked what
language skill and knowledge are needed to conduct the job; essentially, it
was concerned with conversation and thus involves speaking:

In my opinion, it tends to be conversation. So, for writing we can just design -

prepare, but in conversation, it’s got to be spontaneous.

English speaking skill is used in many occasions as in job interviews, conver-
sations with expatriates, telephoning when booking a hotel, and plane ticket
and presentation in a meeting with foreign visitors; FCwb.23.2 pointed out:

Sometimes affiliated companies from Singapore or from Japan come here and I, as a

training officer, have to accommodate or accompany them and explain everything.

As speaking is the most important language skill to be mastered at FC, it
was suggested by FCwa.36.4 that conversation should be emphasised early
when they were still in college:

| also want to suggest to Maung PolytechnicTl P, last time we learnt a lot about

correspondence, but in here conversation is needed more.

English speaking skill has been found to be the most important language
skill for alumni workers at FC. It is used in the job interview, when conversing
with expatriates and presentation in front of foreign visitors. Occasionally, it is

used on a telephone when booking a hotel room or plane ticket.
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Writing skill

As speaking is linked with listening skills, writing is linked with reading skills.
At FC, a dependence on reading skills is evident from the outset of seeking
a position; this is immediately linked to writing a response; initially, in this
case, writing occurs as a response to what is read. In the present case study,
writing skill in English is found to be useful; it is used when applying for a
job as stated by FCmn.12.2:

We are a multinational company, so people apply for jobs here in English.

It is also used at FC to correspond with foreigners especially through e-
mail; FCmn.20.m.2 indicates:

Email, if the sender is a foreigner, it should be in English.

Finally, English is used to write plans or proposals as one of the alumni

workers FCwb.19.2, points out:
Yes, when we make a plan like that it is in English.

So, I have found that writing in English is a necessary skill at FC. It is
needed by alumni when applying for a job there; it is also needed when they
correspond by e-mail, or when they write plans or proposals.

Reading skill

Reading was the only individual passive language skill detected in the present
case study (listening can only be implied). When combined with writing skill,
reading is a relatively minor skill that involves reading emails, correspondence
and proposals. As an independent skill, one of the minor reading skills emerged
is reading a job advertisement. This is cited by FCmn.13.m.

Yes. [The] job advertisement is written in English.

Reading as a minor skill arising within the case study regards the ability

to read office or technical documents; FCwa.22 notes:

From them, it [a document] is like that: originally written in English.
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Here, | can see the minor skills of reading which are needed at FC. They
include: reading job advertisements and reading office or technical documents.
The former — reading job ads — may seem uncomplicated, but special skill is
needed as job ads are featured with unfamiliar abbreviations. A similar special
skill applies to reading technical documents — reading office documents such
as manuals, which are rich with language features of imperatives, passive voice
and jargon. The comprehension element of reading is apparent in these

situations.

Bricolage of language

As can be seen from Table 6.6 the bricolage of language detected in the present
case study comes in various forms. As FC was originally a Japanese com-
pany, a bricolage of Japanese arises; however, what is under discussion in
this thesis is the use of the bricolage of English. | will consider, initially, the
reason why a worker at FC is introduced to bricolage. As can be seen from the
comment made by FCmn.25.2, bricolage is used because it’s sometimes hard
to translate some terminologies from English into Indonesian.

Even in the welder, there are a lot of English terminologies, if we translate them into

Indonesian, it’s very hard, and we cannot find the equivalences.

A perfect understanding cannot be reached only by translating the
terminologies. Examples of how hard it is to translate just a word/terminology
which only consists of three letters (as in ‘PDS’ or ‘bit”) were provided in the
interviews:

For example, in the welding there is the word ‘bit’, it’s not found in Indonesian

language. (FCmn.25.3)

It’s a common thing to say, PDS nya mana? [where is PDS?] (FCmn.20.2)

Consequently, the first type of bricolage of English that the alumni workers
at FC should be familiar with is the one which originates from English

terminology. Such a bricolage is required; this is apparent as the high number
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of bricolage terms derived from English terminologies and used in the

company is high; FCmn.25.1 stated:
At least | don’t think vocabulary. At least the [in] terminology, there are many.

The second type of bricolage is in a form of code switching. This is more
than just the use of one English word or terminology at a time, but a mixture
of English and Indonesian in a relatively long form, as in a seminar
presentation, was mentioned by FCmn.19.4:

Also the report, it is | guess standard, the presentation, | mean, although the partici-

pants are Indonesian, the material or the power point should be in English although

we deliver it in Indonesian.

All in all, bricolage is used at FC for effectiveness and efficiency reasons;
it comes in a form of use of terminology and code switching. For terminology
especially, it is a shortcut for easier understanding of a relatively complex
concept.

Language related skills and knowledge

English language is a subject commonly given as one of the general compul-
sory subjects to students whose major is not English in tertiary education. For
those who take English as a major, there are subjects that are closely linked
with English or are intended as to support or enrich the English language
knowledge and usage. Hence, | have found those subjects which are acknowl-
edged as useful to support the jobs of alumni at FC. This is mentioned by
FCwb.25 who happened to graduate from English major.
These are the language-related skills and knowledge needed to perform our works.

...correspondence, business correspondence, business presentation, speaking and

cross-cultural understanding.
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Table 6.9 English language skills and knowledge needed by alumni
workers in a Foreign Company

Skills Speaking Writing Reading

e Job interviewing e Writing a job ap- e Reading a job ad

e Conversing with plication e Reading office and
expatriates o Writing presenta- technical documents

i i L tion slides
Micro skills y T_alkln_g .W'th for .

eign visitors e Preparing plans or

e Presenting ina proposals
seminar e Emailing

e Telephoning e Correspondence

o Bricolage of English originated from English terminology

Other skills | o English language related knowledge and skills: Business correspond-
and knowledge ence, business presentation, speaking and cross-cultural
understanding

The subjects such as business correspondence, business presentation,
speaking and cross-cultural understanding are only found in English major
not in other department, but those subjects may be inserted into a syllabus of
English subject for those departments. These skills are summarised in Table
6.9. Using the accounts above, | am able to recapitulate the macro and micro
skills of the language which are implemented in the company and potentially

required by alumni or those as candidate workers of the company.

Macro English listening, speaking, reading and writing skills

These macro skills can be applied as all combined language skills employed
in a single communicative event. They can also be a partially combined skill
as a written communication skill involving only reading and writing skills or
oral communication skill with integrated listening and speaking skills. The in-
dividual linguistic skills identified as necessary are speaking, reading and
writing. Speaking is considered the most important language skill to be mas-
tered as it is the most frequently used. Writing skill is used for some purposes,
while reading skill is needed for several occasions as seen on the table above.

The detailed micro skills needed at FC are as follows:
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1. Speaking: job interviewing, conversing with expatriates, talking
with foreign visitors, presenting in a seminar, and telephoning.

2. Writing: writing a job application, writing presentation slides,
preparing plans or proposals, and emailing or correspondence.

3. Reading: reading a job advertisement, reading for office and tech-
nical documents.

The importance of making oral presentations, using speaking skills, was
ranked highly by accounting academics (specifically department heads)
according to a study by Wardrope (2002), although this was not the case
according to Gray (2010) and Morgan (1997) who ranked lowest in importance
on giving of presentations and peers: at FC, Wardrope’s (2002) finding is
confirmed.

Those micro skills of reading above as in reading a job advertisement,
reading for comprehension, reading manuals and reading general English
documents perceives reading skills as more functional (Blundell, Higgens &
Middlemiss 1982; James 2001) rather than notional as seen by Lumley (1993).
Other skills and the knowledge needed are bricolage of English and English
language related skills and knowledge including business correspondence,

business presentation, speaking and cross-cultural understanding.

Under what circumstances are polytechnic alumni required to
use English in Indonesian workplaces?

This question deals with communicative events with which the polytechnic
alumni working in the company are involved. There is a number of communi-
cative categories which | have discovered from the present case study. Such
categories require competency to perform language skills either as individual
or combined skills. The first and foremost is interaction with foreign workers
at FC; wherever they come from, the language used should be English. This is
commented by FCmn.19.2.

For example, when we converse with expatriates, it should be -in English,
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The next communicative category which requires written communication
skill is correspondence which is often carried out through e-mailing.
FCwb.23.1 in this instance notes:

Yes, sometimes because | have to communicate with other training activities with

overseas affiliates.

Another communicative category which requires writing skill is making a

plan or proposal as cited by FCwb.19.2
Yes, when we make a plan like that it is in English.

Presentation in a seminar may require English speaking skill, but as
respondent FCmn.19.4 states that it can be in Indonesian. Presentation slides,
however, are written in English. Hence, English writing skill is needed.

Also the report, it is | guess standard, the presentation, | mean, although the partici-

pants are Indonesian, the material or the power point should be in English although

we deliver it in Indonesian.

Interestingly, the communicative event such as booking a hotel requires
more than just a single combined oral communication skill but also written

communication skill as seen from the comment by FCwa.23 below:
Just like letter confirmation, when we book a hotel, the email is written in English.

The need for reading as a passive language skill is stated by FCwb.19.1,

the communicative event is dealt with documents in English.
Actually no, not all the time. But maybe for documents, we use English.

There is certainly a need for reading job ads as passive skill because the
job ads are written in English, but this was not expressed by the respondents
in the interview.

Above all, the communicative event ‘applying for a job’ comprises some
stages which begin with reading a job advertisement, continued with writing a
job application and ending with interviewing. All require a different and
individual language skill including reading, writing and speaking. They are all
independent but integrated skills of job application skills. Hence, | have

uncovered some communicate events which are the circumstances where the
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alumni workers at FC use English. Those are conversing with expatriates or
visitors from overseas which require speaking skill, correspondence, preparing
a presentation slide and making a proposal which require writing skill and
dealing with documents requiring reading skills. Communicative events like
booking a hotel and applying for a job require more than just a single individual
skill, but all language skills which can be combined for a particular language

function.

How well prepared are polytechnic alumni to cope with the re-
quired English skills in their workplace?
To address this question, | sought the perception of alumni workers at FC of

their competency in the English language; FCmn.33.1 was very confident:
Until now, I have never had a language problem.
FCmn.27.2, as a manager, was more cautious:
Maybe, there are some in the intermediate, but in average they are below intermediate.

‘Intermediate’ is regarded as the language level at which a person can speak
relatively well; below average means that the person may be able to speak or
communicate in English, but with difficulty.

When asked whether they have difficulty in understanding English
documents, FCwb.21 stated:

| think not really. [There seems to be no problem in understanding the documents

written in English]

This suggests that alumni can read documents competently — recognising
that this is a passive communication skill. Once again, the manager,
FCmn.21.2, acknowledged that, initially, while alumni may have had
problems, they approached the used of active communications ‘bravely’:

So, you will find those who speak English with struggle, but one thing that we are

proud of: they are brave to use English.

A similar response was given when | asked FCmn.30.m.1 if he saw any

difficulties faced by the workers in using English:
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No, [I see no difficulty of workers using English], even for workers with English

difficulty in the beginning, because they are forced

Despite the presence of difficulty with speaking, the initial accommodation
of a low level of English together with the expectation that they will do their
best encourages them to do their best. Manager FCmn.19.8 pointed out that
alumni confidence to speak rises when they discover the ‘broken’ nature of
the English of non-native speakers who hold more senior positions; he

reflected:
Sometimes | think why should | be shy to speak; their English is broken.

Despite alumni having difficulty in active communication, company
managers encourage them, as opposed to ‘forcing’ them, to speak even though
‘their English is broken’.

From those accounts, | conclude that alumni English language competency
— particularly their active English communication skills — could be improved.
While they may have mastered the passive communication skills, they have not
mastered the active communication skills. There is a failure, for them to have
realised that while the Japanese representatives of the parent company are not
equipped with a high level of communicative ability, their listening skills
should not be under-estimated. To be able to speak more appropriately, alumni

require a higher and more sophisticated language competency.

How well do Indonesian companies provide ongoing support for
English language skills development for their workers

When asked if the company provide English language training for the workers,
one of the managers, FCmn.34, stated:

To facilitate, yes. For indirect workers, when there is an English training, FC will

cover it on condition that he/she can pass the test and so on.

A similar comment by an alumni worker, FCwa.34.2, confirmed that this
is a recognised procedure at FC:

When there is an English training — outside — we propose to the company so it can

be covered.
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| discovered that a worker has to find an English training course, and must
register and pay for themselves to attend the program. They must study there
until the programs ends, after which they must take a test. The course fee will
be reimbursed by FC as long as they pass the test; this is confirmed by their
presenting an achievement certificate to the company. Using this strategy, the
company ensures the workers have obtained the skills needed; the
reimbursement process was acknowledged by FCwa.34.3:

After the training ends, there should be a test with its certificate. If we pass the test, we

can get reimbursement.

This strategy is profitable for both workers and FC. The workers are
motivated to learn new skills and, on qualification, they qualify to receive a
refund; the company retains the principle of ‘getting value for money’: money
is not wasted on training that is unnecessary. There is difficulty with this
process: it appears that some employees are u unable to take up the opportunity;
FCwa.35 commented:

I have been offered, Sir. But | just never have a chance

It is likely that either work requirements and timing, or personal matters,
make this difficult; FCwa.34.1 confessed that she often gets home late from

work:

I have never had a chance [to learn English in a training college]. | often go home

late.

By comparison, | interviewed an alumni worker, FCwb.34, whom | found
to have superior English skills; he stated that he has never been requested to

attend an English training course:
No, I haven’t [been provided with English training].

Similarly, a manager, FCmn.33.1, has never been asked by his supervisor

to take a training course, although he was aware of the policy:

No, never. For some persons, maybe for some workers; but for me never.
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As well as the funding provided for further English language training,
encouragement is provided by FC to use English even though employees
may struggle at first; manager FCmn.21.2 commented:

So, you will find those who speak English with struggle, but one thing that we are

proud; they are brave to use English.

From the accounts above, | have concluded that FC provides support for the
workers to improve their English by providing funds which is spent by the
workers to undertake additional English language training courses outside the
company. In addition, encouragement, in a form of an ‘obliging condition’, is
set up by the company so that the workers there are required to speak English
at work even though at first it might not always be at the ultimate standard.

Conclusion

In general, all language skills are needed by alumni workers at FC; however,
the most important language skill to be mastered is speaking. Speaking in Eng-
lish is used at job interviews, conversing with expatriates, talking with foreign
visitors, making seminar presentations, and telephoning. Other skills which are
used at FC are writing and reading. Reading, as a passive communication skill,
is intended for reading the initial job advertisement and reading office and
technical documents; writing, on the other hand, is used for more complex
activities such as writing a job application, developing PowerPoint presenta-
tion slides, preparing plans or proposals, and emailing and correspondence.
Those major skills, accompanied by the detailed micro skills shown in
Table 6.9, are used on different occasions. English Speaking skill is used
when alumni converse with expatriates (who are mainly Japanese) or visitors
coming from overseas. It can also be used in meetings or seminars, or when
engaging in telephone conversation when booking a hotel room. The latter
activity involves much more than just speaking and listening skills; it also
involves writing, either in emails or formal business correspondence, and often

requires follow-up telephone conversations.
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There seems to be no problem with the alumni workers’ passive
communication skill as in reading, but their active communication skill needs
to be upgraded. Alumni sense that their language competence is adequate to
conduct the job; however, their speaking skill needs improvement — especially
to prepare them to meet and talk with foreigners who have highly sophisticated
language skill, rather than conversing with non-native English speakers who
use broken English.

The company provides for English language training courses on a ‘value for
money’ principle, which is advantageous for both workers and the company.
While workers are motivated to learn and develop their English skill, the

company does not lose money by paying for training that is unnecessary.
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CHAPTER 7

Case 4: English Use in a
Private Company

In this chapter | develop my Case Study 4 which is concerned with the use of
English in a private company (hereafter, referred to as ‘PC’) in Indonesia. |
begin with an introduction to the company under investigation followed by a

discussion of my findings.

Introduction

In terms of the number of employees, area of buildings, amount of turnover
or any criteria that is labelled, private companies in Indonesia are very diverse.
Private companies range from those that are self-owned, with only one
office and few staff, to vast companies with many branches and thousands
of workers all over the country. The range of sectors that a private company
deals with is also wide, ranging from daily needs to luxurious goods.
Employment aspects in private companies are also diverse. One can be
hired readily in some companies; in others, it can be very difficult. In terms
of welfare, some companies may offer a very high income with good
remuneration; in others, they just meet the basic wage requirement set by the
government — or even lower. There are companies that consist of a single

building with a few rooms; others require a number of skyscrapers containing
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Table 7.1 Types of companies where alumni work
Type of Company Number of Alumni Workers | Percentage

1 State owned 492 18.43
2 Multinational 108 4.05
3 Foreign 120 4.50
4 Private 1930 72.31
5 Unknown 19 0.71

Total 2669 100

Source: Data Alumni Bandung Polytechnic dari Tahun 1982 s/d 2009 (Polban 2012)

a total of many hundreds of offices in order to run the company. Despite this
range, companies have one thing in common: a private company is an organi-
sation that is owned by an individual and run by people who are not attached
to any government office, foreign people or organisations.

The proportion of polytechnic alumni working in the four different types of
companies in Indonesia (see Polban 2012) is shown in Table 7.1. Based on this
data, nearly three-quarters of the alumni of all Indonesian polytechnics work in
the private sector; the size of the companies ranges from those that are relatively
small to giant companies employing thousands of workers. These data are based
on the alumni who have worked and reported their profile to their former
institution. This data is representative as it covers most generations from the
time the Polytechnic was built until the end of 2009. The private company
involved in this research was selected from nationally owned companies in
Indonesia and thus excluded all state- owned, multinational or foreign
companies.

An example of a job advertisement published by a private company in
management/consultancy service seeking an employee for a marketing

position is contained in Figure 7.1. The language of the advertisement is a
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Figure 7.1 Sample job advertisement 1
Poxt Datos Flign |3 Empiopar Rat, UG Jealel Rat, A02300RI000G4706) 1
s e L L e i ivainos

8iz¢ I

Bizpl I (inansmant consuiing A nar peovise 3 wide
range 3 EORIUTENG ad Trainng arvices In the areas of 150, Quality, Kuman
fesourge, Environmental ard Sefety,

Since its establishment, Bizpl ME—_—_— EicLo0 Ay organizations
i Wadng successful change T ANy TAUSIAES Thdudng ¢ foad procesming,
dero catenng, dstributien, ocication, computer & elageranics, plastic myccm'r.
and mealeing, engineering automation, Onstruction, deramic tile, fashion,
Aolel, manpower & labor sordces, efc,

MARKETING
Kualifikasi:

& Fna/ Wanita

o Usis emaks, 30 th.

o Pendidikan min 03 atau 51 dar jurusan marketing, ekenomi, public
TE3thaN 3tau ek R Mmana ji man induste,

« Pengalaman min, 1 tahun & Ldang marketing atau sales lebih disukal,

s Memiliki pengetahuan di bidang stem manajemen 150 9000, 153 14000
atay OHSAS 18000 lebih dauka,

o Kemampuan Balis ngoris skbif dan pesif,

+ Senang belajar, penuh mativasi, tegas, (nlslatif dsn akeif.

o Maiilik kesamguan interpersenal dan kamunikas! yang baik,

» Qiza menguperasikan xomputer, min, gregram M3 Odfice,

=T

Jik Anda Sartarik dan memenubi kualifikas d atas, kiriméan resume lengkap
dan pas for teraaru Ancss ke alamat &

cran: [
Surabiaya

Bag membzr, qunakan “Apply Now" unty malamar,

Léredr Liwe! Eriry Lol
Yr|aj of Exp !yaw
Quaifalien Dizers

Note: The name and address of the company are covered for ethical reasons

mix of Indonesian and English. One of the required qualifications is Kemam-
puan Bahasa Inggris aktif dan pasif which means that the applicant ‘should
have ability in active and passive use of English skills’.

Other required qualifications include: age (not older than 30); educational

background, which should be D3 graduate or bachelor’s degree from
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marketing, economics, public relations, or industry management disciplines;
one year’s experience; having knowledge of quality control systems such as
ISO 9000, ISO 1400 or, preferably, OHSAS8000; having attributes like being
eager to learn, motivated, disciplined, initiative-oriented and active; having the
ability to operate a computer office with a knowledge of MS Office as the
minimum. These requirements, apart from experience, are quite specific;
however, Indonesian D3 polytechnic graduates from the major study areas
mentioned above should have all the necessary requirements as they will have
studied all the needed subjects on campus.

From this advertisement, in terms of the language used, | conclude that
the means of communication in a private company are varied and diverse —
particularly when it comes to a consideration of the use of English language,
in private companies in Indonesia.

Most private companies in Indonesia are highly dependent on both local
and global economic conditions. Their revenue is subject to many conditions
— some internal factors over which they may have some control; some external
factors over which they have virtually no control. Accordingly, many people
may consider job security is very low in private companies. The employment
profile of a respondent (PCmn) working at PC who was interviewed for the
present study is summarised here:

I began my career in customer relations in 1997. Then in 1998 the economic crisis hit

the country and | was dismissed, temporarily. In late 1998 | was called back to work

but was paid on a daily basis. In 1999, | was appointed as a permanent worker

until now.

The Indonesian private company that I chose for my research into the use
of English in the workplace met a number of criteria. First, PC is a big company
with branches found in every city in the country; it employs thousands of
people. Second, this type of company has a high priority amongst alumni
seeking employment in the private sector; alumni seek employment; only
desperate alumni choose companies with uncertain career paths or low

benefits. PC was the type of company that provides a salary that enables
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workers to have an adequate standard of living; it also cares about the
workers’ future. Finally, PC deals with sectors affecting a wide range of the
community, although these sectors are not necessarily to do with daily

needs.

Private Company IDR analysis

| identified six organising themes arising from the case study involving the
Indonesian private company. The items that follow are listed according to the
frequency of their occurrence.

1. English communication skills

2. Selection process

3. Career enhancer

4. Workplace learning

5. Bricolage of language

6. Employment matters

In the following subsections | have produced a description of each

organising theme derived from the inductively reduced data. This analysis is
based on data presented in Appendix 1.

English communication skills

There were four topic areas that emerged from my IDR process:
1. All English language skills
2. Speaking skills
3. Writing skills
4. Reading skills
The concepts and constructs within these four topic areas are shown in
Table 7.2.
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Table 7.2 English communication skills
Rspdnt Comment Construct Concept Taorz:':
For salesmen, maybe yes, Sales people need
because they can interact English because they
PCwb.32 : - - :
with people from this coun- interact with many
try or abroad. kinds of people.
Because there are many as- ]
. - Many assignments
PCmn.32.4 :llglnlments that need English need English skill.
Except when we offer it to a U @D somethlng or
PCmn.23.2 | foreign company, we use to cc_)mmunlcate W'th
o : ’ foreigners has to be in
English :
English.
I experienced sometimes When he was on duty
PCwa.19.1 | when I was on duty in an ex- | [exhibition] he had to
hibition in a mall. speak English. English is a Al Ena.
My suggestion is we do not Enalish is not used necessary skill lish g
use English directly, but un- dirgctl or all the and maybe lanquage
PCwa.36.1 | der certain conditions, . y . .. | needed at guag
; time, but sometimes it | .. skills
English may be really SS—— times
needed. :
But we have to be ready
PCwa.35.2 - s
with that ability Workers have to be
So, we have to be ready. We | ready with English
PCwa.36.2 | have to be well prepared as | Skill-
workers.
As a requirement it [English] En_gllsh RN
i quirement, but the
PCwa.11 is not, but at least they ability should be
should have the ability. Y
there.
. English is needed for
In the test, yes there is [the -
PCwb.11 need for English skill]. a test to gain employ-
ment.
. . Lots of meetings in
PCMN.36.2 Also,_ lots of meetings are in the company use
English. .
English.
Usually I with the hea_ld ofa They are forced to
branch, when presenting to - f
PCmn.20. . speak English during
operational manager or head - -
m of regional office, we are the presentation with
forced to use English. top managers.
. When they have a Spoken Eng-
When we have a mee“ng, - . lish is required :
" | meeting with over- q Speakin
and also we often have visi- when thev deal p 9
seas people no matter ! y
PCmn.19.4 | tors from Japan, Hong Kong with foreigners
; where they come 9
and Singapore, we have to
- . from, they use Eng-
present to them in English. lish
An unexpected occur-
I met a customer who asked | rence which can
PCwalg2 | Me about Avanza in English; happen to any front-
he was a foreigner who line workers and need
stayed in Bandung. English skill to com-
municate.
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Topi
Rspdnt Comment Construct Concept aorgac
Of all English skills,
Communication skill speak- | speaking is the most
PCwa.25 ing. — because we have to required as he has to
provide product knowledge explain the product
knowledge.
The English skill for com- Speaking is the most
munication is enough. important language
PCmn.14 Speaking is the most im- skill to apply for a job
portant; who knows we are especially for inter-
interviewed in English. view.
Although there is a course or .
the like, we try as best as we UITEY GlDmall Gare sy Spoken lan-
the structure when
can. We do not really con- guage does not
PCmn.19.5 | ~. . they speak as long as .
sider the structure; the most the message is passed consider gram-
important is to communi- on geisp mar
cate. ’
. The language of cor-
PCmn.20.3 g:io;]r:rs]pgniﬂegﬁe |[i\évr:th 95 respondence with
g ghish. foreigner is English. Correspond-
Warranty is a docu- ?nce_ with
- oreigners is in
A warranty intended to for- ?:nlti::]“gseneg;a” English.
PCmn.20.2 | eigner, for example, it is forga for’ei aer noy
written in English. gner,
matter where they
come from.
English skill to apply . .
Yes, [the knowledge and for a job is only for El?&gzdt?zt 1S
PCwa.14 skills to apply for the job is] | the test, and the Writing
s AN employment
writing. alumni think it is
. test.
writing.
Some documents are
There are some [documents written in Englls_h and | The language
; . - some in Indonesian. use depends on
which should be written] in . ;
PCmn.20.1 . The language use de- | the instruction
English, but some are not. It ends on the iven by the
depends on the assignment. | P n e g y
instruction given by [top] manager.
the [top] manager.
PCMN.205 The report is also formatted The forme_tt of report The report is in
in English. is in English. English.
It is originally like that [Eng- Engllsh_d_ocuments_
. were originally writ-
lish documents were :
#oles originally written as such in EMES Sl ([
English y English] as an inter- | Some docu-
glish. national language. ments written
: in English.
There are some [documents ABMES DA iy Readin
PCwa.20 S : some documents writ- g
written in English] - -
ten in English.
But on average, the presenta- U ST i
PCMN.20.4 | tion from Astra people, | outside the company | Using English

notice, is written in English.

(holding co] is in
English.

in power point
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All English language skills

The need for all four English language skills emerged in the English Commu-
nication skill theme within two different concepts. The first concept is
‘English is the lingua franca for all employees’. Within PC, sales people need
English because they interact with many kinds of people; another respondent,
PCwb.32, stated that many assignments need English skill:

For salesmen, maybe yes, because they can interact with people from this country

or abroad.

Another respondent stated that English is needed in a test to gain
employment; a second said that workers have to be ready with English skills;
in summary, PCwa.36.1 pointed out there is a definite need within PC:

My suggestion is we do not use English directly, but under certain conditions,

English may be really needed.

At PC, | found that the workers were expected to have adequate English
when they applied for a job, but they do appear to use it often at work;
however, when they deal with customers, they need to be ready with English
skills as it may be used anytime, especially when they have dealings with

foreign customers.

Speaking skill

This topic area revealed two concepts. The first, spoken English is required
throughout the organisation: it is used in meetings, presentations with top man-
agers, and meetings with overseas visitors; it is often required without
warning, perhaps to offer details of particular products. The comment of
PCmn.19.4 below supports these statements:

When we have a meeting, and also we often have visitors from Japan, Hong Kong

and Singapore, we have to present to them in English.

Respondent PCmn.19.5 pointed out that when employees use spoken
English, they do not consider grammar — they ‘communicate...as best they

can’:
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Although there is a course or the like, we try as best as we can. We do not really

consider the structure; the most important is to communicate.

From these accounts, | note that English speaking is the most important
language skill to be mastered. Workers need to be ready with these skills,
especially in meetings with foreign visitors. Alumni applying for a job at PC
should be prepared beforehand to have speaking skills as they will probably
be used at interview. As a means of communication, it is most important for
employees to make sense in English; speaking does not necessarily involve

considering too much about grammar.

Writing skill

The writing topic area that emerged in the English communication skill theme
contained four different concepts. The first related to the use of English when
corresponding with foreigners; the second, from PCmn.20.2, related to war-

ranties written in English:
A warranty intended to foreigner, for example, is written in English.

The need for English writing, as pointed out by PCwa.14, is only required
in the job application:
Yes, [the knowledge and skills to apply for the job is] writing.

Finally, the last comment, made by PCmn.20.1, has to do with an

intermittent use of writing that depends on the nature of the office assignment:

There are some [documents which should be written] in English, but some are not. It

depends on the assignment.

Here, | perceive that writing is used when the workers at PC correspond
with foreigners. Writing skill is also required when first applying for a position:
the employment test at PC requires applicants to write something in English
during the test.
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Reading skill

Reading skill emerged as a requirement as some documents at PC are written

in English, as pointed out by PCwa.22:
It is originally like that; [the] documents were originally written as such in English.

Reading skill, as passive language, is also used during PowerPoint
presentations; the slides are written in English as noted by PCmn.20.4:

But on average, the presentation from Astra people, | notice, is written in English.

These comments suggest to me that reading is only used as a ‘passive’
language skill at PC: it is used, predominantly, for reading documents
originally written in English, and during seminars and meetings should

presentation slides be written in English.

Summary

English skill is often stated as one of the requirements to apply for a job at
PC but, in reality it is rarely used when undertaking normal work; however, it
has been suggested that workers need to be ready to use both active and pas-
sive English skills as they may be required, unexpectedly, at any time.

Speaking is considered to be the most important language skill to be
mastered by the workers at PC. It can be used in a job interview as a skill that
they can show to their potential employer; subsequently, the level of speaking
skill does not have to be sophisticated: there appears to be no demand for the
use of correct grammar use during spoken communications in English. Writing
skill is required intermittently: it can be used to write a job application and in
an employment test; otherwise, it is rarely used.

Reading is the only passive language skill used in the organisation. It is
used for reading documents originally written in English; it is also used when
workers attend presentations or meetings attended by foreign visitors. This is

the common use of reading skill in many companies in Indonesia.
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Case 4: Englishina PC

There were four topic areas that emerged from my IDR process:

1. Criteria for promotion
2. Selection procedures
3. Tests for employment
4. Organisation values
The concepts and constructs of these four topic areas are shown in Table
7.3.
Table 7.3 Selection process
Respndt Comment Construct Concept Taorg'ac
What should be shown is In selling, the English not a
whether he/she sells well, achievement is on number one Criterion
PCmn.32.2 | the leadership, is that OK, whether he/she sells | skill needed in | for promo-
then we’ll take him/her to do | a lot or not, not the | selling or mar- | tion
a psych test] English ability. keting.
If they pass the health test, After they pass a ; )
PCMN.12 there is a probation period health test, the can- rpig(:jb?stlggniein
== | for about 3 months before didates begin their L
m.4 - the beginning
they become permanent employment with of emplovment .
workers. probation period. ployment. | Selection
: = = = = procedures
First we open a walk in in- Opening a walk in Walk in inter-
PCmn.12. | terview for sales, for interview to begin a | view is the first
m.1 example because now we are | selection of work- stage in the se-
in sales department. ers. lection process.
After that we have a psych
PCmMN.12 test. Not all of those inter- Not all interviewed | Psych test is the
m3 " | viewed will go to the psych candidates go to a next stage of
' test because of the company | psych test. process.
standards. Test for
: : employ-
In a basic test format, asina | The form of Eng- ment
paragraph, there are blank lish test is filling in | Cloze Test as
PCwb.13.a | spaces that we have to com- | the blank spacesin | common Eng-
plete. It was the English test | a paragraph or sen- | lish type of test.
like that. tences.
From the achievement. The Achle_vement isthe | Achievement is
. ] - most important fac- | how workers
PCmn.31 achievement in sales is seen N S erform their
from the productivity. - P
get promotion. jobs.
Four aspects are Valued aspects: O_rganis-
| see their competencies, considered from the PECIS- | ational val-
] . . Competency, ues
from their appearance and candidate workers:
PCmn.12. o appearance,
their friendliness and also competency, ap- . -
m.2 - 5 friendliness and
communication skill as well pearance, Communica-
as other competencies. friendliness and o
communication )
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Topic

Respndt Comment Construct Concept
area

The main factor to

get promotion is LAEIELES
Because he/she is over the he/she can reach achievement is

PCwa.31 target. He/she has the capac- whether he/she

ity, enough to get promotion. ?r\m/iiri;haerﬁe;?f;tz?’ds can sell over
the target.

achievement.

Criteria for promotion

It was indicated to me that English was not the most important skill needed in
selling or marketing; the measure of success, according to manager
PCmn.32.2, was whether or not employees are able to be successful as sales
persons:

What should be shown is whether he/she sells well, the leadership, is that OK, then

we’ll take him/her to do [a] psych test.

There is a lower emphasis placed on the importance of English at PC,
than was evident at the other three organisations; nevertheless, there is still
an intermittent requirement for the use of English — and | deduce, from the
quality of English used by the manager with whom I spoke, that English ability

will be taken into account when promotion is being considered.

Selection procedures

The topic area of selection procedure came with two different concepts. The
first defines a probation period prior to attaining permanency; manager
PCmn.12.m.4, provided details:

If they pass the health test, there is a probation period for about 3 months before

they become permanent workers.

The second relates to a walk-in interview which is the first stage in the
selection process when a new department opens. In this instance, PCmn.12.m.1
commented:

First we open a walk-in interview for sales, for example, because now we have a]

sales department.
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From these comments | was able to distinguish different steps in PC’s
selection procedures: on occasions, using a walk-in interview; requiring a
health test; applying a probation period. These procedures augment the
standard employment procedures of a written test followed by a desk selection

phase.

Tests for employment

Two concepts emerged in the area of tests for employment. The first one is a
psychological test following the initial interview. The manager respondent,
PCmn.12.m.3, indicated the importance of such tests to maintain company
standards — not all interviewees advance to the next stage of interview:

After that we have a psych test. Not all of those interviewed will go to the psych

test because of the company standards.

The second test is a simple cloze test, used to gauge a minimum level of
English facility; PCwb.13 explained:

In a basic test format, as in a paragraph, there are blank spaces that we have to

complete. It was the English test like that.

A psychological test is a test to determine the mental condition of a
candidate, particularly in relation to their ability to relate appropriately to
clients (Assessment 2006). A cloze test is a simple written test which may be
used in English and other general subject tests. From my perspective, | suggest
that such a test of English implies a secondary need of English in the company:
the English language requirement is lower in a cloze test (it involves writing in
a single word); this represents a significant lowering of English standard from

that experienced in the other three companies.

Organisational values

Three different concepts emerged that were related to the values held by the
organisation. The first relates to the valuing of achievement as measured by
productivity; PCmn.31 pointed out:
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From the achievement...The achievement in sales is seen from the productivity.

PCmn.12.m.2, a senior manager, noted that four aspects were valued
when candidates were being interviewed: competency, appearance,
friendliness and communication; he said:

I see their competencies, from their appearance and their friendliness and also

communication skill as well as other competencies.

From a marketing perspective, PCwa.31 pointed out that promotion
depended on over-achievement of targets, a capacity that was highly valued:

Because he/she is over the target. He/she has the capacity, enough to get promotion.

The emergent aspects from the IDR process relating to the organisational
values of PC were evident to me in the selection processes — evidence of
competency, appearance, friendliness and ability to communicate that were
apparent in the initial interview. Later there need to be evidence of
productivity as evidenced by over-achievement — particularly in sales and

marketing.

Summary

The job selection process at PC comprises written tests including among others
an English test, a psychological test, an interview and a health test. Once ac-
cepted, the candidate worker needs to go through a probation period prior to
being appointed as a permanent employee. This is a long process of employ-
ment; the tight selection to find a fit and proper employee is deemed to be
important. To be accepted in the organisation, candidate workers should have
the attributes that are valued by PC: competency, appearance, friendliness and
communication skills.

To be promoted to a higher level, employees —especially sales staff —
should over-reach on sales and marketing targets. English skills, specifically,
are not considered as important criteria in the area of promotion — although,
indirectly, English competence is likely to enhance successful selling and

marketing when and if it is required.
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Career enhancer

There were two topic areas that emerged from my IDR process:

1. Positive attitude to English

2. Valuing language skills

Case 4: Englishina PC

The concepts and construct of these topic areas are shown in Table 7.4.

Positive attitude to English

This topic emerged from the comment by PCmn.32.3 regarding the valuing
of English at PC:

But if he/she is fluent in English, it will make it easy for him/her to take assignments

from the leaders.

This tells me that those who are fluent in English are appreciated and

valued; in particular, they will be able to accept a wider range of responsibility

within the company.

Table 7.4 Career enhancer
Topi
Rspdnt Comment Construct Concept aorgac
But if he/she is fluent in English fluency may Positive
PCMN.32.3 English, it will make it easy | help the workers to English helps attitude to
7 | for him/her to take assign- do assignments easier | at work. Enalish
ments from the leaders or better. 9
When they can identify It means something
PCMN.11.3 themselves in English. That | when a person can
77 | means they are OK. It tells express themselves in
us something. English.
From_ the application, it iISIN | |4 takes a bravery to T_he posses-
English. He/she can explain o T Frres sion of
PCmn.11.2 | . - - explain things in
in English. This shows us : advanced Eng-
. English. ;
his/her bravery. lish language
Wi el e e skills is valued Valuing
There is an additional value. | speak English, this Iang_uage
PCmn.11.1 | This person is more than the | person is considered skills
average. more than the aver-
age.
. It is not a must for an
M e B Iy applicant to write in Writing an ap-
WGiTEs [ | ETigliein, 55 215z ot English, but they are lication in
PCmn.12 it. This can have an addi- glish, =y phication
: welcome to write English is val-
tional value as | told you - S
their application | ued.
before. .
English.
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Valuing language skills

The concept of valuing English language skills was identified by a manager
at PC, who appreciated and valued the English skills that alumni brought to
the company:

When they can express themselves in English. That means they are OK. It tells us
something. (PCmn.11.3)

From the application, it is in English. He/she can explain in English. This shows us
his/her bravery. (PCmn.11.2)

There is an additional value. This person is more than the average. (PCmn.11.1)

These comments indicate to me that those with English skills are valued
highly by the organisation. Should applicants with these skills apply for
positions in the organisation their English skills will certainly lead them to be
prioritised.

Being able to write an application in English at an acceptable level is also
seen as an added value. It is not a requirement for an applicant to write in
English; however, it is welcomed and appreciated should they choose to do
so —as PCmn.12 commented:

Not necessary. But if they write in English, we accept it. This can have an additional

value as | told you before.

From these comments, | can see that the English skills that a candidate is
able to evidence in the application process are obviously of added value. It is
highly appreciated when a job application is written in English; it is a brave
effort because it is not obligatory for an applicant to do so; however, if it is
done, and applicants show flair with the language, they are immediately

noticed. They have English ability that can be rewarded later.

Summary

English skill is obviously a career enhancer at PC although in reality at work
English may not often be used. It has added value from the company’s point
of view and therefore is advantageous to those applying for a job: the use of
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English in the job application and in interview certainly helps make candidate

workers more likely to gain an employment. Applicants who have distinctive

English skills are highly likely to be prioritised for promotion.

Workplace learning

There were three topic areas that emerged from my IDR process:

1. English language levels

2. Solution to the English problem

3. Training not needed

The concepts and constructs that comprise these topic areas are shown

in Table 7.5.
Table 7.5 Workplace learning
Respndt Comment Construct Concept -;Org:;
In the beginning maybe be- e
cause | was just a fresh leflcqltles were A common
. - . found in the begin-
PCwa.21 graduate still groping with nina of work as he problem of a
the world of work so there Wasga fresh araduate. | M€W worker.
are some difficulties. g ’
. Different lev-
Yes, for those with a differ- UUDLCIS L I.O W els of
. level of education .
PCmn.30.m | ent level of education, there have bicoer difficul- education face
are some difficulties. ties 9% different diffi-
culties.
His level of English
PCWh 27 I even forget now. The skill | now is probably
’ is decreasing. worse than that when English
he was in college. language
= - No progress. level
His level of English
Just the same. [My level of -
- : now is the same as
PCwa.27 English now is the same as that when he was in
that when | was in college].
college.
Yes, it is OK.[The workers | The workers’ level of
PCmn.27 . C . .. L
English is OK] English is sufficient.
. . His English was just
[My English was] just - .
PCwb.26 enough, passed the test. enough to pass the Suffmle_nt skill
tests. of English
Just enough. [English was His English was just
PCwa.26 just enough to pass the enough to pass the
tests]. tests.
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Respndt Comment Construct Concept 1;32:
We usually have a monthly Thgrg Saimontly
training of presentation on t_ralnlng or presenta-
PCmn.25.1 L tion regarding
products or marketing in- roducts and market-
cluding market share. E)ng. Internal train-
— - ing Solution to
Ev;;%t?:]?gnljelg ]‘tgf;%?g?_lt Training is intended the Eng-
PCmn.25.2 | .. - for socialising and lish
ising and learning process learni bl
on English terminologies earning process. problem
Z?err?;(ﬁ]rgﬂe’ er\]/ﬁr;tt?seirteiﬁ They ask to translate | Translating to
PCmn.33.2 Enalish ang)\//;/hat is that in | " English terminol- check for un-
Ind%nes’iam ogy into Indonesian. derstanding.
Not yet. [It has] never been I P [ b_een
: - suggested by his su-
PCwb.35 suggested by his supervisor ervisor to take a
to take a training course]. pervi
training course.
Not yet now. [There is no There is no English
AGUILE English training now]. training now. Enalish Trai
nglish Train- .
There has never been. They have never been inggis not Training
PCwb.34 | Never [been provided with | provided with Eng- | needed. not needed
English training]. lish training.
Not directly suggested. [It
has] have never been sug- gzg::tgg\gré);f; by
PO e | e Spesor ok
ing g course a training g course.

English language level

To cope with even a minimal amount of English usage was a common prob-

lem with new employees at PC; PCwa.21 found this difficult:

In the beginning maybe because | was just a fresh graduate still groping with the

world of work so there are some difficulties.

It is evident that difficulties with English were found in the beginning — and
especially so for graduates fresh from a polytechnic entering the world of work:
there is a very significant change experienced when moving from a college
which is usually filled with support, guidance and instruction, to the more

demanding situations to be met immediately in the workplace.
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PCmn.30.m, a manager, recognised that employees entering from different
levels of education inevitably face many difficulties, including English

language difficulties:
Yes, for those with a different level of education, there are some difficulties.

I conclude that, at PC, there are people with different educational
backgrounds; those with a lower level of education have greater difficulties
in English language usage.

Some workers newly employed at PC find that they have made no progress
with their English language since leaving college; their level of English is the
same as or even lower than when they were studying. PCwa.27 points out that

there has been no change:
Just the same. [My level of English now is the same as that when | was in college].
For PC wb.27, it has decreased:
I even forget now. The skill is decreasing.

These two comments suggest to me the obvious: any skill that is not used,
including English, is likely to be lost if it is not used.

Two of the workers, PCwa.26 and PCwb.26, indicated that their English
level was ‘just enough’ to pass the test: they had sufficient English to passing
the test:

Just enough. [English was just enough to pass the tests]. (PCwa.26)[My English was]

just enough, passed the test. (PCwb.26)

From these accounts, | conclude that the English skill of the workers at
PC is below average. Despite their relatively low skill levels of English, they
still can do their assigned work because English is not used to any great extent.
With their low level of English from the outset, and with what they had not

being used often at work, their English skill levels are decreasing.
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Solutions to the English problem

Two approaches to improving the English standard at PC arose: the first
came from PCmn.25.1 and related to internal training involving monthly train-
ing or presentations:

We usually have a monthly training of presentation on products or marketing

including market share.

The second, also from PCmn.25.2, indicates that training is intended for socialising

and learning processes:

Everything is in there and it is also intended for socialising and learning process on

English terminologies.

English training is inserted in the form of introduction of English
terminologies related to products or marketing; at the same time there are
opportunities for socialising. PCmn.33.2 also referred to using translation
exercises in order to check for understanding

For example, when there is a terminology, what is it in English, and what is that in

Indonesian?

Managers of training sessions ask participants to translate English
terminology into Indonesian as a way of checking for understanding the
terminologies just introduced. This all happens in monthly training sessions

in which there is a healthy blend of education and socialising in a workplace.

Training not needed

It emerged that formal English training did not occur: it was not recommended,
it had never been provided and it was felt that it was not needed at PC;

PCwa.35.1 commented:

Not directly suggested. [It has] never been suggested directly by my supervisor to

take a training course.

PCmn.34, while hinting that it might have been offered in the past, it did
not now take place:

Not yet now [There is no English training now].
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These comments confirm the prevailing feeling at PC: training is not in
English language skills is not needed. My sense is that this is because English
IS not used much at PC; an adequate level of English is maintained through

informal translation sessions introduced during a monthly training sessions.

Summary

In the beginning, every worker will always be faced with difficulties. This
happens to all workers, especially for those who have a lower level of educa-
tion. Any skill is more likely to be improved if the skill holder uses it
regularly; this applies particularly to English language skills. In this particular
case study, the workers’ English language skills are likely to improve only
slowly because they do not use them frequently; they are most likely to apply
English as incomplete utterances.

At best, the organisation tries to keep the workers in touch with English
by providing them with training in the usage of bits and pieces of English
(known as ‘language bricolage’). While such training may be more meaningful
and coherent in the context in which it is given, it may not be enough to
lead to steady language improvement. On the other hand, it might meet
immediate needs — as it appears there is a significant discrepancy between the
actual state of English usage and the desired state, overall, in English language
usage across all parts of the company. This apparent discrepancy suggests that
a needs assessment into the use of English language should be undertaken

across the organisation.

Bricolage of language

There were four topic areas that emerged from my IDR process:
1. Code switching
2. Use of English terminology
3. Local language predominant
4. English is not used
The concepts and construct of these four topic areas are shown in Table 7.6.
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Table 7.6 Bricolage of Language
Rspdnt Comment Construct Concept Taorz:':
English maybe used for English is used for
some terminologies for pro- | some terminologies English
PCwa.32 motion, for example ‘buy for promotion and sounds attrac-
one, then you’ll get another they may sound attrac- | tive.
for free’. Just like that. tive.
[Job advertisement written] Jop advgertisz_ament Mixed lan-
MLl Mixture in English and in liED 0 P A @i guage in job
m Indonesian E_ngllsh and Indone- ad.
sian.
- They use combined or Code
I\;ﬁs’uvgeeaﬂiéo.r:}gﬂfgigge mixed terminology as | Mixed lan- switching
PCmn.33.1 guag J often done in a work- | guage in
workshop, as in sales depart- -
ment we also combine shop or in sales workshop
' department.
The interview can be
It depends. If they apply in ggggs'igfrgizgirnm' Mixed lan-
PCmn.13 | English, I will ask in Eng- » GEPENAING 1 4 1206 in job
- on the language used : q
lish. - = interview.
in the application let-
ter.
SWOT is
When we make a SWOT An example of SWOT | Strength,
PCmn.20.6 | analysis, it should be written | analysis which is writ- | Weaknesses,
in English. ten in English. Opportunity
and Threat.
| Tere e of e
PCmn.36.1 gy, Sir. 1 - lish terminologies Lot of English
lot of English terminologies din th o =)
here used Inthe company. | terminologies
- - used in the
Sometimes, within the com- | There are a lot of Eng- | \yorkplace.
PCmn.19.1 | pany itself, there are a lot of | lish terminologies Use of
terminologies in English. used in the workplace. English
In English, there are a lot of . termin-
. . This is an example of ology
terminologies. For example, - ,
terminology’ the best
If you want to do transac- - .
AU tion, our obligation is to give TR I
“the best owngershi ex e?i- ence’, which is hard to | EXATPIes OF,
, pexp translate into Bahasa. | English termi-
ence. nology which
This is another exam- | are hard to
So, in giving a service, we ple of terminology in | translate into
have to give the best service | service ‘the best pur- | Bahasa.
PCmn.19.3 . .
ever, the best purchasing and | chasing and
ownership experience. ownership experi-
ence’.
English is not always
Not a must, [English is not used for correspond- English is not
PCmn.23.1 | always used for correspond- | ence to perform the used for Cor- | | ocal
ence to perform the job] job. respondence. | Janguage
predom-
Not yet. [We haven’t done They haven’t done English is not | Inant
PCwa.23 any correspondence in Eng- | any correspondence in | used for corre-
lish] English. spondence.
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Rspdnt Comment Construct Concept Taorg:
PCWb.23 Correspondence is in Indo- They use Indonesian ggﬁg;:ﬁ tlg
: nesian, not in English to correspond.
correspond.
T T Job applica-
w1z | o ™| on it
g glish. in Indonesian
PCWb.12 No_ [Job_ appllca_ltlon is not Jop app!lcatlon.ls not
written in English] written in English.
A — Job interview
[The job interview is done L )
AOLEE in] Bahasa Indonesia. The job interview is Isslalr? [neane
[The job interview is done] | done in Indonesian.
PETBE Bahasa Indonesia.
S English is just
There is no need [for Eng- En.QI'Sh IS just a re- a requirement,
- - , quirement, not a
PCwb.14 lish skill at work]. It’s just a ! not a needed
. needed skill to apply p
requirement. e skill to apply
100. for a job.
L . _— . English is not
PCWb.19 No [English is not used in E_ngllsh is not used in usad in his/her
' his/her workplace]. his/her workplace. .
workplace. English
i is not
[English] is not really a re- English is not a re- ‘(]iOb A used
. - : 0es not re- 0
PCmn.32.1 | quirement [for job quirement for uire Enalish
promotion]. promotion. qu 9
skill.
Documents written in Eng- NO. docgments are Documents
lish? No, there are none [no W0z [ el 07 not in English
PCwb.20 R i - at least the documents -
documents written in Eng- that he onlv deals for this re-
lish] with y spondent

Code Switching

The topic area of code switching in the theme emerged with four different
concepts. The first, that English sounds attractive, emerged from a statement
by PCwa.32:

English maybe used for some terminologies for promotion, for example ‘buy one,

then you'll get another for free’. Just like that.

A group of concepts in the topic area were associated with the use of
bricolage in different contexts: in job advertisements, in workshops and in the

initial job interview.

[Job advertisement written] Mixture in English and in Indonesian. (PCmn.13.m)
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Yes, we are combining [the language use] just like in a workshop, as in sales

department we also combine. (PCmn.33.1)

It depends. If they apply in English, I will ask in English. (PCmn.13)

I have found that the mixed language is used at PC because it is attractive
with English slogans or other motivational words inserted into promotional

material. The mixed language is also used in job advertisement, in workshops

and during the initial job interview.

Use of English terminology

This topic area included four different concepts. The first one is the use of
written English in SWOT analyses (strengths, weaknesses, opportunities and

threats); this was reported by PCmn.20.6:
When we make a SWOT analysis, it should be written in English.

The second concept refers to the reality that, at PC, there is frequent use

of English terminologies and phrases in the workplace:

The most important thing is terminology, Sir. There are a lot of English terminologies
here (PCmn.36.1)

Sometimes, within the company itself, there are a lot of terminologies in English.
(PCmn.19.1)

Although spoken English is not used extensively on a regular basis at PC,
it is clear that there is much terminology — in the form of ‘catchphrases’ — that
is written in English. This means that some English knowledge, in terms of

words or phrases, is a necessity.

Local language predominant

All respondents within this topic area indicated that Indonesian, rather than
English, is used in correspondence, as PCwb.23 points out:

Correspondence is in Indonesian, not in English.

Consistent with this is my finding that local language, Indonesian, is used
in all job applications and interviews; PCwb.13 in this instance reported:
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[The job interview is done in] Bahasa Indonesia.

It was also clear from the respondents that, in all phases of the job selection
process, the dominant language is Indonesian.
In correspondence, job application, and in job interviews the language used

is Indonesian.

English is not used

PCwhb, a respondent from sales, confirmed that in his position English, while

a requirement, is not actually used in the workplace:
There is no need [for English skill at work]. It’s just a requirement.

This situation carries through the areas of selection, the use of English at
work including documentation: it is not used in the workplace, apart from
occasional use of the bricolage. PCmn, a manager, confirmed that English

was not a necessary condition for promotion:
[English] is not really a requirement [for job promotion].

From this input, I conclude that English is not used at PC the organisation;
it is merely a ‘requirement’ as stated in the job advertisement. The ‘required’
knowledge of English is acquired ‘on the job’.

Summary

When English is not required, and is only used on a very casual basis, it reduces
to ‘bits and pieces’ of language (also known as ‘language bricolage’). Brico-
lage is used as a form of code switching; it is also evident and in the use of
catchphrases — it is found to be attractive to be used in slogans and promotional
materials.

Although English may be used or even valued at PC, Indonesian as the
national language is clearly predominant. It is used in the job application, in the
selection of workers at all job interviews, and when interviewing for promotion.

English, however, remains a ‘requirement’ as stated in job advertisements —
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which, themselves, are written in English. This is a paradox of the language

use’ that is frequently found in local Indonesian companies.

Table 7.7 Employment matters
Rspdnt Comment Construct Concept Taorz:ac
The seniors here supported ﬁ?r?]'gsv\?:ﬁf grq?jgﬁis
PCwa.10.3 | me to work here; they en- role is important in
couraged me to try. P The role of sen-
employment iors is
iti important in
There is also the work condi- | /oK conditions, emp lovment
. ; hence, seniors also ployi .
PCwa.10.2 | tion, the seniors they are very . .
: lead him to employ- Drive for
supportive.
ment. emp'oy_
i’si i S ment
First, maybe | was interested Alumn! L _One S INE
PCwa.10.1 | . . marketing leads his is a drive for an
in marketing world. )
to gain employment. | employment.
Company needs a Alumni’s con-
PCWb.10 Yes, the company at that worker and it dition match
’ time needed a worker. matched with with that of the
alumni’s condition company.

Employment matters

There was one topic area that emerged from my IDR process associated with
employment matters: the ‘drive for employment’. The concepts and construct

of this topic area are shown in Table 7.7.

Drive for employment

The drive for employment topic area emerged with three different concepts.
The first was concerned with the role of senior management in encouraging
applicants, initially, to apply for work; and for their providing a supportive
work environment. PCwa.10.3 commented:

The seniors here supported me to work here; they encouraged me to try...There is

also the work condition, the seniors they are very supportive.

The second is the support given to individual interests, providing an
incentive to PCwa.10.1 to apply for employment in the first place, knowing

that the company needed an employee in the marketing area:
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First, maybe | was interested in marketing world...Yes, the company at that time

needed a worker.

From those comments, | have been able to focus on aspects and motives
of alumni and the inducements that management provides to encourage
appropriate applicants to seek employment. Thus, | deduce that in alumni
interests, availability/timing, and the role of seniors in providing productive
work conditions, a mix of personal attributes and conditions are mutually

attractive.

Summary

The motives to gain an employment are varied — ranging from personal inter-
ests, to the actual work conditions that are provided. But, most of all, it is
their personal attributes and being able to meet the company’s workplace re-

quirements that encourage workers to seek employment at PC organisation.

Conclusion to IDR analysis of the Private Company

Although English is one of the requirements to apply for a job in the organisa-
tion, it is not used much at work; however, the workers should be ready with
English skill as it may be used sometimes. The first and foremost important
language skill to be mastered is speaking. It is an active skill which can be seen
directly when it is performed. This can be ‘something’ that an applicant might
use to influence PC as an employer. The same can also apply to writing skill
which can be manifested in a job application document.

At a more limited level, reading is the second language skill found to be
useful at PC for reading documents and presentation slides introduced at
meetings. In the job selection process, English may be used to write a job
application. It can be used during an interview. If a candidate can make use
of their English in the selection process, this will be a value added attribute —
a career enhancer that is likely to make them successful. It emerges that
English is most useful when candidates take an English test as part of selection

for new recruits.
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The most important achievement that PC acknowledges is accomplishing
or bettering projected sales targets; for PC deals with sales and distribution of
automobile products. This may lead to a disregard for the English language
capability that an employee possesses. PC deals with customers directly, and
as most of them are locals they do not need to speak English. When local
language or Indonesian is used and English is not used much, the workers’
English competency fades away — a natural phenomenon evident when any
skill is not used.

Despite the foregoing, monthly training sessions are held by PC, the main
purpose of which is to help workers to use English in a form of bricolage: this
Is a company in which ‘bits and pieces’ of English are used as in mottoes and

slogans as words of motivation.

Interconnection of themes in Case Study 4

Use of English in PC is concerned with six themes, two of which are outside
the square but are slightly connected with the case. The relationship among
the themes is presented in Figure 7.2. The central theme is English communi-
cation skill which is divided into two categories: active and passive
communication. Active communication consists of writing and speaking
skills, while passive communication only consists of reading. Active commu-
nication, to any extent in this case study, was only detected when there was a
meeting with foreign visitors and when candidates come for a job interview;
it was not bound with high sophistication of English speaking competency. To
a much lesser degree, translation of words between Indonesian and English
was practised in a social setting at monthly meetings.

Active English language skills are not obligatory in the selection process.
This is consistent with the rather vague statement in the job advertisement that
‘English skill’ is required. In reality, English skills in this company are only
used occasionally. As a consequence, applicants are not required to write their

job applications in English, nor are job interviews conducted in English;
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however, should an applicant choose to write and speak in English, such

Figure 7.2 Interconnection of themes in Case Study 4

ENGLISH COMMUNICATION

SKILLS
ACTIVE PASSIVE
COMMUNICATION SKILLS COMMUNICATION SKILLS
Speaking Writing Reading Listening
CAREER WORKPLACE
ENHANCER LEARNING
BRICOLAGE OF SELECTION
LANGUAGE PROCESS
EMPLOYMENT
MATTERS

responses add value: it advantages them in the selection process and, ulti-
mately, it is a career enhancer. The only appearance of English in the selection
process is in a simple cloze test.

The theme of workplace learning of English is concerned with how workers
in the company improve their English language skill and how they solve their
language problems. The former is approached through monthly training for
workers that is intended for learning as well as for socialising; the latter is
approached by slotting in the bricolage of motivational slogans used within
the company. The bricolage of language is used regularly within workplace

English at PC and this is why there is a focus on its use during the company
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training. The bricolage is related with the selection process theme, as English
words and terms are used during interviews. Alumni find that when
interviewing for a job at PC the type of English used is in the form of bricolage
and not in full, complete utterances of English. The more general theme of
employment matters, located outside the inner square, is connected with the
selection process; it relates to personal issues that alumni discussed concerning
their motivation in finding a job at PC.

In the following section, | will endeavour to show how the emergent themes

may be developed in order to provide partial answers to my research questions.

Developing the case

In this section, | develop the case by linking the responses and findings found
in the previous sections to my research questions found in the first chapter of
the thesis.

The case study of English use in a private company in Indonesia is
connected with six issues listed at the beginning of this chapter. My responses
to the research questions below utilise the data that emerged from each
organising theme. The first research question is a general question related to

the English language skills and knowledge needed by polytechnic alumni.

What English skills and knowledge do polytechnic alumni need
in their workplaces?

The role of English at PC is as diverse as the private company itself. | deduce
that it might depend on what or who the company deals with: What products
does the company deal with, who are the customers and who are the provid-
ers? Within the organisation itself the position will ascertain the language use.

At PC where this case study was conducted, English use lies in between
the extreme ‘not needed’ to the other end of ‘absolutely needed’. English is a
requirement to apply for a job in the Company, but at their work it is not

used as one of the respondents stated:
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There is no need [for English skill at work]. It’s just a requirement. (PCwb.14)

In another instance, the respondent contradicted this position, pointing
out that ‘ability’ in English was required:

As a requirement it [English] is not, but at least they should have the ability

(PCwa.11).

These opposed statements occur as they were made by respondents
occupying different positions at PC; they are both in the same company; they
joined the company almost at the same time. It was interesting for me to see
the types of communication skills and the level of English language skill

needed by polytechnic alumni workers in the organisation.

All English language skills

English language facility requires four major skills: listening, speaking, read-
ing and writing. Listening and speaking skills are constantly integrated as ‘oral
spoken communication skill’ and reading and writing skills are inseparably
found when written communication happens. At PC there was no specific
event when English is obviously needed and used; PCwa.36.1 identified an
ambivalence regarding English language use:

My suggestion is we do not use English directly, but under certain conditions,

English may be really needed.

This was verified by PCwa.19.1 when, in a mall, he spoke English to a
customer who happened to come from abroad:

| experienced sometimes when | was on duty in an exhibition in a mall.

PCmn.23.2 confirmed this situation. English is used when they promote

products to foreigners:
Except when we offer it to a foreign company, we use English

Unquestionably, English is needed in the selection process when applicants
have to face a simple English test as part of job selection process at PC;
PCwb.11 commented:
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In the test, yes there is [the need for English skill].

Despite no specification of skills required, I have identified occasions when
all English language skills are needed. English is required when they offer
products to a foreigner; in the selection process; there is an English test that an
applicant has to go through. Although it is not used often, all workers should
be ready with the skill as it may be needed anytime, and in a wide- range range

of circumstances.

Speaking skill

| found that there was a different perception of the need and use of English at
PC between a manager and alumni workers holding middle-level positions at
the company: this related to the different job descriptions the staff members
and the people or clients that each dealt with. As middle-level workers who
may take over managerial positions in the future, the comments from the two
groups need to be taken into consideration.

English is needed infrequently; PCwa.19.2 observed that it was used
when he met a foreign costumer on one occasion:

I met a customer who asked me about PC in English; he was a foreigner who

stayed in Bandung.

When asked about the language skill most important to master, PCwa.25
stated:

Communication skill speaking. — because we have to provide product knowledge

This is a sub-skill of the major speaking skill: to provide product
knowledge to customers.

PCmn.36.2, a manager respondent, reported a recurrent need to use his
English speaking ability as he attended lots of meetings with foreign visitors:

Also, lots of meetings are in English. ... When we have a meeting, and also we

often have visitors from Japan, Hong Kong and Singapore, we have to present to them

in English.

PCmn especially needed to speak English in senior management meetings:
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Usually 1 with the head of a branch, when presenting to operational manager or

head of regional office; we are required to use English.

This situation — presenting in a meeting with high ranking officials from
Indonesia and overseas — demands a high level of English communicative
skills, including the use of acceptable grammar. This level of speaking skill is
much more sophisticated than that required in regular operational conditions
where, as PCmn.19.5 pointed out, communication, not structure in the form
of grammar, is the key focus:

Although there is a course or the like, we try as best as we can. We do not really

consider the structure; the most important is to communicate.

Despite the ambivalence evident in the manager’s accounts, English
speaking skill is required at PC regardless of the level at which it is used. When
candidate workers feel sufficiently confident with their spoken English, they
can do so at the job interview; this becomes an ‘added value’ as pointed out by
PCmn.14:

The English skill for communication is enough. Speaking is the most important;

who knows, we are interviewed in English.

Thus, English speaking skills at PC are indeed needed: to make
presentations in meetings, to communicate with foreign customers, and to
provide product knowledge. In the job selection process, it may be used
during the job interview. While a high skill of speaking skill is required to
sustain an interview English, a low level of English speaking skill is sufficient
and accepted in order to allow potential employees to show that they have

some ability to communicate in English.

Writing skill

As with the speaking skill previously discussed, the need for writing skills at
PC is varied. It may depend on the position, but what is implied in the follow-
ing comment from PCmn.20.1 is English writing skill may be needed for the

writing of documents:
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There are some [documents which should be written] in English, but some are not. It

depends on the assignment.

This may also apply to the writing a job application, which was not
required to be in English; however, when asked what English language skill

is needed to apply for a job, PCwa.14 stated:
Yes, [the knowledge and skills of English to apply for the job is] writing.

This, again, is an ambiguous response: when writing skill is nseeded, such
as when applying for employment in the organisation, it does not necessarily
mean that the writing should be in English; however, should English be used
in the application documents, it will have an added value. In another instance,

PCmn.20.3 mentions the use of writing skill at PC for correspondence:
Correspondence [with foreigners] is in English.

A relatively high level of writing skill is required should this situation arise.
It is a different level of skill when asked to write a report: reports are expected

to be made in English, as reported by PCmn.20.5:
The report is also formatted in English.

Similarly, writing as a matter of ‘copy pasting’, can be done when
completing a warranty as the default design is already there; this is one of the
writing activities that have to be performed at PC, again as PCmn.20.2 reported:

A warranty intended to foreigner, for example, it is written in English.

To sum up, English writing skill is intermittently needed within PC.
Writing documents in English is a necessity on the occasions when transactions
with foreigners are involved. It can be just an option, an added value in others,
such as in job applications. Whatever the situation, the workers at PC should

be ready with the skill when and as it is required.

Reading skill

Reading skill plays an important role in an active written communication

skill as writing cannot be performed without reading ability. When writing a
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fixed formed report or a preset warranty letter, for example, more reading
skill is involved as writing in such a case may be a matter of copy pasting.
Reading skill at CP is an individual passive communication skill; at PC it is
required for reading documents, as PCwa.22 stated:

It is originally like that [English documents were originally written as such in

English].

Reading skill is also needed for understanding presentation slides used in

meetings as they are written in English; PCmn.20.4 noted:
But on average, the presentation from PC people, | notice, is written in English.

Accordingly, reading skill at PC is needed for reading documents and
reading presentation slides. It may not involve a high skill level; nonetheless,
minor reading skills should be practiced.

Bricolage of English

The use of bricolage at PC is to compensate for the lack of full English utter-
ances. While it is not actually a complete utilisation, PCwa.32 claimed that

it is a use of English:

English maybe used for some terminologies for promotion, for example -buy one,

then you'll get another for free . Just like that.

An incomplete use of English may be seen in the advertisement (see
Figure 7.1); PCmn.13.m sees this as a regular occurrence:

[Job advertisement written] Mixture in English and in Indonesian

The bricolage of English is also used during workshops and meetings.
Presentation slides are written in English while, as PCmn.33.1 reported, the

talking is done in Indonesian:
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Table 7.8 English language skills and knowledge needed by alumni
workers in a Private Company

Macro skills Speaking Reading Writing
Communicating with a
foreigner Writing a job application
Presenting product as added value

Micro skills knowledge Reading general com- Correspondence with for-

Meeting with foreign pany documents eign customers
visitors Writing a report
Job interview as added Writing a document
value

anodﬂll(rew:)\sl’vklleltljsge Bricolage of English as in use of English terminology

Yes, we are combining [the language use] just like in a workshop, as in sales

department we also combine.

Bricolage, in the form of mixed language or code switching, may be used
during a job interview; it is dependent on the observed language ability of
applicants, as PCmn.13 reported:

It depends. If they apply in English, I will ask in English

In this case, | have found that the importance of English knowledge or
skills lies not in the full exploitation of language but in ‘bits and pieces’ of
language known as ‘bricolage’. Workers are familiarised with it as it sounds
attractive and trendy.

The major and minor English language skills needed by alumni workers
in a private company are summarised in Table 7.8, describes these skills. The
macro English language skills needed at PC are the four language skills,
albeit more restricted than in the other three cases; they include a lower level
of listening, speaking, reading and writing; the individual lingual skills
Identified are speaking, reading and writing; again, the level depends on the
actual situation in which they are applied.

The micro skills needed are as follows:

e Speaking: Communicating with a foreigner, presenting product
knowledge, meeting with foreign visitors, job interview as added

value;
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e Reading: Reading general company documents;

e Writing: Writing a job application as added value, correspondence
with foreign customers, writing a report, and writing a document.

My findings in this case study suggest that the English language skills
and knowledge needed by alumni workers for work at PC private company
are accessible language knowledge and skills that can be applied as and when
required. It is, however, a genuine career enhancer within the organisation
when alumni are confidently equipped with a higher skill level of English: it

is seen as a value-added benefit to both the company and to the individual.

Under what circumstances are polytechnic alumni
required to use English in Indonesian workplaces?

Two types of workers, as front liners, are identified in the organisation. The
first type are those who work with an administrative staff member who deals
with customers directly once a transaction is completed. The second type are
sales or marketing staff whose duty is to find customers interested in company
products. Both types play important roles at PC and determine its success and
development.

Generally, as both types deal directly with customers most of whom are
local people, English plays an insignificant role in their work operation. The
local customers and the staff at PC obviously do not need to communicate in
English. A local dialect or Indonesian is highly preferable to them as a means
of communication.

There are, however, particular occasions when English is required. English
is needed when workers deal with foreign customers as experienced by

PCwa.19.1 when he was on duty in a shopping mall:
I experienced sometimes when | was on duty in an exhibition in a mall.

A more specific language is required when providing product knowledge;

PCwa.19.2 explained:

I met a customer who asked me about PC in English; he was a foreigner who
stayed in Bandung.
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An interaction or transaction with foreign customers which may happen
occasionally at PC was confirmed by PCmn.23.2 in the following comment

when they have to offer products to foreign customers:
Except [that] when we offer it to a foreign company, we use English

Such activities may not require a high skill of English. This is definitely dif-
ferent from the English required in meetings, either with locals or with

international executives; PCmn reported both:

Also, lots of meetings are in English.

When we have a meeting, and also we often have visitors from Japan, Hong Kong

and Singapore, we have to present to them in English.

The events above require high-level English speaking skills, especially
from front-liners in the organisation, when dealing with foreign customers.
An event which involves English writing skill can also occur in the company:
in the form of correspondence (PCmn.20.3); when a letter of warranty for a
foreign customer is required (PCmn.20.2); when staff have to write a report
that is formatted in English (PCmn.20.5).

In the initial job selection process, alumni need both English writing and
speaking skills when they are interested to join the company. Although these
skills are not seen as a requirement, there is a value-added effect when
applicants write their application in English; there is an even greater effect if
they undertake their job interviews in English.

I identify the English language communicative events that have the most
impact at PC as occurring when alumni are working as front liners. Those
events require high level oral communication skills; when they interact with
foreign customers or visitors; when offering products; when attending meetings
or making presentations. Events requiring high level written communication
skills with foreign customers are: correspondence; writing letters of warranty;
writing reports. Of course, from the outset, alumni will be greatly advantaged

by writing their job application and undertaking their interview in English. This

268



Chapter 7 Case 4: Englishina PC

will have a value-added outcome, requiring above average oral and written

communication skills on the part of the applicant.

How well prepared are polytechnic alumni to cope with the re-
quired English skills in their workplace?

From the previous section, | observe that the preparation of polytechnic
alumni, in the first instance, is adequate. When the events that they will en-
counter later are considered — such as interacting with foreigners, offering
products, and attending and making presentations — the level of oral commu-
nication in English is much higher. Similarly, the written communications that
they will be required to perform — correspondence, writing letters of warranty,
and writing reports —also will demand a higher level of writing skill. Finally,
greater demands will be made on their reading skills they need to perform —
reading company documents, and reading and making presentations. In addi-
tion, when considering gaining employment at PC, they need to aim at being
well above average in terms of competitiveness; as well, they need to be able
to call on a high level of English language skills in both the job application
and in the job interview.

To be successful, the English language requirements required at PC,
ultimately, are quite high; for their English competency to be between basic
and intermediate as they leave their colleges is insufficient. | noted that both

alumni respondents stated that their English was ‘just enough’:

[My English was]. Just enough, passed the test. (PCwhb.26)

Just enough. [English was just enough to pass the tests]. (PCwa.26)

This means that their English competency was really sufficiently high for
them to prosper at PC in the future.

When asked about the level of English which they are at now, one said
‘decreasing’, the other ‘just the same’ respondents shared the same comments:

I even forget now. The skill is decreasing. (PCwb.27)

Just the same. [My level of English now is the same as that when | was in college].
(PCwa.27)
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This suggests that there has been no progress in their English skills either
from the time they graduated or from the time when they first joined the
company. This could be because currently they do not use their English in
their company.

In terms of English language competency, the polytechnic alumni working
at PC were not at a stage of preparedness to be engaged effectively in the
communicative events or circumstances that they may encounter later in their
employment. While they may well be able to carry out the current jobs, they
may now be in a disadvantaged state that prevents them from tackling the
English language at the sophisticated level required by PC for further
promotion and advancement. Alumni should be made aware that language is
full of surprises; as in the organisation (Pullum & Scholz 2009, p. 467):

It should be obvious that we must assume languages may differ in unpredictable

ways: we do not know the limits of variation, so fieldwork often brings surprises.

As a consequence, in preparation of circumstances when a higher level of
language sophistication is required, further language skill development among

alumni workers will be required.

How well do Indonesian companies provide ongoing support for
English language skills development for their workers?

In terms of English language usage amongst the four companies surveyed,

PC, the private company under scrutiny, places the lowest demands on the

level of English skills required; as PCwb stated:

There is no need [for English skill at work]. It’s just a requirement...No [English is

not used in his/her workplace].

On the other hand, the following comments by PCwa.36.1 suggest that
there is, in fact, a contingency need for English which is different from the
previous suggestions:

My suggestion is we do not use English directly, but in a certain situation, English

may be really needed...As a requirement it [English] is not [required], but at least

they should have the ability.
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Such contingencies include being able to accept assignments from the
company leaders that require the use of English; PCmn.32.3 pointed out:

But if he/she is fluent in English, it will make it easy for him/her to do assignments

from the leaders.

Despite English not being used regularly at PC, the status of English
being unclear, and no standard of English competency being set, the workers
appear able to use English adequately; manager PCmn.27 suggested:

Yes; it is OK. [The workers’English is OK]

The alumni interviewed suggested that no English training is needed to
perform the job at PC:

Not yet. [li has] never been suggested by his supervisor to take a training course].
PCwh.35

Not directly suggested. [It has] never been suggested directly by my supervisor to take
a training g course. PCwa.35.1

Not yet now. [There is no English training now]. PCmn.34

Despite these statements, a monthly training program on English language
terminology is held in the organisation; this, according to PCmn25.2, is
undertaken both for socialising and learning purposes:

Everything is in there and it is also intended for socialising and learning process on

English terminologies.

While there is no special training in the Company, English language-
related material is slotted in in the monthly training as can be seen from the
remark by PCmn.33.2 when he asks the workers or training participants to
translate an English terminology into Indonesian.

For example, when there is a terminology, what is it in English, and what is that in

Indonesian?

Thus, a bricolage is gradually developed.

From what | have observed and discussed here, | can see that PC provides
a climate in a form of monthly trainings when the workers can improve their

English. It may not be in a form of English language skill development;
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rather it is in partial English language bricolage that can be used by employees
in their work situation. Overall, however, | conclude that PC is not really
providing ongoing support for the English language skills development for

their workers.

Conclusion

English is only used irregularly in the work undertaken at PC; nevertheless, it
IS assumed that workers there should be ready with ‘average’ English
knowledge and skills as they may be called upon to use English at any time.
When the workers interact or deal with foreign visitors or clients, English is
used. English is used for communication when offering products, attending
presentations or meetings, correspondence, writing letters of warranty, and
writing reports. For ambitious polytechnic alumni, English provides a value-
added status if they are able to display their English ability when applying
and interviewing for a job in the company.

At a higher level of competency, alumni workers at PC are likely to be
more effective in their work as they will not be faced with English language
difficulties that may occasionally arise when they are required to communicate
with foreigners who cannot speak the local language. What the alumni workers
do need, in my opinion, is further language skill development to enable them to

fill management positions that require more advanced communication skills.
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Cross-Case Analysis

In this chapter | undertake a cross-case analysis of the four companies in In-
donesia visited during my research: a state-owned company, a multinational
company, a foreign company, and a private company. It begins with a brief
summary of my inductive data reduction (IDR) analysis of the case studies,
and later my discussion is directed towards responding, across the four cases,
to the research questions formulated in Chapter 1. This analysis will empha-
sise both the similarities and the differences in the use of English in the four
different kinds of workplaces.

| developed a rubric for the theme of ‘ English communication skills* —
the main theme in the thesis — in order to determine the relative importance
of each element of the skills that were valued in the four workplaces.

Due to the limited space to perform rubrics for all the themes and to avoid
the subjective judgment in this chapter, 1 do not perform rubrics for 6 other
themes namely on job requirement, selection process, career enhancer,
workplace learning, bricolage of language, globalisation and employment
matters. The main important and central theme in the thesis has been
determined, so the analysis is focused on this central theme.

Finally, I undertook a meta-analysis of the findings across the four

Indonesian companies.
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Table 8.1 Organising themes in the Multi-Case Study
State- Multina- Foreign Private
Organising theme Owned tional Com- Com-
Company Company pany pany
English Communication Skills H H H M
Job requirement M H H
Selection process M H M M
Career enhancer H M M
Workplace learning H M M M
Bricolage of Language M L H H
Globalisation M H M
Employment matters M M M M

IDR analysis in the Multi-Case Study

As can be seen in Table 8.1, eight organising themes emerged from the four
case studies; the cells in the table are highlighted to indicate whether or not
they were evident in the individual cases. All of the themes were found in the
state-owned company (SOC) and the foreign company (FC). In the multina-
tional company (MNC), the career enhancer theme was missing; in private
company (PC) two themes were not found — job requirement and globalisation.
‘English communication skill” was the central theme that emerged in all of
the organisation case studies; this, and the seven remaining skills, are reviewed
in the following sub-sections.

My evaluation of the intensity, frequency and complexity of the themes
in each company is provided with the markings of H (= high), M (= medium)
and L (= low). These ratings were obtained by applying the rubric elements
contained in Table 8.2. As seen in Table 8.1, the English language skills are
marked H in most companies, which indicates the importance of English

language skills in the companies overall, as well as for the workers — both for
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their careers and for conducting their jobs. The roles of other themes are

marked variously.

Main organising theme: English communication skills

The topic areas of all language skills, speaking, writing, and reading skills
were found in all case studies. The differences are seen in the intensity, fre-
quency and complexity of the English language skill.

At MNC, for example, English is a bona fide lingua franca where
everybody in the company uses English for communication, while at PC,
English is used occasionally, especially when the workers there interact with
foreign customers; hence, the required level of English skill at MNC is much
more sophisticated than that at PC. There were additional topic areas that
only emerged at SOC: sufficient skill for reading; admitted passive skill;
language element. Those topic areas were not detected nor were they made
explicit.

A unique language element topic area emerged at SOC: because the
respondents at SOC deal with foreign customers from a variety of nationality
backgrounds, a wide variety of ‘Englishes’ was identified. Rather than dealing
mainly with standard British or American English, SOC deals with ‘World
Englishes’. This is not the case found in other companies; for example, at FC,
the visitors and expatriate staff are mainly Japanese.

The rubric for the theme of English communication skills as the main theme
of the thesis is devised to find out how important the English language skills

are in Indonesian companies.

Rubric for evaluating the importance of English language skills

in Indonesian companies
The rubric contained in Table 8.2 assists in evaluating the importance of Eng-
lish language skills in Indonesian companies using a scale of 0 = unimportant,
to 5 = very high importance. The statements within the rubric are taken from
the main data of IDR analysis found in Appendix 1. The information within
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the rubric is useful as input for curriculum development especially regarding
the priority of materials to be included in the English section.

The elements of English language skills that emerged in the present
research consisted of: combined all English language skills; combined reading
and writing skill; individual speaking, reading and writing skills; a
specialised language element. Each group element was divided into three
stages of the world of work: applying for a position; in the workplace; job
promotion. | noted that no element of the language skills was considered as
being unimportant, which means that all elements found should be considered
as necessary for inclusion in the curriculum. Not surprisingly, the greatest
number of skill elements was found inthe workplace’; the least infor job
promotion’: the former was the focus of my study.

Using the rubric in Figure 8.2, I linked the statements and their importance
rating with the skills rated, entered the rating of importance into a spreadsheet,
and calculated the average rating for each of the six elements. Inductively, |
established a three-rung evaluation level of importance — high, medium and
low — according to the level range, as follows: H (high) from 3.6 to 5; M
(medium) from 2.6 to 3.5; L (low) from 0 to 2.5.
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Table 8.2 Rubric relating to the importance of English language skills in Indonesian companies
. Very low im- Low Moderate im- High Very high im-
Research elements SaReant portance importance portance importance portance
identified
0 1 2 3 4 5
English is the lan- The all English

All English
language skills
required

Applying for a position

Not required

Good English is
not an essential
requirement, but
the ability should
be there.

Speaking is used
for interviewing,
and writing is
used for the job
application.

guage used in
interview and test
in many different
companies. In
some others, if all
application is done
in English, it be-
comes an added
value for the appli-
cants.

language skills are
needed from the
time the alumni
spot a job adver-
tisement until they
submit their appli-
cation which may
have to be written
in English.

The all English lan-
guage skills
combined are
needed in the test
during the selection
process.

To occasionally

Marketing peo-

Marketing people
should have the

To follow e-mail,
they have to con-

The language skills

offer something ple use more . . . needed to perform
. . . English ability to firm by phone, a -
. or to communi- active English. It ; : jobs are correspond-
In the workplace Not required - S - communicate sample for an inte-
cate with is skills as in . - ence and
. ; ; through e-mail, do | grated English .
foreigners in speaking and - - conversation as
: S presentation and language skill ac-
English. writing. ek o well.
negotiation. tivity.
For job promotion Irrelevant Irrelevant Irrelevant Irrelevant neering and

dustrial relations
personnel.

marketing personnel
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Unimportant Very low im- Low Moderate im- High Very high im-
Rese_a:jrcht_ef!ezjnentS P portance importance portance importance portance
identifie
0 1 2 3 4 5
There are some There are some There are tests
simple tests in- tests such as logic, | such as logic,

Applying for a position

Not required

Not required

volving logic,
mathematics,
and physics all
in English. The

mathematics, and
physics all in Eng-
lish. The test may
be intended to find

mathematics, and
physics all in Eng-
lish. The test may
be intended to find

There are profi-
ciency tests as parts
of selection process
for employment.

tests are intended | out the English out the English This usually in-
to find out the competency of the | competency of the | volves reading and
English compe- candidates, but the | candidates, butthe | writing skills.
Combined tency of the contents are non- contents are gen-
reading and candidates. specific. eral subjects.
ey skills Workers have to
T deal with docu-
To read work T d Simple responses . - Th Enalish
) sheets that are o read contracts 1o e-mails or other ments written in ey use English to
In the workplace Not required . - or tenders in English, such as correspond directly
written in Eng- - correspondence .
- English. - : : contracts or ten- with customers.
lish. written in English.
ders, to perform
their jobs
Developed skills in | Well-developed Highly developed
For job promotion Irrelevant Irrelevant Irrelevant reading and writ- skills in reading skills in reading and
ing. and writing. writing.
Speaking is the The job inter- The interview was
most important view will be In the beginning, Conversation is the | . -
. . - . . . . in English. The
Speaking skill Aoplving for a position Not required language skill to | done in English they try to find can- | most required Eng- rouD interview as
required pplying P 4 apply for a job if the superior or | didates who can lish skill to apply group

especially for in-
terview.

customer is an
expatriate.

speak English.

for a job.

inn a form of debate
may be practised.
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Unimportant Very low im- Low Moderate im- High Very high im-
Rese_arch _e!ements P portance importance portance importance portance
identified
0 1 2 3 4 5
They converse ngtme t;:eer;t ;I;]Ze Isgg(;ﬂ;\ge er(_'” Workers need to be | Conversation is the
In the workplace Not required with expatriates g T pre y needto p confident to speak | most important
. Y in a seminar in form duties at work | /. . - .
in English. - . - . (in English). skills of English.
English. is speaking skill.
S i Highly developed
For job promotion Irrelevant Irrelevant Irrelevant ez edlsin | Ll ceplpe skills in speaking

speaking

skills in speaking

and listening

Applying for a position

Not required

Writing skill can
be a part of pro-
ficiency test in

some companies.

Because we are a
multinational
company, people
apply for jobs
here in English.

An applicant is
asked to write the
application in Eng-
lish.

Job application
should be strictly
written in English.

Job application is

written in English,
including the CV

and cover letter.

Warranty is a

\rl(:/rlutilpe%sklll ?ec;]aij:]grr:t IvIvSrP:t Many companies | Worker in some Email is written in
q In the workolace Not required especiall gfor’a require a plan or | companies write English especially They use English
P 4 foIr)ei nery - proposal written | the documents in when the sender is | for correspondence.
mattgr Wr'1ere in English. English. a foreigner.
they come from.
For job promotion Irrelevant Irrelevant Irrelevant De_vgloped skills in W_ell-c_jevelpped Hl_ghly devgl_oped
writing skills in writing skills in writing.
Candidate workers Job ad_v ertls.ements
are given an Eng- ?rehw:tt)tenl ) e
Reading skill . - . . . . - . ish. Absolute
required Applying for a position Not required Not required Not required Not required lish test in a form understanding of

of reading compre-
hension test.

job advertisement is
required.

279




Chapter 8

Cross-Case Analysis

In the workplace

Not required

The production
people need
reading ability
most.

from outside the
company or
holding co is in
English.

ten as such in
English. English
documents include
office documents
circulated around
the company.

ten in English.
Relatively high
skill of reading is
required.

Unimportant Very low im- Low Moderate im- High Very high im-
Rese%rgr?tief:ganems P portance importance portance importance portance
0 1 2 3 4 5
English documents
The presentation e EEITELLS T Manuals are writ- The emphasis of the

language skills
needed in many
companies is on
reading.

Developed skills in

Well-developed

Highly developed

and writing for bet-
ter communication

ing for better
communication

For job promotion Irrelevant Irrelevant Irrelevant reading skills in reading skills in reading
Applying for a position Irrelevant Irrelevant Irrelevant Irrelevant Irrelevant Irrelevant
B Well-developed Highly-developed
:?;\éﬁli?]pei s:;:(lisnm skills in listening, skills in listening,
In the workplace Irrelevant Irrelevant Irrelevant and wri?i’n pfor be%_ speaking and writ- | speaking and writ-
Specialised ter commu%ication ing for better ing for better
language ele- communication communication
ment :
Developed skills in | Well-developed | Highly-developed
_ _ listening, speaking skills in I|sten|ng, skills in Ilstenlng,
For job promotion Irrelevant Irrelevant Irrelevant y speaking and writ- | speaking and writ-

ing for better
communication
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Table 8.3 Evaluation of topic areas in English Communication Skills
theme
. State- Multina- Foreign Private
Topic areas ad- X |
dressed Owned tiona Com- Com-
Company Company pany pany

All English language skills
needed i a a2 =
Reading and writing skills M H M L
Speaking skill H H H M
Writing skill M H H L
Reading skill H H H M
Language element M H H L

Table 8.3 shows the evaluation of topic areas within the English

communication skills theme.

Developing the case

In this section, | discuss the findings from the four case studies in line with
the research questions outlined in Chapter 1. | point out the differences and
similarities of each case so that | can formulate the concept of workplace Eng-
lish in Indonesia. | begin with a discussion of the first research question.

What English skills and knowledge do polytechnic alumni need
in their workplaces?

I have identified the three macro language skills — speaking, reading and writ-
ing — that are required by the alumni workers in their workplaces, or at least,
when they apply to enter the companies; these are depicted in Table 8.11.
Listening, usually considered as a passive skill, may not be detected; as an
integrated skill with speaking, listening skill is implied as being required. The
principle is that no speaking skill can be performed without the ability to listen

or to comprehend to be more specific.
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Table 8.4 English skills and knowledge required by polytechnic
alumni workers in their workplaces
English State Owned Multinational Foreign Com- Private Com-
Skill Company Company pany pany
IGEE I Job interviewing Communicating
Job interviewing 0 mFerwewmg Conversing with with foreigners
Negotiating with DTbat_mg as part of | expatriates Presenting product
. customers selection process knowledge
Speaking Communicating
r with expatriate col- -
I f : :
Telephoning o?grggzs o Job interview as
added value
Reading a job ad Reading a job ad
Reading a job ad
Reading Feidi_nglodfﬁce and
Reading manuals Reading manuals rﬁZn?;ca ocu-
Writing a job ap- — - .| Writing a job appli-
p|icatign 10 e Writing a job appli- | o4ion — Writing a job appli-
cation cation as added
Preparing docu- r value
Writing . ments or drafting - Correspondence
;r:r;])tasrmg docu- T P:gpz;;r}g plans or with foreign cus-
Emiling Emailing Emailing torers
Correspondence Writing a report
Correspondence Correspondence
Grammar Grammar
sk(i)llt::; d Variety of English | Translation
Knowl- English language
edge related knowledge
and skills.

For ease of identification, the common micro English skills associated with

each macro skills have been coded in colour across the four companies to

assist with easy identification.

Speaking skills

Amongst speaking skills, the job interview in English as a micro skill is the

first to be encountered in three of the four organisations. It is the extent to

which speaking skills are required that is different. At MNC, it is non- nego-

tiable; at PC, applicants may choose whether or not to respond — but if a
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candidate is able to demonstrate the ability to be interviewed in English it is
regarded by polytechnic alumni as a value-added skill. In the interview at
MNC an even higher speaking competency is required when applicants are
required to engage in a debate.

The next micro skill of speaking required is communicating with
expatriates or foreigners. At MNC, it is communicating with expatriates as
there are a number of foreign workers in this company; at PC, it is the
English communication skill that is used to interact with foreign customers.
At SOC, the communication with foreigners is in the form of negotiation;
this requires a much more sophisticated level of speaking skill

The telephoning micro skill was detected only at SOC and FC; however,
as English is used as the lingua franca at MNC, telephoning in English may be
required as a matter of course there: its use was not formally discussed. Using
English at a seminar presenting skill was only found at SOC and FP, where it
is most likely to be undertaken at the managerial level. A small, incidental
level use of presenting product knowledge in English by sales persons was
identified at PC.

The first English reading skill encountered by alumni is the micro skill of
reading a job advertisement —found in all organisations except at PC. A reading
comprehension test is found in all organisations except at FC; it should be
noted that at MNC the reading comprehension is required in the general
knowledge test written in English; in the other two companies it is a test of
English — at PC, this takes the elementary form of a cloze test.

Reading manuals or technical documents is found in all companies except
at PC; reading general English documents, including office documents, can
be found in all companies except at PC. Micro reading skills are required in
three out of the four companies; the exception is PC. Accordingly, for
educational purposes, all of the micro skills encountered in the workplace

should be considered for inclusion in the polytechnic curriculum.
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Writing skill

In English writing skills, the most widely required micro skill is writing a job
application which is found in all organisations, although at PC it is not an ob-
ligation, but it is an added value — similar to the speaking skill in interview at
PC, as previously discussed.

The next most required micro skill is corresponding. It is found in all
organisations, except at PC (although it was noted that correspondence there
is carried out with foreign customers as required). In the other three companies,
English correspondence is maintained between foreigners and expatriates;
however, the frequency is more intensified, particularly at MNC. The writing
of e-mails, an emerging form of correspondence, is found in all companies
except at PC.

Preparing documents as a required micro skill is undertaken in all
companies except at PC. It takes different forms: at MNC, it involves drafting
contracts; at FC it involves preparing plans and proposals. Preparing
presentation slides in English is undertaken at the managerial level only at
SO and FC.

Amongst other skills and knowledge, the most required micro skill needed
is the bricolage of English. At SOC and MNC it is embedded in the local
language, thus resembling English as a second language; at FC and PC it is
related either to specific knowledge and skills or to English terminologies, thus
resembling English as a foreign language.

The next skill, correct use of grammar, understandably is limited to use at
SOC and MNC. The difference lies in that at SOC the focus is on grammar
used in spoken English; at MNC, the focus is on the major English skills of
speaking and writing receiving equal emphasis.

A unique language skill, that of ‘World Englishes’, emerged at SOC as a
result of the company dealing with foreign customers from a variety of

nationality backgrounds.
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All skills which are used or needed are listed here no matter how frequently
or infrequently they are used in the companies. The frequency and quality of
the use of those skills are certainly different between one company and another.

Based on the data that | have analysed, | can formulate the frequeny and
quality of the use of the English language skills as follow:

e The Multinational Company is where English is used as a lingua
franca. All the workers use English and they are all able to use it
well. They use it most of the time as there are foreigners as their co-
workers or visitors there.

e Second to the list is the Foreign Company. English is used there as
there are foreign workers and visitors around. Many of the
foreigners there come from Asian countries such as Japanese, and
some of them do not speak English well enough. However, when
they meet they communicate in English.

e The next is the State-owned Company. English is used frequently in
marketing department or by high ranking officer when they have
foreign visitors as their customers. In other departments, English is
used for reading and understanding manuals and writing reports.

e The last in the list is Private Company. English is used only when
there are foreign visitors and there are meetings with them. English
is hardly used for daily assignments; however, there is an English

test to job applicants of the company. This is an Indonesia paradox!

Under what circumstances are polytechnics’ alumni required to
use English in Indonesian workplaces?

A summary of the communicative events found in each of the four case studies

is contained in Table 8.12. | note that conversing with expatriates or visitors

at FC or talking with superiors at MNC, and interacting with foreign customers

at PC are the communicative events that most frequently require advanced

speaking skills. Correspondence, both written and carried out by e- mails, is

the communicative event undertaken in all organisations that requires reading
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and writing skills. Reading documents (office or general; manuals) is the
communicative event at SOC, MNC and FC that requires passive reading
skills in English.

The most important communicative event with which alumni have to
cope is applying for a job. This is the communicative event found in all
organisations that requires reading, writing and speaking as active
communication skills. At MNC, these English skills are a ‘must have’
requirement, a non-negotiable competency; at FC they are a highly
recommended requirement; At SOC they are moderately recommended; at
PC they are an added value, a skill that alumni may wish to present in order
to be placed in a more favourable light.

Communicative events requiring active oral communication skills such as
telephoning, negotiating with customers, and offering products are required
to some degree at SOC, MNC and FC. Active written communication skills
typically found at these three companies are: preparing slides for presentation,
drafting documents especially contracts, translating, making a proposal,
making, writing letter of warranty and writing reports. The only
communicative event at FC that requires a number of language skills is booking

a hotel: this activity usually involves both telephoning and emailing.
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Table 8.5 Communicative Events in Workplaces
Event State Owned Multinational Foreign Com- Private Com-
Company Company pany pany
S, | eearing e e,
quired. gotiating with . . Conversing with 19! -
listening Talking with supe- . . or visitors, offering
and customers and Pre- | riors expatriates or visi- products and meet-
y senting papers in a ’ tors from overseas | : .
speaking et ing or attending
skills ' presentation.
Emailing or corre- | Making corre- .
Re- .| spondence, spondence, mainly Mak_lng i prgaeell Correspondence,
quired: . - - making corre- -
; preparing docu- emailing, drafting writing letter of
reading spondence, .
: ments, and documents espe- : warranty and writ-
and writ- : : ; preparing a presen- | .
ing skills | Preparing slides for | cially contracts, tation slide ing reports.
9 presentation. and translating.
Re-
quired: ; i
reading Reanodecy - Reading company | Dealing with docu-
. ments and reading
asan in- documents ments
- manuals.
dividual
skill
R;?T;ﬁd Booking a hotel Applying for a job
Lage Applying for ajob | Applying for ajob | and applying fora | (added value in
%k"?s job English)

How well prepared are polytechnic alumni to cope with the re-
quired English skills in their workplace?

The English language competency performance of polytechnic alumni in their
workplaces is reported in Table 8.6. Here | have presented a list of responses
from the four case studies to this third research question. The resulting de-
scriptors of competency performance indicate that considerable difference
exists across the four organisations. Employees at SOC demonstrate a middle
level of competency: not all workers in every department are required to have
skills in English language; rather, only workers in particular departments
such as marketing and engineering are required to use and to show their ability
in active English communication skills. In other departments reading, as a pas-
sive communication skill, is sufficient. Employees who are at managerial level
are required to have English active communication skill as they have the po-

tential to deal with foreign customers.
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nic alumni in their workplaces

The English language competency performance of polytech-

State Owned
Company

Multinational Com-
pany

Foreign Com-
pany

Private
Company

polytechnic alumni
workers have insuf-
ficient skill in oral
communication.

They have prob-
lems with active
communication:
they can under-
stand, but they
cannot respond

Those working in
engineering and on
the production line
in the company
seem to have no
problem with their
English as it is in-
tended for them to
understand English
documents only.

e polytechnic alumni

working at MNC
have all been very
carefully selected.

e They are well pre-

pared and can cope
by themselves with
English skills re-
quired in their
workplace position.

e From the outset, they

are aware that Eng-
lish is used as the
common language in
this type of company
and they are well
equipped both by
their course work and
additional personal
initiatives to antici-
pate what they will
face in their new
workplace.

¢ Drafting documents

assisted by the use of
templates.

e Competent at trans-

lating documents
when they are written
in Indonesian lan-
guage.

e The alumni work-

ers need to
upgrade their Eng-
lish language
competency espe-
cially with active
communication
skill.

They have no
problems with un-
derstanding
documents.

The demand to
speak English bet-
ter is not yet
sensed knowing
that their Japanese
counterparts as in-
terlocutors are not
equipped with high
level of English
ability.

To be able to speak
more appropri-
ately, a higher
sophisticated lan-
guage competency
is needed.

There is no pro-
gress of English
skill that they have
from the time they
graduated or the
time when they
first joined the
company.
polytechnic alumni
working at PC are
not actually pre-
pared for the
required active
communication
skill.

When they are able
to carry out the
jobs, they may be
in a state of auspi-
ciousness in that
condition does not
compel them to
tackle the language
sophistication in
the Company.

Employees at FC are at a level above those at SOC. At FC, all workers
grouped as ‘indirect workers’, i.e., polytechnic or university alumni, as well
as those with managerial positions, are expected to have active English
communication skills. They have the chance to work and interact with foreign
expatriates most of whom come from Japan. The highest level of English
language competency is required at MNC. MNC is an organisation in which
every employee, from the lowest to the highest position of workers, speaks
English; accordingly, if you cannot speak English, never think of joining MNC.
The lowest level of English language competency required is at PC: there,
English as a full utterance is seldom used; instead, English is found in the form
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of a bricolage of terminology and slogans developed to motivate company
workers in selling the products of the company.

Perhaps, the only common level of minimal English language
competency is found in the selection process, in which all alumni will be
advantaged by having some level of spoken English skills. If they do, then
this competency will become a career enhancer — an added value and a tool —

on entry to all four companies.

How well do Indonesian companies provide ongoing support for
English language skills development for their workers

The English ongoing support for English language skills development of pol-
ytechnic alumni in their workplaces is reported in Table 8.14. Here, | have
presented a checklist of summarised points in order to provide answers to the
fourth research question associated with the four case studies. | perceive that
all companies support their workers in developing their ability to use and pro-
gress their English skill in the workplaces. The extent and level of these
provisions differ according to the conditions and situations of the companies.
At SOC, where a training centre exists, a language training development pro-
gram is provided. Workers may take turns, or be given priority, to participate
in the program. To meet special needs, workers are encouraged to participate
in external English programs; successful completion results in their being
refunded the training costs.

At MNC there is no provision for any language training as they have found
that their workers have sufficient ability and cope with their language
problems: formerly, MNC used to send their workers abroad to learn English
that is now discontinued; now, they operate a rigid selection process that

ensures the language competency of successful candidates.
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guage skills to their workers

How Indonesian companies provide support for English lan-

State Owned Com-
pany

Multinational
Company

Foreign
Company

Private Com-
pany

e The company has a
positive and en-
couraging attitude
towards the use of
English and the lan-
guage progress and
proficiency of their
workers.

e The company has
its own training
centre with their
own special English
program in which
workers can be sent
anytime for their
language progress.

o |n addition, the
company has a pol-
icy to send their
workers outside for
the workers’ lan-
guage difficulty and
development when
needed.

The company
provides a sup-
portive climate
for workers to
communicate in
English.

This is evident
from the initial
recruitment of
recruits with
high English
communication
skills; no longer
is there a need
to provide any
off-shore Eng-
lish language
training such as
existed in the
past.

e The organisation

provides support
for the workers
to improve their
English by
providing fund
which is spent by
the workers do
their addition
English language
training course
outside the com-
pany.

In addition, an
encouragement
in a form of
‘obliging condi-
tion’ is set up by
the company so
that the workers
there use English
at work.

e The company

provides a cli-
mate in a form
of monthly
trainings when
the workers can
improve their
English. It may
not be in a form
of the language
skill develop-
ment, but in
partial English
knowledge of
bricolage which
can be used for
their work or
for their motiva-
tion to work.

At FC, a value for money principle is applied in providing support to

workers in their language development: the company provides a monthly

training where workers also learn some English in a form of bricolage.

Thus, | have determined that all companies, apart from MNC, encourage

their workers to develop their English language competency within the

workplace. They provide supports to their workers in developing their

language skill. Even in a company where English is seldom used, an English

program is inserted in their training. MNC, through its process of careful

selection, ensures that only those graduates with sufficient prior English

language skills are appointed and so the company does not have to engage in

workplace training.
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Meta-analysis of the case studies

In this meta-analysis, | discuss all the themes emerging from the IDR analysis
and the related findings in order to generate findings relating to the use of Eng-

lish in Indonesian workplaces in general.

Issues related to English use in Indonesian workplaces

While I identified eight emergent themes emerging from IDR analysis (see
Table 8.1, above), only seven were directly connected with the main theme
of English communication skills; employment matters were omitted. This
means that this discussion of English use in Indonesian workplaces relates to
seven issues:
1. English communication skill
. Job requirement

Selection process

2

3

4. Career enhancer
5. Workplace learning
6. Bricolage of language
7

Globalisation

Job requirement and career enhancer

One issue about which 1 am convinced from my present study is that
English skills are needed to enter for the word of work in Indonesia whether
that be in job selection at the point of entry, or subsequently, as a career en-
hancer. The importance of English may be seen from job advertisements
available in the internet, in newspapers, in magazines, on campus walls, or
other places where job ads can be posted. Some of the job advertisements are
written in English, or dual language or just in Indonesian with a special note
of requirement of the demand for English competency of the applicants.
English in job selection has become commonplace in most Indonesian

companies. It is a priority that may surpass currently seemingly important
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requirements such as academic achievement reported as a grade point average
(GPA).

As a career enhancer, English skills are demanded of workers for career
promotion or when there are opportunities that require English competency.
Accordingly, when there are training or assignment opportunities advertised
that require English, currently the opportunities are given to those who have
above average English skills as only they can make communication take place.
Those employees aiming for high positions but lacking the necessary English

skills will not be able to advance their careers.

Selection process

To apply for a job, alumni may have to write their job application documents
in English. Although, it is not stated in the job advertisement, writing a job
application in English is an added value that is positively received, even ad-
mired, by company management and which can result in being appointed to
the desired position. Being able to communicate well in English is, similarly,
a value-added element in a job interview session. When alumni are able and
willing to undertake a job interview in English, their ability will be noted;
their rating will definitely be enhanced.

Usually, in a selection process, an English test will be applied; generally,
it takes the form of a proficiency test to measure applicants’ ability in the
English language. Reading, listening skills, grammar and vocabulary
knowledge are all required to be able to score highly in such a test. A sound
knowledge of English grammar will enhance applicant’s writing and speaking
skills.

Workplace learning and bricolage of English

When the alumni are at work, and there is a need for them to deal with
people as customers or colleagues from other countries it is most likely that
they will have to communicate in English. They will have to write e-mails —

currently, the most frequent means of correspondence in English. They will
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have to speak in English; this will require familiarity with the English dialect
that the interlocutors bring; if the visitors are Japanese or Chinese, their Eng-
lish will be different from that of Americans, Britons or Australians — so often
seen as the speakers of three recognised standards of English.

Even in workplaces unfrequented by foreigners, ‘bits and pieces’ of English
— the ‘bricolage of English’ — are used. Regularly, employing the English
bricolage is found to be more effective and efficient when it is used as a
substitute for Indonesian words, especially when there are no direct Indonesian
equivalents. While the bricolage of English is regularly found in written formats
such as company slogans, posters, signs or other instructions in office buildings,
itis also introduced into spoken language. A bricolage of spoken English is now
a common phenomenon in seminar or meeting sessions; PowerPoint
presentation slides are written in English although the spoken language used is
Indonesian — and hence the presenter will unavoidably apply the bricolage of
English while predominantly speaking Indonesian. Whether it is for
effectiveness or efficiency, when the bricolage of English is mixed with a local
language or Indonesian, the language used is both startling and arresting.

In most Indonesian workplaces, the least used language skill — reading —
is nevertheless required. It is used to read manuals, company documents and
other office documents that are intended for public consumption. Whenever |
visit an Indonesian company website online, | can find a mix of English and
Indonesian, or Indonesian and English versions that are used to explain the
company profiles and other information.

When English is used as a communication tool by non-native speakers
there are definite impacts as a result of its use. If their English is being
developed and it is progressing, a good and positive impact is made; such an
English development program should be part of workplace learning that will
be experienced by every worker. If the workers face difficulties in using the
English, a less positive impact can be turned into a positive opportunity for
development. At the level of syntax, workers’ language problems are usually

solved by them consulting with their peers or via a dictionary. When the
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language problem becomes a barrier to their work accomplishment, the
company will take actions for the solution by sending their workers to training

centres or in-company training.

Globalisation

This is the era of globalisation, the era of information and the era of standard-
isation. There is no single country in the world that can be entirely self-
dependent; similarly, there is no individual or organisation that can be self-
reliant. In order to interact with individuals outside the local community, there
Is a need to master a foreign language, and the foreign language which is
acknowledged internationally is English: currently, English is the language of
globalisation, information and standardisation; now, there is no company that
can deny its dependency on the use of English, for English is the global busi-
ness lingua franca. To enter the world of business one currently needs to
entirely master English.

In the next sub-section | discuss how the findings from the present study
can contribute to reforms in the English curriculum in Indonesian tertiary

education.

Towards the reform of English curriculum implementation in In-
donesian tertiary education

I synthesised the data for this analysis from the findings in the previous sub-

sections in which the case was developed in an effort to answer my research

questions. First, | begin with the types of English language skills and

knowledge required by alumni to face the world of work.

Speaking skills

English speaking skills are the most sought after language skill demanded by
companies in Indonesia; speaking is a productive language skill that can be
easily and immediately assessed. The companies will have a demand that is

varied: for some, English speaking skills will be required on a very regular
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basis; for some they are likely only to be required when there are foreign vis-
itors or customers visiting the companies; at many local companies a much
lower level of skill will be required — although, with the increasing impact of
globalisation, the demand for higher levels will increase.
English speaking skills in Indonesian workplaces will continue to be used
in the following contexts:
1. Job interviewing;
2. Negotiating with foreign customers
3. Communicating with expatriate colleagues
4. Presenting in a seminar
5. Telephoning
6. Presenting product knowledge
7. Performing as part of job selection process
Most of these contexts require sophisticated speaking skills. All polytechnic
alumni need to be ready, in all companies save those similar to PC, with
sufficient English speaking skills to be able to operate in these contexts; thus,
they will have ‘a competitive edge’ when competing for employment

opportunities.

Reading skills

Reading skill is often categorised as a passive language skill; however, many
reading activities require critical and active thinking skills. In this context,
reading is known as an ‘active reading skill’ (McWhorter & Ember 2013) and
(Fry 1996); Walker (2000, p. 4) refers to reading as ‘an active process’: reading
is an active process in which readers shift between sources of information
(what they know and what the text says), elaborate meaning and strategies,
check their interpretation (revising when appropriate), and use the social con-

text to focus their response. (p4)
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Regardless of context, reading in English is, overall, the most-used English
language skill used in Indonesian workplaces. English reading skill is used
for:

Reading a job ad
Reading for comprehension as in a test
Reading manuals

Reading office and technical documents

o ~ w D P

Reading general English documents.

The English reading sub-skills above range widely: from simple reading
as in the reading a job advertisement to complex reading which requires
analytical and thinking skills. In whatever way they are to be applied, these
sub-skills should be possessed by alumni in order for them to perform
effectively at their workplace; as a consequence, the curriculum should ensure

that students are well-prepared in the five sub-skills listed above.

Writing skills

Writing transcends the other three language skills as it is the productive skill
that requires the following: a high level of linguistic and grammatical skills;
the higher cognitive skills of analysis, evaluation, synthesis and creating; the
ability to sustain logical thought across an extended period. English writing
skill is performed from the time alumni join the world of work in some com-
panies; in other organisations, it may only be performed at the beginning of
their employment or in the selection process. In my study English writing skills
were required in:
1. Writing a job application
. Writing presentation slides
Preparing documents

2
3
4. Emailing
5. Correspondence
6

. Writing a report
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Such English writing sub-skills also range from relatively low level to high
level of writing. In some minor skills, the variety of complexity exists as in
writing a report and correspondence. The sub-writing skills in the list
above require a matching reading ability: the two are inextricably entwined.

Listening skills

As an integral part of speaking skills, listening skills are inevitably required:
especially, listening skills are in integral part of developing good communica-
tion skills. While no specific listening sub-skills emerged from the IDR
analysis, they were implied and therefore need to be practiced: listening, as an
integral language skill, is required in English proficiency tests — and such tests
emerged as a significant part of the selection process prior to be accepted for
employment. Later, when employed, a range of listening sub-skills when Eng-
lish is being used — such as listening (and responding) to telephone
conversations, and listening to presenters in seminars — will be needed become
more integral parts of similar minor skills of speaking as previously mentioned.
Listening, as part of communication, is categorised as ‘active listening’ as it
requires the person to grasp, from the speaker’s point of view, what is being
communicated (Huseman, Lahiff & Penrose 1991; Locker & Kaczmarek
2004).
The following is a list of other English language skills and knowledge

that are required by alumni in Indonesian workplaces:

1. Grammar

2. Varieties of English

3. Bricolage of English

4. Translation

5. Other English language related knowledge and skills.

Grammar is needed in effective communication — both oral and written.

In written communication, grammar is vital, while in oral communication,
grammar makes better sense of the language use and gives confidence to the

speakers. Familiarity with different varieties of English will emerge as a need,
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especially as English grows the international community’s language, and
globalisation continues to involve people from a much wider range of non-
English speaking countries. Thus, while alumni should first be familiar with
‘Standard English’, they need exposure to ‘World Englishes’ — the English
spoken by non-native speakers. They will also need wider experience with
the bricolage of English that is used when workers mix English with their local
language or with Indonesian; in particular, it will be used to introduce English
terminology in specialist areas, as well as to increase the efficiency and
effectiveness of communication.

Other English language related skills and knowledge — such as cross-
cultural understanding — may be derived when taking English majors and
business communication: such studies, with their detailed language sub-skills
and extension of general knowledge, have proved to be valuable in Indonesian
workplaces. What is more, they develop both necessary and broader skills that
will prepare alumni to compete and succeed in the world of work in Indonesia.
Heeding the changing nature of English in the workplace in Indonesia is an
essential requirement for effective English curriculum reform in Indonesian

tertiary education.

The present condition

In this sub-section | review the existing level of alumni competency in English
language when facing the world of work as well as the applications of English
in the workplace to be found in Indonesian companies — as represented by the

four companies who participate in my study.

Alumni competency in English language

The data from Table 10.4 suggest that less than a third of alumni work in for-
eign and multinational companies. As discussed earlier, the demand to use the
English language in such companies is high. These data indicate that only
those alumni working in MNC, a multinational company, and which counts

for just over 4 per cent of total alumni workers, have the sophisticated English
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language skills required for them to perform effectively in such a workplace.
This means that more than 95 per cent of alumni workers are in need of
upgrading their English language skill if they are to be truly effective in inter-
national workplaces.

Allow me to explore the consequences of these statistics. First, regarding
spoken English, | have found that polytechnic alumni workers are deficient in
oral communication skills. They have problems with active oral
communication: they can understand, but they cannot respond: they need to lift
their English language competency especially with respect to active
communication skills. Although I was unable to report on the extent of alumni
listening skills in my present study, | recognise that listening is closely
integrated with speaking skills: coincidentally, when speaking skills are
upgraded, active listening skills will be enhanced.

With regard to reading skills: I have found that their skill level is sufficient.
My study suggests that alumni have no problems with understanding
documents they encounter in their specific workplaces; consequently, | suggest
that a focus in polytechnics on improving English reading skills is unnecessary.

Finally, with regard to writing skills, the data suggest that, currently, alumni
draft documents assisted by templates provided by managers. This support is
not mistaken; however, writing original drafts with no reliance on templates
would be valued higher. As alumni are regularly using their writing skills for
correspondence, particularly e-mails, improving the skills of drafting
documents should be introduced at polytechnics.

While most of the alumni indicated they had some need for improvement
in the English skills, some suggested that they had not progressed the English
skills that they had at the time they either graduated or from the time when
they first joined the company; indeed, there was a suggestions that the English
had deteriorated. | assume that their opportunities for enhancing their situation,
such as promotion, or for moving to better employment will be diminished if
their English language competency has not lifted as a result of not being able

to take opportunities of their personal English in the workplace.
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Support of Indonesian companies in English language competency

In general, all Indonesian companies expect their candidate workers to be pro-
ficient in their English language competency. Accordingly, most of the
companies state their English requirements from the outset, as in job advertise-
ments. If the position cannot be filled by candidates with the hope for English
competency, the companies have to accept the best candidates on offer; it fol-
lows that they must then provide special English training for the newly
employed workers in order to lift their competency to the optimal level.

Some Indonesian companies have their own extensive training centres
that include English programs. In such companies, new recruits at the
beginning of employment are obliged to attend pre-employment programs —
including English training programs. Later, as the recruits progress in the
company, there are programs for upgrading their skills, and English is usually
one of the programs that is included. For those companies that do not have
their own training centres, workers are directed to outside training centres to
upgrade their English language skills. This especially happens when the
jobs the workers have to do cannot be accomplished without specialist English
language abilities. Some large companies choose to send their workers abroad
in order to upgrade their English competency. In other companies, it is the
workers who take the initiative to upgrade their own language skill. They are
willing to pay with their own money for their English skill improvement.

Basically, most Indonesian companies are concerned about the English
language competency of their workers: they realise the importance of
appropriate English skills in these globalised times, and they want their
workers to be competitive as they do business. There are, however, some
companies that expect their workers to have fully-fledged English language
skills and to be totally competent in English at the time of their appointment;
they do not accept any responsibility for providing English language assistance
to their candidate workers.

300



Chapter 8 Cross Case Analysis

Facing the future world of work

In the first part of this meta-analysis, | have indicated that there is a relatively
high demand for English skills in Indonesian workplaces; in the second part
of the Meta-analysis, | have noted that, apart from a very small minority,
their English skill is below the required level. Despite an obvious concern for
their workers to have appropriate English language competency, many of them
expect to have workers whose pre-training has prepared them is optimal Eng-
lish skills; obviously, this simply is not the case. There are deficiencies, and
some of these deficiencies will be overcome by polytechnic and other tertiary
institutions.

First, tertiary institutions should undertake curriculum reform related to
English language competency. As the objective of polytechnic institutions, in
particular, is to create alumni with skills ready for employment, the English
curriculum in its courses should be directed towards the use of English for
employment purposes. Accordingly, there should be materials and approaches
developed that enable the students to be competitive as they enter the world of
work; in particular, the curriculum content should be filled with activities that
prepare the students to perform English language skills that are required in the
workplace.

As | have determined in my findings, oral skill performance should be
given priority. Not only is this speaking skill required; it can also enhance
overall language skill performance. There is a need to have a good performance
with standard ‘received pronunciation’; related to this, a strong foundation in
English grammar is obligatory. In addition, the students should be made aware
of the existence of ‘the world Englishes’ spoken by non- native speakers
and be given opportunities to communicate with them — possibly over the
internet.

Reading skill amongst the alumni workers has been found to be sufficient
in the present study. As the most used language skill required in the workplace,

it needs to be maintained; it will be even better if it can be improved — | have
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noted in the finding skills that reading supports writing ability, especially
when templates provided by the company are used for writing reports.

Writing skill, as the most demanding language skill, needs to be improved
especially regarding the most useful sub-skills of emailing (and other types of
correspondence) and report writing.

An English curriculum that is oriented towards employment should meet
polytechnic students’ specific aims in learning and developing English
language skills: as such it should meet their workplace needs. Enhanced

skills will place alumni in a more competitive position in the world of work.

Conclusion

I have identified eight organising themes that emerged from the multi-case
study of English use in a state owned, a multinational, a foreign and a private
company in Indonesia. All eight of these organising themes were identified in
the state-owned and foreign companies. In the multinational company, the only
theme missing is career enhancer — largely because successful applicants for
positions have been able to demonstrate the highest possible English language
skills prior to employment.

In the private company, the themes not identified were job requirement
and globalisation. Compared with the multinational company, English is used
so infrequently that it is not a requirement at all: English language competency
does not play a role in a workers’ achievement. It was clear that the theme of
globalisation does not impact significantly on the workers in this company:
they only deal directly with Indonesian people.

The main theme to emerge in this study is the need for better English
communication skills; the other themes that are either directly or indirectly
linked to this theme. The one theme that is the so-called ‘employment matters’
theme: it relates directly to the personal aspects of finding a workplace position.

The themes that emerged provide lessons for us to learn, as educators, on

how the English skills of the workers are developing in these companies. Not
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only have | noted the relationship between worker recruitment and the English
skills required; | have also been able to determine the means by which
English skill development is provided by the companies under investigation.

My analysis has helped me to find answers to the research questions that
| formulated in Chapter 1. | have found similarities and differences between
approaches and emphasis in English language skill requirements and their
development; | have been able to identify those English language skills
considered be unique to or typical of each of the four organisations.

In the English skills and knowledge required by polytechnic alumni
workers in their workplaces, | have found similarities amongst the sub-skills
required: English for job interviewing; communicating with expatriates and
foreigners; telephoning; reading job advertisements; reading for
comprehension as in an English test; reading manuals; reading general
documents; writing job application; correspondence; using the bricolage of
English.

The sub-skills that were uniquely found in the separate organisations
were: debating as part of the selection process; presenting product knowledge;
drafting contracts; writing presentation slides; grammar; managing varieties of
English; translation; English language related knowledge and skills

| argue that the sub-skills commonly found in all companies are a necessity
for curriculum development of English language in polytechnics; the sub-
skills typically found in particular organisations are the issues which can be
put into consideration when revising the curriculum.

The communicative events that emerged in answers to the second research
question are closely associated with the sub-skills; they are the phenomena that
support these sub-skills. They are concerned with the conditions or situations
where English language skills are used by communicators and speakers, and
by interlocutors.

I have found many similarities between the answers to the third and
fourth research questions: these were questions relating to the workers’

language performance and how Indonesian companies provide English
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language support for their workers. This matter is absolutely unigue to the
situation and condition of an organisation. While language competency is
related to the language demands in the company, English language support is
concerned with how staff development is conducted in a company. The
uniqueness of each company type has enabled me to learn a great deal about
English language provision in each of the situations.

In the meta-analysis, | have discussed the need for reform of English
curriculum in Indonesian tertiary education. This need derives from the
discrepancy that exists between the high demand for English skills in the four
of the workplaces and the relatively low alumni competency; three of the
companies (SOC, FC and PC) employ only alumni with average English
language competency; MNC is the exception, employing alumni who fall
within the top 5 per cent of English graduates — for this company, there is no
discrepancy.

The changes to the English programs deriving from my present study will
be useful and contributory to proposed curriculum changes in polytechnics in
Indonesia. Such changes should be a first step in making alumni better prepared

to use their English in Indonesian workplaces.
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CHAPTER 9

Analysis of Quantitative Data

In this chapter | will discuss the analysis and result of the quantitative data
collected for the multi case study of English use in Indonesian state-owned
company, multinational company, foreign company, and private company. It
begins with an introduction describing how a simple questionnaire was devel-
oped, how the data was collected, and how the data was analysed. My findings
address the demography of the respondents and conclude with how these find-

ings assist in answering the research questions formulated in Chapter 1.

Introduction

The questionnaire and the responses that | collected were not just intended to
support the qualitative data discussed in the previous chapters: they have also
provided additional information to enrich the findings for the study on work-

place English in Indonesia.

Questionnaire design

My questionnaire, attached as Appendix 2, sought demographic information
about the respondents and data regarding the English language use and skills
needed in Indonesian workplaces. It also included data related to the impacts
on the answers to the questions or the area of the research such as gender,
year of graduation, study program, study level, and companies where the re-

spondents work.
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The questionnaire consisted of a cover letter introducing the purpose of
research and how to answer the questions, as well as information about myself
and supervisor as contact people in charge with the research. The questions
were in the form of Yes-No, multiple choice, and short-answer items; as
well, there was a checklist and open-ended items seeking comments regarding
workplace English issues met by the respondents. The respondents were given

the freedom to answer the questions either in English or in Indonesian.

Piloting of questionnaire

The questionnaire was written in English with Indonesian translation provided
under each item or statement. To make sure that it was understood, before the
questionnaire was sent, | arranged for it to be read by two Indonesians in Aus-
tralia. It was also trialled online, with two Indonesian respondents.

The piloting confirmed that the questionnaire was clear and understandable.
No potential misunderstandings of information were identified and it took

approximately 15 minutes to complete the questionnaire.

How questionnaires were collected

Before the questionnaires were sent, | identified the potential respondents
through the website of Maung Polytechnic from where | was able to identify
the names and email addresses of all alumni. A stratified sample of Maung
Polytechnic graduates graduating in the last ten years, 2001-2010 — a total of
approximately 200 possible respondents — was identified and 60 were ran-
domly chosen, using a random number generator to assist in the selection
process; copies of the questionnaire were distributed via e-mail and the social
network. Ultimately, there were 36 respondents who returned the question-
naires — a return rate of 18 per cent or 60 percent from the chosen
respondents. | regarded this as an adequate response as the survey was used
to support or to reject the finding from the interviews.

In the next section | present a detailed analysis of the completed

questionnaire. This is divided into three parts: the demography of the
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respondents; a discussion of the data; a conclusion. A complete tabulation of

the data may be found in Appendix 3.

Demography of respondents

I have presented under the demography section below details that include
the year of graduation, study program, study level, type of company where

the respondents work, and length of service.

Year of graduation

The time when the respondents graduated from their polytechnics or university
are presented in Table 9.1. From this table | note that just over two-thirds of
the respondents had finished their study within the last five years (2006-2010)
from the time the questionnaires were distributed. The five year range is ap-

propriate in considering what the respondents learnt in their undergraduate

course.
Table 9.1 Year of graduation
Serial Time of graduation Number Percentage
1 1 year ago 6 17
2 2 years ago 7 19
3 2-5 years 12 33
4 Over 5 years 9 25
5 No Info 2 6
Total 36 100
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Table 9.2 Study program
Serial Study Program Number Percentage

1 Business administration 9 25

2 English language 8 22

3 Chemical engineering 4 11

4 Electrical engineering 4 11
Aeronautics 2 6

6 Others 8 22

7 No Info 1 3
Total 36 100

Study program

Table 9.2 shows the study program background of the respondents. | note
that the respondents of the questionnaire are varied; however, there is higher
proportion of business administration and English language graduates.
Further, | note that the respondents who indicated ‘other’ in the study
program had studied in the diverse areas of mechanical engineering, law,
energy conversion, and communications. Overall, there was a wide diversity of

respondents.

Study level

I note that over three-quarters of the sample were involved in D3 (polytechnic)
programs, as reported in Table 9.3. The remainder were involved in D4 pro-
grams depicts the study level of the respondents. Predominantly, the
respondents were D3 graduates which were the main three year programs
of the target population of polytechnic; the D4 respondents (the four year
programs which some Indonesian polytechnics also deal with) extended the

findings.
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Table 9.3 Study level
Serial Study Level Number Percentage
1 D3 29 81
2 D4 6 17
3 No information 1 3
Total 36 100
Table 9.4 Type of company
Serial Type Of Company Number Percentage
1 State-owned 15 42
2 Private company 10 28
3 Foreign 8 22
4 Multinational 3 8
Total 36 100

Type of company

The data contained in Table 9.4 indicate the type of company to which the
respondents belonged. Most respondents were employed in state- owned and
private companies. This is consistent with my findings in Chapters 4 and 7:
most alumni (just under three-quarters) work in these sectors.

Foreign and multinational companies are those in which alumni would
prefer to work; nearly one-third had achieved this ambition — considering the

high level of competition, this is a significant minority.

Length of service

The data contained in Table 9.5 indicate the length of service that the alumni
respondents had when they completed the questionnaire. I note that just
under two-thirds of respondents had been working in the company for more

than 1 year; just under half had been working more than 2 years.
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Table 9.5 Length of service
Serial Length of Service Number Percentage
1 Less than 6 months 6 17
2 6 - 12 months 7 19
3 1-2years 8 22
4 over 2 years 15 42
Total 36 100.0

Work experience before

The data in Table 9.6 illustrate the work experience that the respondents had
had prior to employment in their current position; | note that just over half
had prior experience. This indicates a balanced knowledge of the world of
work, including the use of English in the workplace — the focus of my study:

some with narrow work experience; some with a broader view.

Table 9.6 Work experience before
Serial Work experience before Number Percentage
1 Yes 20 56
2 No 16 44
Total 36 100

Main reason for appointment to first job

The data in Table 9.7 report the main reason why the respondents thought
they had been appointed to their first job. While just under half indicated that
they met company needs, just over a quarter of the respondents reported that
they were appointed because of their English: for this group, English was im-

portant for them to find a job.
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Table 9.7 Main reasons for first Appointment
Serial Main reason for first job Number Percentage

1 Company needs 15 41.7

2 Personality 6 16.7

3 English + other reasons 6 16.7

4 English 4 111
GPA 2 55

6 Others (relation + practical experience) 2 5.5

7 No information 1 2.8
Total 36 100.0

Ease of finding their first job
The data in Table 9.8 illustrate the length of time taken for respondents to
obtain their first job after graduating. | note that close to 100 per cent were
employed within 12 months, nearly half gained their first job within three
months of graduating and that nearly one-fifth had been employed while they
were still in college. All of these data suggest that there is a high demand by
Indonesian companies for polytechnic graduates.

The demographic data are not directly related to the impact of English
language acquisition and competency — although some interesting linkages
have been noted. The following data are directly linked with the area of

my research as it is concerned with the use of English in Indonesian

workplaces.
Table 9.8 First job obtained
Serial First job obtained Number Percentage
1 In college 7 19
2 3 months 16 44
3 4 - 12 months 12 33
4 No information 1 8
Total 36 100
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Data concerning the area under investigation

The following is the analysis of data from the questionnaires that are closely
connected with the area under investigation, namely, those that may impact
on the answers to the questions which influence the result of the present re-
search. The data in the tables in the following sub-sections are summaries of

the complete data contained in Appendix 3.

English as a job requirement

The data contained in Table 9.9 show the respondents’ answers to the question
whether English was one of the requirements to apply for the job as stated in
the job advertisement to which they responded. Over 80 per cent indicated
that English was one of the requirements to apply for a job in the companies
where they work. From this | conclude that English is a requirement to apply
for a significant number of positions — regardless of whether or not it is
stated in the advertisement; applicants would be well-advised to be prepared.

Table 9.9 English as a requirement
Serial English as requirement Number Percentage
1 Yes 29 81
2 No 6 17
3 No information 1 3
Total 36 100

Table 9.10 Job application in English

Serial Job application in English | Number Percentage
1 Yes 23 64
2 No 12 33
3 No information 1 3
Total 36 100
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Job application in English

When asked whether or not the respondents had to apply for a job in English,
nearly two-thirds, as shown in Table 9.10, responded ‘Yes’. The job applica-
tion documentation usually included a cover letter, CV or resume,
recommendation letter and other supporting documents. In some cases their
ID card had to be translated into English.

When applying for a job, applicants — in order to be successful — mostly

have to be ready to write their job application in English.

Interview in English

The data contained in Table 9.11 indicate that more than four-fifths of respond-
ents were involved in a job interview that involved some English. While only
one-seventh of these were involved in an interview conducted entirely in Eng-
lish, over two-thirds experienced a mixture of English and Indonesian in their
interviews — a ‘bricolage of English’ — requiring either a code switch or the
use of English terminology. Applicants may also voluntarily have chosen to
use English in part of the interview — as at FC, where this was seen to be an

advantage in gaining the position.

Table 9.11 Interview in English

Serial Interview in English Number Percentage
1 Yes 5 14
2 No 5 14
3 Mixture 25 69
4 No information 1 3
Total 36 100
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Self-assessment on language progress

The data contained in Table 9.12 relate to the respondents’ progress on English
language skill during their work. Almost two-thirds of the respondents said
there was progress from the time they graduated from their college to the
time they were interviewed; one quarter reported no progress. This suggests
that there is a moderate level of English language learning improvement oc-
curring in the workplace. The reasons for this change are discussed in the next
sub-section.

These data suggest that English is used extensively by alumni in their
respective companies, and that both companies and individuals are taking

responsibility for improving the standard of usage.

Table 9.12 Self-assessment on language progress

ﬁg} Self-Assessment on Language progress Number Percentage
1 Progress 23 64
2 No change 9 25
3 No progress 1 3
4 No information 3 8
Total 36 100

Table 9.13 Reasons for progress

Serial Reasons for progress Number Percentage

1 A. Used at work 14 28

2 B. Improved by self 11 22

3 D. Dealing with English speakers 9 18

4 E. Company encouragement 6 12

5 C. Additional course provided by company 3 6

6 F. No answer 7 14
Total 50 100

Note: More than one response per person was possible
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Reasons for progress

The data contained in Table 9.13 report reasons given for the progress of the
alumni working in Indonesian companies. More than a quarter reported, gen-
erally, that they used English at work. More than half reported specific
reasons: self-improvement; regular dealings with English speakers; encourage-
ment by their company — in particular, through provision of company courses.
Work-based application and support is apparent; self-help suggests a high de-
gree of motivation to improve individual standards of English.

These data suggest that English is used extensively by alumni in their
respective companies, and that both companies and individuals are taking

responsibility for improving the standard of usage.

Reason for job promotion

The data contained in Table 9.14 report reasons why alumni thought they
were promoted to higher positions in their companies. Three-quarters of re-
spondents reported, generally, that they were promoted because of their
performance; additionally, a small percentage linked this performance to their
ability in English. This link to ability in English is emphasised in the next sub-

section.

Table 9.14 Reasons for job promotion

Serial Reason for job promotion Number Percentage
1 Performance 27 75
8 Performance and English 2 5
2 Seniority 1 3
5 Other reason 1 3
4 No answer 5 14
Total 36 100

English required for job promotion
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Table 9.15 English required for job promotion
Serial Englisn requwt?gnfor JElD [ErEiTiD- Number Percentage
1 Yes 18 50
2 No 12 3
3 No answer 6 17
Total 36 100

The data contained in Table 9.15 indicate that half of the respondents recog-
nised that English was required for job promotion in their companies. This
indicates that English competency plays an important role in job promotion

for a significant number of workers.

Coping with English difficulty

The data in Table 9.16 refer to the ways in which the respondents cope with
their English language problems in their workplaces. More than one response
was allowed.

Over three-quarters of the respondents indicated that they solved their
language problems individually either by themselves by their own efforts,
through friends or supervisors: there is a strong sense of a self-initiated effort
assisted by collaboration which it reflects an attitude of ‘a helping

community’. The company role was only of minor significance.

Table 9.16 Coping with English difficulty
Serial Engﬁg\”g#gﬂlty Number Percentage

1 A. By self 16 39

2 B. Friends help 12 29

3 C. Supervisors help 4 10

4 D. Company training 3 7

5 E. No answer 6 15
Total 41 100

316




Chapter 9 Analysis of Quantitative Data
Table 9.17 English training is provision
Serial e prowdgd_Wlth Number Percentage
English training
1 No 24 67
2 Yes 7 19
3 No information 5 14
Total 36 100

If English training is provided

The data in Table 9.17 relate to whether or not English training is provided
by the company to which the alumni belong; nearly two-thirds responded that

none was offered; one in five reported that it was provided. These proportions

are consistent with the findings from my case studies.

This confirms that a culture of self-improvement of English language

competency exists in Indonesian workplaces: when required, companies do

provide in-house programs by which language shortfalls may be overcome.

Suggestions made to learn English

The data contained in Table 9.18 refer to the proportion of respondents for

whom it has been suggested by their companies that they should improve their

English.
Table 9.18 Suggested to learn English
. learn
Serial Suggesteq to fea Number Percentage
English
1 Yes 19 53
2 No 11 30
3 No information 6 17
Total 36 100
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I note that just over half of the respondents have received advice regarding
them improving their English. This indicates that individual companies have a
serious focus on English language performance: they want their employees to
improve the proficiency of their English in the workplace.

Data on specific English language skills to apply for a
job

This analysis on language specific skills that follows relates to data that | have
derived from Item 6 in Part B of the questionnaire. | had asked respondents to
use a rating scale of 1-5 for both ‘frequency’ and “ability” in a number of Eng-
lish language skills. The scores for each element are the total score divided by
the number of respondents who answered the element; not all respondents re-
sponded to both elements for all items.

This section is divided into sub-sections related to the languages skills
that the alumni workers have experienced in the world of work. This analysis
has enabled me to identify the specific language needs that will be for
curriculum development: a need exists when the discrepancy (the difference
between the frequency and ability scores) is positive, i.e., the frequency score
is greater than the ability score. (Conversely, if the discrepancy is negative

the ability is generally under-used).

Language skills in reading job advertisement

The data in Figure 9.1 and Table 9.19 relate to the level of use and mastery of
the sub-skills of reading job advertisement. From Figure 9.1, the sub-skills us-
age range in level from ‘sometimes’ to ‘often’ and that the mastery level of all

sub-skills is in the ‘above average’ range.
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Figure 9.1 Skills in reading job advertisements

Skills on Reading job advertisement
3.87 379
3.71 ' 3.70 3-75
3 I I I l
1 2 3 4 5 6

Notes on the answers to the questions:

1.  How often do you find the use of abbreviations in job advertisements?
How able are you at understanding abbreviations in job advertisements?
How often do you have to identify requirements in the job ads?
How able are you at identifying requirements in the job ads?
How often do you identify how to apply for a job in the ads?

6. How able are you at identifying how to apply for a job in the ads?
Ratings on frequency of use (How often?):
0-1.5 never;1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often

Ratings on skill mastery (How able?)
0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

ap~wn

Table 9.19 Value difference of frequency of use and skill mastery on
reading job ad

Frequency of Use Av Ability to Use Av | Need
¢ How often do you find the e How able are you at under-
use abbreviations in job ad- | 3.47 standing abbreviations in job | 3.71 | -0.24
vertisements? advertisements?
e How often do you have to e How able are you at identi-
identify requirements in the | 3.87 fying requirements in the job | 3.79 | +0.08
job ads? ads?
e How often do you identify e How able are you at identi-
how to apply for a job in the | 3.70 fying how to apply forajob | 3.75 | +0.05
ads? in the ads?

Scale:
Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Positive discrepancy = need for curriculum action

Negative discrepancy = no need for curriculum action
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In Table 9.19, I used the scale differences of the frequency of use and of
skill mastery to determine whether or not there is a need for curriculum action
(see introduction to this section, p. 344). | note that:

e there is negative discrepancy between the use and understanding of
abbreviations in advertisements (colour coded green in the table) —
and hence there is no immediate need for curriculum action;

e a positive discrepancy between using and understanding in
identifying the requirements and the actually undertaking job
applications (colour coded red in the table) — hence there is an
emergent need for curriculum action.

I have applied this logic to the remaining sub-sections of this analysis. As a
consequence, my interpretation of these data is as follows:

e Alumni are often required to use abbreviations in job advertise-
ments (in English) and their ability in this area is ‘above average’.
Since the discrepancy in the ratings is negative, there is no need to
improve the skill on learning abbreviations in job advertisement in
polytechnic course.

Alumni often perform the task of identifying requirements in job advertise-
ments and to identify how to apply for a job; their ability. Since there is a
positive discrepancy for each of these sub- skills, there is a need to improve
the skills of identifying the requirements and making an actual application in

polytechnic courses.

Language skills in writing documents for job applications

The data in Figure 9.2 and Table 9.20 relate to the level of use and mastery of

the sub-skills of writing documents for job applications.
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Figure 9.2 Skills in Writing Documents for Job Application

Skills on writing documents for a job application
3.93
3.52 3.57 3.64
J I I I ] ]
1 2 3 4 5 6
Notes on the answers to the questions:
1.  How often do you have to write a letter of application in English?
How able are you at writing a letter of application in English?
How often do you have to write letter of resume/CV in English?
How able are you at writing a letter of resume/CV in English?

How often do you write draft letter of recommendation/reference in English?

6. How able do you write draft letter of recommendation/reference in English?
Ratings on frequency of use:
0-1.5 never;1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ratings on skill mastery:
0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

apr~wn

Scale:
Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Positive discrepancy = need for curriculum action

Negative discrepancy = no need for curriculum action

Table 9.20 Value difference of frequency of use and skill mastery on
writing documents for job application
Frequency of Use Av Ability to Use Av | Need
¢ How often do you have to e How able are you at writing
write a letter of application 3.93 a letter of application in 3.52 | +0.41
in English? English?
How often do you have to e How able are you at writing
write letter of resume/CV in | 3.57 a letter of resume/CV in 3.64 | -0.07
English? English?
How often do you draft a let- e How able are you at drafting
ter of . 317 a letter of recommendation/ | 540 | 49
recommendation/reference in reference in English?
English?
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From Figure 9.2, | note that respondents often write letters of application
and personal resumes and that only sometimes do they have to draft letters of
recommendation; while they have above average sub-skills in writing resumes
and letters of application in English, they only have average ability to draft
letters of recommendation.

My interpretation of these data is as follows:

e Alumni often write a letter of application in English and sometimes
draft letters of recommendation. Since the discrepancy is positive
— particularly in the sub-skill of writing letters of application —there
is a need to improve both sub-skills in polytechnic courses.

e Alumni are often required to write resumes in English. Since the
discrepancy is negative there is no need to improve this sub-skill in

polytechnic courses.

Language skills in job interviews

Figure 9.3 and Table 9.21 relate to the level of use and mastery of the sub-
skills of language skills in job interviews. From Figure 9.3, | note that all of
these the sub-skills are used often, and that the respondents rate their mastery
level as ‘above average’. In Table 9.21, | compare the discrepancy between the

ratings for frequency of use and skill mastery.
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Figure 9.3 Language skills on job interview

Skills on Job interview

4.00
3.93
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Notes on the answers to the questions:

1. How often do you have to explain your identity background in job interview?
How able are you at explaining your identity background in job interview?
How often do you have to explain why you are applying for the job?

How able are you at explaining why you are applying for the job?
How often do you explain your educational backgrounds?

How able are you at explaining your educational backgrounds?

How often do you have to explain skills in relation to the job applied?
How able are you at explaining skills in relation to the job applied?
How often do you have to explain work experience?

How able are you at explaining work experience?

. How often do you have to explain your enthusiasm on the job applied?
12. How able are you at explaining your enthusiasm on the job applied?

© 0o N O~ WDN

=
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Ratings on frequency of use (How often):

0-1.5 never;1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ratings on skill mastery (How able):

0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

My interpretation of these data is as follows:

e Alumni are often required to perform the sub-skills to explain the
identity background in job interview in English, to explain the rea-
son why they are applying for the job, to explain their educational
backgrounds in job interview, and to explain enthusiasm on the job
applied. Although there is self-rating of ‘above average’ of mastery
on these sub-skills, a positive discrepancy is revealed between level
of use and mastery; therefore, there is a need to improve the mas-

tery of these sub- skills in polytechnic courses.
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Table 9.21 Value difference of frequency of use and skill mastery on
job interview
Frequency of Use Av Ability to Use Av | Need

How often do you have to How able are you at explain-
explain your identity back- 4.00 ing your identity background | 3.93 | +0.03
ground in job interview? in job interview?

How often do you have to How able are you at explain-

explain why you are apply- 3.90 ing why you are applying for | 3.79 | +0.21
ing for the job? the job?

How often do you explain How able are you at explain-
your educational back- 3.97 ing your educational 3.90 | +0.07
grounds? backgrounds?

How often do you have to How able are you at explain-

explain skills in relation to 3.68 ing skills in relation to the 3.82 | -0.14
the job applied? job applied?

How often do you have to 371 How able are you at explain- 369 | -002
explain work experience? ' ing work experience? ’ ’
How often do you have to How able are you at explain-

explain your enthusiasm on 3.73 ing your enthusiasm on the 3.62 | +0.11
the job applied? job applied?

Scale:

Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Positive discrepancy = need for curriculum action

Negative discrepancy = no need for curriculum action

e Alumni are often required to perform the sub-skills of explaining
skills in relation to the job applied and explaining work experience
in a job interview. While, again, there is a self-rating of above av-
erage on these sub-skills, a negative discrepancy is revealed
between the level of use and mastery —i.e., ‘ability to use” is greater

than ‘frequency of use’.

Other skills in job application

Figure 9.4 and Table 9.22 show the level of use and mastery of the sub-skills

of other skills in job application. From Figure 9.4, | note that all of
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Figure 9.4 Other skills on job application

Other skills on job application
4.00 4.00 4.00
3.93
3.87 I I
| i
1 2 3 4 5 6
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6.
Ratings on frequency of use (How often):
0-1.5 never;1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ratings on skill mastery (How able)
0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Notes on the answers to the questions:
1.

How often do you have to apply for a job through internet?

How able are you at applying for a job through internet?

How often do you have to write letter of application through email?

How able are you at writing a letter of application through email?

How often do you have to send documents of job application through email?
How able are you at sending documents of job application through email?

the sub- skills are used ‘often’, and that the mastery of all these varied sub-

skills is in the ‘above average’ range. In Table 9.22, | compare the discrepancy

between the ratings for frequency of use and skill mastery.

My interpretation of these data is as follows:

Alumni are often required to write a letter of application through
email. Although their ability in this area is also above average, the
discrepancy is positive; therefore there is a need to improve this
skill in polytechnic courses.

Alumni are often required to perform the sub-skills to apply for a
job through internet and to send documents of job application
through email. Their ability in these sub-skills is above average;

the discrepancy was either negative or zero; therefore there is no
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Table 9.22 Value difference of the frequency of use and skill mastery
on job application other skills

Frequency of Use Av Ability to Use Av | Need
e How often do you have to e How able are you at apply-
apply for a job through inter- | 3.87 ing for a job through 4.00 |-0.13
net? internet?
¢ How often do you have to o How able are you at writing
write letter of application 3.93 a letter of application 3.83 | +0.10
through email? through email?
e How often do you have to e How able are you at sending
send documents of job appli- | 4.00 documents of job application | 4.00 | +
cation through email? through email?

Scale:
Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Positive discrepancy = need for curriculum action

Negative discrepancy = no need for curriculum action

need to improve this skill in polytechnic courses — although, because
the differences are borderline, the balance between the skills and mas-
tery levels need to be watched more closely than in some of the earlier

examples discussed:

Summary on specific English language skills to apply for a job

The language skills to apply for a job — including reading job advertisements,
writing documents for job applications, and job interview skills — a were rated
close to 4, which means that they are often used when the respondents were
applying for jobs. These sub-skills should be noted as they scored a high skill
rating and a high level of mastery: reading job advertisements, to identify job
requirements and finding out how to apply for jobs is considered more im-
portant.

In writing documents to apply for jobs, writing a letter of application and
writing a letter that contains a resume/CV are skills which are frequently used.
While the latter skill was manageable, the minor skill on writing letter of

application seems to be a problem for respondents.
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In job interview skills, the three most frequently used skills were
explaining their identity background in job interviews, explaining their
educational backgrounds, and explaining the reasons for applying for the job.
Those skills seem to be a problem for respondents as their mastery level was

below the skill level required by respondents.

Data on specific English language skills for use at work

This analysis on specific language specific skills for use at work are taken from
data on the questionnaire part C no 6 which asked the respondents to put the
number (or tick on the number) on the scale of 1 to 5 for Frequency of Use
(asking How often do you use the following skills) in which 1 means never, 2
very seldom, 3 sometimes, 4 often and 5 very often. Next to this column, the
respondents are also asked to put the number (or tick on the number) on the
scale of 1 to 5 for Language skills mastery (asking ‘How able are you to do the
skills?”) in which 1 means not well at all, 2 not well, 3 satisfactory, 4 well and
5 very well.

Most of the 36 respondents answered both questions, but some of them
skipped the questions in the Frequency of Use column, and a few others
skipped the questions of Language skills mastery column. Accordingly, the
average of the values is the total divided by the number of respondents who
answered the questions, not divided by 36 as the total number of respondents.

This section is divided into specific language skills and elements needed
at work or when they do their duties. This analysis enables me to identify the
language need specifications which are certainly useful for curriculum
development. First, it begins with the analysis of the specific language skills of
listening, then of speaking, reading, writing and other language elements. The
figures found in the following sections derive from data which are tabulated

from the respondents’ answers as found in Appendix 3.
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Specific listening skills

The data in Figure 9.5 and Table 9.23 show the frequency of use and the level

of mastery of the English listening skills. From Figure 9.5, I note that all of the

listening skills were used ‘sometimes’, and that the skill mastery of all the lis-

tening skills ranges from ‘average’ to ‘above average’.

Figure 9.5 Language skills in listening
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skills on listening
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Notes on the answers to the questions:

. How often do you listen to people speaking English through people speaking at meetings?

Ratings on frequency of use (How often):

0-1.5 never;1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ratings on skill mastery (How able)

0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

How often do you listen to people speaking English through phone including mobile?
How able are you at listening to people speaking English through phone including mo-
bile?

How often do you listen to people speaking English through announcements from load
speakers?

How able are you at listening to people speaking English through announcements from
load speakers?

How often do you listen to people speaking English through the radio?

How able are you at listening to people speaking English through the radio?

How often do you listen to people speaking English through TV?

How able are you at listening to people speaking English through TV?

How often do you listen to people speaking English through speech or presentation?
How able are you at listening to people speaking English through speech or presentation?

How able are you at listening to people speaking English through people speaking at
meetings?
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Table 9.23 Value difference of frequency of use and skill mastery on
listening
Frequency of Use Av Ability to Use Av | Need

¢ How often do you listen to How able are you at listen-
people speaking English 3.00 ing to people speaking 388 | -088
through phone including mo- | English through phone in- ' '
bile? cluding mobile?

e How often do you listen to How able do you listen to
people speaking English 357 people speaking English 379 | -0.22
through people speaking at ' through people speaking at ' '
meetings? meetings?

e How often do you listen to How able do you listen to
people speaking English 3.33 people speaking English 373 | -0.40
through speech or presenta- ' through speech or presenta- ' '
tion? tion?

e How often do you listen to How able do you listen to
people speaking English 3.10 people speaking English 343 | -0.33
through TV? through TV?

e How often do you listen to How able do you listen to
people speaking English 281 people speaking English 330 | -049
through announcements ' through announcements ' '
from load speakers? from load speakers?

e How often do you listen to How able do you listen to
people speaking English 2.88 people speaking English 321 | -0.33
through the radio? through the radio?

Scale:

Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Positive discrepancy = need for curriculum action
Negative discrepancy = no need for curriculum action

In Table 9.23, | present the value difference of the frequency of use and
skill mastery followed by a discussion of these differences. My interpretation
of these data is as follows:

e Alumni showed an above average mastery of the sub-skills of lis-
tening to people speaking English by phone or mobiles, speaking

at meetings, or when making a speech or presentation.
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e Alumni showed an average mastery of the sub-skills of listening to
people speaking English through TV, speaking English through an-
nouncements from load speakers, and speaking English through the
radio.

e The most frequent use of listening sub-skills occurred with people
speaking English at meetings, followed by people making a speech
or presentation.

e Inall cases, the level of mastery was greater than that required for
the particular listening task; thus at this stage, there is no immediate
need to improve listening skills in polytechnic courses.

The most frequent use of listening sub-skills occurred with people speaking
English at meetings, followed by people making a speech or presentation. In all
cases, the level of mastery was greater than that required for the particular
listening task; thus at this stage, there is no immediate need to improve listening

skills in polytechnic courses.

Specific speaking skills

The data in Figure 9.6 and Table 9.24 relate to the level of use and mastery of
speaking sub-skills.

Figure 9.6 Language skills in speaking
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Notes on the answers to the questions:
1. How often do you have to speak English through phone including mobile?
How able are you to speak English through phone including mobile?
How often do you have to speak English through announcements from load speakers?
How able are you to speak English through announcements from load speakers?
How often do you have to speak English to people on the radio?
How able are you to speak English to people on the radio?
How often do you speak English to people on TV?
How able are you to speak English to people on TV?
How often do you speak English on speech or presentation?
How able are you to speak English on speech or presentation?
. How often do you speak English to people at meetings?
How able are you to speak English to people speaking at meetings?
How often do you speak English as customers?
How able are you to speak English as customers?
. How often do you speak English as tourist or guides?
16. How able are you to speak English as tourists or guides?
Ratings on frequency of use (How often):
0-1.5 never;1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ratings on skill mastery (How able)
0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

From Figure 9.6, | note, with one exception, a close balance between

speaking skills use and the level of skill mastery. In Table 9.24 | have

compared the value difference of the frequency of use and skill mastery. My

interpretation of these data is as follows:
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Table 9.24

Analysis of Quantitative Data

Alumni showed the highest level of mastery of speaking English as
tourists or guides, at meetings, when speaking at meetings, and
when speaking to customers and when making a speech or presen-
tation.

An average level of mastery was shown when speaking English to
people on TV, speaking on the phone or mobile, making announce-
ments from loud speakers and speaking on the radio.

English speaking skills were most frequently used at meetings, with
customers, making speeches or presentations and when being a
tourist or tourist guide.

Low frequency of use occurred when speaking as a radio or TV
announcer, on the radio or TV, or making loudspeaker announce-

ments.

Value difference of frequency of use and skill mastery on
speaking

Frequency of Use Av Ability to Use Av | Need

e How often do you speak e How able are you at speak-
English as tourists or 2.90 ing English as tourists or 4.06 | -1.16
guides? guides?

¢ How often do you speak o How able are you at speak-
English to people at meet- 3.29 ing English to people 3.67 | -0.38
ings? speaking at meetings?

e How often do you speak 300 | ® How able are you at speak- 358 | -058
English as customers? ' ing English as customers? ' '

¢ How often do you speak o How able are you at speak-
English on speech or presen- | 2.94 ing English on speech or 3.56 | -0.62
tation? presentation?

e How often do you have to e How able are you at speak-
speak English through phone | 2.75 ing English through phone 3.40 | -0.65
including mobile? including mobile?

¢ How often do you speak o How able are you at speak-
English to people on TV? 2.39 ing English to people on 335 | -0.96

TV?

e How often do you have to e How able are you at speak-
speak English through an- 213 ing English through 3.05 | -092
nouncements from loud ' announcements from loud ' '
speakers? speakers?
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¢ How often do you have to o How able are you at speak-
speak English to people on 2.04 ing English to people onthe | 3.05 | -1.01
the radio? radio?
Scale:

Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional
Positive discrepancy = need for curriculum action
Negative discrepancy = no need for curriculum action

e As with listening cases, the level of speaking mastery was greater
than that required for the particular speaking task; thus at this stage,
there is no immediate need to improve speaking skills in polytech-

nic courses.

Specific reading skills

The data in Figure 9.7 and Table 9.25 show the level of use and mastery of
reading sub-skills. From Figure 9.7 | note that reading skills were, in the main,

used ‘often’; in the main their level of mastery was above average. In

Figure 9.7 Language skills in reading

skills on reading

4.00

3.50
3.00
2.50
2.00
1.50
1.00
0.50

0.00

1234567 8910111

N

1314151617181920212223242526

Notes on the answers to the questions:
1. How often do you read manuals written in English?
2. How able are you to read manuals written in English?
3. How often do you read emails written in English?
4. How able are you to read emails written in English?
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5. How often do you read web pages written in English?

6. How able are you to read web pages written in English?

7. How often do you read signs and instructions written in English?

8. How able are you to read signs and instructions written in English?

9. How often do you read minutes of meetings written in English?

10. How able are you to read minutes of meetings written in English?

11. How often do you read advertisements written in English?

12. How able are you to read advertisements written in English?

13. How often do you read catalogues/booklets written in English?

14. How able are you to read catalogues/booklets written in English?

15. How often do you read news articles written in English?

16. How able are you to read news articles written in English?

17. How often do you read textbooks written in English?

18. How able are you to read textbooks written in English?

19. How often do you read magazines written in English?

20. How able are you to read magazines written in English?

21. How often do you read newspapers written in English?

22. How able are you to read newspapers written in English?

23. How often do you read forms written in English?

24. How able are you to read forms written in English?

25. How often do you read contracts or legal documents written in English?

26. How able are you to read contracts/legal documents written in English?
Ratings on frequency of use (How often):
0-1.5 never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often.
Ratings on skill mastery (How able)
0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Table 9.25 Value difference of frequency of use and skill mastery on

reading
Frequency of Use Av Ability to Use Av | Need
e How often do you read e How able are you at read-
emails written in English? 3.77 ing emails written in 357 | +
English?
e How often do you read web e How able are you at read-
pages written in English? 371 ing web pages written in 365 |+
English?
e How often do you read e How able are you at read-
signs and instructions writ- | 3.48 ing signs and instructions 3.60 | -
ten in English? written in English?
e How often do you read e How able are you at read-
minutes of meetings written | 3.43 ing minutes of meetings 3.60 | -
in English? written in English?
e How often do you read e How able are you at read-
manuals written in English? | 3.57 ing manuals written in 359 | -
English?
e How often do you read e How able are you at read-
forms written in English? e 363 ing forms written in 356 | -
English?
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How often do you read How able are you at read-

news articles written in o 342 ing news articles written in | 3.54

English? English?

How often do you read How able are you at read-

newspapers written in Eng- | o 3.42 ing newspapers written in 3.54

lish? English?

How often do you read How able are you at read-

magazines written in Eng- | o 3.38 ing magazines written in 3.50

lish? English?

How often do you read How able are you at read-

contracts or legal docu- . 339 ing contracts/legal 3.48

ments written in English? ' documents written in Eng- ’
lish?

How often do you read ad- How able are you at read-

vertisements written in 3.08 ing advertisements written | 3.46

English? in English?

How often do you read cat- How able are you at read-

alogues/booklets writtenin | ¢ 3.43 ing catalogues/booklets 3.46

English? written in English?

How often do you read e 344 How able are you at read- 3.39

textbooks written in Eng- ing textbooks written in

lish? English?

Scale:
Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Positive discrepancy = need for curriculum action

Negative discrepancy = no need for curriculum action
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In Table 9.25, I present the value difference of the frequency of use and the
skill mastery followed by a discussion of these differences. My interpretation
of these data is as follows:

e There were two reading sub-skills in which the reading skills need
to be improved: reading emails and web pages written in English.
These skills were required ‘often’ — they had the highest use
ratings; however, there was a small positive discrepancy indicating
that mastery in these areas needs to be improved. The need, in fact,
Is at both a high level of use and of mastery.

e There is a cluster of sub-skills that are used often, where the
mastery level is above average, but where the discrepancy is
negative: reading signs and instructions, minutes, manuals, forms,
news articles and newspapers. These areas need to be sustained
without any special attention being given.

e Finally, there is a cluster of sub-skills in which the mastery level
is above average, but the use is average so that the discrepancy is
clearly negative: reading magazines, contracts and legal
documents, advertisements, catalogues and booklets, and textbooks
that are written in English. These areas do not require any
additional attention in polytechnic courses.

Overall, the ability of the respondents to handle the reading specific tasks
is above average indicating that, in general, they have no problems in reading

skills in general.

Specific writing skills

The data in Figure 9.8 and Table 9.26 show the frequency of use and the
level of mastery of the writing sub-skills. From Figure 9.8, I note that all of
the sub-skills are used ‘sometimes’ and that the skill mastery of the majority
lies in the range of ‘above average’ with two that are ‘average’.

In Table 9.26 | have compared the value difference of the frequency of use
and skill mastery. My interpretation of these data is as follows:
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Figure 9.8 Language skills in writing
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Notes on the answers to the questions:
1. How often do you write manuals in English?
How able are you to write manuals in English?
How often do you write emails in English?
How able are you to write emails in English?
How often do you write web pages in English?
How able are you to write web pages in English?
How often do you write signs and instructions in English?
How able are you to write signs and instructions in English?
How often do you write minutes of meetings in English?
How able are you to write minutes of meetings in English?
. How often do you write advertisements in English?
How able are you to write advertisements in English?
How often do you write catalogues/booklets in English?
How able are you to write catalogues/booklets in English?
How often do you write news articles in English?
How able are you to write news articles in English?
How often do you write textbooks in English?
How able are you to write textbooks in English?
How often do you write magazines in English?
How able are you to write magazines in English?
. How often do you write newspapers in English?
. How able are you to write newspapers in English?
How often do you write forms in English?
How able are you to write forms in English?
How often do you write contracts or legal documents in English?
. How able are you to write write/legal documents in English?
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Ratings on frequency of use (How often):

Ratings on skill mastery (How able)

0-1.5 never;1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often

0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

Table 9.26 Value difference of frequency of use and skill mastery in

writing
Frequency of Use Av Ability to Use Av Need
e How often do you write How able are you at writ-
advertisements in Eng- e 4.00 ing advertisements in e 330 | e +0.30
lish? English?
. HOV\_/ of_ten do you write . 357 !-|0W abl_e are you at writ- | | 350 | o 40,07
emails in English? ing emails in English?
e How often do you write How able are you at writ-
newspaper articles in e 220 ing newspaper articlesin | e 3.06 | « -0.86
English? English?
e How often do you write How able are you at writ-
catalogues/booklets in e 248 ing catalogues/booklets e 329 | e -081
English? in English?
e How often do you write How able are you at writ-
magazine articles in Eng- | e 2.15 ing magazine articles in e 294 | e -0.79
lish? English?
e How often do you write How able are you at writ-
textbooks in English? 243 ing textbooks in English? © 3061 -0.63
e How often do you write How able are you at writ-
news articles in English? | e 2.41 ing news articles in e 310 | e -0.62
English?
e How often do you write How able are you at writ-
web pages in English? e 296 ing web pages in e 338 | e -042
English?
e How often do you write How able are you at writ-
signs and instructions in | e 3.00 ing signs and instructions | ¢ 3.38 | e« -0.38
English? in English?
e How often do you write How able are you at writ-
minutes of meetings in e 324 ing minutes of meetings | e 359 | ¢ -0.34
English? in English?
e How often do you write How able are you to
forms in English? © 33 write forms in English? ¢ 33 e 0L
e How ofte_n do you write . 3.3 How able are you at writ- | | 339 | o -0.07
manuals in English? ing manuals in English?
e How often do you write How able are you to
contracts or legal docu- e 340 write write/legal docu- e 347 | e -0.07

ments in English?

ments in English?

Scale:

Frequency: 0-1.5= never; 1.51-2.5 very seldom; 2.51-3.5 sometimes; 3.51-4.5 often; 4.51-5 very often
Ability: 0-1.5=very low; 1.51-2.5=low; 2.51-3.5=average; 3.51-4.5=above average; 4.51-5=exceptional

| | Positive discrepancy = need for curriculum action |
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| | Negative discrepancy = no need for curriculum action |
e There are two writing ability sub-skills where there is a positive

discrepancy between mastery and usage: in writing advertise-
ments in English (a significant need) and writing emails (a very
low need).

e The alumni use a number of writing sub-skills ‘sometimes’:
contracts and legal documents, manuals, minutes, forms, signs
and instructions, catalogues and booklets, textbooks and news
articles, but in all of these the mastery level is mostly ‘above
average’; consequently, the discrepancy is negative and there is
no need for any adjustment to present courses.

e Finally there is a small number of writing sub-skills — news,
newspaper and magazine articles — that have a ‘low’ use and
for which alumni have ‘average’ mastery; again, the discrep-
ancy is negative and there is no need for any adjustment to

present courses.

It would appear that the writing component of English courses in
Polytechnics is adequate, except in the writing of advertisements that might
well be linked to emerging areas of webpage writing and complex emails.

Summary of specific English language skills used at work

The language skills used at work include all the major language skills — listen-
ing, speaking, reading and writing — and related communicative events. They
also apply to skills which may occur outside of work such as listening to radio,
listening to TV, speaking to people on the radio, speaking to people on TV,
reading textbooks, reading magazines, reading newspapers, and many writing
sub-skills. The average of the value of frequency of those skills is above 2,
which mean in the range of very seldom and sometimes, the average ability

of those sub-skills is also similar.

339



Chapter 9 Analysis of Quantitative Data

For the listening skill, the average value of the ability of the listening sub-
skills is above that of the frequency, which means that there is no need of
inclusion in the curriculum because of their ability. The average value of the
ability is also higher than that of the frequency, suggesting that there is no need
for curriculum action. The average of measure of ability in speaking sub-
skills is variable, however: some are higher and some are lower. Since the
average of the sub-skills of reading manuals, reading emails and reading web
pages is slightly lower than that of the frequency of use, curriculum action is
required.

Similarly, the average of the writing skills ability is variable. Writing
emails and writing advertisements have a positive discrepancy, which
indicates a need for curriculum action. Other skills such as writing manuals,
writing web pages and writing catalogues have a negative discrepancy, which

means they do not require curriculum action.

Dealing with comments and suggestions

Of the 36 respondents, there were 14 who did not give any comments to item
8; most of the comments had only one theme; | was able to group a small
number into two themes. Twenty-two respondents provided comments; most
of these were written in English. Only five of them were written in Indone-
sian language.

| categorised the comments, using key words, into six themes; I clustered
the comments into ten topic areas. The predominat theme was English
communication skills which comprised over half of the comments. The themes
and topic areas were grouped on the basis of frequency of comment. A
complete list of original comments and their translation (as necessary) may be
found in Appendix 4. A summary of the comments and the topic areas

addressed is contained in Table 9.27.
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Table 9.27 Summary of comments
. Number of Percen-
Themes Topic areas Total
comments tage
English is used to communicate with 4
company guests or customers
English Communica- | English used daily 4 15 53.6
tion Skills . - .
Positive attitude to English 4
Suggestion to use English 3
Suggestion to use English at work 3
Workplace learning course provided by company 1 5 17.8
Suggestion how to learn English at 1
work
Globalisation English an essential skill 3 3 10.7
English is required 2
Job Requirement 3 10.7
English an essential skill 1
Career enhancer English as a drive in to employment 1 1 3.6
Employment matters | English not used in company 1 1 3.6
Total 28 100

Comments in English communication skills theme

English communication skills were the main theme; they contained four dif-

ferent topic areas. First, English is used to communicate with company guests

or customers: respondents mentioned this as the most important English skill

— a “must’ which workers had to master. Respondent, R18.1 commented:

All process sheets [are in] English; all work instructions [are in] English; all customers

usually speak English.

Exactly because this dealing with our business, we use English for our communica-

tion with our customers, as our work procedures are written in English too.

Similarly, the respondents mentioned the widespread daily use of English, as
in the comment (R24):

All process sheets [are in] English; all work instructions [are in] English; all customers

usually speak English.
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Displaying a most positive attitude, R30 pointed to the importance of under-
standing English at work, indicating that it can continue to be learnt at the
workplace:

So, in my opinion English is very important for my work. Although I did not learn

statistics and administration before, | could learn along the way; the most important

thing is | can understand.
Finally in the English communication skill theme, respondents suggested that
their English had to be improved by using it in the workplace; R35 com-
mented:

[My English skill] is not so good. | have to improve my English. The staff and

management also have to master English.

In this theme, the respondents mention the importance and necessity of
English language skill which has to be mastered by all workers as it is used
in the workplace every day. The use of English at work assists workers in
improving their English language.

Comments from workplace learning theme

Five respondents expressed comments categorised as a workplace learning
theme. Three comments related to applying use English at work; R10 com-

mented:
We should try to apply knowledge and skill of English at workplace directly.
A more detailed suggestion on how to use English at work was given by R25:

As long as we listen carefully we could understand what it means. Prepare to take a
note to what we heard. But if we still face some problem, then we should discuss [it
with] others; don’t hesitate to be ask;, it will help a lot. Learn something new; then, we

could develop and improve more.

R22b referred to the courses provided by their company to improve their Eng-

lish language skill:

There are courses provided by the company to improve language skills for everybody.
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The crucial issue to emerge within this theme was that workers’ English
language skills are improved by both personal experience in the workplace

and by courses provided by their organisation.

Comments from globalisation theme

Three respondents expressed comments related to the importance of English

as an essential skill within this theme; R2 pointed out:

English is important in this globalisation era.

Comments from job requirement theme

Three respondents expressed comments relating to English as a job require-

ment; two mentioned the importance of English in their work. R28b wrote:
Improving English proficiency is a must nowadays.
R 30a pointed out that English was an essential skill for their work.

Because | work in export and import department, every day | use English in written

or spoken form.

These comments indicate that, in the workplace, English is an important
and essential skill which is required for their work; it is required by the

organisation, and as such English competence is a career enhancer.

Summary of the comments on the emerging themes

From the comments provided by respondents to the questionnaire, | am able
to draw four conclusions:

e Apart from those employed in organisations where English is not
used, most respondents realise the importance of English in their
workplaces. Their attitude towards English language is good; they
recognise that they need English to perform their jobs. Their use
of English is part of learning at their workplace as it can also im-

prove their English skill.

343



Chapter 9 Analysis of Quantitative Data

e Some respondents have a chance to improve their English through
English training courses provided by their own company. There is
a more general suggestion that workers attempt to improve their
English skill in any way that is possible.

e The use of English and a positive attitude toward English in the
workplace is influenced by the reality of globalisation which pro-
motes the use of English to communicate throughout the business
world.

e Having excellent English communication skills provides a strong
lead into a career. So, no matter whether English is used or not (as
in PC), English ability is obviously useful for whoever is engaged

in the world of work in Indonesia.

Conclusion

The findings obtained from this quantitative input have provided me with
more detailed information about the use of English in Indonesian workplaces.
The data have provided a variety of responses in terms of the study programs,
year of graduation, and length of service in the company, provide more en-
riching input for those concerned in the area of English learning in Indonesian
tertiary education. In particular, these responses confirm my findings from the
case studies that all English language skills are both necessary and are used
from the time most graduates enter the world of work.

With a significant majority indicating that English is a requirement to apply
for jobs, more than half of the respondents stating that job application was
written in English and claiming that the job interviews involved a bricolage of
English and Indonesian language, | assume that English is an essential requisite
for all tertiary graduates when they apply for jobs.

At the same time, again with more than half of all respondents affirming
that English is required for job promotion and with more than half stating

that they were able to improve their English while at work, I conclude that
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English is either required by employees to do their jobs, or that they will be
advantaged if they have better than average skills even if English is not
formally required by the company.

There is no question exactly stated about the need of English by alumni
workers in their own companies, but based on what is shown in Appendix 3,
analysing the questions regarding English as required skill, job application, and
job interview in English, those working in foreign and multinational companies
say ‘yes’ to those questions, which mean that they needed more English than
those working in the other companies.

These findings from a moderately sized sample of respondents who
represent polytechnic alumni regarding the use of English in their world of
work in Indonesia, yield information that is enlightening for those of us
involved in English teaching and learning in tertiary education. In the next
chapter, the findings from this mixed methods approach will be triangulated
with those with the qualitative findings and from the auto-ethnographic account
of my experience of English in the workplace in Indonesia.
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Conclusion and Recommendations

In this chapter I draw together the result arising from this research: drawing
conclusions from the findings both from the qualitative research as well as
mixed methods added with my autoethnographic analysis; considering impli-

cations for teaching and, finally, making recommendations for future research.

Conclusions

English has been the most popular foreign language in Indonesia since the
early 1960s. English replaced Dutch —the colonial language for more than
three and a half centuries — when Indonesia regained its independence at the
end of World War 1l in 1945. In the current era of globalisation English has
emerged as an international language; as Firth (1996, p. 240) points out, it is:

a “contact language™ between persons who share neither a common native tongue nor

a common (national) culture and for whom English is the chosen foreign language of

communication.

In this context English has three categories of users: an inner circle, an
outer circle and an expanding circle; these users are spread all over the world.
English is used for people to communicate regardless of their national
background,; it is used as the international language in the world of business,
politics, social sciences and popular culture.

In Indonesia, most manuals relating to electronic equipment are written in

English; a great number of the textbooks used in universities are written in
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English; many job advertisements are in English. This has resulted in reading
English becoming the major foreign language skill taught in Indonesian
schools. Currently, however, more and more English songs are played on radio
stations, and as more English-language speaking films than Indonesian films
are being screened in cinemas, the skill focus is changing from reading to the
combination of listening and speaking. A related shift is seen within business
organisations: their job advertisements are now emphasising a requirement of
‘an active skill’of English — not just being able to read an advertisement but,
more importantly, to speak English; speaking skill ability is a language skill
that is immediately evident at a job interview.

As Indonesia has an open business policy, a growing number of world-
class companies have invested in Indonesian businesses. In addition, Indonesia
is also engaging in business expansion that has developed international links
with companies throughout the world. These developments have opened up
opportunities for young Indonesians in jobs which require them to have global-
wide communication with people; as a result, demand for the active English
skill of speaking has been strengthened even more.

In short, all those accounts have been earlier identified by Lauder (2008, p.
10) in discussing the status and funtions of English in Indonesia:

A complete social account of English in Indonesia from Independence to the present

would necessarily involve information about the role that English has played in society

at large, and in particular in business, politics, education and the media.

My investigation to see how English is used in Indonesian companies
was thus timely and relevant. There have been a number of studies on how
English is used in countries where English is not the first language but such
studies have been limited to the areas of textiles, engineering, banking and
tourism; the studies have been restricted, in terms of users, to computer science,
engineering and accountancy graduates, and to support staff. My study has
placed emphasis more on the extent and nature of the use of English in
the workplaces where the language is used. In order to place some constraints

on the scope of my study, four types of organisations — representative of
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organisations where most university or polytechnics graduates work — were
chosen for this case study: state-owned, multinational, foreign, and private
companies.

This case study with the four sub-cases mentioned above employed a
qualitative methodology using semi-structured interviews, observation and
document analysis as the main methods of inquiry; to improve the reliability
of my findings through triangulation, a mixed methods survey and an auto-
ethnographic reflection were employed. Throughout, I considered myself to
be a ‘bricoleur’researcher, working with the ‘bits and pieces’that emerged from
my research in order to give me a refined and informed study result.

From the present study there emerged eight themes, each of which should
be of concern for those who deal with workplace English language
development in Indonesia, namely:

English Communication Skills
Job requirements

Selection processes

Career enhancement
Workplace learning

Bricolage of Language
Globalisation

N o a k~ w b e e

Employment matters

Not all of the four companies focused on all eight themes; however, at
least six of them are found in the four companies under investigation. English
communication skill emerged as the main theme.

The first company in the case study, SOC, was state owned; all of the
themes listed above emerged in this case, indicating that globalisation has had
an obvious impact on English language usage within the company. Although it
is state owned, SOC deals with foreign companies to a greater extent than do
most other domestic Indonesian companies. Most of SOC’s customers are
foreign companies; so English is used extensively, particularly in the marketing

and engineering departments. While active English is required in these
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departments, passive English such as reading is still needed on the production
line. As a large company with facility for upgrading the skills of its workers
SOC engages in internally- and externally-based English skill development as
a prominent feature of its training programs; at the same time, management
supports the workers in the development of their English skills. Enhanced
English skills are advantageous to employees in SOC and this was obvious from
the outset: there is an English test in the selection process and those with good
English skills will take priority in being selected. Later in their careers,
employees’English skills will be noted for the purpose of promotion.

Company MNC, a multinational company, has a different atmosphere
that places a much higher emphasis on requisite English skills. All of MNC’s
employees speak English, extending down the hierarchy to cleaners, even
though the latter do not deal directly with customers. English is no longer a
career enhancer in MNC: it is an absolute requirement. Only those who have
an active skill of English will be employed and as a result the initial selection
process is highly structured. English is embedded from the outset: in a special
written test administered in English and in a spoken test applied in the form
of a group debate where candidates are required to argue a position on a given
issue in English.

Company FC is a foreign company; as a consequence it has investments
and dealings with branches of the company that operate globally. It closely
resembles a multinational company such as MNC; however, it is much less
strict in terms of its English skill requirement and use. For instance, should
the home company be Japanese, as is the case of company FC, the language
used to communicate with Japanese visitors or expatriates is English. All
staff are encouraged to have an active English skill and they are given financial
support to take English lessons with external providers outside normal working
hours.

Company PC is a private company that, unlike the other three companies
in the study, deals directly with its customers. As the majority of these

customers are local people, English is not used to any great extent. Despite
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this the need for English skills is stated as a requirement in its job
advertisements, and in the selection process there is cloze test in English; thus
candidates with superior English language skills are advantaged. There is no
special English training provided within PC, but English-like material
comprises part of their monthly training; as well English expressions that
encourage a ‘bricolage of English’ are included in these materials.

The bricolage of language in Indonesia — a significant new phenomenon
emerging from this study — refers to the use of foreign language words
phrases or sentences in their original form being inserted into local language
use. It is different from the hybridisation of language which is the use of foreign
language expressions which have undergone changes in forms through the
process of acculturation, assimilation and creolisation. The bricolage of
English is apparent in Indonesian workplaces where English is not used in its
full format; consequently, it is not publicly exhibited in MNC. The bricolage
of English is, however, used in companies SOC, FC and PC because it is more
efficient and effective in conveying meaning than by attempting longer and
confusing translations into Indonesia. To some workers, it is prestigious to use
the bricolage of foreign languages — English, in particular and; to a lesser
extent, Japanese as at FC; to others the use of the bricolage of English is a
stepping stone towards a fuller and more comprehensive use of the English
language.

Overall, reading retains its significant position as the basic English
language skill needed by workers in most situations and conditions in
Indonesian workplaces. There is, however, a rapidly growing demand for the
active skills of speaking and writing. To enable university or polytechnic
alumni to compete effectively in the employment market they should be
proficient in the active English communication skills of speaking and writing.
Of these two, English speaking skill development should be given priority:

speaking is the more important of the two active communication skills.
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Implications for tertiary teaching

A summary of my findings is contained in Table 10.1. The summary com-
mences with how well-prepared polytechnic alumni are in facing the world of
work, moves to a consideration of the use of English alumni worker make
when they work, and finally identifies the skills and knowledge needed by the

alumni in their workplaces.

Level of preparation of polytechnic alumni

With the high degree of overlap between the case study and mixed methods
survey findings; with the support of the findings from own experience, | can
confidently affirm that the findings that emerged in the case studies are con-
sistent with the uses made of English generally found in Indonesian
workplaces. These findings are summarised in Table 10.1.

Reading skill is the one language skill in which all alumni feel confident;
this is confirmed in the responses to the mixed methods survey. In relation to
speaking and writing skills, their skills need improvement. The mixed methods
survey suggests that the speaking ability of alumni, generally, is below that
required; that their writing skill relies on provision of templates that are
usually preset for the ease of drafting documents suggests that there is a need
to lift these skills as well.

Based on my experience, | have discovered that reading skill is the most
frequently used language skill in workplaces. It is also the skill that is
considered to be less problematic than the other three major language skills.
Reading manuals, forms and emails are the minor language skills that | have
found to be most frequently used: these minor skills are familiar to Indonesian

workers.
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Table 10.1 English performance of alumni in their workplaces

Case Study Approach Mixed Methods Approach

General English skill:

The alumni workers need to upgrade their Eng-
lish language competency especially with active
communication skill.

General English skill:

Half of the respondents have not received a sug-
gestion to learn English.

Reading skill:
Reading skill: The three most frequent use of reading skills are
They may have no problem with understanding reading emails, forms and manuals. The re-
documents. spondents’ ability to handle them is above

satisfactory, but a bit beyond what are required.

Speaking skill:

The mastery of the respondents in the sub-skills
of explaining your identity background in job
interview followed by explaining your educa-
tional background does not match the frequency

Speaking skill:
polytechnic alumni workers have insufficient
skill in oral communication

of use.

Writing skill:

The most frequently used skills are writing man-
Writing skill: uals, emails, minutes of meetings, forms and
Drafting documents assisted with templates. legal documents.

While other abilities are adequate, their ability
in writing emails is below what is required.

Speaking skill is required, especially when there are foreign visitors or
expatriates associated with organisations. In foreign or multinational
companies, such foreign visitors regularly are coming and going; in state-
owned companies, foreign workers or visitors are there when there is joint
cooperation between state owned company and their foreign partners. Those
who work with foreign workers or visitors usually have adequate English
communication skills: these are selected people who have higher than average
English language skills.

English writing skill is used intermittently in most companies. Those who
are assigned to write documents in English in Indonesian companies are usually
those who have outstanding command of English. However, when
communicating with foreigners, writing emails and forms are the minor skills

that workers have to be familiar with.
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Polytechnic alumni using English in Indonesian work-
places

The data in Table 10.2 indicate the overlapping of communicative events
which were detected from the findings of the case studies and the findings

from the mixed method approach.

Table 10.2 Communicative events used in Indonesian workplaces

From Case Studies From Mixed Methods Survey

Listening at a meeting

Listening to announcements
Listening to phone calls

Listening to speech or presentations
Listening to the radio

Listening to TV

1. Listening to phone calls

SHOIN-ERCRIDNES

1. Reading emails
1. Reading emails 2. Reading forms
2. Reading when applying for a job 3. Reading job advertisement
4. Reading manuals
1. Speaking on phone
2. Speaking when applying for a job 1. Speaking at meetings
3. Speaking when booking a hotel 2. Speaking in job interview skill
4. Speaking when offering products 3. Speaking to people giving presentation
5. Speaking/negotiating with customers
6. Speaking/presenting papers in a seminar

Writing documents for job application,
Writing emails

Writing forms

Writing legal documents

Writing manuals

Writing minutes of meetings

Writing emails or correspondence
Writing when applying for a job
Writing/preparing documents
Writing/preparing slides for presentation

HowDdpE
SHOIN-ERCORIORES

From this list | note that, combined, there are around 24 communicative
events (coming with similar names) emerging from the data obtained from the
two methods. While the list of events in the case study approach emerges
freely, the list in the quantitative is based on the choice which is preset in the
questionnaire: only those events that occur with high frequency of use appear
in the mixed methods approach list.

From my experience | have found that English is used in many different

situations in Indonesian workplaces. Listening and speaking are integrated
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skills, which mean that when an event requires speaking skill, listening skill
is certainly used. No speaking performance can happen without listening, but
listening per se may be required without speaking as in listening to radio,
television or announcement. In events such as speaking on the phone or when
speaking at meetings or conferences, listening skills are influential on what is
actually said when speaking.

In some cases reading and writing are integrated as in responding to
emails and forms-filling. In other cases reading events are independent of
writing as in reading documents, manuals, job ads, and newspapers. It is a
different case from writing which always requires reading ability.

Most of the events mentioned above are also found in my experience when
working with foreign workers in Indonesian companies; only events such as
booking hotels and writing legal documents are typical duties of special
workers. The same situation applies to listening to radio or TV, attending
meetings or seminars: these are personal events; they are not parts of
assignments given to most Indonesian workers.

In Table 10.1, above, | have compared the findings which show the
performance of polytechnic alumni in using English to conduct their jobs.
The left column describes the summary of skills derived from data that
emerged in the case studies; the right column shows the summarised skills
from data that emerged from the mixed methods survey. | assert that there is
a high degree of comparability between the competencies emerging from the
two approaches. As a general perception, | note the mixed methods survey
confirmation of the case study finding relating to the need of alumni workers
to upgrade their English language competency.English skills and knowledge
required in Indonesian workplaces

From the Chapter 8 findings from the case studies, | found that the macro
language skills — speaking (and listening implied), reading and writing — were
required by the alumni workers in their workplaces by two out of four
companies under investigation. When they applied for a job to enter the

companies, all those language skills are needed. The more detailed micro skills
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and each macro skill deriving from both approaches as discussed in the
previous chapter are found in Table 10.3.

Listening skill was not detected; rather, it is an integrated skill with
speaking; it is required although no detailed information on its macro skills
usage was found. For speaking skill, the micro skills found in Chapter 8 were
similar to those detected in the case studies: most companies are
communicating with ‘expatriates’; presenting in seminars; negotiating;
debating; telephoning; presenting product knowledge.

For reading skill, the micro skills ranging from the highest frequency to the
least are: reading job advertisements; reading manuals or technical documents;
reading for comprehension as in a test as part of an interview.

The micro skills of writing ranging from the most frequent from the
previous chapter are: writing a job application; corresponding; emailing;
preparing documents; preparing draft contracts; preparing plans or proposals;
and presentation slides.

From the findings from the mixed methods survey, | was able to identify
new details relating to the four macro language skills and to their
corresponding detailed micro skills. These findings are summaraised in Table
10.3. The key points to emerge are as follows:

First, I have witnessed that all micro skills are used sometimes
and often (with the value of between 2.10 and 4 out of 5 on the
five-point scale), so they are considered important both during the
selection process and at work.

e The mixed method survey data provides additional details about
the micro skills such as reading job advertisement, writing docu-
ments for job application, and job interview skills.

e For the language used at work, the mixed methods inquiry pro-
vides more details about the micro skills of listening compared with
those of writing. In listening skills, the micro skills emerging are
listening to people speaking in meetings, listening to people

speaking during the speech (presentation), and listening to TV.
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Table 10.3 English Language Macro skills and Micro skills used in In-
donesian workplaces
Case Studies Mixed methods survey
Macro Micro Skills Macro Micro Skills
skills skills
Not detected, but integrated with Listening to people speaking in
speaking skills. So, all speaking meetings
micro Skl”S ShOU'd al_so include Listening to people speaking during
Listening | @ll listening micro skills: Listening a speech (as in a presentation)
Listening to expatriates Listening to TV
Listening to people in seminar
Listening to phones.
Communicating with expatriates Speaking to people at meetings
Presenting in a seminar Speaking as customers
Negotiation Speaking to people — giving a
Speaking | Debating Speaking | SPeeCh o
Telephoning Explaining your identity background
Presenting product knowledge. in job interview
Explaining your educational back-
ground
Reading a job ad Reading emails, reading web pages,
Reading manuals or technical Reading manuals and
Reading documents Reading Reading forms.
Reading for comprehension as in Understanding abbreviations and
a test. Identifying how to apply for a job
Writing a job application Writing emails,
Corresponding, (especially e- Writing contract drafts,
mailing) Writing manuals,
Writing Preparing documents Writing Writing minutes of meetings and
Preparing draft contracts Writing forms (form filling)
Preparing plans or proposals Writing documents for job applica-
Preparing presentation slides. tion
To apply for a job through internet
Other Other and to send documents of job appli-
cation through email
¢ In speaking, the micro skills are speaking to people at meetings,
speaking to customers, and speaking to people giving speeches.
¢ In reading, there are micro skills such as reading emails, reading
web pages, reading manuals and reading forms.
e In writing, the micro skills are writing emails, writing contract

drafts, writing manuals, writing minutes of meetings and writing

forms (form filling).
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From my experience, | have found that all of the major language skills are
used in conducting tasks in the Indonesian workplaces with which I have been
associated. This was also the case when | first applied for a job as an ESL
instructor to a multinational organisation called Save the Children; hence, |
had to be able to impress interviewers with the English language skills that |
had in order that |1 might be accepted. Listening is always integrated with
speaking skill; accordingly, when speaking skill is required, so is that of
listening. In some companies where English is used, even passive listening
skills such as ‘listening to announcements’ are required. In reading, | have
found the most frequently used minor skill is reading manuals. Other types of
reading skills such as reading (office) documents and reading (public) notices
are also required. Reading skills are often integrated with writing skills as in
the case of reading emails and reading forms: they are both performed,
simultaneously. Other types of writing skills depend very much on the
condition of the company and individuals. There are tasks such as drafting
contracts, proposals or minutes of meetings which are assigned to individuals;
however, all workers in a company should be able to respond to emails,
filling in forms, and writing job application.

In summary, | have found that there are overlapping needs for both
macro and micro skills found within the case studies and the mixed methods
inquiry. The details in Table 10.3 show the overlapping skills happening in both
approaches. The language used in describing the concepts may be different, but
the ideas are similar. The case studies have provided me with rich data from
which | was able to write a more detailed survey document; consequently the
mixed methods survey furnished me with more detail relating to micro skill
requirements. Accordingly, both support approaches have provided me with
different, yet related, details of data and outcomes.

To conclude, my research has yielded inputs to be considered for
curriculum development in English language teaching in Indonesian tertiary
institutions. First, | have found that reading remains a basic skill that is needed

in many different conditions in Indonesian workplaces. Most manuals of
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electronic equipment, some instructions advertisements and announcements are
written in English. While the alumni in this study were found to be handling
this skill well, it now emerges that the development of speaking and writing
skills is required. Speaking together with listening is the language skill that can
easily be assessed: to demonstrate that they have adequate English
communication skills, alumni need to be able to converse in a social setting. To
enter the world of work, alumni first need to demonstrate their ability to
communicate in a job interview. Later they will need to apply their speaking
skills in telephoning, negotiating with customers, and communicating with
foreigners. Teaching programs in English speaking and listening skills are now
needed in Indonesian tertiary institutions — reading skill, alone, is now an
insufficient language preparation.

Writing is the most demanding of the four English language skills; this
study reveals that it is growing in importance and relevance. To compete in a
job selection process alumni should be familiar with writing a job application.
In workplaces, writing skills are needed and applied in writing presentation
slides and reports, preparing documents and in emailing and other
correspondence. There is a need for a focus on the development of English
writing skill programs in Indonesian tertiary institutions.

While realising that this set of implications for expanding English language
skills is derived from Indonesia workplaces it is my belief that they have

general application in other countries where English is not the first language.

Recommendations for future research

As | have discussed earlier the present research is general in nature. It was
intended to see how English is used in various Indonesian workplaces espe-
cially in for-profit oriented companies regardless free of any specific issues or
conditions. There are polytechnic or university alumni who work in govern-
ment offices, non-government institutions and non-profit organisations; a

determination of the English language skills used in these workplaces — using
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the data collection and analysis process described in this study — would be of
benefit to both employees and employers. As a first step | recommend that a
range of these companies be categorised into four groups: into those that serve
the public and those that deal with other organisations; into those that have
and do not have links with foreign organisations. My study reveals that the
English language needs and requirement will be different within these four
categories; a needs assessment of these issues ought to be undertaken.

My account of how English is used in Indonesia and Indonesian tertiary
education is primarily based on my personal observations. A more extensive
study is needed on how English is used in Indonesian university, such as the
use of English textbooks, how high is the dependency of Indonesian university
on English textbooks and how effective are the textbooks themselves in
assisting Indonesian university students, and furthermore the use of English on
manuals of electronic equipment.

A study on the use of English in Indonesian media or social media or even
audio visual art will also be interesting. Through this type of study, we will be
able to find out how English is used by Indonesian artists or how extensive
English is used in Indonesian televison and radio.

There is also a need to investigate further how secretaries and personal
assistants working in multinational companies use English at work. This should
be different from the language needs of a manager of such a company; different
from an ordinary company which does not have links with foreign
customers. The English language needs and use of a particular type of
profession in a company is attention-grabbing as it deals directly with the
future career of alumni.

Of further interest would be the determination of how and the extent to
which English language is used in job interviews, in meetings, and in other
situations in workplaces. The application of the bricolage of English also needs
to be further investigated. This could be applied as in corpus linguistics so that
English phrases or expressions often used by Indonesians can be identified.

Corpus linguistics is a branch of linguistics to discover more about how
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languages work in all of their variety (Kennedy 1998). In addition, analysis on
how the bricolage of English is used —correctly or incorrectly- isworthy of
note. This could become a great resource for teaching English in Indonesia.

Document analysis on the present study is limited. Further study is needed
to see what English documents are frequently produced by Indonesian workers,
what language features are obvious in the documents and uses and functions of
English documents apart for promotional purposes.

A further quantitative survey involving a larger number of respondents
from various organisations will be advantageous to gain a better picture of
needs for considerations to be included in the curriculum related to English use
in Indonesian companies.

I realise that the present study only involves 13 main respondents in four
main companies. There are millions of workers and thousand of companies
operating in Indonesia. Accordingly, special care should be taken in handling
the result of the present research. Certainly, a more extensive research
involving bigger number of respondent workers and companies is needed to
have a better and more comprehensive picture of English use in Indonesia.

I am particularly aware that, before this study, virtually no research on
English use in Indonesian workplaces has been conducted. | would hope that

this study might encourage others to engage in similar research.
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Appendix 1

English in Indonesia

Sample data from interviews in four companies for research on workplace

Reasons for Recruitment
10. What could be the main reason why you got your first job?
(Apa kemungkinan alasan Anda dapat pekerjaan tersebut?
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes

B e as | know that it is a Because as | know that

esig?)?il{shgz com Va\lln anld Lﬁ\isnis MN is an established com- | The alumni’s ambition to | The alumni’s ambition to Drive for em- Emplovment
MNwa.10 pany - pany and that it is one of work in an established work in an established ploy

one of dreams to get work in a q i compan compan ployment. Matters

oil company. reams'to get work in an pany. pany.

oil company.
. ) I’d say maybe the manager | The alumni’s potential First impression is im-
i Kalau saya lihat ya mungkin here at that time saw my | sighted by the manager e Fo i Drive forem- | o cer
o managerial disini yang waktu | potential which could be during the job application Em o me%t ployment.

itu mungkin melihat ada potensi | applied here. stage. ploy

yang bias dimanfaatkan dalam

diri saya. Dari aplikasi saya ) o

mungkin mereka melihat ada ;r:msgx :r?bggﬁilt'ﬁfon The alumni’s abilities First impression is im- Drive for em-
FCwa.10.2 kemam_puan kemampuan_yang wh?i:h cou'é/be developed | Were seen by the manager | portant to gain lovment career enhancer

mungkin ada yang bisa dikem- P in the first stage. employment ployment.

bangkan disini gitu. here.

Kita bagi karyawan itu dua We -dl\_llde the workers into | Two groups of workers: Production workers are

macam yah satu direct dan indi- | two: direct and indirect. direct and indirect. Direct " e Types of em- Employment
FCmn.12.m.1 . ; - . - . described as “direct

rect. Direct itu adalah yang Direct is related directly are concerned with pro- workers® ployees Matters

berkaitan langsung dengan with production. duction.
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Reasons for Recruitment

10. What could be the main reason why you got your first job?
(Apa kemungkinan alasan Anda dapat pekerjaan tersebut?

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
produksi. Ini kita ngambil yang | we got them from skilful
skilful biasanya ngambil dari workforce usually from Direct workers come from | | o Sourcingem- | selection oro-
FCmn.12.m.2 | BLK dari berbagai daerah. training centres from vari- | skilled workforce training | .o+ f | g P
Yang indirect pada dasarnya ous regions or cities - in centres in Indonesia-wide, | V'@€1Y~S0UCe ployees cess
sama. Jadi kalau ada kebutuhan | |ndonesia.
kita nya sourcing yah istilahnya. — = = =
Kemudian setahu saya untuk The indirect is basically Indlrect_worker_s s_ourced Service workers are de- _ )
FCmn.12.m.3 | test bahasa Inggris itu lebih the same. When we need from skilled training cen- scribed as “indirect Sourcing em- selection pro-
kepada wawancara. workers we call it sourc- tres -- colleges - workers® ployees cess
Biasanya dari awal yah iklan sl Indonesia-wide.
macam macarm melalui media - [iThen inimy opinion Eng: English test is only in the | Interview tests in Eng- English Com-
FCmn.12.m.4 | atau internet yah atau mengikuti | lish test is only in the glish. ervi y lish g Speaking skill munication
job career juga. Dari situ di- interview. INEETVIEW. 1A, Skills
recruit diambil kemudian -
wawancara baik dengan HR Usually form the begin- We advertise the vacancy
FCmn.i2.m.5 | maupun user. ning we advertise the through the media internet wide network of sources Modes of an- Selection pro-
B vacancy through media or | or career fair. nouncement cess
internet or job career.
Ehm kalau misalnya require- Ehm as a requirement yes English is required both in | English is required both English as an .
ment dalam test masuk iyah . . - S L - Job Require-
SOwa.11 . it is. Even when we work the application stage as in the application stage | implied require-
Pak. Bahkan dalam pekerjaan » ment
g we use it. well as at work. as well as at work ment
itu juga ada.
FCwa 1l Waktu itu yah salah satu At that time yes (English) English as a requirement | English as a requirement English as a Job Require-
' prasyarat. as one of the requirements to apply for a job. to apply for a job necessary skill ment
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Job Advertisement in English

App 2 - 13. Did you advertise the job vacancy in English?

Apakah Anda mengiklankan lowongan pekerjaan dalam Bahasa Inggris)

Bahasa Indonesia.

in Indonesian.

nesian.

predom-inant

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Ehh campur ada Bahasa (Job advertisement written) | Job advertisement written Mixed lanquage in iob Bricolage
PCmn.13.m Inggris ada bahasa Indone- Mixture in English and in in mixture of English and guagen) Code switching g
- . . ad. of Language
sia. Indonesian Indonesian.
. . . . A . English
. Yes job advertisement is Job advertisement is writ- Reading for Job adver- . . S
SOmn.13.m Yah. Dalam Bahasa Inggris. written in English. ten in English. tisement Reading skill ComrgIL(Jir“gatlon
. . L . A English Com-
Yes. (Job advertisement Job advertisement is writ- | Advertisement is written . . .
AN Yes. written in English) ten in English. in English. ety el mugll(ri:;algon
PCwa.12 Tidak No (Job application is not Job application is not Job application is written | Local language Bricolage
: written in English) written in English. in Indonesian predom-inant of Language
Kalau iklan ada yang dalam
Eﬁ?rr]]a;:r:gs%glrrﬁjgﬂzggngl': ai_ RETIR PG T I;rnhelizdhvsrrtllﬁzrgrfgsti;srl I(r)]r ol EEIHISET ( Use of English Bricolage
SO A kelau melamar eker'z;lan P GEIEE 10 1 e & mix!t;ure of Indonesian and FIENEr e TR terminolg of lan ug e
pekerjaa some in Indonesian. - nesian and English. 9y guag
mereka rata rata minta in English.
English.
PCwal13 Bahasa Indonesia (The job interview is done The job interview is done | Job interview is in Indo- | Local language Bricolage
’ ’ in) Bahasa Indonesia. in Indonesian. nesian. predom-inant of Language
The job interview is VI ity B T AL
Tidak Pak. Kebanyakan da- | No Sir (The job interview y : English is not used in the | Local language Bricolage
SOwa.13 . - . mostly done in Indone- -
lam Bahasa Indoneaia. was) mostly in Indonesian. sian Company, although it’s use of language
' not a guarantee.
PCwb 13 Bahasa Indonesia. (The job interview is done) | The job interview is done | Job interview is in Indo- | Local language Bricolage

of Language
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Job Advertisement in English

App 2 - 13. Did you advertise the job vacancy in English?
Apakah Anda mengiklankan lowongan pekerjaan dalam Bahasa Inggris)

apakah kita bias jadi leader
atau tidak terus bagaimana
kemampuan kita dalam

not and can we also give
suggestions to the group?
We are assessed there.

discuss a matter.

building exercise

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Lo . L - . L . English Com-
yah. (The job interview The job interview is done | Job interview is done in . .
MNwa.13 Yah. was done in English.) in English. English Speaking Mg ceton
Type of Tests to Apply for a Job
13. Additional Question Regarding Job Recruitment
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Dalam bentuk test dasar Ui & (25 i et €6 [ The form of English test
. K ad h a paragraph there are blank | . 1ling in the blank lozed T Test f lection P
PCwh 13.2 aja.Kayak ada paragrap spaces that we have to is filling in the blan Clozed Test as common est for em- Selection Pro-
o dibolongin kata apa. Ada complete. It was the Eng- spaces in a paragraph or English type of test. ployment cess
testnya test Bahasa Inggris. lish test like that. sentences.
Ada beberapa test. ]Ihetrf atrg som_ctattes:s. tTIhE TheIe are somfhtestst_such o | tests” delivered Reading & English Com-
MNwa.13.a.1 Test yang pertama tests ter- irst test is written test like as logics, mathematics, eneral tests’ delivere eading munication
tulis seperti kita a Ioglcs testas in _mathe- and physics and it is writ- in English. Writing Skills
mengerjakan logika lah ya matics basic physics. ten in English.
matematika fisika dasar. .
Kedua adalah team building. | The second test is team
Jadi kita dibagi beberapa ke- | building. We are divided
lompok. Lalau kita dilihat into some groups. Then we Team building test in English is used in the _
MNWA13.8.2 bagaimana kemampuan kita | ¢ observed on ?IOW well which candidates are di- staff selection process Soeak English Com-
Wa.1s.a. untuk memanage group itu | We can manage the group; | yjded into some groupsto | via a debate in a team peaking munication
can we become a leader or Skills
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Type of Tests to Apply for a Job

13. Additional Question Regarding Job Recruitment

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
memberikan pendapat da-
lam groiup itu disitu dinilai.
Seteklah team building nanti
dikasih ada permasalahan
apakah kita bias mampu me- - .
mecahkan permasalahan itu After the team building We | oy test is to follow | Job interview is done in . English Com-
MNwa.13.a.3 baru interview. are given some pro_blem- team building test. English Speaking munlgatlon
Ada test khusus Bahasa solving then interview. Skills
Inggris?
Enggak enggak ada.
Tidak ada. Semuanya con-
versation.
Knowledge and Skills to Apply for Job
14. What English language skills and knowledge are needed to apply for the job?
(Keahlian dan pengetahuan Bahasa Inggris apa yang dibutuhkan waktu untuk melamar pekerjaan?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
English skill to apply for a :
Ygs (the knowledge ar_1d job is only for the test, English test is included . Englls_h C.°m'
PCwa.14 . skills to apply for the job A - Writing munication
Writing - oF and the alumni think it is in employment test. -
is) writing. writing. Skills
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Knowledge and Skills to Apply for Job
14. What English language skills and knowledge are needed to apply for the job?
(Keahlian dan pengetahuan Bahasa Inggris apa yang dibutuhkan waktu untuk melamar pekerjaan?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
The need of English skill is . - . . ESP - English
: - Technical English is Technical English be- . workplace
R Kebutuhan Bahasa Inggris on its technical part - Eng- | oo more. longs to ESP - oI S3EHEL P learning
o - . lish. pose
itu jatuh ke bagian teknisnya
Pak. Jatuh kepada membaca It’s about reading which .
maksudnya memahami eng- whether we can understand Candidate workers are English
SOwa.14.2 gak kita dalam bacaan the reading bassage. So given an English testina | Reading comprehension Reading skill Commgnication
" Bahasa Inggris itu. com reher?sFi)on mgea{n read- form of reading compre- test g Skills
Pengertian pehmahaman in P hension test.
readingnya lah. g
Yah pada saat test nya. S English is needed for the 8 English
Yes (English is needed) es- A . i . All English -
SOwa.14.3 pecially for the test. test in the stage of job ap English for the test Language skills Communication
plication. Skills
" d (for E Enalishis iust . English is just a require-
. ere is no need (for Eng- nglish is just a require- | ment not a needed skill - -
PCwh.14 I;?}al; 223;2?“%?;;”{13 lish skill at work). It’s just | ment, not a needed skill to | o apply for a job. Englljzzdls ot ofB Ii:r?ligee
y gai prasy 13- 1 3 requirement. apply for a job. ' guag
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Use of English at work

19. Do you have to use English at all in your company?
(Apakah Anda harus menggunakan Bahasa Inggris di tempat kerja?)

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Pernah sewak@u wakiu (|joada | experienced sometimes When he was on duty [ex- Enalish is the linqua All English lan- English Com-
PCwa.19.1 saat sayaér_we;aja:?a stan I when | was on duty in an hibition] he had to speak franc% for all em Ig ces ua % skills munication
pameran di Mall suatu ma exhibition in a mall. English. ploy! guag Skills
sya kan ketemu dengan cus-
tomer dia nanyain mobil
Avanza kebetulan waktu itu | met ¢ h An unexpected occurrence
itu dia percakapannya itu ai:dalﬁgzggjtexxagza in | Which can happen to any Spoken English is re- English Com-
PCwa.19.2 melalui Bahasa Inggris — - - frontline workers and quired throughout the Speaking munication
ina — vah turis English; he was a foreigner . . i Lo :
oraang asing — ya ho staved in Bandun need English skill to com organisation Skills
yang menetap di Bandung | WO Stayed1 ung. municate.
gitu
Yes. (English is needed es- &Vhoircl;]eir: g:t?ar?\?v?ﬂzn in English
SOwa.19 Ya. Yah manual. pecially for reading) . . - Reading for Manual Reading skill Communication
English. It is a guide for -
Manual. : Skills
workers to use machinery.
PCWb.19 Tidak No (English is not used in English is not used in English is not used in English is not Bricolage
’ ' his/her workplace). his/her workplace. his/her workplace. used. of Language
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Workers Using English
20 of App 2: Who Usually Use English in Your Company?
(Siapakah yang biasanya menggunakan Bahasa Inggris di perusahaan Anda?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
For example when we .

Misalkan ya kalo conversa- | make a conversation when | Y co_nvErservrzth ler- English is used to com- English Com-
FCmn.20.m.1 tion terutama kita kalau kita | we coordinate with expatri- | &9 '?1 nghls no municate with foreigners | Speaking skill munication

ngomong dengan koordiansi | ates it should be in ;natter where they come or expatriates. Skills

yah dengan expatriate itu English. Tor:

sudah pasti. Kemudian ehhh

email. Apabila didestina- Email if the sender is a for- | Emailing with foreigners | English required for cor- English Com-
FCmn.20.m.2 tionnya ada foreigner itu eigner it should be in is in English no matter respondence especially Writing skill munication

harus dalam Bahasa Inggris. | English. where they come from. through e-mail. Skills

. . They are forced to speak

Slasanyle(l seplertl Zaya Usually | with the head of | English during the presen-

Keenp%ellg caetr)):nz(;(aetﬁ?e?. a branch when presenting | tation with the head of a Spoken English is re- English Com-
PCmn.20.m presentasi ke operational to operational manager or | branch operational man- quired throughout the Speaking munication

manager kepala wilayah itu head of regional office we | ager and head of regional organisation Skills

; : : are forced to use English. office.
dipakasa harus in English.
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Documents Written in English?

20. Do you deal with any documents written in English to perform your job? What are they?

(Apakah Anda menggunakan dokumen yang ditulis dalam Bahasa Ingggris untuk melaksanakan pekerjaan? Dokumen apakah itu?

(Where is the PDS?)

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
da sebadi There are some (docu- & 1B deal_with_some Some documents written Readi Engli§h C_om-
PCwa.20 Ada sebagian. ments written in English) docu_ments written in in English. eading munication
English. Skills
Dokumen yang ditulis da- Documents written in Eng- No doc_uments are written _ o )
PCWb.20 lam Bahasa Ingggris? Tidak lish? No there are _ in English or at least the D_ocument_s not in Eng- English is not Bricolage
' ada ' no(documents written in documents that he only lish for this respondent used. of Language
' English) deals with.
Even the production peo-
ple when we talk about Terminologies use mix-
FCmn.20.1 PDS the terminologies ture of English and Use of English terminol- Use of termi- Bricolage
o used are mixture of (Ba- Indonesian and it is used ogy for efficiency nology of Language
. hasa and English) just like | for efficiency.
E_ven_orang produksi mung- production sheet.
kin kita ngomong PDS yah
istilah istilah yang dipakai
pun eh apa istilah nya cam-
pur baur yah. kayak
production design sheet. It’s -
common thing yah jadi PDS , . Th_'s IS an exampl_e W_here . . . .
FCMN.20.2 nya mana? It’s a common thing to say | bricolage of English is Use of Engllsh t_ermlnol— Use of termi- Bricolage
where is PDS? used: PDS nya mana? ogy for efficiency nology of Language
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Problems of English at Work

21. Do you have any difficulties in understanding the documents?

(Apakah Anda punya kesulitan dalam mengerti dokumen dokumen itu?)

| do not know.

know with the other
workers.

(Worker’s View)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Awalnya sih mungkin ka- In the beginning maybe
rena saya fresh graduate because | was just a fresh Difficulties were found in . i
PCwa.21 masih meraba raba dunia graduate still groping with | the beginning of work as A corr:]rg\?vnv\%?l?elfm el e Eﬂgl'esqelsgl Vl\fggl:ﬁilsce
kerja kayak gimana yah the world of work so there | he was a fresh graduate. ’ guag g
mungkin agak kesulitan are some difficulties.
e _Slr.(There IS no e There is no problem in No problems in under- A ] English
. lem in understanding - . - Sufficient skill o
SOwa.21 Tidak pak. - . understanding documents standing documents in ] Communication
documents written in Eng- itten in Enalish Enalish for reading Kill
lish). written in English. nglish. Skills
No. (There is no problem No problem in under- Sufficient English abil- English Com-
MNwa.21 No. in understanding docu- standing documents . Reading skill munication
ments written in English) written in English. 15 Skills
I think not really. (There .
. No problem in under- - . . Workers
FCwb.21 I think not really. Sl b? no problem in standing the documents Suffluent_EngIlsh el language com- Workp_lace
understanding the docu- ——- : ity. Learning
. . . written in English. petency
ments written in English)
For me (there is) not really Irrw]g(r:r)slt;:gir?rot?:rgoi:nu-
Kalo saya sendiri tidak. a problem in understanding 1aIng . Each worker has differ- .- n English
. . - ments written in English TF Sufficient skill o
SOwb.21 Cuma kalo untuk orang lain | the documents written in for her but she doesn’t ent capability and for readin Communication
saya kurang tahu. English). But for the others different duty. g Skills
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30. of appendix 2: Do you see any difficulties faced by the workers in using English?

(Apakah Anda melihat permasalahan yang dihadapi oleh para pekerja dengan Bahasa Inggrisnya?

(Manager’s View)

setiap hari dan setiap hari
harus menggunakan dan
membaca dan kemudian
secara bertahap kemampu-
annya bertambah.

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
No (I see no difficulty of
workers using English) They are forced to use L .
FCmn.30.m.1 Enggak. Even buat orang even for workers with Eng- English despite with diffi- Forced” condition to use | Company condi- | Workplace
DA yang tadinya sulit berbahasa | lish difficulty in the cult English. tion. Learning
alnggris jadi terpaksa. Jadi beginning because they are -
mungkin Anda akan temuin | forced
orang yang ngomong bahsa
FCMN.30.m.2 Inggris nya belepotan tapi So you will find those who | Some workers speak Eng- Forced’ condition to use | Company condi- | Workplace
T satu hal yang bagi kami apa | speak English with struggle | lish with struggle. English. tion. Learning
istilahnya bias dibanggakan
dia berani berbahasa Inggris. | but one thing that we are Manager is proud because Risk taking
FCmn.30.m.3 % proud they are brave to use | their workers are brave Ii il brai\./er:y to use strategy to learn Workp_lace
English. enough to use English. English. the language Learning
Kesulitan ya tentunya semua
dulunya juga mengalami
kesulitan. Karena bahasa
inggris kan proses belajar se-
hingga pada awalnya . .
SOMN.30.m.1 gradenya atau levelnya ren- Problem yes everybo_dy_has E{/OV?II(?:EeIt‘SS?:‘IV\;?IiSb?;i?Id- General: Workers learn S?ilsu;'far:]é%aEgr;g' Workplace
B dah tapi dengan belajar a problem in the beginning. ning through problems. problems Learning
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Who Write the English Documents?
22. Who do you think created or designed the documents/templates?
(Siapa kemungkinan yang membuat atau mendesain dokumen/templatnya?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
English documents
Kalo itu mungkin dari 5 auleltizlly e _th_at (EngI|§h were onglnally_ Some documents written . Englls_h C_om-
PCwa.22 sananva lanasun documents were originally writ- written as such (in in English Reading munication
y gsung ten as such in English. English) as an inter- glish. Skills
national language.
The writer of the
Ini ada Pak. Pak Arifin. Here is he -the writer of the doc- documents is the English as a requirement English as an
SOwa.22 Ini apa yang kepala lab ument- Mr. A----.He is the head head of the lab in for job promotion and implied require- | Job Requirement
disini. of the lab here. the company. for work ment
It is a template already but | It is a template already but some- . . . .
sometimes we got it from times we got it from client. We e Glle! writes the (ShlmiIely [IES e Wor_k Reading & Engllgh S
MNwa.22 - . - - - I documents and it is | documents are written in - munication
client. We got it from client | got it from client and we distrib- . ; Writing :
I - - : . distributed. English. Skills
and we distribute it again. ute it again.
Some documents
Some are related templates are written based on
Some are related templates and
and some | made by myself. the templates except
, some | made by myself. If the . . . .
If the template hasn’t been " . when they are new The first reliance is on Writers of doc- o
FCwb.22 . template hasn’t been available | . Globalisation
available | created by my- o kind of documents the templates uments
- - created by myself. If it is there |
self. If it is there | just copy . and no templates
just copy paste them. ;
paste them. exist.
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Correspondence in English?

(Apakah Anda melakukan korespondensi dalam Bahasa Inggris untuk melaksanakan pekerjaan?

23. Do you correspond with anybody in English to perform your job?

English.

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
, They haven’t done L .
PCWa.23 Belum Not yet. (We haven’t done any anv corresnondence English is not used for Local language Bricolage
: correspondence in English) inBI/Eninshp correspondence. predom-inant of Language
Surat meenyurat ada tapi
kalau intern kita . . They use Indone-
menggunakan BNs Indone- :::ﬁﬁlIsvflgrﬂizplonr:j(:)ennecs?a%m " ST 9 EaT G English for correspond- Reading & SgIEd
SOwa.23 sia Pak. Kalo kita yWwe with Indonesian g P ng Communication
language Sir. If we correspond ence Writing -
berhubungan dengan luar with foreianers we use Enalish colleagues but Eng- Skills
yah kita gunakan Bhs 9 g lish with foreigners.
Inggris.
PCwb 23 Eair:fﬁggggga dﬁ':;?( tt)ig-lam Correspondence is in Indonesian | They use Indone- They use Indonesian to Local language Bricolage
: g not in English sian to correspond. correspond. predom-inant of Language
bahasa Inggris.
. They correspond in . q English Com-
MNwa.23.1 Yes. I]eé'n('.ﬁ%rigSpgrr}gmt&:nggf i English to perform Jals corlrze;spl(i):r:j encen R\els‘rjiltri]r? & munication
9 P ] the job. ghish. g Skills
Mostly email. Email fax let-
ters are always in English. Correspondence is _
. . : . . English Com-
MNWa.23.2 Mostly email. Email fax letters mostly by e-mail Job correspondence in Reading & munication
o are always in English. but all are always in English. Writing Skills
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Knowledge and Skills at Work
25. What English language skills and knowledge are needed to perform duties at work?
(Keahlian dan pengetahuan Bahasa Inggris apa yang dibutuhkan waktu untuk melaksanakan tugas pekerjaan?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Of all English
Communlcatlon skill Communication skill speaking. skl speakmg IS Spoken English is re- English Com-
speaking. — karena harus - the most required - . D
PCwa.25 menielaskan — product — because we have to explain as he has 1o explain quired throughout the Speaking munication
knkoIedge. P product knowledge the product P organisation Skills
knowledge.
. . Almost all lan- . English
Almost anything - skill and - Almost all language All English Lan- o
SOwa.25.1 - " guage skills are . . Communication
knowledge of English- Sir. needed. skills are needed. guage skills Skills
Hampir semuanya sih pak.
Grammarnya kalo kita The grammar is Enalish
komunikasi. Titik berastnya | The grammar (is needed espe- | needed especially Grammar knowledge nglish |
SONEZE2 ke reading Pak. Sama pak | cially) when we communicate. | when we want to needed LETTENERE EETa: Comrgﬁir“gatlon
perlu. communicate well.
The emphasis of English
SOwa.25.3 The emphasis is on reading Sir. S Iang_uage bl REELITIY (5 CEIEEG L Reading skill Communication
needed is on read- needed .
ing. Skills
Mostly conversation but The language skill Speaking skills are the
sometimes if you send the | (The language skill they need to | they need to per- tl?nost rgominen - and English Com-
MNwa.25.1 letters you have to know perform duties at work is) form du'_ues at.work useful IF;n uace skill at Speaking munication
about the grammar. It is Mostly conversation is speaking skill. V\?Ol‘kg Skills
Writing skills. ’
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Level of English in Polytechnic College

26. How good was your English when you were in Polytechnic?
(Sebaik apa Bahasa Inggris Anda ketika di Polteknik?)

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
. . His English was just :
. Just enough.(English was just - . . English lan- Workplace
PCwa.26 A: Cukup hhhhh enough to pass the tests). te:s(::gh to pass the Sufficient skill of English quage level Learning
. . (My English is) Good Sir. From ; _
SOwa.26 Bagus ng. Selain dari SMA high school then in college we His English is good. Progress in English A pro Workp_lace
kan meningkat ke sana. have progress cess happening Learning
. His English was just .
(My English was).Just enough - - , English lan- Workplace
PCwb.26 Sedang pas pasan. passed the test. f:sct);]gh to pass the Sufficient skill of English quage level Learning
In first semester | got C and .
then B and in the last semes- il flrst_semester |Gt S MG e There is a good pro- , 0 s F Personal efforts
MNwa.26 ter | got A. Because | also £ el i Gk (51 SEEEHET [ o, gress in English S ey Engllsh 1S Im- to gain achieve- SO
' took En Ii.sh course when | Because | also took English subiect proving. ment Matters
was in c%llege course when | was in college. Ject.
His English in col-
FCwa.26 | think maybe average I think (my English in college lege was average Satisfactory grade of English Workplace
' ' was) maybe average. level or maybe good English in college language level Learning
enough
] He judged himself . . .
Fowb.26 Notreally good 1 hink, | (W Englishwas) Notreally | 4 ¢ icengiish was | Seifiudgmentof English | -~ English | - Workplace
9 ’ not good enough P Y. guag g
. L - . - . English
SOWb.26 Cukup bagus. (My English is) Good enough. His English is good Sufficient §k|l| for read- Suffmlent_sklll Communica-
enough. ing for reading tion Skills
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Level of English at Present/at Work
27. How good is your English now?
(Sebaik apa Bahasa Inggris Anda sekarang?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
His level of English
- Just Ui sgme.(IMy Lillonsiy now is the same as English lan- Workplace
PCwa.27 Sama saja lah lish now is the same as that when - No progress. .
: that when he was in guage level Learning
I was in college).
college.
. . His English now is
It’s better Sir. (My English now . i
SOwa.27 Lebih baik Pak. is better than that when he was in DB ] that Progress in English Y0 Workp_lace
when he was in col- cess happening Learning
college). |
ege.
His level of English
) (e e, | NOW is probably . i
PCWh 27 Justru malah lupa. Berku | even forget now. The skill is de worse than that No progress. English lan Workp_lace
rang creasing. - guage level Learning
when he was in col-
lege.
Maybe (my level of English is) :';Jvlgvgégzriﬂg::m Workers Workplace
FCwa.27 Maybe better than before. better than before (when | was in - Their English progressing | language com- P
that when he was in Learning
college). petency
college.
The workers” level English lan- Workplace
PCmn.27 . Yes it is OK.(My English is OK) | of English is suffi- Sufficient skill of English 9 P
Biasa yah. cient guage level Learning
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31. Why do you think an employee at your workplace gets promoted to higher position?
(Mengapa menurut perkiraan Anda seorang pekerja di tempat kerja Anda dapat promosi ke posisi lebih tinggi?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Karena dia punya apa — T:te rﬂ)a;'ozﬁgrtloirs 10
melebihi target? — kapasitas | Because he/she is over the target. ger p Marketer’s achievement — -
- - he/she can reach . Organis-ational Selection
PCwa.31 cukup untuk dijadikan pega- | He/she has the capacity enough is whether he/she can sell
L - - over the target and values Process
wai ini apa untuk naik to get promotion. - , over the target.
iabatan this is a marketer’s
J ' achievement.
EE};'?{?USIghklbn;ré?rlnana The factor is performance. Per- The most important | Performance is how
SOwa.3l dia mJemece%\kan gersoalan formance is how he/she solves a factor for job pro- he/she solves a problem Valuin selection pro-
' di lapangan vah dglanm problem in the field in his/her motion is in the field i his/her own g cess
pangan y own field. performance. field.
pekerjaan aja.
l\)(_amg J'elfas bagali(mana dlial It’s obviously how he/she per-
1as pertorm pekerjaan lalu forms in his/her work; if he/she Performance is a . Valuing perfor- .
MNwa.31.1 apakah dia bias mencapai can reach the objective and there | factor that can make | - rTormance for el e mance and S: BT
objective dia kemudian ada | s a career path that he/she can a worker promoted. motion attitude rocess
beberapa career path yang get.
harus dia ikutin.
D.UIU kitika sayg lab technl-th Last time when | was a lab tech-
clan memang ada career pa nician there was a career path that | There is a career .
yang harus saya ikutin ka- I had to follow because from path to follow so a Car_eer el el ) el £ el [EIriar Selection
MNwa.31.2 rena disitu bias mebuat saya consider performance and mance and
te untuk naik k f there | could be promoted to get a | worker can reach dedication attitude Process
promote untuk naik ke grade higher grade. So there is a career | higher position. ’
berikutnya. Jadi ada be-
L step there.
berapa step career disitu
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English as a Requirement for Job Promotion
32. Is English one of the requirements to get promotion?
(Apakah Bahasa Inggris merupakan salah satu syarat untuk dapat dipromosikan?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Bahasa Inggris mungkin
T‘a!‘ya mlsglkqn I_<ayak ada English maybe used for some Sl (e .USEd fc_)r
istilah sedikit istilah Bahasa - : - some terminologies . .
PCwa.32 Inggris yang Kita pakai da- terminologies for promotion for for promotion and English sc_>unds attrac- Code switching Bricolage
' lam bromosi misalkan bu example "buy one the you’ll get thev mav sound at- tive. of Language
P L 1 buy another for free". Just like that. y may
one dapat ini kalau misalkan tractive.
promosi gitu.
Enggak ada Pak da semua N @IF ST (=l [ el 2 T/ e Egﬁrgf:ellwst :‘]8: fao[)e_ English as a requirement English as an
=Ngg - quirement for promotion) g - J g d _=ng . .
SOwa.32 juga Bahasa Inggris mah ha- because all workers should know promotion because | for job promotion and for | implied require- | Job Requirement
rus tahu. English everybody has to work ment
ghish. know English.
Kalo sales mungkin iyah. Sales people need
Karena interaksi sama ban- O 28 G ’T‘aybe yes_be- English because S . . English Com-
PCWh 32 ak orana customer dari cause they can interact with thev interact with English is the lingua All English lan- munication
' y g cu: people from this country or y franca for all employees guage skills .
dalam Negeri atau customer abroad) many kinds of peo- Skills
dari luar. ' ple.
. S i English is a require- . . English re-
MNwa.32 Yes | think so. Ylfisrelr:glr?tkf(s)(r).'éEn%g?r:]oltsi:n;e ment for job Enghs%gg;;:zgtfor - quired for job | Job Requirement
q Jobp ' promotion. promotion
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How to solve problems of English language

33. How do you cope with English language difficulty at work?
(Bagaimana Anda mengatasi permasalahan Bahasa Inggris di tempat kerja?)

RSPDNT

Original Comments

SOwa.33.1

SOwa.33.2

SOwa.33.3

SOwa.33.4

MNmMn.33.4

Kamus. Kamus umum dulu
lah. Udah itu kita apa na-
manya tuh dibandingkan lah
dengan untuk yang
tekniknya. Saya lihat dari
kalimat Aduh contohnya ya
gak tahu yah. Kalau ada
yang susah sssst kita ambil
masukkan rumus eh Ter-
jemahan kalo translate kan
pasti umum nah kemudian
kita kaitkan dengan kalimat
itu. Ini maksudnya kemana?

Comment (Translated) Construct Concept Topic area Org Themes
Eilol:]?) I?i'r(;tt'o?ﬁg{ v(\i:r;zrri:wl (:rz_ Using a dictionary Sentence level: Compare | Solution to Eng- Workplace
the w?)lr q wi.th its technicalpe iv- to solve an English the word with its tech- lish language Learrr:in

q problem. nical equivalence problems g
alence.
Ice?rlwz%tse?\zoar: ;T(';;er}teeﬂﬁ%:tu_ To see aword inthe | Sentence level: Looking S?il;:'g:]t%aa;g' Workplace
9 P sentence context. at the word in a context. guag Learning
nately. problems
. er If he still cannot find : Solution to Eng-
When there is a difficulty we try the meaning he Sentenc_e level: Translat- lish language Workp_lace
to translate. ing words Learning
translates the word. problems
L If the translation .
s 'S.St.'” GEERE] (e e try_t 0 does not help find Sentence level: Looking So_lut|on 19 [Ee Workplace
U BT RIS the meaning in the at the word in a context 10 [ETENEL Learnin
ally mean then?.) g ' problems g
context.
But tonl tein The company oper-
ut we are not only operate in In- | .« -1/ Ve the _ Company struc- o
donesia we operate in all over the world Worldwide company ture Globalisation

World.
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English Training Provided by Company

34. Have you been provided with any English training program by the Company? If Yes how long was it and how was it conducted?

(Apakah Anda pernah disediakan pelatihan Bahasa Inggris oleh Perusahaan) Apabila ya berapa lama dan bentuknya bagaimana?

kita bisa reimburse pem-
biayaan selama kita les.

get reimbursement.)

certificate.

RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
UITEIE S 7285 (062, NEEr UGS BB EeT English Training is not Training not Workplace
PCwb.34 Tidak ada. Belum pernah. (been provided with English been provided with g needed g needgd Learr?in
training). English training. ’ 9
She cannot attend
FCwa.34.1 Belum sempat aja Pak. lya :er;?err:]eY?thi?]daat?;?‘?ge f;t;_ the training because | There is an offer, but the | Personal condi- | Workplace
o kan seringnya pulang lege). | o%‘ten o home Iatge she often goes home | opportunity is not there. tion Learning
malam. Jadi. 9€)- 9 : from work late.
Enggak jadi kan ada suatu -
les kalau kita mau les di- The company will
mana kita propose ke When there is an Enalish traini :(:over ttr;]e training c
erusahaan sava mau les en there is an English training | fee so the company ompany open an oppor- .

FCwa.34.2 gisini kemudi;/n discover - outside - we propose to the actually open an op- tunity for workers to Oppt?;l;?r']ty el Vl\fggl:ﬁilﬁce
oleh perusahaan. Biasanya company so it can be covered portunity for improve their English. g g
harus ada ini Pak persyas- workers to improve
ratannya kalau mau diciver their English.
sama Perusahaan. Setelah les

lesai itu ki .
:gr?t??illgz;ltjnyz\n ada test nya After the training ends there The company needs
FCwa.34.3 Kalau testnyé OK lulus baru should be a test with its certifi- a proof of the work- Certificate to document | Ability and cer- Workplace
T cate. If we pass the test we can ers’ ability and the ability gained. tificate Learning
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English Learning Suggested by Company

35. Have you ever been suggested to learn English by the Company (your supervisor)? If Yes how did you do that? Please explain:

(Apakah Anda pernah disarankan untuk belajar Bahasa Inggris oleh Perusahaan /supervisor Anda? Apabila Ya bagaimana Anda melakukan itu? Tolong jelaskan.)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
Not directly suggested. (I have :Je h::tgg\grreb;fn
. never been suggested directly by 99 ectly English Training is not Training not Workplace
PCwa.35.1 Kalau d Kkan | - . by his supervisor to -
o \alau disarankan 1angsung | my supervisor to take a training o needed. needed Learning
tidak sih. Cuma kita sebagai | g course. take a training g
ini lah harus siap aja gitu course.
harus bias. . Workers have to be I . . English Com-
PCWa.35.2 But we have to be ready with ready with English English is the lingua All Engllsh_ lan- munication
that ability skill franca for all employees guage skills Skills
He has never been
I have) never been ested . -
SOwa.35 Kalo disarankan pernah éby n\wly)sup\;rvisor tc?l:glgesa train- Squ.eStEd 87l 3 No training needed Suf_ﬁmen_t Eng- Workp]ace
' ' ing course) pervisor to take a lish ability Learning
g ' training course.
Not yet. (I have never been sug- 8 B Ve b_een . S .
PCWb.35 Belum pernah gested by his supervisor to take a suggested by his su- English Training is not Training not Workplace
' training course) pervisor to take a needed. needed Learning
9 ’ training course.
She has never been
No never. (I have never been suggested by his su- - : . Workers lan-
MNwa.35 No never. suggested by his supervisor to pervisor to take a SuffluentiEngIlsh abil- guage V:/_g;l:rp:ilzce
take a training course) training course. 157 competency g
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Suggestions and Comments Regarding the Use of English at Work
36. Do you have any comments/suggestions about the use of English at your workplace?
(Apakah Anda punya komentar atau saran tentang penggunaan Bahasa Inggris di tempat kerja Anda?)
RSPDNT Original Comments Comment (Translated) Construct Concept Topic area Org Themes
My suggestion is we do not use English is not used Enalish Com-
English directly but under certain | directly or all the English is the lingua All English lan- ghish &
PCwa.36.1 o . - - . munication
conditions English may be really | time but sometimes | franca for all employees guage skills Skills
needed. it is needed.
) Workers have to be I . . English Com-
PCWa.36.2 Sarannya mungkin untuk Sot:/ve han/e to be rdeady. Wlf have ready with English . Engllfsh |s”the Ilr;gua All Engllskh_lllan- munication
dipakai langsung Bahasa to be well prepared as workers. skill. ranca for all employees guage skills Skills
Inggris mungkin enggak yah
kalau saat sitl_Jas_it_tertentu People (of English
B_ahasa Inggrls |n! S?ngat Th Enalish Il but as a second or for-
dibutuhkan -- Jadi kita harus (8 Chn e [Sing) (i) el 1o eign language) can )
iap — Harus siap vah se- when they have to converse . § . i . § English
siap py o listen and under Poor application of com Admitted pas s
SOwa.36.2 bagai ki some have difficulty. They can - . : " L Communication
agal karyawan - stand English but munication skill. sive skill .
listen - understand - but they h K Skills
cannot speak. they cannot spea
what they want to
speak.
Now the manuals are mostly in Manuals are written . . . Engli_sh .
SOwa.36.3 . " : Reading for Manual Reading skill Communication
English. in English. Skills
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Appendix 2 Questionnaire for polytechnic alumni
workers

Dear Colleagues

You have been selected as a person who understands the use of English in your company.
The interview is part of research which has an aim to investigate the use of English in
Indonesian workplaces. The research has great significances for curriculum development
in Indonesian education system as it can help identify English language needs in Indonesia
especially in workplaces.

Please answer the questions as detailed as you can and feel free to answer the questions
either in Indonesian or English or mixture whichever is comfortable for you. Please also note
that:

Responses to the questions will be strictly confidential;

You do not have to mention your name and identity;

All responses will only be seen by myself and supervisor;
All responses will be destroyed once the study is completed;
Your answers will be audiotaped.

If you have any questions please feel free to contact Mr. Dedy Setiawan at (+61)
452277969 or email: dedy.Setiawan@live.vu.edu.au. You can also contact my principal
supervisor Dr lan Ling at (+61) 417368072 or e-mail: lan.Ling@vu.edu.au or
lan.Ling@bigpond.net.au.

Thank you for your participation in the research. Your involvement will be very useful.

Regards

Dedy Setiawan
School of Education
Victoria University
Melbourne Australia
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The Translation/Terjemahan
Para Kolega yth

Anda telah terpilih sebagai salah seorang yang mengetahui mengenai penggunaan Ba-
hasa Inggris di Perusahaan Anda. Interview ini merupakan bagian dari penelian yang
mempunya tujuan untuk meneliti penggunaan Bahasa Inggris di tempat kerja di Indone-
sia. Penelitian ini memiliki manfaat yang besar untuk pengembangan kurikulum dalam
system pendidikan di Indonesia karena dia dapat mengidentifikasi kebutuhan Bahasa
Inggris di Indonesia khususnya di tempat kerja.

Tolong jawab pertanyaan-pertanyaan ini sekomplet mungkin dan gunakan Bahasa
yang Anda senang menggunakannya: Bahasa Inggris atau Bahasa Indonesia atau
campuran. Tolong dicat bahwa:

e Jawaban terhadap pertanyaan-pertanyaan itu bersifat rahasia;

e Anda tidak perlu menyebuit nama dan identitas lainnya;

e Semua jawaban hanya akan dilihihat oleh sya sendiri (Peneliti) dan
supervisor;

e Semua jawaban akan dihancurkan segera setelah penelitian ini selesai;

e Jawaban Anda akan direkam.

Apabila Anda ada pertanyaan silahkan hubungi saya Dedy Setiawan at (+61)
452277969 atau melalui email: dedy.Setiawan@Ilive.vu.edu.au atau supervisor utama
saya Dr. lan Ling at (+61) 417368072 atau melalui e-mail: lan.Ling@vu.edu.au or
lan.Ling@bigpond.net.au.

Terima kasih atas partisipasi Anda dalam Penelitian ini. Keterlihatan Anda sangat
berguna.

Hormat Saya

Dedy Setiawan
School of Education
Victoria University
Melbourne Australia
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A. Personal Data

Name and address:.(Optional).................. Gender:...........
(Nama dan alamat — Boleh diisi boleh tidak) (Jenis Kelamin)

PLEASE CIRCLE THE RIGHT ANSWER
MOHON DILINGKARI JAWABAN YANG TEPAT.

1. When did you graduated from Polytechnic?
(Kapan Anda lulus dari Politeknik?)
o One year ago (Satu tahun yang lalu)
o Two years ago (Dua tahun yang lalu)
o Between 2 -5 years ago (Antara 2 s/d 5 tahun lalu)
o Over 5 years ago (Lebih dari 5 tahun lalu)

2.  What Study Program/Department in Polytechnic did you graduate from?
(Dari Program Studi/ Jurusan apa di Politeknik Anda lulus?)
Accounting and Banking Finance
Aeronautic
Business Administration Marketing and Management
Chemical Engineering
Civil Engineering
Computer Engineering
Electronics and Electrical Engineering
Energy Conversion Engineering
English Language
Mechanical Engineering
Telecommunications Engineering

—xT o SQ@ oo o

2.  What level of diploma did you gain from Polytechnic:
(Tingkat/Jenjang dploma yang Anda raih di Polteknik?)
a. Diploma 3
b. Diploma 4

(Perusahaan/Tempat Anda bekerja sekarang:)
5. Type of company: Natiof__|Private National Public Fo[_jjn or Multi-national
(Jenis Perusahaan: Swasta Nasional Milik Negara  Asing/ Multi-

nasional)

6. What area does your company deal with?
(Perusahaan tempat bekerja Anda bergerak dalam bidang apa?

[ Jnance and insurance oil [ Tetail business [ ] travel and tourism
[_blec[ Jmunication [ Food [ bxtile service
Othersi—.....ccoiiiniiiiiic e

[]

7.  What position do you take now?
(Jabatan posisi Anda sekarang adalah?)
o Administration or secretarial
o Operator or production line
o Information or other front liner
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o Line manager
o Managerial
O Others:....cccoieineiieicee e

8. How long have you worked for the present company?
(Berapa lama Anda bekerja di perusahaan sekarang ini?)
o Less than six months (Kurang dari enam bulan)
Between 6 and 12 months (Antara 6 s/d 12 bulan)
Between 1 and 2 years (Antara 1 s/d 2 tahun)
Over 2 years (Lebih dari 2 tahun)

o O O

9. Have you worked in another company before?
(Apakah Anda pernah bekerja di perusahaan lain sebelumnya?
o Yes
o No

A. Entry to Employment

1. When did you first obtain your first job after graduation?
(Kapan Anda mendapatkan pekerjaan pertama setelah lulus?)
o Recruited when I was in college (Direkrut ketika Saya masih di Politeknik)
o Within 3 months after graduation (Dalam waktu 3 bulan selelah lulus)
o Between 4 months and 12 months after graduation (Antara 4 s/12 bulan setelah
lulus)
o Between after one and 2 years after graduation (Antara 1 s/d 2 tahun setelah lu-
lus)
o After two years of graduation (Setelah 2 tahun setelah lulus)

2. What could be the main reason why you got your first job?
(Apa yang mungkin membuat Anda mendapat pekerjaan tersebut?)
o Because of your high GPA (3 or over from the scale of 1 - 4). (Karena Indeks
Prestasi Anda yang tinggi — 3 atau lebih dari skala 1 s/d 4)
o Because of your English (Karena Bahasa Inggris Anda)
o Because the company really needed a new recruit (Karena Perusahaan benar-
benar sedang membutuhkan tenaga baru)
o Because of your personality that might have impressed company personnel (Ka-
rena pribadi Anda yang mungkin mengesankan)

0 Otheri...cccoiieiineieiiienns
3. Was English one of the requirements to apply for the job?
(Apakah Bahasa Inggris merupakan salah satu persyaratan untuk melamar pekerjaan?)
o Yes
o No
4. Did you have to apply for the job in English?
(Apakah Anda harus melamar pekerjaan dalam Bahasa Inggris?)
o Yes
o No
5. When you were interviewed was it delivered in English?
(Ketika diinterview apakah dilakukan dalam Bahasa Inggris?)
o Yes

o No
o Mixture of Indonesian and English (Campuran Bahasa Inggris dan Indonesia)
o There was no interview. (Tidak ada interview)
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B. English language skills used to apply for a job:

and place tick (V) on the appropriate column.

pasang tick (V) pada kolum yang sesuai.

(Keahlian Bahasa Inggris yang Digunakan untuk Melamar pekerjaan)

Use your own experience or your friends’ experiences to answer the following questions

(Gunakan pengalaman Anda atau teman Anda untuk menjawab pertanyaan berikut dan

Frequency of Use

Language skills

Job Ad- (Saya harus mampu mengerti):

vertisem | a) Abbreviations found in the ads

ents (Singkatan yang ada di iklan)

b) Identifying requirements in the ads
(Mengidentifikasi persyaratan yang ada di iklan)

c) Identifying how to apply for a job
(Mengidentifikasi bagaimana melamar pekerjaan)

English English Language Sub-skills (How often do you mastery
Lan- use them?) (How able are lyou to
guage (Seberapa sering do them?)
Skills/El- Anda (Sejauh mana Anda
ements menggunakannya?) mampu
o 5. Very often melakukannya
o 4. 0ften o 5. Verywell
o 3. Sometimes o 4 well
o 2. Ever o 3. satisfagtory
o 1. Never o 2. Notwell
o 1. Notwell at
all
574327154321
Reading | have to be able to understand:

d)
a.
b.
Writing | have to be able to write documents such as
docu- (Saya harus mampu menulis dokumen seperti halnya)
ments a) Letter of application
for job (Surat lamaran)
applica- b) Letter of resume/CV
tion (Surat riwayat hidup)
c) Draft Letter of recommendation/reference
(Draft surat rekomendasi/referensi)
d) Others (Yang lainnya):..........ccccvvvinnee.
Inter- | have to explain or be able to answer questions about
view (Saya harus menerangkan atau mampu menjawab per-

tanyaan-pertanyaan mengenai:)
a) My identity/backgrounds
(Latar belakang/identitas saya)
b)  Reasons why | am applying for the job
(Alasan mengapa saya melamatr pekerjaan)
c) My educational backgrounds
(Latar belakang pendidikan saya)
d) My work experiences
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e)

f)

(Pengalaman pekerjaan saya)

My skills in relation to the job applied
(Keahlian yang berhubungan dengan pekerjaan)
My enthusiasm on the job applied

(Anthusiasme saya terhadap pekerjaan)

Other
skills

| have to be able to do the following:

(Saya harus mampu melakukan hal-hal berikut ini:)

a.  Applying for a job through the internet
(Melamar pekerjaan melalui internet)

b.  Writing letter of application through e-mail.
(Menulis surat lamaran melalui email)

c.  Sending documents through email
(Mengirimkan dokumen melalui email)

C. The language skills and elements important at work:

Use your own experience or your friends’ experiences to answer the following questions
and place tick (V) on the appropriate column.
(Gunakan pengalaman Anda atau teman Anda untuk menjawab pertanyaan berikut dan
pasang tick (V) pada kolum yang sesuai.

Frequency of Use Language skills mastefry
English English Language Sub-skills (How often do you use them?) (How able are you to do
Language (Seberapa sering Anda them?)
Skills/Ele- menggunakannya?) (Sejauh mana Anda mampu
ments o 5. Very often melakukannya)
o 4. 0ften o 5. Very well
o 3. Sometimes o 4 well
o 2.Ever o 3. satisfactory
o 1. Never o 2. Not well
o 1. Not well at all
5 4 3 2 1 5 4 3 2 1
Listening I have to listen to people speak-
Skills ing English through:
(Saya harus mendengar orang
bicara dalam Bahasa Inggris
melalui)
e)  Phone including cellphones
f)  Announcements from loud
speakers
g) Radio
h) TV
i)  Speech/Presentation
j)  People speaking in meet-
ings
K)  Others:.....cccccovveiiinenins
Speaking I have to speak in English to peo-
Skills ple
(Saya harus bicara Bahasa
Inggris kepada orang melalui/se-
bagai)
a. On the phone
c.  Announcements from
loud speakers
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On the Radio
. OnTV

f.  On a Speech/Presen-

tation

In meetings

As customers

i.  Astourists (You act
as a guide)

j.  Oth-

5@

Reading | have to read/understand English

skills of

(Saya harus membaca/mengerti

Bahasa Inggris dari)

a. Manuals

g) E-mails

h)  Web pages

i)  Signs and Instructions in
workplaces

Jj)  Minutes of meetings

k)  Advertisements

)  Catalogues/Booklets

m) News articles

n) Textbooks

0) Magazines

p) Newspapers

q) Forms
r)  Contracts/Legal documents
S)  Othersi....cccoovvvnninnenns
Writing I have to write in English
Skills (Saya harus menulis Bahasa
Inggris tentang)
a) Manuals
b)  E-mails

c) Web-pages

d) Signs and Instructions in
workplaces

e)  Minutes of meetings

f)  Advertisements

g) Catalogues/Booklets

h)  News articles

i)  Textbooks

J)  Articles for Magazines

k)  Articles for Newspapers

) Forms
m) Contracts/Legal documents
Nn)  Others:......cccoooveieiinies

Do you have any comments/suggestions about the use of English at your workplace?
(Apakah Anda mempunyai komentar/saran tentang penggunaan Bahasa Inggris di tempat
kerja Anda?)

THANK YOU FOR YOUR ANSWERS
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Appendix 3 Tabulation of data from questionnaire

Part | Personal Data
Gen Year of Length | Worke
Study Study | Company | Company | Present
RS | der gradua- . of d be-
. Program Level Type Area Position .
PD tion Service fore
N
2 3 5 6 7
0 1 8 9
1 F 2 years Bus Ad- D3 Private co | Service Inor- 6-12 Yes
ago min mation months
2 F Zog Electro D3 Private co O_tomo- Admin e Yes
years tive secr years
3 M Over 5 BL_Js Ad- D3 Private co Retail Admin over 2 Yes
year min busn secr years
4 | M o5 Bus Ad- D3 Private co | OtOMO- Gpee | Eule Yes
years min tive tor months
5 Over5 Electro Dipl 4 | Private co | Service Line L-2 No
year manager | years
6 M Over 5 Mechani- Dipl 4 State- !Electron- Opera- over 2 No
year cal owned ics tor years
Heavy .
2-5 Bus Ad- - - Admin 6-12
T|F years min D3 Foreign equip- secr months | ¥ &
ment
Heavy .
1 year Bus Ad- . - Admin 6-12
© ago min o AU equip- secr months | \°
ment
Heavy
9 | M Bus Ad- Dipl 4 | Foreign equip- staff L1-2 No
min years
ment
- Heavy -
10 |'m 2 years English D3 Foreign equip- Admin 1-2 No
ago lang secr years
ment
11 Chemical Foreign eH elfiV)-/ others less 6 Yes
eng g guip months
ment
Heavy
12 1L Vjees D3 Foreign equip- SIS 565 9 No
ago org dev. | months
ment
2.5 Heavyy | admin | 1-2
13 years Law Dipl 4 | Foreign equip- secr years Yes
ment
14 | F 2-5 C_ommu- D3 State- aircraft _PR and | over2 Yes
years nication owned manf infor. years
. Cult dev
15 | F Over 5 Other D3 State- aircraft & over 2 Yes
year owned manf years
agency
16 | F Over 5 Bus Ad- Dipl 4 State- Indl_Jst Admin over 2 No
year min owned engin secr years
17 | F 2-5 Bus Ad- D3 State- aircraft Admin over 2 Yes
years min owned manf secr years
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Part | Personal Data
Gen Year of Length | Worke
Study Study | Company | Company | Present
RS | der gradua- . of d be-
. Program Level Type Area Position .
PD tion Service fore
N
2 3 5 6 7
0 1 8 9
18 | E 2 years M D3 State- aircraft other 1-2 No
ago owned manf staff years
Acc & . .
19 | M 2 years bank fi- 43 State- aircraft Admin over 2 Yes
ago owned manf secr years
nance
20 | M Over 5 Electro D3 State- aircraft tgchnl- over 2 Yes
year owned manf cian years
. Prod.
2-5 State- aircraft over 2
21 | M years Electro D3 owned manf Con- years Yes
troler
Process
22 | E Over 5 Chemical D3 State- aircraft cont_r. over 2 Yes
year eng owned manf Engi- years
ineer
23 | M Over 5 Ae(o- D3 State- aircraft qualllty over 2 Yes
year natics owned manf tooling | years
Energy . .
21 | M 2-5 conver- D3 State- aircraft quality over 2 Yes
years tion owned manf control years
. Other: .
25 | M 2 years English D3 State- phrama- Admin less 6 Yes
ago lang owned h secr months
cutical
1 year Chemical . Chemi- Opera- 6-12
&9 ago eng 23 FOEE cals tor months N
27 |'m Over 5 Bt_Js Ad- D3 State- Other: _ Admin over 2 No
year min owned Education | secr years
. . safety
28 | M 2-5 Chemical D3 Multlna- oil supervi- over 2 No
years eng tional sor years
29 | F L year English D3 Private co | ONer: Fr;(p L1-2 No
ago lang textile P years
Staf
. . Exp )
30 | F 2-5 SloLLl D3 Private co | ONer: Imp 6-12 Yes
years lang textile months
Staf
31 | L 1 year Ae(o- D3 I\_/Iultlna- oil Opera- less 6 No
ago natics tional tor months
Acc & . .
32 |F |2V | hankfi- | Dipl4 | Multina- gy AR | o2 ) ey
ago tional secr years
nance
33 | M 2-5 English D3 Private co | Media Quality | less 6 Yes
years lang Control | months
1 year English . Security Admin less 6
g F ago lang CE AL €D Hardware | secr months WS
35 | E 2-5 English D3 State- Phgrma- Admin 1-2 No
years lang owned cetical secr years
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Part | Personal Data

Gen Year of Length | Worke
Study Study | Company | Company | Present
RS | der gradua- . of d be-
. Program Level Type Area Position .
PD tion Service fore
N
2 3 5 6 7
0 1 8 9
. Finance .
2 years English . - Admin 6-12
36 | F ago lang D3 Private co :ﬂgelnsur- secr months No
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Part Il Entry to Employment
RSPDN First Job Main reason for English as Job Appl Interview Ideas on
Obtained First job Requirement | in English in English English Lan-
2 3 guake skills
1 4 5 to Apply for
Job
6
1 3 months Company needs Yes No Mixture completed
2 ol Personalit No No No completed
months y P
3 3 months High GPA No No No completed
4 In college Personality No No Mixture completed
5 4-12 Company needs Yes No Mixture completed
months pany p
6 o Company needs Yes es Mixture completed
months pany y P
7 In college Company needs Yes yes Mixture completed
4-12 .
8 months Company needs Yes yes Mixture completed
9 4-12 Company needs Yes es Mixture completed
months pany y P
10 od2 personlt & Engl Yes yes Yes completed
months
4-12 . . Little com-
11 months personality Yes yes Mixture pleted
12 3 months personality Yes yes Mixture LB EE:
pleted
13 4-12 Company needs Yes es Mixture completed
months pany y P
14 3 months Company needs Yes No Mixture completed
15 3 months Company needs Yes yes Mixture completed
16 3 months Company needs Yes yes Mixture completed
17 4-12 Company needs Yes es Mixture completed
months pany y P
18 3 months (el Brg s ©n Yes No No completed
needs
19 4-12 company need and Yes yes Mixture completed
months Personality
20 3 months Other: relasi Yes yes Mixture completed
21 3 months company needs Yes yes Mixture completed
22 3 months personality No No No completed
23 3 months company needs Yes yes Mixture completed
24 3 months company needs Yes yes Mixture completed
25 4-12 English Yes es Yes completed
months g y p
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Part Il Entry to Employment
RSPDN First Job Main reason for English as Job Appl Interview Ideas on
Obtained First job Requirement | in English in English English Lan-
2 3 guake skills
1 4 5 to Apply for
Job
6
26 In college I By &2 Yes yes Mixture completed
needs
27 3 months g(tger: from practical No No Mixture completed
28 In college z?li? S CHIREEIL Yes yes Mixture completed
29 3 months English Yes No No completed
30 In college English Yes yes Yes completed
31 In college GPA Engl & Person- Yes yes Yes NC
ality
32 completed
Engl Compt and ana- :
33 3 months Iytical skill Yes yes Mixture completed
34 In college GPA Yes No Yes completed
35 3 months English Yes yes Mixture completed
36 “ o1z Personalit No No Mixture completed
months y P

407




Appendices

Appendix 4 Comments from the questionnaire data

Rspdnt Comments and Suggestion

1
English is important in this globalisation area

3 For globalisation area
English is important at workplace because in this era of globalisation everyone needs to use

4 English.

5

6

7

8

9 There is English day in one day

10 We should try to apply knowledge and skill of English at workplace directly.

11

12

13 -

English language is very important for my job because | have to connected with all of com-

14 pany’s guests which is from another country

15 No
In myself must be commit and consistance speaking English to add vocabulary to make habbit

16 that English language very important. (sic)

17 Yes sometimes we must use of English if we do communication with our auditors or customers
Excatly because this dealing with our business we use English for our communication with our
customers as our work procedure written in English too. But the use of English returned to each

18 personil by each self. All just the matter how every body develops each self. (sic)

19

20 it’s a must
Sangat bagus krn saya sering bebrhubungan dg customer dari luar indo; perintah kerja semua
tertulis dI bhs inggris
(Translation: Very good because | often deal with customers outside Indonesia. All worksheets

21 are in English).

English lang use as daily conversation and there is course provided by the company to improve

22 language skills for everybody

23
all of process sheet use english; all work instructions use engl; all custiomers ussually speak

24 engl. (sic)

As long as we listen carefully we could understand what it means. Prepare to take a note to what
we heard. But if we still face some problem then we should discuss to others don’t hesitate to be
asker it will help a lot. Learn something new then we could develop and improve more. Sorry

25 for the late reply sir. Happy working for all and success for your thesis sir
Skill in English is so important for working exspecially if worked in multinational company
cause in there you will find and meet foreign person in aroung the world.

26 “IMPROVE YOUR ENGLISH AS SOON AS BETTER”

27 The present teacher needs more practice to teach english
In my workplace English is the only bridging way to communicate with expatriate who are com-
monly French (Eventhough their English are sometimes ‘gargling’ J).

28 Improving english proficiency is a must nowadays.
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Rspdnt

Comments and Suggestion

29

30

Karena saya bekerja di bidang export dan import terutama export maka setiap hari saya pasti
menggunakan b.inggris baik itu lisan maupun tulisan. Jadi menurut saya b.inggris hal yang pal-
ing penting dalam pekerjaan saya meskipun sebelumnya saya tidak belajar statistic atau
administrasi tp dengan sejalanya waktu semua itu dapat saya pelajari yang terpenting mengerti
dengan apa yng saya. Seperti halnya saya pribadi perusahaan menerima saya karena communica-
tion skill dim bahasa inggris yang saya miliki karena hampir smua staff export partner kerja saya
merupakan sarjana ekonomi atau administrasi.

(Translation: Because | work in export import department especially in export section | use Eng-
lish every day both in written and spoken. So in my opinion the most important thing in my
work is English. Statistics and administration skill can be learnt while working. As from my ex-
perience the Company accepts me because of my English communication skill. Almost all my
colleagues are graduates from economics and administration).

31

32

English is important and it is a must

33

NOPE. THE COMPANY WHERE | AM WORKING FOR DO NOT USE ENGLISH AS A
MAIN LANGUAGE. | THINK THE USE OF ENGLISH IN MY COMPANY SHOULD BE
IMRPOVED USUALLY FOR CUSTOMER SERVICE DEPARTMENT TO MAKE FOREIGN
CUSTOMERS SATISFY WITH THE SERVICE THEY PROVIDE

34

35

Kurang begitu baik harus ada peningkatan lagi baik untuk staff maupun manajer harus bisa men-
guasai bahasa Inggris.

(Translation: {My English is not very good] there has to be improvement program both for staff
and managers. We have to master English skill.)

36

English skills are rare used at my workplace cause it is a national private company
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Appendix 5

IDR analysis on bricolage of English

local dialect.

language.

the local language.

Respndt Comment Construct Concept Topic area
But there are also the
Japanese terminology as e
in Ken Sa Yu which -ap ology . .
is also used and it is Other language termi- Bricolage of
FCmn.19.6 means problem report. -
. used maybe for practi- | nology used Japanese
We do not say ‘laporan .
s cality
kesalahan’ - problem re-
port but ‘Ken Sa Yu’.
Although we cannot
communicate or just The most important is A bravery to sneak is
struggle to at least he to be able to speak ¥ 10 speax Code switch-
SOwb.32.2 : A needed for those with -
can understand even English although it is : - ing
: - ; low skill of English.
just saying yes no struggling.
doesn’t matter
| applied on Indonesian Th_e appllcatlon was The use of mixed lan- .
' - ; written in Indonesian - Code switch-
SOwb.13 but interview some in but some of the inter- | 9Ua9e to avoid in
English. 3 3 3 misunderstanding. 9
view was in English.
I think some. Some of . . N .
n " : Some of the interview | Using bits and pieces "
the interview was in - - S F : Code switch-
SOmn.13 English and some in In- was in English apd o_f English in the inter- ing
donesi some in Indonesian. view
onesian.
English maybe used for L
some terminologies for E;%L'ig::ﬂ?:gﬁ) f?és
promotion for example nolog English sounds attrac- Code switch-
PCwa.32 . s for promotion and - .
buy one then you’ll get tive. ing
X they may sound at-
another for free’. Just tractive
like that. ’
[Job advertisement writ- JOt.) adv_ertist_ement . - ]
5 3 . written in mixture of Mixed language in job Code switch-
PCmn.13.m | ten] Mixture in English Enalish and Indone- ad in
and in Indonesian -ng ’ 9
sian.
Yes we are combining They use combined or
[the language use] just mixed terminology as . . .
PCmn.33.1 | like inaworkshopasin | often doneinawork- | ViXed language in Code switch
. workshop ing
sales department we shop or in sales
also combine. department.
The interview can be
done in English or In-
It depends. If they apply " A . L el
PCMN.13 in English 1 will ask in donesian depending _I\/leeq language in job _Code switch
. on the language used interview. ing
English. - e
in the application let-
ter.
A Government com-
At that time | applied on | Job application is not pany may not require Code switch-
SOwb.12 - e - : L )
Indonesian written in English an applicant to write in ing
Bahasa.
Communicating in lo-
In the Department - They speak Indone- - .
SOwb.19.1 where | work in we sian with their el e 15 AL _Code switch-
: comfortable than in for- | ing
speak Indonesian colleagues. -
eign language.
. _ Lo I This may tell us that
No Sir [The job inter- The job interview is o - A
. b . English is not used in Code switch-
SOwa.13 view wa_s] mostly in mogtly done in Indo- the Company although ing &
Indonesian. nesian. o
it’s not a guarantee.
When we go out for Itis more comfortable | To socialise with other |\ o 0
MNmn.19.2 lunch then we speak our | to speak in the local local workers they use ing

410




Appendices

Respndt Comment Construct Concept Topic area
When they talk to
But when we t_a!k 1o . their Indonesian English is not used all Code switch-
MNwa.19.2 other persons it’s not in - . b
. friends they use local the time. ing
English. |
anguage.
Not a must [English is English is not always
not always used for cor- | used for correspond- English is not used for Code switch-
PCmn.23.1 b
respondence to perform | ence to perform the Correspondence. ing
the job] job.
NG P T L T 8 English is not used for Code switch-
PCwa.23 done any correspond- any correspondence in .
: ; : correspondence. ing
ence in English] English.
Correspondence is in 8 n n
PCWb.23 Indonesian not in Eng- They use Indonesian They use Indonesian to _Code switch-
lish to correspond. correspond. ing
No [Job application is Job application isnot | Job application is writ- | Code switch-
PCwa.12 . . . - . . . . .
not written in English] written in English. ten in Indonesian ing
No [Job application is Job application isnot | Job interview is in In- Code switch-
PCwb.12 - . . - . . p .
not written in English] written in English. donesian. ing
[The job interview is Al S . et P i (i .
PCwa.13 done in] Bahasa Indone- The jc_)b interview is Job interview is in In _Code switch
sia done in Indonesian. donesian. ing
[The job interview is The job interview is Job interview is in In- Code switch-
PCwb.13 . - . p .
done] Bahasa Indonesia. | done in Indonesian. donesian. ing
There is no need [for En_gllsh IS Just a re- English is just a re- "
; 5 quirement not a & Code switch-
PCwb.14 English skill at work]. needed skill to apply quirement not a needed ing
It’s just a requirement. for a job. skill to apply for a job.
PCWH.19 No [English is not used English is not used in | English is not used in Code switch-
' in his/her workplace]. his/her workplace. his/her workplace. ing
[English] is not really a | English is not a re- . e
PCmn.32.1 requirement [for job quirement for ﬂgbulijrrggr?ﬂl?ghi?(eifl not %Ode S
promotion]. promotion. q 9 ' 9
. . No documents are
Documents written in written in Enalish or
PCWh.20 English? No there are at least the dogcuments Documents not in Eng- | Code switch-
' none [no documents lish for this respondent | ing
. 2 > that he only deals
written in English] 5
with.
The advertisement is
Regarding the advertise- | in English or Indone- Job advertisement in Use of Endlish
SOwa.12.1 ment some in English sian or mixture of English or mixed Indo- o1 =ng
- . . 2 3 terminology
and some in Indonesian. | Indonesian and Eng- nesian and English.
lish.
Even in the welder there
f:?ni:g; i(:; EiEfn\?vlelsh | perfect understanding
FCmn.25.2 translate them into In- cannot be reach_ed Reason for use of bri- Use qf English
A Fre only by translating the | colage of English terminology
donesian it’s very hard - :
; terminologies.
we cannot find the
equivalences.
At least | don’t think There are a lot of ter-
vocabulary. At least -1 . - 3 Terminology is similar | Use of English
FCmn.25.1 - minologies in English -
mean - the terminology used in the compan vocabulary. terminology
there are many. pany.
For example in the This is an example of 8 )
welding there is the how hard it is to trans- VTS 9T [E2YS (S5 Use of English
FCmn.25.3 i e . ground knowledge of -
word ‘bit” it’s not found | late just a technoloay or the like terminology
in Indonesian language. | word/terminology 9y '
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Respndt

Comment

Construct

Concept

Topic area

FCmn.19.5

Another example we
say have you written in
‘control board’? How is
the delivery’. Those
terminologies. Is it al-
ready ‘CR’? CR means
cargo ready. and so on

Some terminologies in
English are used. be-
cause sometime it is
hard to translate or ex-
press them in Bahasa.

Hard to translate some
terminologies.

Use of English
terminology

PCmn.20.6

When we make a
SWOT analysis it
should be written in
English].

An example of SWOT
analysis which is writ-
ten in English.

SWOT is Strength
Weaknesses Oppor-
tunity and Threat.

Use of English
terminology

PCmn.36.1

The most important
thing is terminology Sir.
There are a lot of Eng-
lish terminologies here

There are lots of Eng-
lish terminologies
used in the company.

Lot of English termi-
nologies used in the
workplace.

Use of English
terminology

PCmn.19.1

Sometimes within the
company itself there are
a lot of —terminologies
in English.

There are a lot of
English terminologies
used in the workplace.

Lot of English termi-
nologies used in the
workplace.

Use of English
terminology

PCmn.19.2

In English there are a
lot of terminologies. For
example If you want to
do transaction our obli-
gation is to give ‘the
best ownership experi-
ence’.

This is an example of
terminology’ the best
ownership experi-

ence’ which is hard to
translate into Bahasa.

Examples of English
terminology which are
hard to translate into
Bahasa.

Use of English
terminology

PCmn.19.3

So in giving a service
we have to give the best
service ever the best
purchasing and owner-
ship experience.

This is another exam-
ple of terminology in
service ‘the best pur-
chasing and
ownership experi-
ence’.

Examples of English
terminology which are
hard to translate into
Bahasa.

Use of English
terminology
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